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Abstract: It is not beyond belief that for learners of a figrelanguage the pronunciation of that
language is occasionally and somehow challengingctpuire. Particularly for Iranian students
who have got different native languages in diffel@eas of the country makes it an extremely
perplexing activity for students to acquire suchdaages and correct pronunciations of the
words of such languages. So there must be somardaaffecting their pronunciation of such
English controversial sounds. In order to beconmaifiar with such factors the following study
is carried on aiming at determining whether thegsean association between such factors as
students’ gender and also native language regardithge correct pronunciation or
mispronunciation of the words which contain thecedi and voiceless /th/ sound for nonnative
learners of English who are Iranians with two dsemative languages, Arabic and Persian.

The statistical analysis indicated that there segrtee be no significant statistic association
between gender and correct pronunciation of thedsoiThe results also showed that students
with Arabic native language pronounce the /th/ sbaccurately and clearly in comparison to
those students whose native language is Persiaile Whe Persian native language students
mostly pronounce this sound incorrectly. The figdinevealed that the reason that most of the
Persian native speaker students didn’'t know howrtmounce this sound could be because of
the lack of this sound in their native language acdordingly they had never acquired and used
such a sound. The findings also depicted that ome rsignificant reason which could be taken
into consideration in this regard is lack of knoddeable teachers who model and teach the
students how to pronounce the sounds correctly.

The knowledge and acquaintance of EFL instructoraterials developers, and policy makers
with these differences may hopefully offer benédithem in order to teach the target language
sound system in a more beneficial way and heldetamers in order to better understand the
differences and provide acceptable and benefie@athing materials for the students.
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1. Introduction

On the subject of the pronunciation of the Engbsiunds there are different point of views,
some of the scholars in this area believe thathalllearners ability to learn a language is the
same for learning a first or second language, sotimer disagree and believe that teachers have
problems in solving the students’ pronunciationbpems. It is so crystal clear and out of debate
that Communication is essentially reliant on troenpinciation. True and accurate pronunciation
is what makes the conversation easy to understardl fallow, for conversers. Good
pronunciation is essential for speaking and undedshg spoken English well, accoding to
Farzaneh, & Movahed (2014, p. 3186) As cited inzilei et al (2015) “Even with a rich lexicon
in the second language and familiarity with theicires and systems of the L2, our messages
cannot be expressed correctly without correct pmoration, rhythm, and intonation (Varol,
2012).”

It is also necessary to point out that there islobt that the learner of a second language would
like to speak like native speaker, in order to dotleey must do their best in order for their
pronunciation of the words be like the native spealds a result, “the more similar one’s
pronunciation is to that of a native speaker, thwearlikely his speech will be recognized as
intelligible and understandable (Derwing& Munro 080."(ibid)

Becoming proficient at pronunciation in Englisha&oreign Language context, where there is
no native speaker available to model and follow @sait an extremely perplexing activity for
students to acquire such languages and correcupeca@tions of the words of such languages.
As Geylaniglu, & Dikilitas, (2012) put it “The difficulty posed by pronundat is closely
related to little exposure to interaction with matispeakers, distinctive phonological system of
L1 as in Turkish, a shallow orthographic langua¢e”38). So it is not astonishing if we come
across the fact that learners of a foreign languamesider learning the pronunciation of that
language so difficult to acquire and understanessithey have highly educated teachers with
correct pronunciation and sufficient practice.

Ahmadi et al (2014) believes that pronunciationoimres far more than individual sounds. She
states Roach, 2004 definition of pronunciationhessum of three components, which these three
components are sounds, stress and intonation.

Khamkhien (2010) in other words define pronunciatés a global construct which consists of
segmental (namely; consonant and vowels) and segmantal (that is to say: stress, intonation,
rhythm, rate, volume) elements. He also exemplifiegy studies in the area of speaking skills,
“including speaking assessment (e.g., Chen, 20012003; Wang 2003), phonology language
acquisition (e.g., Altmann, 2006; Waylan et al.0@)) problems of teaching and learning
speaking skills (e.g., Goodwin, 2001; Lazarator@1)0(ibid p.758).

