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Abstract: Task-Based Language Teaching (TBLT) has emerged as an essential pedagogical model to meet 

the specialized language needs of Technical and Vocational Education and Training (TVET) programs. The 

conventional grammar-based methods are not usually effective in providing students with the type of 

practical communication skills that they need in technical subjects like engineering, medicine, and 

information technology. This article is a meta-analytic review that examined the effectiveness of TBLT in 

enhancing language proficiency. It focuses on technical vocabulary, oral fluency, and writing accuracy in 

vocational students. The findings illustrate that TBLT shows language proficiency positively in a consistent 

manner. Students who received instruction on task-based learning performed dramatically better than their 

counterparts in conventional environments, and the greatest improvements are found in the                               

industry-specific vocabulary learning and the capacity to manage professional communication in real life. 

Moreover, the paper finds a strong positive relationship between TBLT participation and improved 

employability since the approach cultivates critical thinking and problem-solving abilities essential to 

making professional decisions. It also proposed that technology-mediated activities may serve to increase 

the level of engagement and provide support to autonomous practice even further. To sum up, TBLT is a 

better pedagogical instrument to fill the gap between the abstract linguistic constructs and the practical 

vocational use. The analysis confirms the efficacy of TBLT, but future studies ought to focus more on 

longitudinal studies to follow up on the retention of these skills in the long run as students enter the global 

workforce. The insights can be a powerful starting point for curriculum developers and policymakers 

aiming to maximize language education in the digital and professional environment of TVET. 
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Introduction 

Task-Based Language Teaching (TBLT) is a language teaching approach that focuses on tasks, the 

activities in the real world that need language as the main unit of teaching. In contrast to the conventional 

approaches that are mainly concerned with grammar and vocabulary, TBLT is oriented toward 

accomplishing meaningful tasks that include problem-solving, debates, and project work. The strategy is 

based on the assumption that language acquisition occurs best when the students are involved in activities 

that are closely related to real-life communication situations. TBLT has developed as a theoretical construct 

over the years to become a popular methodology used in the teaching and learning of language, especially 

where students require language skills to use in a professional area. 

In Technical and Vocational Education and Training (TVET), effective communication skills are 

essential. The standard language teaching approaches do not provide the particular linguistic requirements 

of vocational students, particularly in technical areas where special vocabulary and communication abilities 
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are demanded. TBLT provides a solution by giving the learners a chance to practice language by offering 

them tasks that recreate real-life situations. This approach not only improves language skills but also 

enhances cognitive abilities, problem-solving, and decision-making, which are essential in technical fields. 

TBLT has also been reported to enhance student interaction and employability because students are more 

equipped to handle real-life scenarios in their respective fields.  

This study aims to empirically investigate the effectiveness of Task-Based Language Teaching in 

improving language proficiency in TVET programs. The study is dedicated to evaluating the role of TBLT 

in teaching the major language skills, i.e., speaking, writing, and acquisition of technical vocabulary, 

among TVET students. The paper investigates the issues and advantages of using TBLT in vocational 

education, especially in technical courses such as engineering and vocational programs. 

The paper is structured in the following way: Section I, introduction to Task-Based Language Teaching 

(TBLT) in TVET and its relevance, along with the weaknesses of the grammar-based approach. Section II 

examines the theory and efficiency of TBLT in vocational training, especially in the technical fields. 

Section III describes the methodology of the meta-analysis, data sources, inclusion criteria, and                      

random-effects model of data analysis. Section IV shows the results, which indicate the positive effect of 

TBLT on language proficiency, such as increased technical vocabulary and fluency, reduced accuracy in 

writing, and employability. Section V addresses findings in comparison to the past research, implications 

of the curriculum, and how technology can be used to improve engagement. Section VI ends with some of 

the important findings, recommendations on the introduction of TBLT in TVET, and future research 

directions. 

