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Abstract: This research examines the influence of self-awes®towards academic achievement
among gifted students in Saudi Arabia. The disoass the study is base on the theoretical
framework of the emotional intelligence Theory Gwe’'s (1995), the Mayer and Salovey
Model (1993) and achievement motivation Theorysé&libeories are appropriate for the study
because they allow the reader to understand howdewéc achievement is significantly
influenced by self-awareness among gifted studarf&audi Arabia. A total of 150 respondents
were involved in the quantitative study comprisaignale and female gifted students whereby
10 teachers and 30 gifted students were used falfitgtive study. Questionnaires were the
instruments used to sample the opinions of 156dydtudents’ where by interview protocol was
used to get the information from the 10 teacheis 3 gifted students. During the analysis and
interpretation of the responses gathered from difstudents which is the quantitative data,
multiple regressions were used to investigate tifleence of self-awareness, towards academic
achievement among gifted students. For the quaigatata thematic analysis was used through
manual qualitative style to describe the concemedf-awareness and provide suggestions from
the teachers that could be adopted to improve agHreness among gifted students in Saudi
Arabia. The findings of the study show the effédeif-awareness on academic achievement.
The study will be significant to teachers of gifsddents, educational planners, government,
international agencies such as UNESCO, UNICEF, UNRPt ¢ and nongovernmental
organizations by putting into practice the suggasti and recommendations which will help
them improve emotional intelligence among giftedients in Saudi Arabia.
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Introduction

School students worldwide are facing a wave of glgisessure on emotional intelligence and
academic achievement that requires attention (Ariga2000), control their emotions a matter
that requires due attention (Abisamra, 2000). Tdwescent years are filled with many changes,
thereby making this stage a psychologically intngustage of development. Adolescents
experience rapid maturational changes, shiftingesalcdemands, conflicting role demands,
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increasingly complex social relations, and new atlonal expectations (e.g., Montemayor,
Adams, & Gullotta, 1990; Widfield, Byrnes, & Eccl]e®06). These intense changes have led
many researchers to view adolescence as a timeatienge with the potential for both positive
and negative outcomes.

Emotional intelligence has been considered a begairement to maintain a state of inner
harmony, the most important feature of 1Q, whichkasait popular among those with a scientific
bent of mind, is that it has a ‘structural’ bagistihe form of brain circuitry, which is mostly
inherited or genetically (Thomas, 2011). Thus, tencept of IQ provides a biological
foundation for the study of personality and induadl differences. It also enhances one’s
confidence in dealing with the challenges of liviagd learning in educational institutions.
Researchers argued that emotional intelligence linked to the learning process of a student
(Goleman, 1996; Elias, Ubriaco, Reese et al., 1992flana, 2007). Preti (2013), examined the
factors affecting the development of emotional ligence and their role in the academic
achievement of students, and found links among iemaltintelligence, academic achievement,
and teaching emotional and social skills at school.

Background of the Study

Research on gifted students and issues relatetheio $tudies revealed several personality
factors, while emotional intelligence issues arasidered to be reasons that have consistently
emerged as contributing factors that lead manhefifted students to not realize their potential.
Although not all gifted children experience the saissues, researches identified a combination
of the following contributing reasons: dilemmas aabilities and talents, personal decisions
about family, ambivalence of parents and teachmmmid developing high levels of potential,
and decisions about duty and caring (putting thedseof others first) as opposed to nurturing
personal, religious, and social issues (Reis, 2002)

Gifted students face emotional issues as other gifted students; however, the former (gifted
students) may suffer from a heightened self-awa®nsompared to the later (non-gifted
students). In addition, gifted students may be ssiwely critical of what they can do and
achieve. Therefore, these same students may havedti-esteem or low perception of their
abilities, which can lead to underachievement beedlney may fear failure (Diaz, 1998).

Problem Statement

The researcher found that the scores of the gdtedents varied in the past three years because
of the emotions of students and because thesessbave also been affected by school, society,
or family. The total scores of 150 (78 male andétBale) students were used by the researcher
in the duration of three years from the examinatiecords to determine the level of emotional
intelligence and academic achievement among gdtedents in Saudi Arabia, bearing in mind
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the understanding of emotional intelligence and iea@ment motivation theories. The
researcher’s observations and experiences alsdlmated in identifying the research gap in this
area of study.