He states that while concentrating on speakindssklonunciation is getting more attention in
many EFL classrooms ever since it is acknowledbgatdtudents must predominantly attain it as
an essential skill for the reason that it can rfilce accuracy and comprehension (Celce-Murcia
et al., 2000; Derwing et al., 2006; Hahn, 2004idjib
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Hismanoglu (2009) mentions another perspectiverdaga the teaching of pronunciation. He
believes that it is a substantial part of foreignduage teaching. According to him sounds play
an important role in communication, so consequefttfgign language teachers must attribute
appropriate significance to teaching pronunciatiotheir classes. While that’s not the case most
of the times, foreign language teachers in manyt@s neglect this point.

He also states some reasons for disregarding pcatiom by the teachers while teaching a
foreign language in EFL classes in Turkey. He sté#te first reason is that pronunciation is not
integrated into their programs or into the textlmokhe second reason is that the teachers rely
on learners to improve their pronunciation throtigg other activities included in the curriculum
without concentrating on pronunciation directly fg8elu, 2005). And the third reason is that the
phonological competence of the teachers, espeaialiynative ones, is not sufficient enough to
teach both segmental features like consonants, Ispwed diphthongs and/or suprasegmental
features namely stress, intonation, rhythm, ancheoted speech of the target language. (ibid
p.1697)

2. Review of the existing literature

On the subject of the pronunciation of the EngBskinds so many researches and studies have
been done. In a recent study by Mirza (2015), atestthat in Lebanon many ESL/EFL students
get into the university without enough knowledgeéEoflish in general and a poor knowledge of
phonetic competence in particular. By mentioningrgtic competence as one of the abilities to
communicate regarding pronunciation skills due tw,SRodriguez, Lleida, Rodriguez, &
Vaquero, 2011 he argues that Students in LebanguiracArabic as their mother tongue, and
some of them learn English as their second lang(@&g§é&) in schools by using English as the
instructional medium. He tries to investigate wieetthere is a difference among French and
English educated students in terms of English pmomtion, he involves some pronunciation
learning strategies (PLS) like using phonetic syimland transcriptions, repeating after the
teacher/others, and minimal pair drilling, in ordelinvestigate such differences. He reached the
results that PLS helped both groups reduce thestakes while producing the English sounds,
he has been focusing on. He also mentions the ploattthe students usually pronounce the
sounds better if they read them aloud. (Mirza 2015)

In another study by Demirezen and Halil Topal thiyto find out the attitudes of Turkish
teachers of English towards the reintegration gkilized pronunciation errors. It uncovers the
factors that have an effect on the production chserrors. Their study also discovered that there
was not important correlation between the partitiganner views to overcome fossilized errors
without taking into consideration that they havetipgated in any professional pronunciation
courses or not (Demirezen and Halil Topal 2015).

One further similar study by Mirzaei, Gowhary, Afaz, and Esmaeili has been done to
compare the way EFL Kurdish and Persian learneuiae English vowels, and their
performance in acquiring them.

In this study they applied contrastive analysis difgpsis (CAH) to compare the vowels of
Kurdish and Persian with English by the participatof 120 students in the study in order to
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investigate the possible dissimilarities betweesa phonological performance of Kurdish and
Persian EFL learners at elementary and advancetk]evhich finally they concluded that there
are some important differences at the elementargl lbetween the two groups of speakers,
which it was not the case in advanced levels. (Adiret al. 2015)

In a recent study by Riaz in Pakistan he triesind but the ways in which some uneducated
native Punjabi speakers pronounce certain Englistdsvin comparison to Standard English
pronunciation. He suggests 195 borrowed Englishdeidsy presenting the transcription of
different British and North American pronunciaticemd he observes that uneducated native
Punjabi speakers pronunciation of these words ianmgfully unlike British or American
English and considers it due to the first languagience. He finally concludes that the
pronunciation of uneducated native Punjabi speakeiremely differs from the standard British
or American English and states that it can be ddMenjabi English.