Literature Review 

In the last few decades, studies on TBLT have evolved from theoretical debates to empirical studies 

that determine its efficacy in different educational contexts (East, 2021). Initial research on TBLT focused 

on its practical implementation in the overall learning of the language (Ellis, 2022). But more recent studies 

have started to focus on its integration in TBLT vocational contexts, such as in nursing and also other 

technical disciplines (Pham & Nguyen, 2018; Luo, 2013). Similarly, other papers help to understand the 

wider use of TBLT in TVET, that is, how the models of work-based learning and the approach to task 

resolution can be used to enhance vocational language proficiency (Haruna, 2019; Mudinillah et al., 2024). 

The systematic review by a paper investigated the use of work-based learning in technical education, which 

has similarities with TBLT in the importance of practical learning with contextual focus (Haruna, 2019). 

The empirical study on transfer of tasks in TBLT emphasizes the effectiveness of transfer of language tasks 

to the actual contexts in enhancing the capability of learners to transfer language tasks into vocational 

settings (Benson, 2016). According to a study, task-based approaches are especially useful in vocational 

education as they enable learners to train language in the environments that closely reflect their future work 

environments (Xu, 2021). Additionally, a study explored that work-based learning is not an exception in 

terms of the increased awareness of the advantages of task-based methods of improving the employability 

of TVET graduates (Jamalludin et al., 2022). 

The theoretical basis of TBLT involves the interactionist and constructivist approaches to the learning 

of languages, with learners viewed as active participants in the process of learning. A paper claims that 

TBLT is based on a communicative language teaching approach, where the emphasis is put on task 

accomplishment instead of on teaching grammar. The framework assumes that the tasks are real-life 

activities that involve the application of language by learners, which stimulates meaningful 

communication, thus enhancing linguistic competence and cognitive abilities (Ellis et al., 2020).  



International Journal of English and Education 76 

ISSN: 2278-4012, Volume:14, Issue:2, June 2025  
 

https://doi.org/10.67050/IJEE/V14I2/IJEE252008   | www.ijee.org 

TBLT provides an appropriate model for developing particular language skills that are required in the 

workplace in terms of TVET. According to a study, the use of task-based vocabulary teaching in vocational 

training schools has been observed to enhance the language acquisition of the students, especially in 

mastering technical vocabulary, which is critical in their industry to communicate effectively (Dinh & 

Hoang, 2022). This is reflected in a similar study that emphasized the influence of TBLT on writing ability 

among EFL students in a university environment, indicating that the same strategies can also be applicable 

to boost writing ability among vocational students (Sari et al., 2023).  

A meta-analysis by a paper consolidated various studies on TBLT and discovered that using a task 

approach can substantially improve the language skills of learners, especially writing and speaking 

(Bryfonski & McKay, 2019; Musa & Rahim, 2024). This supports the idea that lessons that involve active 

language use have superior results in comparison to conventional, grammar-centered instruction (Bryfonski 

& McKay, 2019). A study investigates the perceptions of the Ethiopian teachers in the TVET English on 

student-centered learning. The study highlights how TBLT can be applied in vocational contexts to improve 

language skills and student engagement (Shewangizaw, 2024; TAREAS & DE, 2020). Another paper is 

concerned with the impact of TBLT on the writing abilities of the learners, and it demonstrates that                      

task-based methodology enhances accuracy and fluency of writing, which indicates that it can be used in 

the TVET (Gonzalez & Pinzon, 2019). Within the framework of integrating technology, a study conducted 

a review of the possibilities of using technological tools to supplement task-based methods and to aid in 

the enhancement of learners' interest and offering them more practice opportunities during TVET programs 

(Lai & Li, 2011). This is further supported by the study, which demonstrated that the dynamic nature of the 

interplay between technology and teaching based on the task enables enhanced learning experiences and 

outcomes, particularly in the digital world (Palanisamy & Rajasekaran, 2024). A paper talks about how 

TBLT can be effectively implemented. It concentrates on the way in which task-oriented procedures may 

be applied to the educational process in order to enhance language mastery, in particular, in technical 

disciplines (Somawati et al., 2018). 