However, the basic social needs of gifted childaenno different from those of other children as
such there are some social needs shared with dgeimates (Csikszentmihalyi, Rathunde, &
Whalen, 1993; Neihart, 2007). More so, a few somales that are more common in gifted
students appear with some regularity among thedjifiopulation. These are, by and large,
natural outcomes of the advancement of these yoersgsompared with their age peers and
school environments. Several of these issues maeytige reader a feel for the kinds of things to
expect, primarily when there is a mismatch withrpead school.

The brighter the students, the more likely are tteeyeport that they seek older friends, have
fewer friends than they wish, and see that “beimgu$’ makes it harder to make new friends
(Janos, Marwood, & Robinson, 1985). Children whe temselves as “different” are also more
likely to report that they have few friends (JanBang, & Robinson, 1985), even when the
difference they identify is what most people woadthsider positive.

Suboptimal ways of dealing with school boredom,ludmg daydreaming; impatience and
irritability with fellow students who move so slowlor fail to understand the “obvious”;
rebellion against homework; “meltdowns” (among tlyunger students). Sometimes,
conversely, gifted students conclude that, becatlesy understand concepts such as
multiplication or spelling rules, they needn’t piae them and therefore fail to master these to
the degree needed to use them efficiently, leaitirgyen more negativity.

A number of authors (Silverman, 1993; Dabrowski 3964; Piechowski, M. M. 1997),
suggested that gifted individuals are more sevesdind introverted, on average, than non-gifted
peers, with the result that they may be more inddeet of and less needy in social relationships
than others. Extensive research with the Myersdrigventory (Mills & Parker, 1998; Sak,
2004), confirms this observation. While introvedis not tend to win popularity contests, they
may be more comfortable pursuing solitary purs(tempatible with high achievement) and
able to maintain a more even keel than those tasigedt by the vicissitudes of turbulent social
agendas.

Objectives of the Study

1. To investigate the influence of self-awarenasa@ademic achievement among gifted
students.

2. To describe the concept of self-awareness amiftegl students in Saudi Arabia

3. To provide suggestions from the teachers thalddoe adopted to improve self-awareness
among gifted students in Saudi Arabia.
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Resear ch Questions

1. Is there any significant influence of self-awaeges on academic achievement among gifted
students?

2. How can the concept of self-awareness be destdmong gifted students in Saudi Arabia?
3. What are the suggestions from the teachersthadl be adopted to improve self-awareness
among gifted students in Saudi Arabia?

Resear ch Hypotheses

Hol. There is no significant influence of self-aa@@ss on academic achievement among
gifted students.

LITERATURE REVIEW

Self-awar eness and Academic Achievement of Gifted Students

Self-awareness refers to individual's knowledge to§ inner personal preferences and
perceptions. Self-awareness includes emotional eavess, accurate self-evaluation and self-
confidence (Goleman 1998). In their work titled édicting self-awareness dimensions from
personality traits among gifted students” Seif &@hah (2013) found significant correlations
between personality traits (openness to experiecmescientious, agreeableness, extraversion,
and neuroticism) and dimensions of self-awarengssvate self-awareness, public self-
awareness, and social anxiety). The multiple regpasanalysis indicated that openness to
experience and conscientiousness edited privattawareness, and agreeableness and
neuroticism predicted public self-awareness paayiv Also, neuroticism predicted social
anxiety positively, and extraversion predicted abanxiety negatively.