He observes that some further sounds particulaHwa is added in the beginning, middle or end
of words, and some other sounds, especially voaahds are replaced with other vowel sounds
which as a result effect or impression of the wasdshanged drastically (Riaz 2015).

According to Ahmadi et al. (2014) becoming profiti@t pronunciation in EFL context, is an
extremely perplexing objective for lots of languagjadents in Iran, considering the fact that
there is no direct access to native speaker. lin stiedy they observe 40 llamian EFL teachers
teaching English at different high schools anditatgs regarding their pronunciation of the
neutral and non-neutral suffixes based on theidgeland teaching experience, which none of
these teachers had ever experienced studying iEngtish speaking country. Their results
showed that between female and male answers ragatwir pronunciation of neutral and non-
neutral suffixes there is no meaningful difference.

In another study by Hassan (2014) he investigaamérs whose first language is Sudanese
Spoken Arabic while pronouncing English sounds wkiatl of problems they face, in other
words what sounds are difficult to pronounce fanthand what are the factors which cause that
kind of problems. He came to the results that ssiclient's with Sudanese Spoken Arabic
language mostly had problems with the sounds whave more than one pronunciation for
instance /z/ and /d/, /s/ artil,//b/ and /p/,Jl and /{l.

He finally comes to the conclusion that factorst tteuse such problems are: Interference, the
differences in the sound system in the two langsiageonsistency of English sounds and
spelling have an effect on Sudanese Students disBr($SES) competence in pronunciation.

He also states some studies in this regard by (@iGg 2003) which according to him the
pronunciation mistakes which the English learneekenare systematic and not accidental. So
“they substitute the sounds that they don’t havéhéir native language, with other sounds which
are close to them in the place of articulation ¢hgy replace /p/ with /b/6l with /s/ etc”
(Hassan 2014 p.31) Then he mentions some factoichveine known as linguistic factors like
“the differences of the sound system between theghd the (L2), the inconsistency of some
sounds in English language, the mother tongueferemce and the influence of spelling on
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pronunciation” as the Factors that influence laggritnglish in General, according to different
researchers and linguists(ibid p.32)

As Camara-Arenas (2014) puts it this way, mostheffirst year students, think of vowels and
consonants as very mysterious entities. He mentioaisalthough they pronounce them every
day, “most of them do not know how they do it, whimeans that they must leave to their
intuitions the task of pronouncing them differeily. 3046). So in his study he tries to “present
theoretical support and guidelines for the desiga Native Cardinality Method for the teaching
of L2 vowels and consonants to adult students,cisipe adapted to the teaching of English in
Spanish universities” (ibid p. 3044).

In another study by Navehebrahim (2012) she todstl out Persian speakers who are learning
English as a foreign language how they acquirebihglish phonological system and evaluates
the strengths and weaknesses of the pronuncidfitre dearners.

In this study she mostly concentrates on the daiicun of the consonants and production of
vowels, she also tries to find the similarities assimilarities between the two systems and the
possible areas.

Furthermore she tries to discover which phonoldgfeatures of Farsi speakers of English
obstruct when producing English sounds.

She comes to the conclusion that the expectatioGamitrastive Analysis Hypothesis that the
problems which Farsi speakers of English make ¢abge of nonexistent phonemes w0, [/

in the Farsi sound system. That is to say considehe fact that some sounds in Farsi, doesn’t
exist, that is why some Iranian speakers are likelye unsuccessful in identifying the difference
between the sounds which are linguistically impatria English.

In addition she mentions that there no signifiadifference between the sounds, lexical items, or
structures of the two languages and moreover sttessaccording to different studies the Farsi
learners of English must learn new English phoneimeand & / (Navehebrahim 2012).

In another similar study by Hojjati he has tried discover the extent to which some EFL
university students who are undergraduate coulehquoce ten words correctly, these words
which are used frequently and are technology-aatetiioan words are checked with regard to
two criteria: the placement of word stress andpftemunciation of words sounds.

He comes to the conclusion that that the rate ofiwences of the errors were fairly high with

regard to most of words and very high regarding tiv¢the words, in his quantitative analysis.

