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Abstract: Research has shown that there might be a relatipnisétween one’s ethnic identity
and their level of language proficiency. This stuagned to investigate the most influential
ethnic identity factors among Baluch participantsda(2) determine which of the extracted
components of factor analysis contributes more atué& language learners’ level of English
proficiency. To this end, 120 Baluch advanced l|aggu learners were selected. The
participants' level of ethnic identity was assedsg@ 38 item 5 point Likert scale ethnic identity
guestionnaire. Meanwhile, a language proficiencgt tevas administered to determine the
language learners’ level of English proficiency.Tiresults indicated that factor 1 (customs,
social relationships and language), and factor 2ilfigre and literature) were the major

influential factors. Further, the variance in thanlguage proficiency of the Baluch participants
was significantly explained by factor 1 (custonugial relationships and language) and factor 2
(culture and literature). In other words, it wastimed that customs, social relationships and
language, and culture and literature significantigntributed to the Baluch participants’ English
language proficiency.
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1. Introduction

There are countless individuals world-wide whoaa®matter of necessity or interest, attempt to
learn a foreign or second language. No matter howle it may sound, establishing second or

foreign language classes, workshops or languagetemaince classes for these learners is
definitely a nerve racking task. There is an imaottissue regarding whether foreign or second
language learning and teaching have anything teittoexternal or internal factors and whether

eliminating one or failing to include the other imagrthe whole teaching and learning procedure.
As we may see, if the merits and innovation of apphes and methods lie in the opportunities
they provide for learners, then it is necessarttiermethod or approach not to confine itself to

either external and internal factors but to incllmtgh. This forces us to conclude that what

matters here is definitely not a matter of prefegrone group of factors over another, but a case
about the degree of influence each group of fack@as on the whole teaching and learning
process (Brown, 2007). Reviewing the literature,cae find ample examples of methods and

approaches that neglect the role of such factatsalone include these attributes in their

curriculum design (Richards & Rogers, 2000)thAiving field a variety of disciplines deal with
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is identity. Identity preferences, identity fornmatj the way we conceive ourselves and the like
have all been more or less discussed in the litexge.g.Maalouf, 2000Mah, 2005; Suleiman,
2003).However, there are also glaring gaps, the most @miof which is the reluctance to take
the study of identity into local contexts. The paity aim of the present research was therefore to
fill the above gap, thus contributing to the studyethnic identity by examining it in relation to
English language proficienag the context of IranThe following paragraphs will explore ethnic
identity in more detail.

1.1. Ethnic I dentity and Ethnic groups

Identity is a multifaceted and complex notion, ag’s identity is based on a myriad of factors
such as religious orientation, culture, educatammmunity influences, family values, and belief
systems (Myhill, 2003). This sense of identity eausndividuals to behave in certain ways.
According to Tajfel and Turner’s (1986) social itigntheory, people first categorize themselves
into groups, then identify themselves within a aertgroup. That is, when considering identity,
individuals consider it from both social and pemgmerspectives. Social and personal identities
are two distinguishable entities; yet, they cariotregarded as separate because one cannot be
isolated from a social milieu where interactionhwathers is inevitable.

Ethnic identity has been of great interestdbolars (e.g. Fearon& Laitin, 2000; Hale, 2004;
and Hutchinson & Smith 1996), each of whom has ipiex¥a definition for it. According to Max
Weber (cited in Hutchinson and Smith 1996, p.3%hriec groups are those human groups that
entertain a subjective belief in their common dast®cause of similarities of physical type or
of customs or both, or because of memories of ¢oddion or migration; this belief must be
important for the propagation of group formationneersely, it does not matter whether or not
an objective blood relationship exists”. On theenthand, Fearon and Laitin (2000) define ethnic
group as “a group larger than a family for whichnfsership is reckoned primarily by descent,
is conceptually autonomous, and has a conventiomadlognized ‘natural history’ as a group”
(p. 20). In a subsequent refinement, Fearon (2003) defines a “prototypical” ethnic group as
one that has as many of the following featuresassiple: (1) membership is reckoned primarily
by descent; (2) members are conscious of group raeship; (3) members share distinguishing
cultural features (4); these cultural features\ai@ed by a majority of members; (5) the group
has or remembers a homeland; and (6) the groum Islmred history as a group that is “not
wholly manufactured but has some basis in fact’a imuch similar way, Hutchinson and smith
(1996) define an ethnic group as “a named humamlptpn with myths of common ancestry,
shared historical memories, one or more elemengsaammon culture, a link with a homeland
and a sense of solidarity” (p. 6). As previouslgeated, the notion of ethnicity, or ethnic
identity, is not an easy one to define. From a gmychological perspective, Alba (1990)
defines ethnic identity as ‘a person’s subjectiveerdation toward his or her ethnic origins’.
Berry and Laponce (1994) point out that there setenime no consensus as to the definition of
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the word ‘ethnic’. Historically speaking, it hascartain times been used to denote ‘race’, and at
other times taken on connotations of the word toelt A definition which captures the
conventional classification to a greater degreen theevious definitions is Chandra’s (2004)
which indicates that ethnic identities are a sulo$atentity categories in which eligibility for
membership is determined by attributes associatitd, wr believed to be associated with,
descent (“descent-based attributes”). Chandra\edi¢his definition differs from previous ones
in two ways. First, it introduces a distinction ween categories of membership and the
attributes that qualify individuals for membership that category. Second, it empties the
definition of characteristics such as a commonucajta common history, a common territory
and a common language, which are only sometimexciased with the identities that we think
of as ethnic and thus cannot be thought of as ideficharacteristics. For these reasons
Chandra’s (2004) definition is the one used inghesent study. Since the present study intends
to study the Baluch ethnic group, a brief desaipis presented in the next part.