Al-Dawaideh and Al-Saadi (2013), investigated thetanognitive awareness reading strategies
used by gifted students in order to determine wdrethe strategies varied with gender, area of
specialization, and academic achievement variafles. results of the study revealed that the
study sample practicing degree of the strategideeaehaviors was high, where the problem-
solving strategies scale came firstly with high réeg followed by global-reading strategies with
moderate degree, followed by support-reading gjrasewith moderate degree too. The results
demonstrated that female participants read mom,panformed better academically, and these
results were statistically significant. But no sfgrant statistical difference existed for reading
performance linked to area of specialization, ekagpthe global subscale where variance was
visible between junior gifted students and gifstadents with learning disabilities. The reading
performance of gifted students with learning dibté$ was superior. In addition, statistical
variance was observed regarding the interactiond variables.
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Koura and Al-Hebaishi (2014), conducted a study tba relationship between multiple
intelligences, self-efficacy, self-awareness aratlamic achievement of Saudi Arabia gifted and
regular intermediate students. The study investtgahe multiple intelligences (Mls), self-
efficacy and self-awareness profiles that chareteBaudi female gifted third intermediate
students and their relationship to the achievenoérEFL language skills and aspects. Study
finding revealed that interpersonal intelligenceswilae most preferred intelligence types among
gifted and regular participants. Musical intelligenwas the least preferred intelligence among
both groups. Differences between the two groupsevierthe order of other preferences. The
study also revealed that there was significant etation between Mis and achievement in
specific language skills and language aspects lbeSeacy and self-awareness.

Jenaabadi (2014), conducted a study on the relagbneen emotional intelligence, self-esteem
and self-awareness with academic achievement. 8héts of the study showed that emotional
intelligence and self-esteem and self-awarenesgiftdd students had no effect on their

academic achievements and self-esteem and seleaess of female gifted students were higher
than those in males.

THEORETICAL BACKGROUND

In this study, two theories were discussed namahptibnal Intelligence Theory of Goleman,
1995, Mayer and Salovey (1993), for emotional iigehce of gifted students and Achievement
motivation theory of McClelland (1958), for acadenaichievement of gifted students in Saudi
Arabia. These theories are more appropriate todeel in this study because they are closely
related to the issue of gifted students. The m@hatip between Goleman and Mayer and
Salovey’s theories is seen in the their contributmthe concept of emotional intelligence where
they first of all defined emotional intelligencel)f&s the ability to monitor one's own and other
people's emotions, to discriminate between diffeeznotions and label them appropriately, and
to use emotional information to guide thinking amehavior (Coleman, Andrew, 2008). They
also came with three models of El which includedb#ity model, the trait model and the mixed
model. The ability model, was developed by Petdovigy and John Mayer, it focuses on the
individual's ability to process emotional infornmati and use it to navigate the social
environment (Salovey et al, 2004). The trait mada$ developed by Konstantin Vasily Petrides,
"encompasses behavioral dispositions and self pedtabilities and is measured through self
report”. The final model, the mixed model is a camaltion of both ability and trait El. It defines
El as an array of skills and characteristics thatedleadership performance, as proposed by
Daniel Goleman (Petrides, et al, 2001). Thbseries will be taken for the purpose of this
research and see how the theories answer the cesgarstions of the study.
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METHODOLOGY

The mix of quantitative and qualitative researckigie was adopted for this study. The study
sought to determine the gender difference and emaltiintelligence elements among gifted
students in Saudi Arabia reasons. The main populatif this study consisted of all 396
intermediate gifted (male and female) studentslldan Al- Faisaliah and the school of 128th.

The findings in this paper are drawn from a redeastudy on the influence of emotional
intelligence towards academic achievement amorgdys$tudents in Saudi Arabia. Data were
collected from the gifted students in Saudi Aratheough questionnaires and interview. A
purposive sampling procedure was adopted in safpthie gifted students, on the basis of their
status that is all gifted students in Al-Faisalisthool and the school of 128th data. The
estimated number of the main population stand®étdgfted students. The sample size for this
study was 150 gifted students. The total selectedpte size for the qualitative study was 30
gifted students, which included 5 Males and 5 femdrom each class. The sample size for
gualitative study was selected from the sample gizke qualitative study, in other words the 30
gifted students that were interviewed were selefrtad the 150 gifted students already selected
for quantitative study.