He also in his qualitative analysis which he hadelm order to make use of the literature of
contrastive phonetics and pronunciation systemBan$i and English mentions that it assisted
somewhat to clarify a number of the students eraois emphasizing the necessity which more
instructive and investigation attention must beales to the problems which Farsi-speakers in
the area of the pronunciation of loan words ardromting. (Hojati 2012)

In another recent study by Khamkhien he tries teeole Thai learners’ knowledge regarding
word stress assignment; and to find out probabt#ofa which affect the Thai learners’
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pronunciation competence. By scrutinizing 90 Thearhers of English and a test including
personal information profile, and 40 selected wayglstematically taken from two textbooks, he
tries to identify the participants’ pronunciatioonepetence. He reached the conclusion that most
of the participants’ English pronunciation was samhat limited.

He also mentines gender as the most importantrfaotdributing to the participants’ test scores,
while faculty and years of studying English weret.nde furthermore offers pedagogical
suggestions to improve teaching and learning Emglgonunciation in general, and
concentrating on the significance of teaching wairdss in particular (Khamkhien 2010).

In one further study by Seddighi, (2010 p. 198 ekamines phonological differences between
Persian and English, comparing segmental and segmrantal aspects of English and several
problematic arrears which Iranian students face, rekached the results that EFL students at
three levels confront significant problems in #neas which don't exist in their mother tongue.

In another investigation by Hismanoglu he triesfitd out Turkish learners of English
pronunciation mistakes which are caused By dnd [J] sounds of English by using a
pronunciation teaching method called the audiczaldtion method which was developed by
Demirezen (2004) as a fossilized pronunciation akistoreaker.

He came to the conclusion that the audio-artiomtathethod helps Turkish students of English
overcome their interdentalization problem in thegéd language. (Hismanoglu 2009)

3. Significance of the Study

The first objective of the current study is to detme whether there is an association between
students’ gender with regard to correct or wrongnpnciation of the words which contain the
voiced and voiceless th sound for nonnative learmdrEnglish who are Iranians with two
diverse native languages, some of their nativedagg is Persian while some of them acquire
and speak Arabic as the native language in soust ofelran. Consequently the association
between students’ native language with regard teecbor wrong pronunciation of this sound,
would also be taken into consideration as the stamd most important objective of this study.
According to the fact that Iran is a multi-linguedd multi-ethnical country, the influence of the
students’ mother tongue on their leaning of Englisha second language could be a very
controversial subject considering the fact that ynganguages and dialects are spoken in
different parts of the country, which for instanwe can name Persian, Arabic, Kurdish and
Turkish. One of these languages which spoken irsthh west province of Iran is Arabic. It
could also be noted that he native language ofother provinces of this country is mostly
Persian which is the formal language of the wholentry.

As a result, a learner learning English whose eaanguage is Arabic might have a different
pronunciation of some English words which contdwe tvoiced and voiceless th sound in
comparison to an English language learner whoseenlainguage is Persian.

Consequently, the knowledge and acquaintance of iBSttuctors with these differences may
hopefully help the learners in order to better ustdend the differences and teach the target
language sound system in a more beneficial way.
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4 Resear ch Questions and Hypotheses

1. What could be the reasons for the mispronumeiatof the words which contain the voiced
and voiceless th sound for nonnative learners gfi&n?

2. is there any relationship between the partidgpaender with regard to correct or wrong
pronunciation of this sound?

3. Is there any relationship between native languaf the participants regarding correct
pronunciation or mispronunciation of the sound?

4. Could the lack of this sound in the native |laamgpi be the reason for the mispronunciation of
it?

According to the above questions, the following dtyyeses are formulated.

H1l. There is no relationship between students’ gendith regard to correct or wrong
pronunciation of this sound

H2. There is no relationship between studentsvedtinguage with regard to correct or wrong
pronunciation of this sound.