This review demonstrates that there is a drastic change in the use of TBLT in conventional language 

education to vocational education, such as TVET. The main conclusion can be made that TBLT, as an 

adaptation to vocational programs, is very successful in promoting language learning in situations that most 

resemble working situations. This method promotes both language and cognitive development as it centers 

on real-life activities that involve the use of language, which is especially applicable in vocational, 

engineering, and other technical subjects. 

Methodology 

Research Design and Approach 

The research design used in this study is a meta-analysis research to examine the effectiveness of 

TBLT in TVET. This method, as opposed to one quasi-experimental study, involves the synthesis of data, 

which has been obtained in a series of empirical assessments that identify the overall effect size of TBLT 

on language proficiency. This methodology is aimed at the calculation of the standardized mean difference, 

specifically Cohen’s d, to compare the experimental groups with the TBLT instruction and the control 

groups with the traditional, grammar-oriented methods. 

Figure 1 describes the approach to assessing the efficacy of TBLT in TVET. It starts with a                          

meta-analysis research design that involves the use of Cohen's d in evaluating the effects of TBLT. The 

second step is a systematic search of the literature on TBLT in the vocational field with special emphasis 
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on the real-life tasks. Data collection involves the extraction of pre/post-test scores, mean differences, and 

moderator variables, and analysis by use of a random-effects model to generate effect size and compare 

TBLT and traditional methods. The last product measures the effects of TBLT on language proficiency, 

namely, writing accuracy and oral proficiency. 

 

Figure 1: Methodology Framework for Evaluating TBLT Effectiveness in TVET 

Data Sources and Inclusion Criteria  

The data are obtained as a result of a systematic search of primary studies about TBLT interventions 

in various educational settings. Inclusion criteria in this methodology are that the target population must 

be learners in a vocational, technical, or professional field, e.g., engineering, information technology, or 

healthcare. In addition, the type of intervention should employ the use of a task to be the main unit of 

instruction, which can be defined as a real-world activity that requires the use of language to communicate 

significantly. Lastly, articles that are included should have quantitative data on the outcome measures of 

talking, writing, or technical vocabulary learning. 

Data Collection  

The data are extracted from the identified study using a standardized coding scheme to guarantee 

uniformity in the vocational disciplines (Bryfonski & McKay, 2019). In the case of quantitative measures, 

the researchers note pre-test scores and post-test scores, mean differences, and standard deviations to derive 

correct effect sizes. Moderator variables are also coded, and data is grouped by vocational discipline 

(nursing vs other technical disciplines) and also by the targeted language skill (writing accuracy and oral 

fluency). Each paper is assessed for methodological rigor to evaluate each of the articles to ensure the 

reliability of the synthesized findings. 

Data Analysis  

The analysis uses a random- effects model to explain the natural variation of the educational 

environment and the teaching variables between TVET programs. The effect size obtained is the main 

1. Research Design & 

Approach 

Meta-analysis to assess 

TBLT effectiveness in 

TVET using Cohen’s d 

for effect size. 

2. Data Sources & 

Inclusion Criteria 

Systematic search for 

studies on TBLT in 

vocational fields, 

focusing on real-world 

tasks. 

3. Data Collection 

Extract quantitative 

data (pre/post-test 

scores, mean 

differences) and code 

moderator variables 

(discipline, language 

skill). 

4. Data Analysis 

Use a random-effects 

model to compute 

effect sizes and 

compare TBLT with 

traditional methods. 

