International Journal of English and Educationjjies

ISSN: 2278-4012, Volume:4, Issue:4, October 2015

Socio-Psychological Aspectsof Language Use

Prof. Deepti Gupta®
Dr. Hamzeh Moradi?
Department of English and Cultural Studies
Panjab University, Chandigarh, India

Abstract:

Social psychology is a key and central discipline of language attitude research. Linguists
involved in the socio-psychological aspects of language production must be mindful of the
psychological complexity of attitudes. While attitude research has a typical and important rolein
social psychology, the concept of attitudes has also become a main point of interest in
sociolinguistics (Garrett et al., 2003: 2). Nevertheless, the exact nature of attitudes remains a
highly controversial topic despite the wide interest that attitudes have received from various
research fields. The present article reviews the socio-psychological facets of language use. It
presents a clear description and evaluation of different components, functions and importance of
language attitudes.
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Introduction

In a second/foreign language context, there afferdifit kinds of factors that influence
the process of language learning and languageusteas aptitude, motivation, age, personality,
anxiety, attitudes, intelligence, etc (Lehmann, @06 owever, to be in line with Fakeye (2010),
individual’'s attitude is acknowledged as one of thest significant factors which impact
language learning and academic achievement.

Eagley & Chaiken, (1993) define attitude as a ‘bp®yogical tendency that can be
expressed by evaluating a particular entity wittmsodegree of favor or disfavor. This
definition of an attitude as a ‘psychological tenc implies that attitudes can make and
establish a speaker-internal concept that consisisspeaker’s ascription of different degrees of
goodness or badness to a given entity; evaluaggpanses to an entity include, for instance,
favor or disfavor, approval or disapproval, likingdisliking, attraction or aversion and approach
or avoidance (Eagley & Chaiken, 1993: 3).
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Social psychologists particularly refer to thesditixs as ‘attitude objects’ that they
approximately define as anything that can be evetuaEagly & Chaiken, 1993: 4).
Accordingly, attitude objects can be concrete (eddgferent kinds of food) or abstract (e.g.,
feminism) as well as inanimate (e.g., computerspmmmate (e.g., people, groups of people)
(Schwarz & Bohner, 2001: 241).

Attitudes

positive

negative

Because attitudes are internal-speaker and hyjcdahe they cannot directly be
observable, but they need to be inferred and eteduiom observable response (Eagley &
Chaiken, 1993: 2). Researchers can obtain suchalde responses by presenting individuals
with a set of stimuli for example direct questiamrsquestionnaire aiming at eliciting people’s
reactions towards particular attitude objects.

Components

According to Garrett et al, (2003: 3) attitudes team affective, cognitive and behavioral
components. As shown below:
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Eagley & Chaiken (1993) assert that individualsalemative responses to stimuli can be
classified into three types — cognition, affect &thavior. Evaluative responses of the cognitive
class are also referred to as ‘beliefs’ which idelthe associations and connections that people
create between an attitude object and varioushates (Eagley & Chaiken, 1993: 11). Thus,
cognitive component can be defined as beliefs abdt is true and what is not true with
regards to the attitude object.

Additionally Garrett et al., (2003: 3) explain thewaluative responses of the affective
type, include feelings and emotions, for examplpeeson’s feeling of exuberancy for a poetry
written in the Welsh language. The affective congrdrof an attitude can also be demonstrated
in the form of ‘sympathetic nervous system activithich people experience when they are
confronted with certain attitude objects (EagleZ&aiken, 1993: 11).

On the other hand, some people may experience aticgnor feeling of anger when
perceiving nuclear power stations, others maytiepke and optimism (Eagley & Chaiken, 1993:
11). The affective component of attitudes ofteralgisthes the focus of inquiry in attitude
research (Fishbein, 1967: 257) and it obtains &urtitmportance because of its close association
with the cognitive component (Garrett et al., 20@08). Garrett et al., (2003: 10) depict that
albeit beliefs (i.e. cognitive component) are maitarly free from affective content, they may be
based on or even lead to affective reactions. Thereattitude researchers should bear in mind
both people’s beliefs (cognitive component) andrtfeelings (affective component) towards
attitude objects.

Behavioral in nature is the third component oftadtes which is also referred to as
‘conative’, ‘behavioral’, or ‘action’ component (gay & Chaiken, 1993: 12; Fishbein, 1967:
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259). There are various definitions for the behali@omponent of attitudes. According to
Eagley & Chaiken (1993: 12), behavioral compondnattitudes can be both leading to overt
actions and can reflect people’s behavioral intersti Based on this definition, a behavioral
response does not necessarily result in actual vimhabut can merely demonstrate an
individual’s desire to act. Therefore, behaviorainponent is considered to be the inclination to
do particular things regarding the attitude object.

Eagley & Chaiken (1993:1) state that the cognjtaféective and behavioral components
of attitudes can all be depicted as ‘evaluativepmnses to an attitude object. On the other hand,
disagreements about the association of ‘evaluatiatii all three attitude components remain
among attitude theorists. A number of social psiafists specify affect and evaluation as
identical concepts and they use the terms integgmsly. Current progress of research on affect
and emotion and as well on attitude theory has detmated evaluation and affect as two distinct
concepts (Eagley & Chaiken, 1993: 12). Based anghirticular line of thought, individuals can
easily convey evaluation through cognitive, affeetand behavioral responses.