5. Methodology

5.1. Participants

In order to reach the aim of this study, a totab0fmale and female EFL learners from Payame
Noor University of Mahshahr, Khouzestan participate the study. The students were 40
females and 20 males half of which were Persialvenapeakers and the other half were Arabic
native speakers, unaware of the purpose of thdysitheir ages ranged between 18 to 22 years.
Thirty five of the students were specializing inafislation Studies and twenty five of them in
English Literature. With regard to the participangvel of English proficiency, all of them were
second-year undergraduate students and; conseguthelr level of proficiency was pretty
acceptable. Participants did not have any connegtith any English-speaking friend or family.
Moreover they never had lived in any English speglcountry. They learn pronunciation in
conversation courses wherever they have the chanksten and speak and in courses where
they are exposed to teacher talk.

5.2. Instruments and procedures

Two instruments were used in the study. The fixsstrument which was used was made of a list
of words which contained the ‘th’ sound the voissld/ and the voiced in the Initial, Medial,
and Final position. This instrument included 30 dgof the voiceless and the voiced. These
words were chosen based on the frequency of tsagaiand the observed mispronunciations of
students throughout the whole semester.

So the questionnaires were taken to the univewdiigh was given to the students randomly. In
the first step the participants were asked to meddoad the list of the words in order to see how
they pronounce these words. Then pronunciationssthéents uttered were recorded by the
researcher For the sake of being able to reviewliatah to the pronunciation of the participants
many times and repeat this process whenever negessa
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The second instrument was an open-ended questienmhich included three questions in order
to find out the idea of the participants about ris@sons for the mispronunciations of the words.
Furthermore to find out what the teachers have donamprove the pronunciation of these
words, and according to their idea how their pramaion can be improved. The responses were
necessary to find out participants mispronunciatwars because of their gender or native
language or the results could also be attributetheéa teacher’s performances. The responses
were also necessary to find out more about thecgeanhts background and or any other further
pronunciation training which they might have také&nwas shown that they had no specific
course for learning pronunciation. The data weréected and analyzed through spss program
version in order to find out the association betwgender and native language with regard to
correct pronunciation of the English sound. Therurment validity was approved by three
experts in linguistics and TEFL. The reliabilityoped to be 0.74. Then the tables and figures
were analyzed descriptively; percentages and #istits were computed.

6. Results of Inferential statistics
Tablel.

Descriptive statistics of Gender and correct pronunciation of th sound

pronunciation

Correct | Incorrect| Total

Gender Male Count 13 7 20
% within Gender | 65.0% | 35.0% | 100.0%

% within
o 36.1% | 29.2% | 33.3%
pronunC|at|on

% of Total 21.7% | 11.7% | 33.3%

Female Count 23 17 40

% within Gender | 57.5% | 42.5% | 100.0%
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% within
o 63.9% | 70.8% | 66.7%
pronunC|at|on

% of Total 38.3% | 28.3% | 66.7%

Total Count 36 24 60

% within Gender | 60.0% | 40.0% | 100.0%

% within
o 100.0% | 100.0% | 100.0%
pronunciation

% of Total 60.0% | 40.0% | 100.0%

According to the above table the male performaregmnding the correct pronunciation of the
words has been slightly better in comparison todienstudents. 65% of the male students could
pronounce the voiced and voiceless th sound céyriectomparison to the 57% female students.

Table 2.

Inferential statistics of Chi-Square Tests

Asymp. Sig.|Exact Sig. (21 Exact Sig.
Value Df (2-sided) sided) (1-sided)
Pearson Chi-Square] .313 1 576
Continuity Correctioh | .078 1 780
Likelihood Ratio 315 1 575
Fisher's Exact Test .780 .392

www.ijee.org



ISSN: 2278-4012, Volume:5, Issue:3, July 2016

Linear-by-Linear
o .307 1 579
Association

N of Valid Cases 60

As it is shown in table P= 0.576 so p > 0.05, s tll hypothesis that there is no relation
between gender and correct pronunciation is nactefl, consequently confirmed. So there
seems to be no significant statistic associatidwéen gender and correct pronunciation of the

words. Considering the fact that male studentsoperéd slightly better while pronouncing the
English voiced and voiceless /th/ sound.