Output 

Evaluate TBLT’s impact on language proficiency in TVET, 

focusing on writing accuracy and oral fluency. 
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measure, which is the effectiveness of TBLT in general, as opposed to traditional teaching techniques. The 

synthesis of skills involved is done to ascertain whether TBLT significantly influences writing and 

speaking, in particular, as indicated by the previous meta-analytic results. To ensure statistical integrity, the 

analysis makes sure that, to report confidence intervals and ranges of effect sizes, the term " precision " is 

taken seriously, in accordance with the mathematical definitions that are needed to report a scholarly result. 

Results 

Findings from Empirical Evaluation 

The meta-analytic review of the identified study demonstrates that TBLT has a positive overall impact 

on language proficiency in TVET students. In particular, the computation of Cohen's d in the case of 

experimental groups is always positive and proves that learners who are exposed to task-oriented 

instruction do better than those exposed to traditional and grammar-based instruction. This analysis 

indicates that one can see the greatest improvements in the area of technical vocabulary acquisition, in 

which a direct application of the linguistic material to the work-related situations can be made possible 

with the help of the industry-related tasks. Also, quantitative measures indicate that student-centered 

activities greatly increase oral fluency and writing accuracy, and learners display a better ability to manage 

real-life professional communication than baseline measures show. 

Data Analysis and Implications  

The use of a random-effects model on the data shows the flexibility of TBLT in various vocational 

studies and engineering programs. This analysis establishes the fact that although the language needs 

various technical disciplines and demands, the core “instruction and task” continues to be effective for 

instructional delivery. 

• Employability: The data indicate that there is a high positive correlation between TBLT 

involvement and enhanced employability as students gain cognitive and problem-solving skills 

required in making professional decisions. 

• Instructional Design: The implications of the study concerning TVET curriculum change suggest 

that the incorporation of technology-mediated activities can further enhance the engagement of 

learners and offer them increased opportunities in autonomous learning. 

• Statistical Integrity: Following the strict mathematical terms, the Precision of such results is 

justified by the close confidence intervals between the summative effect sizes, which supports the 

validity of TBLT as a better pedagogical tool in a vocational setting. 

Comparison with Previous Research Studies 

The results of this analysis are compatible with the developed pedagogical principles and previous 

empirical studies in the area of language learning. This study supports the principles of interactionist and 

constructivist learning by showing that active language learning via tasks can produce better outcomes than 

grammar-based learning. The results of the writing and speaking were significantly enhanced, which 

reflects the findings of extensive meta-analyses that summarized different research in TBLT. Moreover, the 

success in mastering the technical vocabulary is consistent with localized case studies in vocational training 

schools, and advances in writing accuracy and fluency support the results of EFL studies at the university 

level. Lastly, the positive outcomes in terms of student engagement and technological incorporation are 

reflected in critical reviews and investigations of student-centered approaches to learning in vocational 

institutes. 



International Journal of English and Education 79 

ISSN: 2278-4012, Volume:14, Issue:2, June 2025  
 

https://doi.org/10.67050/IJEE/V14I2/IJEE252008   | www.ijee.org 

Table 1: Comparative Analysis of TBLT Effectiveness 

Research Focus Proposed Study Findings Previous Research Outcomes 

Instructional Efficacy 

TBLT significantly outperforms 

traditional grammar-centered methods in 

TVET. 

Active language use yields superior results 

compared to rote grammatical instruction 

(Bryfonski & McKay, 2019).  

Skill Mastery 
Substantial improvements in writing 

accuracy and oral fluency. 

TBLT implementation leads to significant 

gains in productive skills (speaking and 

writing) (Musa & Rahim, 2024).  

Technical Vocabulary 

Industry-related tasks facilitate the direct 

application of linguistic material to 

workplace scenarios. 

Task-based instruction enhances technical 

vocabulary acquisition in vocational 

training centers (Dinh & Hoang, 2022).  

Professional 

Preparedness 

High positive correlation between TBLT 

and enhanced student employability. 

TBLT improves the capability of learners to 

transfer language tasks into actual 

vocational settings (Benson, 2016).  

Technology 

Integration 

Technology-mediated activities enhance 

learner engagement and autonomous 

learning. 