2. Baluch ethnicidentity

This ethnic group (the Baluchs) reside mainly inuBhistan, which is a dry region in the south-
eastern part of the Iranian plateau. It extendmftbe Kerman desert to the rest of Bam and
Beshagard mountains, and to the western bordedfnéhe Sind and Punjab provinces of
Pakistan. Baluchistan is divided between Iran aakigfan. Historically, the Baluchs moved to
Makran from Kerman to flee an expedition of thej@elin the 11" century. At the time, the
Baluchs were nomads. They had never had a ceetlaipvernment and were living under a
tribal system. Baluch is the title of several tapa small number of which live in the Republic of
Turkmenistan. The Baluchs speak Baluchi, whichWgestern Iranian language belonging to the
Indo-European family of languages and which hasnbedfuenced by the eastern Iranian
dialects. It has two branches of northern (Sorhadi) southern (Makrani) Baluchkanian
Baluch tribes are divided into a number of clahg, iost important of which are the Bameri,
Balideh, Bozorgzadeh, Riggi, and SardaarZaie, Shididh, Lashari, Mobaraki, Mir MoradZaie,
Naroyee, Nooshsiravani, and Barohooyee, Baram-Zeiu, Shir-Khanzayee tribes. The Iranian
Baluchs are mostly of the Hanafi Sect of the Sweai. A few tribes in the Sistan area are also
regarded as Baluch, but they speak Sistani, wkietmiabandoned dialect of Persian.

Despite some large holdings on Baluchistan in e, Baluchistan is extremely arid, and for
the most part suited to only the most extensivenfoof resource use, such as goat or camel
husbandry. Perennial irrigation on any significacdle has until recently been available only at
Bampar. Other historically important agricultural arese Kolwa, Dasht, Las Bela, D#ast, and
Kacchi, the last three of which have been developmntly to varying extents but these
depended traditionally on seasonal flood diversaod were less reliable. Otherwise, reliable
cultivation is supported only in a certain numbgewell-defined locations, where cultivable soil
and an accessible supply of water suitable fogatron coincide, mostly in river valleys,
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especially the valleys of the #dkid and its tributaries, the Kech and the Sarbnvestment in
ganats (BaluchiKahn the standard term in Pakistan otherwisédszz) irrigation, which has
always been important in theaBkid and Kech basins, began to be expanded in thedastry.
Since the middle of this century, irrigation hapaxded again as a result of the availability of
cheap energy for pumping ground water—diesel in &ad the national electricity grid which
has been extended into Sarawan in Pakistanzz building is being expanded again in Makr
financed by remittances from the Persian Gulf.

Compared to most of the other tribal or ethnic mitres of the Iranian world, the Baluch (in
Iran, Afghanistan, and Pakistan) are probably mlorguistically diverse and stratified and
pluralistic. The nature of the topography has meatamunication difficult and the paucity and
sparseness of natural resources have limited #eecfisettlements. Potential leaders have been
unable to build up large confederacies or otherwggpand their authority beyond their
immediate constituencies. Pashtuns, Punjabis, &indbashkardis, Sistanis all experience
natural conditions similar to those of their nearBaluch neighbors. Apart from the use of
Baluchi, as a lingua franca and a particular haiaal type of political structure, most Baluch
cultural features are also shared by their neighdbdsimilarly, the history of most parts of the
world is to some extent a function of interferefwan outside. The geography and ecology are
directly related to the settlement pattern, whiclaces special constraints on political
development and other particular opportunitiesutside influence. The structural factors are a
function of both the settlement pattern and théucal history of the populations that came to the
area. The final result could not have come abothéefhistory of Iran and India had not led to
particular types of interference and withdrawgpatticular times. What distinguishes the Baluch
(as distinct from the Bat) from their neighbours is presumably, thereforge fpeculiar
combination of their geography, culture, and depeag which has led them to subscribe to a
common language and set of political ideas.

Although there are several ethnic groups in Irag. (€urk, Lore, Kurd, Turkmen and Arab),
this research focuses on the Baluch ethnic groopuse this group is closer to Chandra’s (2004)
definition of ethnic identity. Apart from this, thBaluchs seem to have a sort of ethnic pride
which binds them even more together (Iran Chambere8y, 2011).

