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Abstract

Collocations are one of the most current issues and crucial constituent in second or foreign
language acquisition. So, second language learners, need to put effort to learn collocation in
order to make their speech and writing sound natural native-like. To achieve this aim, 60 pre-
intermediate EFL learners studying in a language institute in the city of Shahrekord participated
in this study. They were randomly assigned to group A as the experimental group and group B as
the control group. A pretest was first administered to see their level of collocational knowledge.
In treatment sessions, collocation was taught through games such as Collocation Pelmanism,
Flyswatters Board Rush game, Find your Partner, Guess the missing word, Collocation Domino
game, and Collocation order to the experimental group. Control group was taught based on
traditional method such as trandation, definition, synonyms, and check the meaning on the
dictionary. Finally, a posttest was administered to determine the impact of specific treatments
the participants received. It was different from the pretest.The result of data analyze using
paried-samples and independent-samples t-test revealed that experimental group outperformed
control group and teaching collocation through games had positive effect on vocabulary
learning.
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Introduction

Vocabulary is an inseparable part of any languagening process and it is impossible to learn a

language without vocabulary. Laufer (1997) pointeat vocabulary learning is at the center of

language learning and language use. Without voealks| speakers cannot convey meaning and

communicate with each other in any particular laggu Vocabulary learning is one of the
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essential elements both of acquisition of one’sveatanguage and of learning a foreign
language (Mora & Camba, 2009)he important point is that learning words in ismia does
not help L2 learners become successful commungsasorce many parts of language consist of
prefabricated chunks so that learners have to leatnonly the new words but also their
collocation.

With the recognition of the importance of vocabylanany approaches and techniques
to teaching and learning vocabulary have emergedl oae of those techniques is collocation. It
is accepted idea that collocations are very imporemmponent of the knowledge of second
language acquisition and they are essential tonadive speakers of English in order to write or
speak accurately and fluently (Jae, 2007). Ond®ftctiteria for knowing a word is being aware
of other words with which it keeps company (Skrzp&09). Shin & Nation (2008) discuss one
of the reasons as to why learners and teacherddsbeuinterested in collocations being that
collocations improve learners’ language fluency andgure native-like selection.

The term Lexical approach, coined by Michaekise(1993), focuses on developing learners’
proficiency with lexis, or words and word combimais. In this approach, special attention is
directed to collocations and expressions that gelinstitutionalized utterances and sentence
frames and heads. Lewis (1997) maintains that Wbetately try to think of collocations, and to
present these collocations in our expressionsadsté individual words. Rather than trying to
break things in to smaller pieces, we have a consceffort to see things in larger, more holistic
ways (Lewis, 1997). Hill (1999) maintains that teexs should raise their students’ awareness of
collocation because acquiring competence in cdliocas a long process. He explains that most
learners with good vocabulary have problem withericy because their collocational
competence is very limited.

Review of Literature

During the last two decades, the value and impogaf collocations have been emphasized by
a number of linguists who identified the benefitdearning collocations. Many researchers have
studied the importance of collocations from diffgrperspectives, including the development of
L2 vocabulary (Laufer, 1988; Aghbar, 1990), imprayilanguage performance (Brown, 1974;

Nattinger, 1980; 1988), enhancing fluency towahaslevel of a native speaker (Fillmore, 1979;

Howarth, 1998; Nation, 2001), and improving comncative competence (Yorio, 1980;
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Channel, 1981; Cowie, 1988; Lewis, 2000). Thesdofacall relate to the importance of
collocations to second/foreign language learnirdytaaching.

Brown (1974), who is one of the first advocatesetmphasize the importance of
collocations in L2 learning, states that increasstgdents’ knowledge of collocation helps
improve listening comprehension, oral proficienagd reading speed. She argues that learning
collocation enables learners to observe languagekshin the speech and writing of native
speakers and use these word combinations in tixirspeech. Nattinger (1988) points out that
collocations are helpful in improving comprehensifam the word combinations that help
learners in committing words to memory, also allogvlearners to predict what kind of lexical
items could occur together. Laufer (1988) noted tlodlocations represent a crucial aspect in the
vocabulary knowledge of learners.