However, a total of 10 teachers have been chosethdanterview, as they are the only teachers
who are full time teachers to teach the first, secand third class of gifted students with whom
the study was conducted and available in the tim@oducting the study that is January 2015.
The selected teachers interviewed have a diredbcbwith the gifted students; therefore, the
researcher has intentionally planned to intervieent. The teachers were all male comprised of
Master degree (MA) and Bachelor degree (BA) holdérss worth mentioning that the teachers
were only asked to give suggestions that could dmpted to improve emotional intelligence
among gifted students in Saudi Arabia.

Table 1

Distribution of the population

Class Males Females Total
First class 71 62 133
Second class 66 68 134
Third class 69 60 129
Total 206 190 396

Source: Al Faisaliah School and the school of 1 2.
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Distribution of quantitative study respondents adot to class grade and gender

Class Males Females Total
First class 27 23 50
Second class 25 26 51
Third class 26 23 49
Total 78 72 150

Source: Al Faisaliah School and the school of 123iia.

Table 3

Distribution of qualitative study respondents adoog to class grade and gender

Class Male Female Total
First class 5 5 10
Second class 5 5 10
Third class 5 5 10
Total 15 15 30

FINDINGS

Descriptive Analysis

Descriptive statistics of the five types of emo#tibintelligence are shown in Table 4.5 below.
The results reveal that South Arabian gifted sttel&ave high emotional intelligence. Among
the five types of emotional intelligence, empatlag lthe highest level (mean = 3.941, standard
deviation = 0.653), followed by motivation (mean3:937, standard deviation = 0.611), self-
regulations (mean = 3.897, standard deviation £9),5self-awareness (mean = 3.718, standard
deviation = 0.662), andsocial skills (mean = 3.53andard deviation = 0.607).

Table 4

Descriptive Statistics

Variable Mean Standard Deviation
Self-Awar eness 3.718 .662
Self-Regulations 3.897 .559
M otivation 3.937 .611
Empathy 3.941 .653
Social Skills 3.532 .607

Note: All variables used a 5-point Likert scalelw(l= strongly disagree, 5= strongly agree)
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Research Question 1: Is there any significant influence of self-awareness on academic
achievement among gifted students?

Hol. Thereis no significant influence of self-awareness on academic achievement among
gifted students.

Accordingly, the assumptions of multiple regressamalysis were met in this study and the
regression analysis can safely be used to testésegnated hypotheses. The results of the
regression analysis between emotional intelligeacd academic achievement among gifted
students are presented in Table 4.7. TRewls 0.446 indicating that 44.6 percent of the
variation of academic achievement can be explainedmotional intelligence of students. The
result show self-regulatio & 0.256, p<0.01), motivatior = 0.150, p<0.05), and empathy (

= 0.371, p<0.001) were positively effect on acadeathievement whereas self-awaren@ss (
0.084, p>0.05) and social skill$ = 0.041, p>0.05) have no significant effect academ
achievement of gifted student in Saudi Arabia. THo&b, Holc, and Hold were supported and
Hola and Hole were not supported.

Table 5

Multiple Regressions

Hypothesis Variables Standardize Beta Decision
Hola Self-Awareness 0.084 Rejected
Holb Self-Regulation 0.256** Accepted
Holc Motivation 0.150* Accepted
Hold Empathy 0.371*** Accepted
Hole Social Skill 0.041 Rejected

F value 23.167***
R? 0.446
Adjusted R? 0.427

Note: *p<0.05; **p<0.01; **p<0.001

SUMMARY OF FINDINGS

Based on the results obtained from the findingg kypothesis testing of this study is
summarized as in Table 4.9 and Table 4.10. Thewbedsults have answered all the research
guestions and displays the finding for all the Hpesis testing for all variables. This summary
can be used for further discussion in chapter ® fEsults indicate that 11 (73.3%) hypotheses
were supported and 4 (26.7%) hypotheses were e€ject
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Table 6

T-test Results

Hypothesis| Variable | Gender Mean SD T-Value Decision
Ho2a Self- Male 3.582 726 | 2.665** Accepted
Awareness| Female 3.865 .553
Ho2b Self- Male 3.721 611 | 4.315**% Accepted
Regulations Female 4.089 424
Ho2c Motivation Male 3.729 .660| 4.692**F Accepted
Female 4.162 460
Ho2d Empathy Male 3.782 739  3.250*F Accepted
Female 4.113 495
Ho2e Social Male 3.487 .667 949 Rejected
Skills Female 3.581 534

Note: *p<0.05; *p<0.01; **p<0.001

Resear ch Question 2: How can the concept of self-awareness be described among gifted
studentsin Saudi Arabia?