2. Background of the study

The relationship between ethno-linguistic identityd the English language achievement has
been debated. Ellinger (2000) studied the relatignbetween ethno-linguistic identity and the
English language achievement among native Rusgieakers and native Hebrew speakers in
Israel studying English as a foreign language atatlivanced level at Bar llan University in
Israel. He concluded that ethno-linguistic identitgs a greater predictor of achievement than
any of the other investigated variablés.addition, scholars have also studied the @tatiip
between heritage language and ethnic identity (Bra2009). These studies have identified a
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positive relationship between one’s ethnic identibd the degree of heritage language fluency
(Romero, Nava, & Huang, 2001; Tse, 1997). Howevleere are some conflicting findings
regarding the relationship between heritage langymgficiency and ethnic identity. Mah (2005)
conducted one such study surveying second gener&imnese adults (the children of those
adults who had immigrated abroad and learned Bnglithe homeland), and found that heritage
language proficiency was only linked to the papicits’ ability to participate in cultural rituals
such as ethnic activities, but not to ethnic pratecore values of Chinese groups. Similar
findings were reported in Smolicz's (1992) studyiahhwas conducted in Australia. The
research findings suggest that while Polish Austnal held on to the idea that heritage language
is a core value to their community as a group, Walsd Chinese Australians did not believe that
maintaining their heritage language was importamttheir ethnicity. Young Jo (2001),
conducting a one-year ethnographic study of theelor language learners (basic and
intermediate levels) at the University of lllinoisywvestigated how second-generation Korean-
American students form and transform their sengesttoicity through their participation in
Korean language classes. Young Jo (2001) conclidgs’becoming an English speaker does
not necessarily mean the loss of ethnic identityg that learning Korean (a 'heritage’ language)
does not necessarily lead to homogeneous ethnititigéormation” (p. 26). In other words,
although the classroom is certainly a place in WwHanguage knowledge is imparted, much
classroom activity utilizes words and grammaticalngs as semantic mediators of culture,
history, and even politics. In order to examine¢hanging status of the Turks in the Republic of
Cyprus and the attitudes of Greek Cypriots towdheésn (the type of motivation and ethnicity
that Greek Cypriots have in learning Turkish), Osamnd Asazade (2004) asked 1160, randomly
selected Greek Cypriot 18 to 28 year old universitydents to respond to the background
information questionnaire (in the form of Likertase) and the attitude test consisting of 5
subtests (Subtest 1: Integrative and instrumentaiviation, Subtest 2: Integrative motivation,
Subtest 3: Social psychology, Subtest 4: Instrualemibtivation, and Subtest 5:Ethnicity). In
light of the findings, the researchers concludeat tlethnicity, in the case of Greek Cypriot
students, plays an important role. As stated eiynis a powerful link with past, and an
energizer with respect to present and future caarlyl be seen from the attitudes of the Greek
Cypriot students” (Osam andgAzade, 2004, p. 284Research indicates that a relationship
exists between perceived accent and ethnic groggityoin a conflictual situation (i.e. when the
members of an ethnic group are in conflict with rbens of the target language group) and that
such a relationship may have behavioural consegsenBased on the previously stated
assertion, Michael (2004) investigated (1) whetherh a relationship exists in a situation when
there is no conflict between the two language gsauapolved (i.e. for native Chinese speakers
learning English in Montreal), (2) what the behaval manifestations of this relationship would
be, and (3) which factors influenced this relatlips The findings obtained from the
performance of eighty-four participants from manmdaChina residing in Montreal who listened
to a native Chinese reading a passage in Englsikén with various degrees of foreign accent)
and Chinese in a matched-guise procedure indicttatl a relationship existed between
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perceived accent and ethnic group loyalty in a comfictual situation and that this relationship
had consequences upon native Chinese listeneliseshof speakers as leaders and members of
their group. These consequences are different filmmse observed in earlier research in a
conflictual situation. Results overall highlighetimportance of group factors in L2 learning and
suggest the need to consider ethnic group loyalty @ariable in both applied linguistic research
and L2 pedagogy. Gatbonton and Trofimovich (2008)yntl that a strong belief in the
importance of language in defining group identitpriguage EGA) and strong support for one's
own group's political aspirations (Political EGAEke significantly negatively correlated with
measures of L2 proficiency; the higher the EGA ldweer the L2 proficiency.

3. The present study
3.1. Objectives of the study

Based on literature, the researchers assumed krsmglationship between ethnic identity, and
English language proficiency in the Iranian contdrtother words, the researcher's intention
was to investigate whether lower or higher levelsethnic identity (i.e. the participants’
affiliation towards an ethnic group) among languageorities in the Iranian context had any
effect on their levels of English language profincg. The objectives of the present study can be
formulated into the following research questions:

1) What are the most influential ethnic factors amtmgBaluch participants?

2) Which of the extracted components of factor analgsntributes more to Baluchs language
proficiency?

