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Abstract: Globalization refers to the expanding connectivityegration, and interdependence of
economic, social, technological, cultural, politicaand ecological spheres across local
activities. In an increasingly globalized sociegmpowered individuals communicate across
cultural and national boundaries as citizens of Wharld. They have access to new technologies
that afford them unprecedented ways to reinterpaepropriate, contest, and negotiate mass
distributed texts in multiple forms. This articleepents an overview of the EFL learners’
motivation and attitudes to learn English with resp to the impact of globalization and
technological advancement. This current situatias hed to a paradigm shift of learners’
motivations and attitudes in order to cope with temands of English as a global language.
Hence, this article will review studies in motivatiand attitude among EFL learners on the
effect of technological variable such as internaet ssatellite television programs and social
issues willingness to migrate and to study and vemdrseas. This review will contribute to the
literature of the role of English as a global larage.
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1.1 Introduction

Nowadays, many researchers investigate how glaializ changing our understanding of
students’ attitudes and motivation to learn Engésha Foreign Language (EFL) and if it effects
on how understand students as well as teachers imtarnational world. Although several

authors have put forward teaching suggestions baseadday’s international perspective (e.g.
Cates, 2004, Tanaka & Fukada, 2007cited in Wadé&h&ndor, 2011).

Since globalization making and creating a worldwatel global society, the use of
English as a global language becomes more and ocmmmenon to people all over the world.
Consistent with Warshauer (2000: 512) stated tie@people will be in “a new society, in which
English is shared among many groups of non-natpsalers rather than dominated by the
Americans or British” in the twentieth century. Azese individuals used English as a global
language to communicate with one another, they adtl as intercultural speakers to share the
social reality within the host culture (Byram, 20@8 perhaps the world culture (Dornyei, 2006).
Globalization effects within the fields of politiceommunication, social science, education and
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technology (Graddol, 2006). These changes whickezhby such global effects have led to the
increasing numbers of people learning English moeeause they want, travelling abroad,
working. In fact, pursing advanced information digria study abroad context has become one
among the world phenomena urged by economic desiudtsiral interaction, political issues or
the easiness of travel (Byram&Feng, 2006). Considtee statistics shows that there are more
than 1,000,000 students and students learning elamoand the world (Graddol, 2006).

1.2 Attitudes and Motivation toward Learning English as a Foreign Language

It is argued that language learning is regardeth@sorner stone of human existence. Knowing
the language can help us to express our opiniooged) and even our dreams. In foreign
language learning context, there are various fadtoait influence the learning process such as
motivation and attitudes (Tavil, 2009). The mattdr learner’s attitude and motivation is
acknowledged as one of the most important factoas itmpact on learning language (Fakeye,
2010).

Kara (2009) stated that attitudes towards learhi@gjdes opinions and beliefs have an
obvious influence on students’ behaviors and cameseity on their performance. It is argued that
those students who possess positive attitudes atidfs about language learning have a
tendency to increase their ability in languageriesy.

One of the main aspects of research on attitudesedeto second/foreign language
learning has been on the orientation of the leatowards the speakers of the target language
(Hakuta, 1986). Research in this area has beemlisbied by Gardner and his associates.
Gardner and Lambert (1972) found that successngulage attainment was dependent upon the
learner's affective predisposition towards the aartinguistic-cultural group. Gardner and
Lambert (1972) were instrumental in the conceptaéibn of "integrative motivation” which
"reflects a high level of drive on the part of tindividual to acquire the language of a valued
second language community in order to acquire #mguage and communication with that

group.

Gardner's socio-educational model Gardner (19863%iders motivation and attitudes to
be important because they influence how activeinldésidual will be in learning the second
language. In Krashen's monitor model, motivationséen as a component of the passive
cognitive filter that screens incoming languageeblasn the learner's motives, needs, attitudes
and emotional states.

In his model, Gardner talked about two kinds of imaiton, the integrative and the
instrumental, with much emphasis on the former. ifbegrative motivation refers to learners’
desire to at least communicate, or at most intedi@teven assimilate), with the members of the
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target language. The instrumental motivation refersnore functional reasons for learning the
language such as getting a better job, a higharysal passing an examination (Gardner, 1985).

Vaezi (2008) conducted a study to describe and ®eana group of Iranian’s
undergraduate students’ integrative and instrunhentivation toward learning English as a
foreign language. The results of the study revetiiatithe participants had very high motivation
and positive attitudes towards learning English @ede more instrumentally motivated.