Table3.

Symmetric Measures

Value |Approx. Sig.

Nominal by Nominal Phi .072 576
Cramer's V .072 576
N of Valid Cases 60

Phi and Cramer's V are both tests of the strenfyjisgociation. As it can be seen in table 3 the

association between the two variables gender anddlrect pronunciation of the English sound
is very weak.

www.ijee.org



Inter national Journal of English and Education
ISSN: 2278-4012, Volume:5, Issue:3, July 2016

Bar Chart

25

pronunciation

M correct
[ incorrect

20

157

Count

Male

Female

Gender

Figure 1.

The results of male and female pronunciation ofthglish sound based on gender
Table4.

Descriptive statistics of native language and correct pronunciation

Pronunciatio

Correc | Incorrec Total

Nativelanguag Arabic  Coun 28 2 3C
% within
) 93.3% 6.7%| 100.0%
Nativelanguage

% within Pronunciatio 77.8% 8.3% 50.0%

% of Tota

46.7% 3.3% 50.0%
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Persiar Coun 8 22 3C
% within
_ 26.7% 73.3%| 100.0%
Nativelanguage
% within Pronunciatio 22.2% 91.7% 50.0%
% of Tota 13.3% 36.7% 50.0%
Total Coun 36 24 6C
% within
_ 60.0% 40.0%| 100.0%
Nativelanguage
% within Pronunciatio 100.0%| 100.0%( 100.0%
% of Tota 60.0% 40.0%| 100.0%

Table5.

Inferential statistics of Chi-Square Tests

According to the above table the performance aestts with Arabic native language regarding
the correct pronunciation of the words has beeteb& comparison to students whom their
native language is Persian. About 93% or most@fthdents with Arabic native language could
pronounce the voiced and voiceless th sound ctyrectomparison to the 26% students whose
native language is Persian.

Asymp. Sig.|Exact Sig. (21 Exact Sig.

Value Df (2-sided) sided) (1-sided)
Pearson Chi-Square | 27.778 1 .000
Continuity Correctioh | 25.069 1 .000
Likelihood Ratio 31.271 1 .000

www.ijee.org




Fisher's Exact Test

Linear-by-Linear

Association

27.315

ISSN: 2278-4012, Volume:5, Issue:3, July 2016

.000

.000

.000

N of Valid Cases

60

As it is shown in table p < 0.001, so the null hyesis that there is no relation between native
language and students correct pronunciation istegje So there seems to be some kind of strong
relationship between student's native language aadect pronunciation of the words.
Considering the fact that student’'s whom theirveatanguage is Arabic performed better while
pronouncing the English voiced and voiceless /thingl than student’s whom their native

language is Persian.

Table6.

Symmetric Measures

Approx.
Value Sig.
Nominal by Phi .680 .000
Nominal
Cramer's\| .680 .000
N of Valid Cases 60

In table 6 the degree of strength of associatioRtiyand Cramer's V tests is shown. As it can be
seen in table the association between the two hlasanative language and the correct
pronunciation of the English sound is clear.
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Bar Chart

Fronunciation
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204
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10
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Nativelanguage

Figure 2.
The results of student pronunciation of the Engéisbnd based on their native language

7. Results and discussion

Resear ch Questions and Hypotheses

The first research question of this study wasnd faut the reasons for the mispronunciations of
the words which contain the voiced and voicelessdiind for nonnative learners of English,
who are Iranians in the south west of Iran whommesdhem acquire sand speak Persian as their
native language and some of the acquire Arabih@is hative language. In order to reach this
objective some presumption were supposed, like lvenethat is because of the gender of the
students, or their native language.

So according to the second question of this sthdy is there any relationship between the
participants gender with regard to correct or wr@ngnunciation of this sound the following
hypotheses was formulated.
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H1. There is no relationship between students’ gendith regard to correct or wrong
pronunciation of this sound.