In this section a total of 30 gifted students wietterviewed on how can self- awareness, self-
regulation, motivation, empathy and social skill described among gifted students in Saudi
Arabia.

» |dentified Themesfor Qualitative Study

In the following sections the researcher reveahsddpinion of each participant in line with the
research question number four (2) and question eurfibe (3) of the study. Specific themes
were identified as emergent from the interview dagbected. Each theme also contained some
sub themes based on which the discussion will loe dorespect of each major theme. Relevant
concepts or subjects occurring at least twice vassegned as categories and were then coded.
Therefore the section elaborates on each themeardudes with thought from the participants
directed to gifted students’ opinions to describ#-awareness and suggestions that could be
adopted to improve self-awareness among giftedestsdin Saudi Arabia. Below are some of
the major themes derived from the responses ogifted students which were put in a tabular
form and finally explained one after the other.

Feeling of Self-Confidence
Self Control

Self Initiative

Human Relation

Sharing the feelings of others

aohwbdPE
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Table 7

Themes identified from the interview data colleciedn Gifted Students.

Themes Sub-themes

Feeling of Self- . Speaking about one’s feelings

Confidence . Expressing one’s feelings toward others to be easy
. Having a natural smile.

Self Control . Controlling one’s anger is not easy

. Getting angry easily
Requesting help from friends during exams peftfo
need arises

o

Self Initiative . Interest in performing new tasks
. Interest in accomplishing work for others
. Initiate work without being asked

Human Relation . Making friendships as an important thing
. Loving one’s friends
. Spending time with others

Sharing the feelings of | . Sharing with others during their private convearset
others . Convincing others of one’s point of view

. Solving problems when a dispute occurs among group
members

Resear ch Question 3: What are the suggestions from the teachers that could be adopted to
improve self-awar eness among gifted studentsin Saudi Arabia?

In this section a total of ten teachers were inésved on the suggestions that could be adopted
to improve emotional intelligence among gifted i in Saudi Arabia.

Analysis of the interview conducted with teachefrgifted students from the centre of gifted

students Jeddah Saudi Arabia gave a great ingatthe importance of the suggestions that
could be adopted to improve emotional intelligeaceong gifted students in Saudi Arabia. In

this section, the responses of the respondentssuenenarized under the following themes:

(a) Teach the teachers emotional intelligencesskill

(b) Incorporating emotional intelligence into thearcula,

(c) Provide emotional intelligence training to gidtstudents,

(d) Incorporate religious perspectives of emotiantdiligence into spiritual formation curricula.
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Table 8

Themes identified from the interview data colleciedn Gifted Students.

Themes Subthemes
Teach the teachers emotional intelligencBeachers should be emotionally
skills, literate

.Teachers should teach with self-
awareness and optimism

.Emotionally intelligent teachers
should be caring and deeply

empathetic
Incorporating emotional intelligence into theControlling one’s anger is not easy
curricula .Getting angry easily

.Requesting help from friends during
exams period if need arises
Provide emotional intelligence training to firstinterest in performing new tasks
year students Interest in accomplishing work fc
others
JInitiate work without being asked

Incorporate religious perspectives of emotiondllaking friendships as an important
intelligence into spiritual formation curricula. thing

.Loving one’s friends

.Spending time with others

DISCUSSIONS

In line with the objectives of the study and resbhaguestions to find out the influence of self-
awareness towards academic achievement among giftddnts in Saudi Arabia, the responses
from questionnaires and interview analyzed, theudision will attempt to highlight on how self-
awareness influence academic achievement amorgl giftidents in Saudi Arabia.