3.2. The participants

In the present study, a sample of 120 advanced |&#iners participated. It was assumed that
individuals studying at the advanced level besthé purpose of the current study since they
possess a better command over English and thistlzéas in performing better on the TOFEL
test and responding to the questionnaire. Theqpaatits were volunteers residing in Zahedan
(n=46), Saravan (n=22), Sarbaz (n=16), Chabahat3y=and Iran-Shahr (n=23). Moreover,
language learners between 19 and 35 years of ageseected based on availability. Table 1
shows the distribution of the sample.

Table.1.Distribution of Turk participants

Baluch Dominated Cities n %

Chabahar 13 11.83
Iran-Shahr 23 19.17
Sarbaz 16 13.33
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Saravan 22 18.33
Zahedan 46 38.33

3.3. Instruments

Two instruments, namely an abridged version of @Gemeral Ethnicity Questionnaire (Tsai, et
al., 2000) and a sample TOEFL test (Masan, 1988)ewtilized to collect the necessary data for
the present study.

3.3.1. The General Ethnicity Questionnaire

The original version of the General Ethnicity Qimstaire was developed by Tsai, Levenson
and Carstensen (2000) for their studies of cultur@ emotion. Later Tsai, et al. (2000) abridged
the questionnaire to fit the Chinese context. Cawalgla versions of the original instrument have
also been developed for use with Mexican Americad African American populations. The
abridged version of the questionnaire was furthedified by the researchers to suit the Iranian
context. In fact, the original items on the quest@ire varied with respect to their specificity.
Since the researchers were primarily interestethénmeanings that this ethnic group attach to
being Baluch, the items were worded in a general seathat they would be applicable to the
Baluch groups. For instance, in each of the 38 ot Likert scale items, the term Baluch was
substituted for the terms Chinese and American ttse@ppendix for the original version of the
guestionnaire). Overall, the new version of thestjoanaire used in the present study consisted
of two parts. The first section contains 38 itemsthe form of five-point Likert scale. The
second section which was modified and extendedh®purpose of the present study included
two short answer questions through which the ppeits were required to provide the
researcher with their demographic data (See Appeidor the questionnaire). Furthermore, the
reliability of the questionnaire in the presentdstwvas estimated through Cronbach's alpha. The
reliability index was .910 which is satisfactoryn @e other hand, the validity of the GEQ was
not assessed in the following study because Tsal, £000) had already validated it.

3.3.3.The TOEFL Test

In order to determine the students' English langya@ficiency, the researcher used a sample
TOEFL test (Masan, 1983). The test was composedlistening comprehension section (which
had 3 parts and 40 items), a section dealing viiticgire and written expressions (which had 2
parts and 40 items), and finally a section haviogdb with reading comprehension and
vocabulary (which had 2 parts and 60 items). Thiability of the test for the present study
estimated through Cronbach's alpha was 0.95, whicbnsidered high.

3.4. Data analysis

The SPSS statistical software (version 17) was udeecanalysis of data. First, descriptive
statistics of the data gathered through the instnismwere obtained. In addition, since the
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researchers were also interested in identifyingféltéors which may have a stronger effect on
the participants' ethnic identity, a principle afastor analysis was implemented and followed
by two multiple regression tests.

4. Results and discussion

4.1 Results of factor analyses

Table 2 shows the descriptive statistics for egemion the ethnic identity questionnaire
administered to the Baluch participants. Most & theans, except for item 31 (How much do
you view, read, or listen to Baluchi on TV?) arehit37 (How fluently do you write Baluchi?),
were greater than 3.00. More than one third of ghgicipants chose 4 (strongly agree) or 5
(agree) for the following items: (item 3) Now | awposed to Baluchi culture, (item 7) Baluchi
culture has had a positive impact on my life, (ité®) | relate to my partner or spouse in a way
that is Baluchi, (item 13) | admire people who Beduch, (item 14) | would prefer to live in a
Baluch community, (item 18) | celebrate Baluchiitlays, (item 20) At restaurants, | eat Baluchi
food, (item 21) When | was a child, my friends w8auch, (item 25) Overall, | am Baluch. In
other words, the participants considered thesesite@re ethnical.

Table.2. Descriptive statistics for items on Balpetticipants’ ethnic identity questionnaire