Collocations can aid in many levels of vocabulaeyelopment. Also, collocations can
aid the development of self-learning strategieshsas guessing. Yorio (1980) underscored the
important role of collocations in development ofLERarners’ communicative competence.
Yorio claims that “collocations make communicatimore orderly because they are regulatory
in nature” (p. 438). Fillmore (1979) maintains that one maonstituent of fluency is the
knowledge of fixed expressions of which collocatioare part. Howarth (1998) claims that
collocations play an essential role in the learnofig.2 and assist EFL/ESL students toward
speaking more like native speakers. Nation (20Gewds that collocational knowledge is
significant in enhancing fluency. “All appropriaéad fluent language use requires collocational
knowledge” (p. 318). Without knowledge of collocations, EFBIElearners’ expressions can be
seen as unnatural, or unidiomatic. These unidiamateractions can cause misunderstanding.
Statement of the Problem
One problematic question that remains unresolwethects with whether or not having a large
store of vocabulary and a basic knowledge of gramana enough for successful and fluent
communication (Rudzka, Channell, Ostyn, and Pnts@§5). Many EFL learners, even advanced
ones, have problems in their oral or written praduns. Although they may have enough lexical
or grammatical knowledge, they are unable to pig Kmowledge in to use (Moon, 1997;
Rudezka, 1985). Their problems arise partly fromlttk of knowledge about the companies that

words keep, i.e., collocation. Collocations are ami@nt aspect of an L2 and L2 learners should

learn them. It is better to investigate the probt#molocations in L2 learning.
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Howarth (1998) has listed five categories the leeradopted while using collocations. So, one
should pay attention to these categories whilestigating the use of collocations by the learners.
These categories are “repetition, transfer, avadaanalogy, and experimentatio he learners
may fall back on the repeated use of a limited nemad known collocations if they do not have
enough confidence or inclination to extend collaoed by analogy. The learners can simply
transfer a L1 collocation to L2 if they cannot fiadsuitable one. Avoidance can be adopted when
the learners cannot produce the target collocatimy, can simply avoid using it. Analogy refers
to the substituting one element for another knowxichl item. Lastly, experimentation can be
adopted when the learners do not known an Engldloaation, they can try to find a
synonymous one (p.41).

L2 learners, lacking collocational knowledge, magkem errors when producing utterances. A
number of L2 researchers have found that L2 learmemke many mistakes in producing L2
collocations (Hussein, 1990; Zarei & Koosha, 2002)order to gain fluency and competence in
an L2, they should know collocations and shouldab&e to comprehend and produce them.
Because it takes years of exposure to the lang@ageats non-native speakers to get the
competence sufficient to acquire acceptable cdilocal knowledge and that competence of
collocational knowledge belongs to native speakiatsgition (McCarthy, 1990, p.15), it may be
natural for L2 learners to have this area remamamageable and tricky for a long time.

As a teacher and learner of English in an EFL emwirent (Iran), the researchers, have come to
this view that the collocational context of thettéook is not sufficient or satisfying. As EFL
learners and teachers, we have frequently obsestuelgnts’ collocation errors after leaving high
school and even institutes. The researchers beliatet is very important to find a suitable way
to solve the learners’ problems with collocatiorsduse collocation proficiency is very crucial
for a person who is learning a second languaget mereases native likeness and decreases
foreignness. So, collocation learning and teachang very important and they occupy an
important part of language learning and proficiendy sum, collocations are important and not
only help learners’ approach native fluency bubamprove their language competence (both
production and perception). The present study aineedill this gap by investigating how
collocations are learned through the games. Inrdodkelp learners learn collocation as much as
possible, we need to first teach them about cdlionaand then teach them to notice collocation

when they deal with language that contain collacati

www.ijee.org



ISSN: 2278-4012, Volume:4, Issue:4, October 2015

Purpose of the Study

Collocations are an important part of L2 lexicalelepment. If one were to look at the most
frequently used words in the English language,i@adrly in spoken language, you would find
that most of our active language is made up oftivelly few words. What differentiates the
intermediate learner from the native speaker iskmotvledge of words but the knowledge of
how to combine them. The most important way todup learners to native speaker level is not
by teaching them individual words but by teachimgnh to combine words they already know.
Firstly, awareness of different types of collocatiwill encourage students to notice
them. Secondly, collocational awareness should $&adkents to analyze a collocation when they
encounter it and that cognitive process shouldaaglisition. Finally, understanding the nature
of a collocation may lead students to think abaw lthey are going to use them productively.
This study is concerned with identifying the effeaft teaching collocation on Iranian EFL
learners’ vocabulary learning and identifying tifieet of teaching collocation through games on
Iranian EFL learners’ vocabulary. The purpose & gtudy was to find out the effect of a new
teaching technique; teaching collocation through ghmes. Collocation games are proposed to
solve the problem. Games create the motivation Iéarners of English because of the
competition between students. Egenfeldt & Niels2@1() concludes that “foreign language
teachers believe that there is a larger potentinlplipils to learn more from games in their

subject compared to teachers of other subjects
Resear ch Questions
To realize the research objectives, the reseatempts to answer the following questions:

1. Does teaching collocation have any effect amlmg vocabulary of Iranian EFL learners?

2. Does teaching collocation through the games rawe effect on Iranian EFL learners’
vocabulary?

3. Is there any difference between teaching cationahrough game and teaching collocation

through the traditional method?
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M ethodol ogy

Design

This study was constructed based on an experimdetagn, seeks to determine if a specific
treatment (games) influenced on outcome. Collonagames were identified as independent
variable and vocabulary learning was identifieddapendent variable. Experimental design
involved two groups: one experimental and one obrgroup, a pre-test, a post-test and a
treatment with experimental group. Experimental awhtrol group were taught the same
materials with different methods. To the particiizanf experimental group, collocation was
taught through games. To the participants of corgroup, collocation was taught through

traditional method. Data collected by multiple d®tests and analyzed using SPSS software.
Participants

The researcher divided the participants in to twepasate groups through cluster random
sampling. According to Borg, (1981) and Best antirkg2006) cluster sampling is used when it
is more feasible or convenient to select groupsdiiduals than it is to select individuals from

a defined population. Group 1 as experimental aodg?2 as control group (each included 30
participants), the rational of which had homogentemners in each group. After that, to

homogenize the participants in two groups, thealfscores from previous term were compared.
The participants were consisting of 60 pre-interiaedfemale learners at an institute in the city
of Shahrekord, aged 14-18. They were Persian spgdkiFL students and they have studied

English for three years.

Instruments
The pretest was first administered to all the pgodéints at the beginning of the study. The
pretest was included lexical and grammatical callions (30 items) in the form of multiple
choice tests.The pretest was administered to alpérnticipants of the study to find out their level
of collocational knowledge. This test was takemrfienglish collocations in use (Fecility O’Dell
and Michael McCarthy, 2005) amhtural English collocations (Jon Marks and Alison Wooder,
2007).

Experimental and control groups were taughtgéme collocations with different methods.

New collocations were taught through traditionaltmoe such as translation, synonyms,
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definition, and check the meaning in the diction@aryhe participants of control group. The same
collocations were taught through games to the @pants of experimental group. These
treatments (games) were including: Collocation Relism, Flyswatters Board Rush Game, Find
your partner, Guess the meaning word, Collocatiomido Game, and collocation order.

Finally the posttest was administered to b# participants at the end of the term. After
collocation instruction, another collocation testtle posttest, in the form of multiple choice test
examined the participants achievement related ¢octillocations that they faced with in their
course of instruction. The posttest was includedcé and grammatical collocation (including
30 items). It was taken frofanglish collocations in use (Fecility O’Dell and Michael McCarthy,
2005) andNatural English collocations (Jon Marks and Alison Wooder, 2007). Just like the
pretest, the posttest was given without any previaanouncement. The posttest was different
from the pretest and it was administered to botbugs two days after the last instruction
session. The aim of this test was to determindrntipact of specific treatments the participants
received.

Procedure

First of all participants were selected randomly &ney were classified in to two groups by
comparing their final scores from previous termo@r 1 as experimental and group 2 as the
control group. Second, the pretest was taken bghalparticipants at the beginning of the term
before going through the instruction; contain tbgidal and grammatical collocations in the
form of multiple choice tests (30 items). In treatrh sessions, new grammatical and lexical
collocation was taught about 45 minutes. Experialeahd control group received the same
materials but in different method of teaching. Tasv collocation was taught to the participants
in control group by using traditional method inasdsynonyms, translation, definition, and
check the meaning in dictionary but experimentalugr was taught through games includes
Collocation Pelmanism, Collocation Domino game,sigtter Board Rush game, Find your
partner, collocation order and guessing the missingd. The treatment sessions were lasted
twelve weeks, two days per week. Every sessionlagied 45 minutes. Finally, after collocation
instruction, another collocation test as post-t€¥ grammatical and lexical items) was
conducted on both experimental and control groupotopare their mean scores. Fun games to

teach English collocation were includes:

www.ijee.org



ISSN: 2278-4012, Volume:4, Issue:4, October 2015

* Collocation Pelmanism
The procedure of this game is that at first stusl@mé divided in to 3-4 groups. Then they are
given a set of cut-up cards and instruct themaoehll the cards face-down and spread them out
on the table. The first student turns over caridthd two cards from a collocation, she keeps the
pair and has another ago. If the cards do not catég she turns them over again, leaving them in
the same position on the table, and the next studena turn. The winner is the person who has
most pairs at the end. In order to collect paiesyiers need to remember the position of the
cards as well as the collocation, so it's importdrat they do not move the cards around too
much.