Shaaban and Ghaith (2003) investigated the atStumfecollege studentsin Lebanon
towards Arabic, French and English. The resulthefstudy showed that students perceived the
foreign languages, French and English, as moraiut&n the native language, Arabic, in the
domains of science, technology and business. Tindy dbad also shown how English isthe
language of future by most Lebanese, a languageevhwastery would open wide thegates of
education, global trade and communication.

Karahan (2007) carried out a study in the Turkigth Eontext. The motive of his study
arose from the complaints raised by learners, tacladministrators, and parents about why
Turkish EFL students cannot attain the desiredlle¥eroficiency in English. Therefore, he
conducted a study to investigate the relationstepvben language attitudes and language
learning which is a missing point of discussionstloa problems of teaching English in Turkey.
More specifically, Karahan tried to identify theeriaced relationship among language attitudes,
the starting age of language learning, and theephdtere the individual started to learn English
within Turkish EFL context. The only method of inguused was a questionnaire adopted from
previous studies on language attitudes. The sampladed (190) females and males eighth
grade students of a private primary school in Adanakey, where English was intensively
taught. The findings indicated that although thedehts were exposed to English in a school
environment more frequently than other studentgudilic schools, they had only slightly
positive attitudes; especially female students Megher rates. In addition, the subjects
recognized the importance of the English languageiriterestingly did not reveal high level
orientation towards learning the language. On ttieerohand, the results revealed that the
subjects had slightly positive attitudes towards English based on culture, but however, they
were not tolerant to Turkish people speaking Ehghisiong themselves.

Dwaik and Shehadeh (2010) conducted an exploratody to identify the motivational
orientations of Arab college learners in the EFhteat of Southern Palestine. The sample of the
study comprised 127 English-major and Engineeringlents from Hebron University and
Palestine Polytechnic University respectively. Thepose of the study was to determine the
influence of the subjects' gender, their Englisiglaage proficiency, level of education and their
major field of study on their motivational orientats. The findings of the study revealed that the
subjects had strong extrinsic motivation for leagnEnglish while their intrinsic motivational
orientation such as their attitude towards Engésld English speakers was not very positive.
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The researchers suggested that the English landaagéy should try to inculcate intrinsic
motivation to ensure sustained and long lastingnleg.

1.3 Attitudes and Motivation in a Globalized World

A significant amount of research has been conductede study of motivation and attitude in
foreign language learning ever since. But very Budies have ever dealt with the effects of
globalization or technological aspects on EFL legmmotivation and attitude.

The world itself has changed greatly since Gardimet Lambert first introduced the
notion of integrative and instrumental motivatiomdaattitudes in the late 1950s. Their ideas
were predicated based on the social groups assdcwith particular languages, with some
contact between them.One may argue whether theveelstatus of the languages matter (e.qg.
Clement and Kruidenier, 1983), or how much conthete is between the groups (e.g. see for
example Gardner, 2001a); butin the case of Endliharguments may possibly be redundant.

Warschauer (2000: 512) points out that globalizahias brought about “a new society,
in whichEnglish is shared among many groups of mative speakers rather than dominatedby
the British or Americans.” In the minds of learsgerEnglish may not be associated with
particular geographical or cultural communities buth a spreading international culture
incorporating (inter alia) business, technologioalbvation, consumer values, democracy, world
travel, and the multifarious icons of fashion, $@ord music.

Yashima (2002: 57) was puzzled to find integrativaivation among her male students,
because she did not expect the average Japanesetonalentify closely with American or
British culture. However, she found that for Jagananiversity students “English symbolizes
the world around Japan” and proposed that sommées may have an ‘international posture’
that motivates them to learn and communicate inadhguage more than others.

In a study of Indonesian middle school studentsnlhg2004) found that aspects of
instrumental and integrative motivation were comebinn the learners’ developing “bicultural
identities.” While the learners saw themselves amnected to a global, English-speaking
culture, they simultaneously maintained the aspetthe identity in which they were firmly
rooted, that is the local Indonesian culture. Aeottvay to look at this globalize identity is
through Dornyei's (2005) concept of the “L2 motieaial self-system,” which integrates
theories of motivation with a psychological appioaoward identity, considering learners’
“ideal selves,” or idealized self-representatioas,an integral part of their language learning
experiences. Interested in the self-representatidn¥apanese high school students, Yashima
(2009) found that many learners had “internatiqragture;” i.e., they envisioned themselves as
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future members of an international community and Eaglish as the tool for gaining access to
that community.