N Mean SD Min Max N Mean SD Min Max
1 3.00 121 1 5 20 3.34 1.21 1 5
2 3.10 1.17 1 5 21 3.34 1.17 1 5
3 .29 1.04 1 5 22 3.02 1.18 1 5
4 3.18 111 1 5 23 3.06 1.28 1 5
5 3.20 1.19 1 5 24 3.05 1.26 1 5
6 3.20 1.09 1 5 25 3.30 1.19 1 5
7 3.30 1.12 1 5 26 3.26 1.21 1 5
8 3.36 1.28 1 5 27 3.28 1.13 1 5
9 349 1.09 1 5 28 3.21 1.23 1 5
10 325 1.10 1 5 29 3.24 1.06 1 5
11 3.24 1.10 1 5 30 3.00 1.29 1 5
12 340 1.13 1 5 31 2.99 1.15 1 5
13 3.39 1.13 1 5 32 3.23 1.12 1 5
14 3.30 114 1 5 33 3.16 1.10 1 5
15 3.13 124 1 5 34 3.11 1.15 1 5
16 3.36 1.09 1 5 35 3.17 1.23 1 5
17 3.24 1.20 1 5 36 3.20 1.13 1 5
18 3.35 1.19 1 5 37 294 1.13 1 5
19 3.25 1.05 1 5 38 3.26 1.24 1 5
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The 38 items on the Baluch ethnic identity dgoesaire were subjected to principle
components analysis (PCA); however, prior to penfog PCA, the suitability of the data for
factor analysis was assessed. The Kaiser-Oklinevaias found to be .57 which is close to the
recommended value of .6 and Bartlett's Test of Bghereached statistical significance (.000),
supporting the factorability of the correlation mrat The principle factor analysis revealed the
presence of 15 components with eigenvalues excgediexplaining 13%, 5.7%, 5.3%, 4.8%,
4.5%, 4.4%, 3.9%, 3.7%, 3.6%, 3.4%, 3.2%, 3%, 2.82%%, and 2.6% of the variance.
Nevertheless, an investigation of the scree plotaled a clear break after the second
component. Based on the scree test, the reseadd@ded to retain two components for further
investigation. This is more supported by the rasaftthe Parallel Analysis which showed only
two components with eigenvalues exceeding the spording criterion values for a randomly
generated data matrix of the same size. Tablesplajis the pattern structure of the factor
analysis and items loading on each factor.

The two component solution explained a total ®78% of the variance, with component 1
contributing 13.07% and component 2 contributingl%. To aid in the interpretation of the two
components, oblimin rotation was performed. We doteat there was a weak correlation
between the two factorg<.25). An inspection of the pattern matrix showeelve items
loading on the first factor. Apart from item 17 kvia loading above .60, the other items showed
loadings less than .60. Iltems 16, 18, 22 and 1@&stidactor loadings above .50, while items 8,
31, 14, 12, 20, 15, 15 and 36 showed loadings abt«eThe items concern customs (items 17,
16, 15, 20 and 18), social relationships (22, 23,ahd 14), and language (items 8, 36 and 31);
therefore, the factor was labelled customs, sa@kitionships and language preference. The
second factor which contains four items with loadirabove .40 was labelled culture and
literature because the items loading on this facéat to do with culture (items 4, 11, and 7) and
literature (34). Table 3 shows the reliability doménts of each factor as estimated by
Cronbach's alpha. The results indicated a relatibgyh reliability coefficient for factor one
(0=.72) but a moderate reliability coefficient foctar two @=.53).

Table.3. Factor analysis for Baluch participantehé identity questionnaire

No ltems \ F1 F2
Factor 1: customs, social relationships and lang (g 72)
17 | engage in Baluchi forms of recreation. . 625 .069
16 | perform Baluchi dance. 565 .030
18 | celebrate Baluchi holidays. 552 .160
22 Now, my friends are Baluch. .509 .100
13 | admire people who are Baluch 506 154
8 | believe that my children should read, writed &peak Baluchi. 481 129
31 How much do you view, read, or listen to Balumh TV 449 .044
14 I would prefer to live in a Baluch community. 446 .033
12 | relate to my partner or spouse in a way igh8aluchi. 446 116
20 At restaurants, | eat Baluchi food . 439 .349
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15 | listen to Baluchi music. 433 .235
36 How fluently do you readBaluchi? 408 .155

Factor 2: culture and literatu¢e=.53)

4 Compared to how much | negatively criticize otbeltures | criticize

Baluchi culture less. 213 .640
11 I am familiar with Baluchi cultural practicescaoustoms. 240 522
34 How much do you view, read, or listen to BaltucHiterature .082 518
7 Baluchi culture has had a positive impact on ifiey | .019 .499

4.3. Results of multiple regression analyses fertéfo extracted components of ethnic identity

The results of factor analyses revealed that there two factors underlying the ethnic identity
guestionnaire administered to the Baluch partidipafihus a multiple regression analysis was
performed to see whether the two factors couldifsogmtly predict the participants' language
proficiency. Table 4 shows the results of multigdgression analysis for the Baluch participants.
Based on the results (Table 4), the variance in l#mguage proficiency of the Baluch
participants was significantly explained by factofcustoms, social relationships and language)

and factor 2 (Culture and Iiteraturé;;"(:.OSS, F (2, 117) =3.43, p<.05). In fact, it wasvealed
that customs, social relationships and languige-(190, p<.05) and culture and literatufe,(
176, p>.05) significantly make a contribution tcetBaluch participants’ English language
proficiency. Moreover, the results indicate thae tivo predictors (i.e. factor 1 and factor 2)

explained 5.5% of the variance in the Baluch pgudicts’ language proficiencﬁ(‘=.055, F (2,
117) =3.43, p<.05). In addition, the results of theltiple regression analyses reveal two facts:
1) The comparison of the beta values shows thabiss social relationships and language
(B=.190) has been a better predictor than culture laachture = -.176). 2) A negative
relationship exists between factor 2 on the onalhand language proficiency on the other. In
other words, the stronger the ties to factor 2 {i@al and literature), the less proficient the
individuals are in English.