The study assumed that there is a negative infeiehself-awareness on academic achievement
among gifted students. It was shown in the datédyaisaand interpretation that self-awarendss (
= 0.084, p>0.05) have no significant effect on a&raid achievement of gifted students in Saudi
Arabia. Self-awareness refers to individual's kneage of his inner personal preferences and
perceptions. Self-awareness includes emotional eavess, accurate self-evaluation and self-
confidence (Goleman 1998).
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The findings of this study agree with the reseacdmducted by Jenaabadi (2014), who
conducted a study on the relation between emotiotelligence, self-esteem and self-awareness
with academic achievement. The results of the stsldywed that self-awareness of gifted
students had no effect on their academic achievesn@m the other hand, the findings of this
study disagree with the research conducted by Bmmin2007), who confirmed that teaching
children to understand their feelings and commuaitiarough them influences many directions
of their growth and success in life. In contrasgit failure to acquire these skills may leave them
vulnerable to the struggles of others. The findiofshis study also disagree with Mohzan
(2013) who mentioned that emotional intelligence edfect various aspects of physical and
psychological health as well as human performandbe realms of one’s social and academic
life. In their work titled “predicting self-awaresg dimensions from personality traits among
gifted students” Seif and Panah (2013) found §icamt correlations between personality traits
(openness to experience, conscientious, agreeaBlemxtraversion, and neuroticism) and
dimensions of self-awareness (private self-awarermaslic self-awareness, and social anxiety).

The findings of this study contradicted the findingf Koura and Al-Hebaishi (2014), who
investigated the multiple intelligences (MIs), sefficacy and self-awareness profiles that
characterize Saudi female gifted third intermediatadents and their relationship to the
achievement of EFL language skills and aspectsdyStiinding revealed that there was
significant correlation between MIs and achievemanspecific language skills and language
aspects of Self-efficacy and self-awareness.

Self confidence is the difference between feelingtoppable and feeling scared out of one’s
wits. Perception of oneself has an enormous impadiow others perceive him. Perception is
reality the more self confidence one has, the niikedy it is he’ll succeed. Feelings of self-
confidence were explicitly mentioned by respond®fR9) during the interview although many
of the factors affecting self confidence are beyond’s control, there are a number of things
one can consciously do to build self confidence.

Self-control is the ability to control one's enaois, behavior, and desires in the face of external
demands in order to function in society. In psyolgl it is sometimes called self-regulation.
Self-control is essential in behavior to achievalgand to avoid impulses or emotions that
could prove to be negative. In behavior analysi§-cgmtrol represents the locus of two
conflicting contingencies of reinforcement, whi¢tem make a controlling response reinforcing
when it causes changes in the controlled resp@wécontrol is the central issue or theme that
emerged from the interview responses. Almost @lréspondents mentioned something related
to self control in their responses either negayivelpositively.

The term Self Initiative is usually used to deserfbomeone who is driven to get the job done.
Someone who has self initiative and drive doesetdnrsomeone to stand over them to make sure
they get their job done. They just need to knowtwloas need and they will find a way to get it
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done. These people are highly motivated to be sstdge In fact, they will normally work best
with little or no direct supervision. Self initigg is another theme emerged from the interview
responses and it was specifically mentioned byardent 6 where he saitl: initiate work
without being asked”. (R6}his indicated that he is self initiative and caaate things on his
own.

Human relationship is a relation between peoplationship is often used where relation would
serve, as in ‘the relationship between inflatiod anemployment’, but the preferred usage of
“relationship' is for human relations or stategedétedness; "the relationship between mothers
and their children. Analysis of the interview contid with thirty gifted students from the centre
of gifted students Jeddah Saudi Arabia gave a gresaght into the importance of human
relation. The opinions of the respondents are drsiaslar in their aims to have relations others
more especially friends. Other respondents considking friendships as an important thing as
mentioned by R21, making friends easily with otressnentioned by R25 loving friends as said
by R23.