Although According to the statistics and chi squas which was taken into consideration the
male performance regarding the correct pronunciabibthe words has been slightly better in
comparison to female students, which as it was imeet! 65% of the male students could
pronounce the voiced and voiceless /th/ sound cityren comparison to the 57% female
students, the reason could be just due to the nuaitike sample of students, that is the number
of female students was much more than male stud8otshe null hypothesis that there is no
relation between gender and correct pronunciatiomvas confirmed. There seems to be no
significant statistic association between gendéramrect pronunciation of the words.

Regarding the third question of this study whichaisout the relationship between native
language of the participants and their correct pnaration and/or mispronunciation of the
sound, the following hypotheses was formulated that

H2. There is no relationship between students'veaanguage with regard to correct or wrong
pronunciation of this sound.

According to the above statistics and the resuitthe chi square test it was shown that the
performance of students with Arabic native languesgarding the correct pronunciation of the
words has been better in comparison to studentsnwheir native language is Persian, as it was
mentioned earlier, about 93% or all of the studentls Arabic native language could pronounce
the voiced and voiceless th sound correctly in cspn to the 26% students whose native
language is Persian.

Regarding the last question of this study which alsut whether to consider the lack of this
sound in the native language of the students whuein hative language was Persian to be the
reason for the mispronunciation of it, it was prd¥leat most of the students didn’t know how to
pronounce this sound because they hadn’'t acquiradd they didn’t have it in their native
language and consequently they had never usedassmiind in their conversations.

8. Conclusion

In order to become proficient at the pronunciatbrthe English sounds in English as a Foreign
Language context, where there is no native speakalable to model and follow, especially for
Iranian students who have got different native lexggs in different areas of Iran makes it an
extremely confusing activity for students to acqusuch languages and correct pronunciations of
the words of such languages.

So it is not beyond belief that learners of a fgneianguage consider learning the pronunciation
of that language so difficult to acquire and untérd, but it is not the case in some studies like
the present one.
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The objective of the current study was to determimeether there is an association between
students’ gender and also native language withrdegacorrect or wrong pronunciation of the
words which contain the voiced and voiceless /thuinsl for nonnative learners of English who
are Iranians with two diverse native languagesp&rand Persian.

The results showed that although According to théssics and chi square test which was taken
into consideration the male performance regardimegdorrect pronunciation of the words has
been slightly better in comparison to female stislethe reason could be the number of female
students was much more than male students, congéqtieere seemed to be no significant
statistic association between gender and corremupciation of the words. The results also
showed that students with Arabic native languagm@unce the /th/ sound better than those
students whose native language is Persian, an@éatlyrrwhile the Persian native language
students mostly pronounce this sound incorrectty thie reason that most of the students didn’t
know how to pronounce this sound could be becafigheolack of this sound in their native
language and accordingly they had never acquireduaed such a sound. Another significant
reason which shouldn’t be ignored in this regarthek of knowledgeable teachers who model
and teach the students how to pronounce the saamcectly.

9. Limitations

This study was conducted using only 60 learnerSraflish who just half of them were Persian
native speakers and half were Arabic native spsake&ho were chosen from one of the
universities in Mahshahr Iran, so sample size cdddvery small. Consequently the results
might be limited to this group of learners onlysaélthere might be other factors effecting the
pronunciation of the students like their out ofuansity classes or at home studies which can be
investigated, before conducting such a researcth 8dluential limitation that could interfere
with the results in that the students might haviease not practiced outside their classes.

Also practicing at home could have improved somehef student’s pronunciation and their
mistakes, which was not taken into consideratiamndiuthe research.

10. Suggestions and Recommendations

Considering that in this study only gender and uatianguage effect on the student’s
pronunciation was taken into consideration theofsihg recommendations can be made for
future research:

Further research can be conducted with the usehefr dists of words or the words and data
which were checked and collected in this studyfoaher be used as data for future research.

It is advisable to conduct other researches orralagionship between other variables effect on
pronunciation with larger sample sizes. Other isgianight be carried out considering other
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variables effect on the pronunciation like age previous background or level of expertise of
the students on their pronunciation of the words.
This study may be replicated in other contextother languages such as Kurdish or Turkish.
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