Table.4 Results of multiple regression for the Bhlparticipants

Mode 1 R R-square Adjusted

R-Square Standard error of estimate

1 0.235 0.05 0.039 8.35

Df Mean sgquare F Sig.

Regression 2 239.64 3.43 .036
Residual 117 69.82 - -
B Sg
Customs, social relationships and language .190.040
Culture and literature -.176 .056
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4.4 Discussion

As previously asserted, the results show two istarg but contrary findings. On the one hand,
culture and literature has a negative relationship language proficiency, while customs, social
relationships and language has a positive coroglath possible explanation for the former is
perhaps the fact that traditional Baluch cultureedghasizes the value of educational
achievement and its importance for guaranteeingesscin the workplace. Failure to recognize
the cultural value of academic achievement may deate Baluch students, thus resulting in
less attention to their schoolwork, the result d¢fick is lower levels of language achievement
(proficiency).

Despite this, earlier research indicates tmaficient bilinguals experience intellectual,
academic, and social advantages over monolinguivituals (Genesee, 1987; Lindholm &
Aclan, 1991; Roessingh & Kover, 2003). For instarineCanadian contexts, proficiency in both
English and Chinese for Chinese youth is likelyb® accompanied by greater feelings of
personal efficacy. On the one hand, mastering tmimant language may lead them to achieve
educational success and to communicate bettertiagtimajority of members. On the other hand,
mastering their ethnic language may offer an aolddti tool in the areas of ethnic identity,
social-cultural involvement, and better job oppoities. Possibly Chinese youth with high
confidence in both English and Chinese have a mpotive self-evaluation, and this may
encourage them to explore the meaning of their &@rbackground in their lives or to question
negative stereotypes or the disparaged status adf gnoup in society. Similarly, bilingual
proficiency may be a critical factor among Baluakigh confidence in a second or foreign
language and Baluchi. Perhaps Baluch participarite are proficient in the two languages
evaluate themselves higher on personal worth, as@deompetence, and interpersonal
relationship than those with confidence in only targyuage or none. Further, as members of an
ethno-linguistic minority group in Iran, Baluch ywumay regard English proficiency as critical
because mastering English influences success inoboh and affords access to greater
educational opportunities that are pertinent tovhkdation of self. Mastering a foreign and/or
second (Persian or English) language may provigenthith a tool to achieve educational
success and to communicate better with the majofitgembers.

5. Conclusion

Identities are complex, variable, elastic and stttj@ manipulation and may therefore influence
the way we behave (Maalouf, 2000).some cases the impact of identity is by far ggethan
we assume. One of the fields which have been efast to researchers is the impact of ethnic
identity on second and foreign language learnirgsdarch indicates that identity and ethnicity
play a role in language learning, whether secondr@ign. Drawing on findings of the previous
research, the present study takes ethnic idemtity the Iranian context and identifies possible
ethnic factors and the impact of each factor oeifpr language learning. The findings suggest
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that ‘customs, social relationships and languag®’aulture and literature' as possible factors for
the Baluch ethnic minority, and ‘customs, socikdtrenships and language' as a better predicator
of the participants' language proficiency.

6. Limitationsof the study

As mentioned earlier, research on ethnic identity language proficiency in the Iranian context
is shallow. In fact, the researchers did not cogress any research precisely focusing on this
topic. Therefore, more research with a larger sangplneeded to conclude with certainty that
ethnic identity has an impact on language proficyerMoreover, the present study focused on
language learners studying in language institygeshaps, the results may differ if the study is
conducted in other educational settings such asetsities. In addition, the present study
captured a limited number of Baluch participantsainiting in Iran. Conducting the research in
other contexts, for instance in Baluchistan in Biaki may have a different outcome.

Acknowledgements

We would like to express our sincere regards tattalse who put effort into the work and
encouraged us to conduct the research despiteffitaulies. We are grateful to Dr. Hosseini
who was truly more than a help. We also thank annilfies who patiently took responsibility
and provided us with the insight while we were siggpart.

References

Alba, R.D. (1990)Ethnic Identity: The transformation of white Ameritlew Haven: Yale

University Press.

Berry, J.W. & Laponce, J.A. (1994). Evaluating @sé on Canada’s multiethnic and
multicultural society: An introduction. In J.W. Bg and J.A. Laponce (edE}hnicity

and culture in Canada: The research landscgpe 3—16).Toronto: University of Toronto Press.

Brown, H.D. (2007)Principles of language learning and teachifgth ed.). Addison Wesley,
New York: Longman.

Brown, C.L. (2009). Heritage Language and Ethnentdy: A Case Study of Korean-American
College Studentdnternational Journal of Multicultural Educatiopp.1-16.

Cattel, R.B. (1996)The scree test for number of factors multivariatbdvioral researchl,
245-76.