Sharing the feelings of others have several pasitiental and physical health related outcomes,
such as relieving tension caused by the buildupvefyday stressors, as well as the trauma of
major life difficulties. Expressing emotions algmuces the likelihood of acquiring stress-related
problems such as muscle aches and tension head&dmee psychologists believe that the most
important aspect of life is feeling connected tother person and one way to enhance closeness
is through sharing feelings. By disclosing oursehgharing our inner ideas, concerns and
emotions with family members, partners or closenitis we come to know ourselves better.
When we express ourselves, our thoughts and feetifign become clearer and take on an even
fuller meaning in several ways. Sharing the feainfothers was pointed out by respondent 26
(R26) where he was quoted sayith@an share with others during their private cargations”.
(R26).Under this theme, other respondents mentioned sgmméons that are closely related to
the opinion of R26 which is one of the main themithe interview responses.

During the interview majority of the respondentggested that the teachers should be taught
emotional intelligence skills to be able to imp#ré skills to the students. R3 suggested that
teachers should have self-awareness and be embtibteaate and understand that emotion is
embedded in their teaching. R5 was of the view tisachers should teach with self-awareness
and optimism and believe that they can make areifiee in the lives of their students, and they
should attribute positive qualities to learners.

Almost all the respondents suggested the incotjporaof emotional intelligence into the
curricula, by putting more emphasis to the relaiop between emotions and classroom
management as mentioned by R2. R8 suggested #ratitha need for the ability to identify and
regulate (control) student’s emotions by the teexhecause they are capable of experiencing a
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wide array of emotions such as anger, frustratmxjety, and happiness in one class period if
the concept of emotional intelligence is incorpedainto the curriculum.

Providing emotional intelligence training to giftetudents might be a valuable strategy, an
equally viable option for teachers is to blend déesson feelings and relationships with other
topics already taught as mentioned by R3 duringrttezview.

Incorporating religious perspectives of emotiomdklligence into spiritual formation curricula
was the opinion of almost all the respondents dutire interview. Other respondents directly
related the concept of emotional intelligence tmi@n as mentioned by R8 where he said that
“Emotions are a gift from God.” R2 suggested thas inecessary for both gifted students and
their teachers as believers to manage their enadtimes according to God’s design.

Theoretically, the study established concrete coime and mutual relationship between
emotional intelligence and academic achievemengiftdd students in Saudi Arabia in the aspect
of self-awareness through the emotional intelligefbeory Goleman’s (1995) which confirmed
that academic, personal, and professional sucaassot be fulfilled if the person does not
acquire emotional and social skills, the Mayer &atbvey Model (1995) which hypothesized a
new type of intelligence based on individual diéieces to treat emotional information more
especially in relation to gifted students and aafieent motivation Theory which postulates that
people are motivated in varying degrees by theadrfer achievement, need for power and need
for affiliation, and that these needs are acquinel@arned during one’s lifetime.

CONCLUSION

The study discusses the findings of the influende self-awareness towards academic
achievement among gifted students in Saudi Ardliging the analysis and interpretation of the
responses gathered from gifted students whichegjtlantitative data, multiple regressions was
used to investigate the influence of self-awarem@ssacademic achievement among gifted
students. For the qualitative data thematic anaysis used through manual qualitative style to
describe the concept of self-awareness and pratidgestions from the teachers that could be
adopted to improve self awareness among giftedestsdn Saudi Arabia. The findings of the
study show the effect of self-awareness on acadachievement.

IMPLICATION FOR FURTHER RESEARCH

The influence of self-awareness towardgleesac achievement among gifted students in
Saudi Arabia is among the recent investigation aotel in Saudi Arabia, so these findings are
considered basic and there is still a need foh&rrtesearch and discussion in this area. The
findings of this study which have highlighted oretinfluence of self-awareness towards
academic achievement among gifted students in Seatlia suggested that more studies should
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be done on the influence of self-awareness towarddemic achievement among gifted students
in Saudi Arabia among other categories of studenisake the research more general in nature.
Since the present study was conducted in Saudiidrai only Al Faisaliah School and the
school of 128th using emotional intelligence tovgamcademic achievement among gifted
students, there is a need to make deeper invastigat emotional intelligence and academic
achievement using more than two schools. Sincéindengs of this study showed that there is a
negative influence of self-awareness on acadenticaement among gifted students, research
can also be done on strategies that could be osetptove the level of self-awareness of gifted
students in Saudi Arabian. More research on emailtionelligence and academic achievement
using purely qualitative research methodology némdoe done in order to make deeper
investigation about the phenomena.