Functions

The particular substantial degree of intricacy fum the structure of attitudes likewise
pertains to the functions of attitudes. Bohner0®2®242-243) argues that in social psychology
research, a distinction is generally made between functions of attitudes: (1) utilitarian, (2)
knowledge, (3) social identity and (4) self-estemaintenance. As illustrated below:
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The utilitarian function can help people in attamipositive goals and avoiding negative
outcomes. Bohner (2004: 243) gives the examphtatides toward specific types of food and
argues that ‘one’s attitude towards pizza shoulthdmed on the punishments (weight gain, high
cholesterol level) and rewards (pleasant tastdetiep) associated with pizza’. Accordingly,
people make a connection between particular aégi@hd their positive and negative outcomes.

Attitudes can also fulfill a knowledge function cpased of having a formulated attitude
towards an object that can be recalled and retdiesery time the object in question is
encountered. Attitudes are generally created aswtrof processes involving cognitive learning
once for the first time people encounter a paréicaktitude object. According to Bohner (2004:
242), when attitudes are formed, they are organemed stored so that whenever the same
attitude object is encountered, the attitude cagilyele retrieved without having to determine
again how to behave towards it.

As Bohner (2004: 243) states, the social idettihction of attitudes assists individuals
to identify themselves with a particular social ywahrough the manifestation of their attitudes;
for instance, people may represent themselves@gits or conservatives by having or perhaps
indicating ‘feminist’ or ‘conservative’ attitudes.

Finally, with the self-esteem maintenance functdrattitudes individuals can associate
themselves with positive objects and distance tledras from negative objects. For instance,
Bohner (2004: 243) depicts that individuals maydhokegative attitudes towards minority
groups, such as immigrants, due to a presuppoghatrihis formation of distance can be helpful
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for protecting them against the danger and negairaotations related to these groups. The
different functions are highly interactional ande amsually formidable to dissociate since
attitudes frequently fulfill multiple functions #te same time (Bohner, 2004: 243).

Linguists have also demonstrated various functitorsattitudes. The functions of
language attitudes do not precisely reflect theiospsychological viewpoint, but illustrate
significant overlap. A distinction is often madetween two kinds of attitudes with varying
functions: instrumental attitudes and integratiitéuales (Baker, 1992:31).

Instrumental attitudes are generally influenced uiyitarian motives; for instance,
individuals may perhaps have positive attitudesarols prestigious language varieties as a result
of an assumption that this will grant them socedagnition and economic advantages (Baker,
1992: 32). Instrumental attitudes are represense@eif-oriented’ and ‘individualistic’ (Baker,
1992: 32) and they are, hence, closely relatechéosbcio-psychological utilitarian and self-
esteem maintenance functions of attitudes.

Baker (1992: 32) mentions that integrative attigjdeowever, are generally interpersonal
and social in nature. According to Gardener & Larhl§#959), positive integrative language
attitudes are usually motivated by individuals’ limgness to develop social relationships.
Therefore, a positive integrative attitude towdet®sning a new language is usually determined
and influenced by an individual's need to makenfd€hips rather than by an interest in the
learning of the language itself. This kind oftattie is directly associated with individuals’ effor
to affiliate themselves with certain speech comriesiand to manifest resemblances between
themselves and speakers of the language commumitieh they tend to be part of (Baker,
1992: 32).

Integrative language attitudes, thus, illustratggaificant overlap with the social identity
function of attitudes established by social psyopwts. Therefore, The socio-psychological
definition of the functions and as well as compdseof attitudes have obviously affected
language attitude research and have been integragedadjusted shape.

Garrett et al., (2003) state that besides fulfjlinstrumental and as well as integrative
functions, language attitudes additionally can fiomc as both input and output. The dual
function of attitude is regarded to be of peculaportance in educational research, as it is
explained by Baker (1992: 12); he mentions thaudent’s positive attitude towards learning a
L2 may function as a significant input factor im¢miage improvement.

In other words, positive attitudes towards leagrénparticular language positively affect
and facilitate the acquisition of that language. ta other hand, a student’s attitude towards a
particular language may also change after attenditegnguage course. In such cases, attitude
functions as output (Baker, 1992: 12). Garrettle{2903: 6) indicate that the input and output
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function of attitudes is usually referred to whesredescribing the role of attitude in the
production and reception of a language.

Thelmportance of Language Attitudes

According to Visser (2008), attitude is regardedaasrucial factor affecting language
performance. Language attitude research mainlysies on evaluating the reasons for
favorability and unfavorability towards certain tarages. According to Baker (1994: 30), the
notions of favorability and unfavorability regardifenguages provide an indication of the status
of a language in a community or society. He belgethat researchers should clearly define the
objective and the target of their research questias attitudes can be assessed in regards to
learning a new language, to a particular minoityguage, to the uses of a particular language,
to language communities & minorities and to langupeferences (Baker, 1992: 29).

Researches on language attitudes have been cautied various levels of specificity. A
number of studies have aimed at the evaluative mgarof specific phonological variations,
while the linguistics research focus is much broaahe it deals with attitudes towards the whole
language (Garrett et al., 2003: 13). Garrett t(28D03: 12) mention that studies of language
attitudes try to reveal, for instance, whether lage attitudes can cause a particular social
group, such as speakers of a minority languagbéetapproximately successful, effective and
productive in domains like the labor market or ¢ldeicational system.

Conclusion

The findings of language attitude studies can haweny important implications.
Language attitude research is usually connectedarniguage policy or language planning
activities, because speech communities normallyl tsblared attitudes regarding appropriate
language practices that have to be considereddhoui the development and implementation of
language policies. Education comes forth as a Bpaity essential domain for the study of
language attitudes since it has been revealedldnguage attitudes can substantially affect
students’ academic achievements and career opjg@tu(Garrett et al., 2003: 19). Moreover,
progress in a second language depends not onlyemtaincompetence, intellectual capacity or
language skills, but also on the learners’ peroegtiand attitudes towards the second language
and language learning.
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