Chandra, K. (2004Why ethnic parties succeedambridge: Cambridge University

Press.

Clément, R. (1986). Second language proficiency aoculturation: an investigation of the
effects of language status and individual chargsties, Journal of Language and Social
Psychology5, pp. 271-90.

Clément, R. & Kruidenier, B.G. (1983). Orientatioms second language acquisition: 1. The
effects of ethnicity, milieu, and target languagetbeir emergencé.anguage Learning
33, pp. 273-291.

Copyright © International Journal of English and Education www.ijee.org



International Journal of English and EducationjjiEs

ISSN: 2278-4012, Volume:4, Issue:2, April 2015

Clément, R. & Kruidenier, B.G. (1985). Aptitudetitatde and motivation in second language
proficiency: A test of Clément's moddiournal of Language and Social Psycholody
pp. 21-38.

Clément, R., Gardner, R. & Smythe, P.C. (1977).i%itonal variables in second language
acquisition: A study of francophones learning EstglCanadian Journal of Behavioural
Science9, pp. 123-33.

Clément, R., Gardner, R. & Smythe, P.C. (1980)i@@mnd individual factors in second
language acquisitioiCanadian Journal of Behavioural Sciend®, pp. 293-302.

Clément, R., Major, L.T., Gardner, R. and SmytheCP (1977). Attitudes and motivation in
second language acquisition: An investigation ofatio francophonesiNorking Papers
on Bilingualism 12, pp. 1-20.

Crookes, G. & Schmidt, R. W. (1991). Motivation: dpening the research agentlanguage
Learning 41(4), 469-512.

Damavand, A. (2012). The effects of motivation tyg@strumental and integrative) on writing
proficiency among Iranian IELTS candidatZ&U Journal of Social Science®, pp. 15-
23.

Deci, E. L. Vallerand, R. J. Pelletier, L. G., & &y R. M. (1991). Motivation and education:
The self-determination perspectiducational Psychologisf6(3&4), pp. 325-346.

Deci, E. L. & Ryan, R. M. (2000). The “What” and f" of goal pursuits: Human needs and
the self-determination of behavidtsychological Inquiry11(4), pp. 227—-268.

Dornyei, Z. (1990). Conceptualizing motivation oréign-languagd._anguage Learning40(1),
pp. 45-78.

Dornyei, Z. (1994). Motivation and motivating inetlforeign language classroorivlodern
Language Journal78(3), pp. 273-284.

Dornyei, Z. & Otb, 1. (1998). Motivation in action: A process mo@élL2 motivation.Working
Papers in Applied Linguisticgl, pp. 43-69.

Dornyei, Z. (2000). Motivation in action: Towardgeocess-oriented conceptualization of
student motivationBritish Journal of Educational PsychologgO, pp. 519-538.

Dornyei, Z. (2001)Teaching and researching motivatidengland: Harlow, Longman.

Dornyei, Z. (2003). Attitudes, orientations, andtiv&tions in language learning: Advances in
theory, research and applicatiohanguage Learning3(1), pp. 3-32.

Dornyei, Z., Csizer, K. & Nemeth, N. (2006Motivation, Language Attitudes and
Globalisation: A Hungarian Perspectiv€levedon, England: Multilingual Matters.
Ellinger, B. (2000). The Relationship between etimguistic identity and English language
achievement for native Russian speakers and nideétbeew speakers in Isradburnal of

Multilingual and Multicultural Developmeng, pp. 292-307.

Fearon, J. (2003). Ethnic Structure and CulturateBHity by Country.Journal of Economic
Growth, 8(2), pp. 195-222.

Genesee, F. (198Mearning through two language€ambridge, MA: Newbury House.

Gil, A., Vega, W., & Dimas, J. (1994). Acculturagistress and personal adjustment
amongHispanic adolescent boysurnal of Community Psychology,, 3. 43-54.

Hale, H (2004). “Explaining Ethnicity.Comparative Political Studie87(4), pp. 458-485.

Hutchinson, J. & Anthony D. S. (1996). Ethnicityxford: Oxford University Press.

Lindholm, K.J., & Aclan, Z. (1991). Bilingual prafiency as a bridge to academic achievement:
Results from bilingual/immersiodournal of Education, 173p. 99-114.

Copyright © International Journal of English and Education | www.ijee.org



International Journal of English and Educationjiis

ISSN: 2278-4012, Volume:4, Issue:2, April 2015

Mah, Bonnie, (2005). Ethnic identity and heritagenduage ability in second generation
Canadians in TorontoA Major Research Paper presented to Ryerson Wsityein
partial fulfillment of the requirement for the degr of Masters of Arts in Immigration
and Settlement Studies.

Malouf, Amin (2000)In the Name of Identity: Violence and the NeeddtmBg New York:

Penguin.

Mason, V.W. (1983). Practice tests for the TOERSst bf English as a foreign language.

Michael, M. (2004). The attitudes of Chinese pedpleards fluent Chinese second language
speakers of English. Masters thesis, Concordia éJsity.