In another study, Lamb (2004) investigates thectsfef globalization and global forces
on integrative motivation of Indonesian childrereddll - 12 years old, as they begin formal
English in an urban junior high school. His maieadrevolves the notion of “integrativeness”
which he believes to have greatly changed sinceethergence of globalization process. He
argues that as English loses its association wvattiqular Anglophone cultures and is instead
identified with the powerful forces of globalizatiothe desire to integrate loses its explanatory
power in many EFL contexts and therefore, the iildials learn English to develop a bicultural
identity of their local culture.At the same time asnember of the “global culture”. Knowing
English gives Indonesian young generation a sehdgelonging to a worldwide culture and
awareness of information, style and events of thhas speculated that changes in individuals’
motivation to learn the language may therefore &slyp explained by reference to ongoing
processes of identification which, in turn, may i@ through some social processes like
globalization.

Dornyei, Csizér, and Németh (2006) conducted L2iwvatibn survey, involving over
13,000 language learners on three successive onsasn 1993, 1999 and 2004. The survey
took place in one particular country, Hungary, #imel sample represents young teenagers from
the whole cross- section of the nation. The exathpexiod covers a particularly prominent time
in the country’s history, the transition from a s#d, Communist society to a Western-style
democracy during which the country finally becameember of the European Union in 2004.
The study presents a good example of an overafigehan language learning motivation due to
globalization process in an EFL context. It desesibhow sociopolitical changes and
globalization process introducing English as thebgl language has affected the various
language attitudes prevailing amongst Hungariarts taeir motivation to learn five different
target languages: English, German, French, Itaiah Russian. Their study, with respect to the
third phase of the data (gained in 2004), showedl tungarians tend to take up the study of
English increasingly as a self-evident part of edion. Therefore, the global English is
becoming increasingly associated with a cosmopokiad technologically advanced “imagined
community” and thus with the pathway to career eas@among Hungarians.

Algahtani (2011) explored 35 Kuwaiti learners’ gegstions of the relationship
between English and globalization by interviewimgr. The findings indicated that despite
recognizing and appreciating the establishment idadtity of English as a global language,
learners did not seem to have a clear and compieterstanding of the “essence” of this global
era.
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Mehrpour and Vojdani (2012) investigated the glataion and its impact on the
students’ motivation and attitudes toward learriimglish as a foreign language. The findings of
the study present a consistent picture which dstadd the idea that new waves of motivational
variables have emerged among Iranian EFL learnkas\guage and language learning
motivation have been affected by the increasingneotedness of today’s world due to
globalization and its technological advances. Tiuelys of English in Iran as an EFL context
where English is an international language todagrenthan ever before people from different
scientific and social backgrounds to be more megwao learn English. Huge expansion of
technological devices for scientific and entertaémtnpurposes such as computer soft wares and
games, the internet and cyber communication, #atellvV channels, and acceleration of
migration tendencies to English-speaking countties to competitive standards of lifestyle all
seem to have brought about tempting instrumentaivateons for Iranians, especially the young
generation, to learn English.The results of theeyshowed that technological, sociological and
scientific aspects created or intensified throdghprocess of globalization have affected Iranian
EFL learners’ motivation to learn English and havade them more instrumentally motivated.

These studies represent a need to consider thgiolgarole of motivation and attitude in
lieu of the existence of the global village, globation requirements and technological
innovations. As a result, new constructs may batitied in the study of motivation and attitude
in English language learning.

1.3 Conclusion

From the literature, we can say that motivation atidudes for language learning had
changed greatly since Gardner and Lambert firstoduiced the notion of integrative and
instrumental motivation and attitudes in the 1a88&0ds. One of the major factors is the impact of
globalization. Globalization creates a new soci@tywhich English is shared among many
groups of non-native speakers. Learners of Engésbgnize that English may not be associated
with particular geographical or cultural commurstieut with the spread of international culture
incorporating business, technological innovationgtoner values, democracy, world travel, and
the multifarious icons offashion, sport and musdMe need new studies to examine students’
motivation and attitudes with the effect of thehmalogical advancement in this globalized
world.
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