RECOMMENDATIONS

There is a need to develop and establish a philgsop emotional intelligence and academic
achievement through Saudi Arabia Ministry of Edigrat Relationship between emotional

intelligence and academic achievement of giftedlestts has many known benefits for Saudi
Arabian Education system, as well as for teachstusients and Ministry of Education in general;
Ministry of Education should therefore enhance fauilities programmes that encourage public
as well as private schools involvement in the isefieemotional intelligence and academic
achievement. The issue of feeling of self-configdgreelf control, self initiative, human relation

and sharing the feelings of others should be iratattin the mind of gifted student in particular
and all students of Saudi Arabia in general. Migisif Education should improve emotional

intelligence among gifted students in Saudi Arabia teaching the teachers emotional
intelligence skills, incorporating emotional intgnce into the curricula, providing emotional
intelligence training to gifted students, incorpgorg religious perspectives of emotional

intelligence into spiritual formation curricula. &fsl policies to the gifted students should also
be created by encouraging gifted students to dpvideir skills. Saudi Arabian government
through its public schools should improve the gyadf life of the gifted and non- gifted students
contribute towards addressing their social and Emat problems that are mainly related to
academic achievement.

The quality of public schools should be enhancetiexpand to include other program to allow
the members of the community become more engagedified and non-gifted student’s
education. Furthermore, Saudi Arabian public ursiEs through Ministry of High Education
should offer courses for teachers on the importasiceonducting programmes for gifted
students, and effective teaching methods that eamided by teachers in teaching the gifted
students some aspects of emotional intelligenaedd, emotional intelligence issue is a new in
the academic achievement among gifted studentsuiSArabian and Saudi education system,
and both management of the ministry and teacheggtefl students do not yet know their roles
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regarding this new trend. Hence, it is necessargrtwide both management and teachers of
gifted students with orientation and training.

SUMMARY AND CONCLUSION

This exploratory study attempted to shed light be influence of self-awareness towards
academic achievement among gifted students in Seathia. The findings of this study explore
the influence of self-awareness towards acadentieaement among gifted students in Saudi
Arabia which are a meaningful change in Saudi eilutasystem in general. The descriptive
statistics of the five types of emotional intelige are shown in the earlier section of this study.
The results reveal that Saudi Arabian gifted stteléave high emotional intelligence. Among
the five types of emotional intelligence, empatlag lthe highest level (mean = 3.941, standard
deviation = 0.653), followed by motivation (mean3:937, standard deviation = 0.611), self-
regulations (mean = 3.897, standard deviation £9),5self-awareness (mean = 3.718, standard
deviation = 0.662), and social skills (mean = 3,53andard deviation = 0.607). All variables of
the study were significantly correlated with depemidvariables (p < 0.01) which indicate that all
the five elements of emotional intelligence arensigantly correlated with the academic
achievement. All the coefficient values are positivhich meets the hypotheses requirement.
The findings showed that self-regulation, motivatiand empathy have positive effect on
academic achievement whereas self-awareness aral skitls have no significant effect on
academic achievement of gifted student in Saudbiaralhe result of multiple regression shows
that there is a negative influence of self-awaren@s academic achievement among gifted
students.

During the analysis and interpretation of the reses gathered from gifted students and their
teachers manual qualitative data analysis was tsptbvide suggestions that could be adopted
to improve self-awareness among gifted studen&aundi Arabia. The findings of the qualitative
investigation were put under different themes.

Analysis of the interview conducted with 10 teash@nd 30 gifted students gave a great insight
into the feeling of self-confidence, self contreglf initiative, human relation and sharing the
feelings of others, teaching the teachers emotiortalligence skills, incorporating emotional
intelligence into the curricula, providing emotibnatelligence training to gifted students,
incorporating religious perspectives of emotiométlligence into spiritual formation curricula.
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