Myhill, J. (2003). The native speaker, identityddahe authenticity hierarchizanguage

Sciences, 283), pp. 77-97.

Osam, N. & Aazade, A.S. (2004). The status of Turkish in tipaibéic of Cyprus and the
attitude of Greek cypriot.urkic Languages, 8.(2), pp.271-288.

Phinney, J.S., Horenczyk, G., Liebkind, K., & Vedde. (2001). Ethnic identity, immigration,

and wellbeing: An interactional perspectivyeurnal of Social Issue§7, pp. 493-510.

Richards, J.C. & Rodgers, T. S. (200@pproaches and methods in language teaching

Cambridge University Press.

Smolicz, J.J. (1992). Minority languages as coréues of ethnic cultures: A study of
maintenance and erosion of Polish, Welsh, and Gkifenguages in Australia. In K. J. S.
K. W. Fase (Ed.),Maintenance and loss of minority languaggsp. 277-305).
Philadelphia: John Benjamins Publishing Company.

Suleiman, Y. (2003)The Arabic Language and National ldentity: A Studydeology.Edin
burgh:Edinburgh University press.

Tajfel, H., & Turner, J. (1986).The social identibyeory of intergroup behavior.In S. Worchel,
and Austin, W. (Ed.)Psychology of intergroup relatior{pp.7-24). Chicago: Nelson-
Hall.

Tremblay, P. F., Goldberg, M. P., & Gardner, R.(£895). Trait and state motivation and the
acquisition of Hebrew vocabula§anadian Journal of Behavioral Scien@&y, pp. 356-
370.

Tsai, J.L., Levenson, R.W., & Carstensen, L.L. @0@utonomic, expressive, and subjective
responses to emotional films in older and youndgan€se American and European
American adultsPsychology and Agind.5, pp. 684-693.

Tsai, J. Wen Ying, Y. & Lee, P.A. (2000). The mewnof “being Chinese” and “being
American: variation among Chinese American youngtadlournal of Cross-cultural
Psychology 31, 3, pp. 302-332.

Tse, L. (1997). Affecting affect: The impact of it language programs on student attitudes.
The Canadian Modern Language Review4%3pp. 705- 728.

Vaezi, Z. (2008). Language learning motivation aghranian undergraduate studengorld
Applied Sciences Journd, (1), pp. 54-61.

Watkins, M.W. (2000)Monte carlo PCA for parallel analysis [computer tyedre]. State
college, PA: Ed & Psych associates.

Young, J.H. (2001). 'Heritage' Language Learnimg Bthnic Identity: Korean Americans'
Struggle with Language Authorities. Language, Geland Curriculum, 14(1), pp. 26 —
41

Copyright © International Journal of English and Education www.ijee.org



International Journal of English and Educationjjis

ISSN: 2278-4012, Volume:4, Issue:2, April 2015

Appendix:

General Ethnicity Questionnaire-Baluchi Version (abridged)

Please use the following scale to indicate how nyathagree with the following
statements. Write down your response.

1 2 3 4 5
Strongly Disagree Disagree Neutral Agree Strongly Agree
1 | was raised in a way that was Baluchi.
2 When | was growing up, | was exposed to Baluchiucel
3 Now, | am exposed to Baluchi culture.
4 Compared to how much | negatively criticize othaltures | criticize Baluchi culture less.
5 | am embarrassed/ashamed of Baluchi culture.
6 I am proud of Baluchi culture.
7 Baluchi culture has had a positive impact on ngy. lif
8 | believe that my children should read, write, apéak Baluchi.
9 | have a strong belief that my children should hBa&ichi names only.
10 | go to places where people are Baluch.
11 I am familiar with Baluchi cultural practices andstoms.
12 | relate to my partner or spouse in a way thatakiéhi.
13 | admire people who are Baluch.
14 I would prefer to live in a Baluch community.
15 | listen to Baluchi music.
16 | perform Baluchi dance.
17 | engage in Baluchi forms of recreation.
18 | celebrate Baluchi holidays.
19 At home, | eat Baluchi food.
20 At restaurants, | eat Baluchi food.
21 When | was a child, my friends were Baluch.
22 Now, my friends are Baluch.
23 I wish to be accepted by Baluchs.
24 The people | date are Baluch.
25 Overall, | am Baluch.
Please use the following scale to answer the fafigwuestions. Write down your
response.
5 4 3 2 1
Very much Much Somewhat A little Not at all
26 How much do you speak Baluchi at home?
27 How much do you speak Baluchi at school?
28 How much do you speak Baluchi at wc
29 How much do you speak Baluchi at pra
30 How much do you speak Baluchi with friends?
31 How much do you view, read, or listen to BalumhiTV?
32 How much do you view, read, or listen to Baluchi
33 How much do you view, read, or listen to Balumhithe radio?
34 How much do you view, read, or listen to Baluchiiterature’
35 How fluently do you speak Balucl
36 How fluently do you read Baluchi?
37 How fluently do you write Baluchi?
38 How fluently do you understand Baluchi?
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