* Flyswatters Board Rush Game
At first half of some collocations are written tre board, maybe ones that students often mix
up. Then the students are divided in to teams ahthgm to stand in their teams, one behind the
others facing the board- give the first persondoheteam a flyswatter. The teacher says a noun
that commonly goes with one of the verbs on theddatudents with the flyswatters rush to the
board and swat the verb that goes with the nourardva point for the first team to swat the
correct word.

» Find your partner
At first some common collocations are written aquares of cards- only one word on each
square so that all collocation is split up. Thea word cards are distributed to students so that
they all have one card each. Students mingle arthmalass and try and find the person with
the word that collocates with their own word.

* Guess the Missing word
This game provides students with sections of catenme sheets where the key word has been
removed. They are required to examine the othedsvoear the missing key word to try to guess
what the missing word is. For lower students, yan list the possible key words on the board
and include a few distracters to make it more emajing.

* Collocation Domino Game
This game played in groups of 3-4 students. This Bomino game of 8-16 cards, verb on the
right side of the card and a noun on the left siithe card. The object is to connect the verb

from one card to the appropriate noun on the Id#& ef another card.
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* Collocation order
This game is played before starting the lessorvamyesession. A collocation written on a paper
(e.g. to make a promise) but don't show this todtiuelents. Then cut the chunk to leave each
word alone in the sentence (to / make / a / promiBi@ each word / piece to a student's sweater
casually and these (e.qg. four students for to/nadegmise) students are to find their right place
in the order of the idiom hidden. Then the resthaf students try to guess the meaning of the

collocation.
Results

An independent samples t-test was conducted to amrthe scores obtained in pre-test in both
control and experimental groups. The obtained tessihow that there was no significant
difference between the two groups indicating simgeoficiency level. Ex pre (M= 4.06, SD=

0.38) con pre (M= 3.90, SD= 0.35), t (58) = 0.38, (2-tailed) = 0.79, eta squared being 0.01

showing a small effect size.

Independent Samples Test

Levene's Tes
for Equality

of Varianceg t-test for Equality of Means

Sig. 95% Confidence
(2- Interval of the
tailed| Mean Std. Error Difference
F Sig. t Df ) Difference | Difference Lower Upper
Equal variances
419 .52Q -.321 58] .749 -.16667 51924 -1.20604 .8727
Pre assumed
test  Equal varianced
-.321 57.691 .749 -.16667 51924 -1.20617 .87284
not assumed

A paired samples t-test was conducted in ordev&buate the effect of teaching collocation on
vocabulary learning of Iranian EFL learners in ekpental group.There was a statistically
significant improvement in learners’ scores conrgyrthe obtained vocabulary from Pre-test
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(M= 4.066, SD= 0.38) to post-test (M= 27.26, SD33), t (29) = 56.47, §0.0005. The eta
squared statistic is (0.91) showing a large efexs.

Paired Samples Test

Paired Differences

95% Confidence Intervdl
Std. Std. Error of the Difference Sig. (2-
Mean Deviation Mean Lower Upper t df tailed)
Pair 1 pretest — posttes -23.20001 2.2499( 41071 -24.04011 -22.3598] -56.474 29 .00g

A paired samples t-test was conducted in ordev&buate the effect of teaching collocation on
vocabulary learning of Iranian EFL learners in cohgroup. There was a statistically significant
improvement in learners’ scores concerning the inbthvocabulary from Pre-test (M= 3.90,

SD= 0.35) to post-test (M= 25.03, SD= 0.59), t (2%6.09, g0.0005. The eta squared statistic
is (0.87) showing a large effect size.