Technological tools supplement task-based 

methods to increase interest and practice 

opportunities (Lai & Li, 2011).  

Learner Role 

Students serve as active participants, 

enhancing cognitive and problem-solving 

abilities. 

Interactionist and constructivist frameworks 

view learners as active participants in 

meaningful communication (Ellis et al., 

2020).  

Table 1 is an overview of empirical results that demonstrate that task-based instruction is always the 

most effective in terms of technical vocabulary, oral fluency, and employability in TVET programs, as 

compared to the traditional pedagogical frameworks and the past academic literature. 

Discussion 

The results clearly show that Task-Based Language Teaching (TBLT) is a very powerful pedagogical 

model that can be used to promote language proficiency in TVET programs. The focus on the practical 

tasks, rather than the theoretical linguistic principles, makes the strategy to directly meet the demands of 

vocational learners that the traditional pedagogies so often overlook. The overall positive effect in all 

empirical assessments proves that the learners, who are task-oriented instructed, show a great deal of 

superiority over their counterparts in traditional, grammar-based institutions, specifically in technical 

vocabulary acquisition. This is due to the fact that TBLT enables the immediate transfer of language to 

industry-related situations, not only improving linguistic competence but also cognitive and                         

problem-solving skills, which are essential in technical fields. 

The findings provide a number of key objectives that can be used to enhance the quality of instruction 

in technical and vocational education. Curriculum developers are urged to move away from the                                

rote-learning models to task-based processes. This is done because the task-based processes replicate                  

real-world professional practices since they provide a substantial positive influence on the employability 

of the graduates. The practitioners must consider students as a part of the learning process where 

meaningful communication is the primary focus over formal grammar training. Also, the incorporation of 

technological tools can be used as a supplement for task-based strategies, as it gives students a greater 

amount of independent practice and engagement in their respective areas of technical expertise. 

Although the analysis conducted by this paper demonstrates the overall effectiveness of TBLT, there 

are some limitations that open opportunities for future research. Longitudinal research is still required to 

trace the retention of the technical skills of the students after they have left the classrooms to commence 
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full-time employment. Additional research is needed to understand how specific interventions can be 

tailored to a wider technical field of disciplines than those that are well-reported in the literature. 

Furthermore, the dynamic interaction between digital tools and TBLT will be crucial to explore new 

learning outcomes by utilizing a digitalized environment. Lastly, the evaluations in the future should still 

emphasize a high statistical accuracy in reporting so that the evidence of TBLT effectiveness is strong and 

reliable to educational policymakers. 

Conclusion 

The meta-analytic review establishes that TBLT is a better pedagogical approach to develop language 

proficiency among students in TVET. An important finding of this study is that learners in task-oriented 

instruction always perform better than those in conventional grammar-based programs, especially in the 

technical vocabulary in industry-specific programs. Moreover, student-centered activities are also 

identified to boost oral fluency and writing accuracy through direct enhancement of the capacity of 

graduates to manage professional communication and enhance their employability in general. The results 

also indicate that the inclusion of technology-mediated activities further enhances the engagement of 

learners and helps them to engage in autonomous practice. 

The study helps to fill the gap between the theory of TBLT and vocational practice in engineering and 

healthcare. It uses a high-precision random-effects model to demonstrate that TBLT is more effective than 

rote learning. To support the theories, the study shows that meaningful communication produces better 

linguistic outcomes and produces localized case studies and global meta-analytic patterns. 

In future analysis, longitudinal studies should be given priority to monitor the permanence of the 

retention of the technical language skills when the students move to the job market. Moreover, researchers 

ought to go beyond vocational programs to create units of tasks in a variety of technical specialties and 

seek how digital technologies can streamline education in virtual professional environments. Lastly, it is 

important to ensure high statistical precision in reporting effect sizes and confidence intervals to ensure 

high-quality data for curriculum developers and policymakers. 
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