Paired Samples Test

Paired Differences

95% Confidence
Std. Std. Interval of the
Deviatio| Error Difference Sig. (2-
Mean n Mean | Lower Upper t df tailed)
Pair 1 pretest -
-21.13333 2.06334 .37674 -21.9038] -20.3628¢ -56.099 29 .00d
posttest

In order to compare the post scores obtained froth Qroups, an independent samples t-test
was conducted. The obtained results show that thasea significant difference between the two

groups. In fact, the participants in experimentalug outperformed the ones in control group.
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0.002 eta squared being 0.15 showing a large efieet

Independent Samples Test

Levene's Teg
for Equality
of Variances

t-test for Equality of Means

20.00-

Mean

cortrol group

group

experimertal group

95% Confidence
Interval of the
Sig. (2-| Mean | Std. Error Difference
F Sig. t Df tailed) [ Difference| Differencel Lower |Upper
Equal variances -
12.484 .001 -3.29¢ 58 .002 -2.23333 67871 -3.59204
assumed 8746
Post )
Equal variances -
test -3.29(0 45.964 .00 -2.2333] 67871 -3.59964
not assumed .86701
M pretest
30.00 Mposttest
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Conclusion

The major goal of the present study was to detegrthiat teaching collocation through games
can effect on Iranian EFL learners vocabulary. filn@ings of this study revealed the learners in
the experimental group significantly outperformée tearners in the control group. Therefore,
the obvious conclusion is that the devised treatmea. teaching lexical and grammatical
collocation through the games has helped the pgaatics to perform better than those being
taught in the traditional method. Hence, we canchate that if students are exposed to
collocation games, they can have better generaludary knowledge. Fun games in this paper
will help teachers plan lessons with a greaterocallion focus. One reason why games could
work well as a teaching method is because of tlamgh that has occurred in teaching, where
students have been becoming much more active iwkinde learning process. The findings of
this study may be of benefit to EFL teachers ant t#aching in general. Teachers can make
use of collocation games as a teaching devicedin thasses. Teachers can utilize a proper type
of input to improve the learners’ vocabulary knosge. Exposing the students to collocations
will enhance learners’ use of vocabularies. Itlesacthat games help create diversity and that
can be very helpful in sustaining interest amonglestits in the school. Collocation games also
create a comfortable and friendly atmosphere ingideclassroom where shy students might feel
more comfortable in expressing themselves in thigetalanguage. In conclusion learning
collocation through games is one effective andrasing way that can be applied in any classes.
Moreover, future studies in this regard and alsndagting similar researches on collocation
would attract both the English teachers and learn@ve to the importance and function of this

significant part of language learning.
Implications

The following are some pedagogical implicationshi$ research study:
» According to the achieved results, this study hames points for English teachers who
might pay attention to teaching collocations.
» As games have positive impacts on learners’ cdilogdearning, this implies that games
open up a way for teachers to engage their leaindenguage learning in a more fun

and interesting way compared to the traditionathesy method like give definition,
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synonyms, antonyms and check the meaning on thiemhey that often makes language
learning a daunting experience to most learners.

» Ministry of education can consider providing degdilcriteria for collocations for new
editions of high school English textbooks that jmh®r/writers can follow.

* The study helps us develop insights in the new agres to teaching collocations. A
direct and simple way to do so is to teach thenli@Xp, according to Nesselhauf (2005)
the conscious-raising activities about the word loirations, chunks, collocations, or
idioms is important in EFL process.

Limitations of the study
Like every research project, this research is emevad by some limitations and shortcomings.
The first limitation was the number of students. tAss was a small experimental study, the
number of the students was quite limited. The seédonitation was due to the lack of money
and time. Time for collocation teaching was restdcin our curriculum, because extended
exposure to the collocation is an important faetod this requires a longer time period. On the
other hand analyzing a larger population or coridgctesearch in different settings was
difficult. The third limitation was that the projewas done on female students; the results would
be more generalizable if the male students werentak to consideration, too. As the focus of
the study was on two groups of participants it wdBcult to generalize the results to great
populations.

The researcher hopes that this researctbedrelpful to those who interested in language
teaching. The present study can be considered stepaforward since it can open up new
windows for doing extra research about languagehiag methodologies.

Suggestionsfor further research

The present study aimed at studying the effeceacting collocation through games on Iranian

EFL learners’ vocabulary. Some suggestions foherrtesearch are as follow.

* As games are effective tools to teach vocabulang, suggest that further studies on the
use of games to teach the language materials.
» A suggestion to other researchers in the field istady with a wider group of students in

a larger time period because extended exposufretodilocations is an important factor.
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Longer time period will help a lot to have a bettesult especially for the younger and
smaller learners.

» Further studies are needed to be conducted ornthiee learners’ level- lower and higher
levels to make the findings generalizable to adagppulation.

» Categorizing collocations according to learnerffidilty level and teaching them based

on this category can also be carried out as a esearch.
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