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Abstract

The main aim of teaching and learning listg language is to help learners to be able to
use it effectively and accurately in communicatidiowever, to help students improve their
speaking skills, it is necessary to find the appeip ways to help them overcome their
problems.. Moreover, teachers should be informiethese factors that affect their students’
speaking performance so that they can deal witegHactors to help the students improve their
speaking performance. So this study aimed at figpasg the factors that may affect students’
speaking performance and the problems that thelesits at High Schools in Malang
encounter when they learn to speak English. Hmepte consisted of 27 participants. Twenty
one students and six teachers. Two questionnaiegs distributed to participants to state the
problems they face in speaking classes and to rebe#& opinions towards the factors that
affect learning speaking skill. An interview was\docted with teachers. Analysis of the data
indicated that students encounter several problenspeaking and different factors that affect
their learning the skill, such as psychological dimgjuistic factors.
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Introduction

Speaking is considered as one of the most imporsaits that people need for
communicating in any other foreign language. Beeatnglish language has been used
universally for all types of communication, for ghreason English speaking skill should be
taught and developed along with the other skillgh&d communication achievement can be
enhanced with native speakers and non-native speak&nglish (Boonkit, K.2010). The main
aim of teaching language is to help learners talile to use English effectively and accurately
in communication (Davies & Pearse, 2000). Howewérs skill is neglected in our schools so
students can not get any chance either in the adlassn or outside to speak English,
consequently not all language learners after masgrsy studying English can communicate
fluently and accurately so that they can expresg ideas and knowledge in English because
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they lack necessary knowledge. There are many radtat may affect students’ speaking
performance, for example, Time allowed to perfornspeaking task ;Time for preparation;
Motivation to speak;Topical knowledge; Confidenaaed Feedback during speaking activities.
When conducting a study to investigate the factioas may influence students’ performance in
speaking skill, it should be taken into account ¢héural and influences relevant to learning
speaking skill. However, students come to schominfdifferent backgrounds and therefore
having different levels of exposure and practicehi@ use of English language. For example,
students who study in an ESL context are completigfigrent than who study in an EFL
context. The former may be more successful in Bhgkarning because they may have more
exposure or practice in the use of English at hadrethe other hand, the latter may have less
exposure or practice in English. Due to these fadfwe findings of a study that is conducted in
an ESL context cannot be generalized in an EFlestnAlthough the previous study was
conducted in the same area but in different conte$L), we feel the need for further research
to fill the gap by investigating to what extent ynthese factors and problems influence the
performance of learning speaking skill in an Efelntext.

To help students improve their speaking skillss ihecessary to find ways to help them
overcome their problems. Moreover, teachers shbeldware of these factors that affect their
students’ speaking performance so that they cah wid¢la these factors to help the students
improve their speaking performance. So this studgnds to address the problems that the
students encounter when they learn to speak $inghd the factors that affect their speaking
performance. In addition, in order to achieve thebgectives, this study will be conducted
guantitatively and two questionnaires will be disited among (21) students and (6) teachers
of high school students in Malang. However, thipgyawill respond to the following questions :
1. What are the problems that the students at h Sithools in Malang encounter when they
learn to speak English? 2. What are the factonsatfect their speaking performarkce

Literature Review

Learning and teaching process aims teldgvcertain skills. According to the Common
European Framework, these are divided into prodei@nd receptive. Receptive skills comprise
reading and listening. Whereas, productive skibissist of speaking and writing. Speaking skill
is significant because it allows students to penfgeveral activities such as oral presentations
and everyday conversations. Socheath, M. (2010hetespeaking as *’ a productive skill that
requires students/ learners to produce words @ukage or to express ideas orally. It is used to
communicate between one to another by speech orgsaBygate (1987), argues, “Speaking
skill is the ability in using oral language to exq@ ideas, intentions, thoughts and feelings to
other people as a way to make the message cleglyeied and well understood by the hearer.”
Thus, speaking is an interactive process of coastigi meaning that involves producing ;
receiving and processing information. Its form andaning is dependent on the context in
which it occurs including the participants themssivtheir collective experiences, the physical
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environment and the purpose of speaking. Nevedbgleome studies suggest that there are
several speaking problems that students may et@mowhen speaking English in class or
outside. These are: excessive use of mother todgrieg lessons; lack of interaction among
learners inside and outside the classroom; inbitjtiack of topical knowledge; shyness; fear of
being humiliated, and lack of vocabulary (Urrutia\8ega .2010, Ferrari & Palladino.2007,
Boonkit,2010). First, unlike other skills, speakirequires some degree of real-time exposure to
audience. Students are often inhibited about trytngay something in foreign language in the
classroom: worried about mistakes or simply shythaf attention that their speech attract. A
study conducted by Nascente (2001), considers gnagan affective variable and one of the
main factors that may mostly affect language lesyrprocess. Secondly, even students are not
inhibited, they complain that they cannot think afything to say: they have no motive to
express themselves beyond the guilty feeling tivey should be speaking. Rivers (1968), states
that students may have nothing to express abmay,be due to the topic chosen by the teacher,
which is not suitable for them or they may haveid®a about it. However, It is difficult for
some students to respond when they are askedktatialt a topic in English which they have
little to say about or what kind of vocabulary gammar to use (Baker & Westrup, 2003). In
line with this issue , the findings of a study cootéd by Lukitasari (2003), reveal that students
should master the three elements of speaking navoelbulary, grammar and pronunciation in
order to have good speaking performance. Furthentre to the importance of vocabulary as
the building block of every language, it is consaeto be very necessary for EFL students.
However, according to Nation, (2001, p. 129) cite®erakhshan, Khalili & Beheshti (2016), if
the amount of vocabulary in limited, students cammg the “receptive vocabulary knowledge
into productive use”.

Another problem in speaking class iat tparticipation is low or uneven. Only one
participant can talk at a time if he or she is éohieard; and in large group this means each one
will have only very little talking time. This prodin is compounded of some learners to
dominate, while others speak very little or noalh t

Finally, mother tongue is regarded as ohthe causes of students’ low performance in
speaking. It is easier for the students to use thether tongue in their class because it looks
naturally. Therefore, most of the students aredmtiplined in using the target language in the
learning process. Harmer (1991) states thattutlents are asked to discuss a specific topic and
they are unable to express their ideas they ghtftdir mother tongue.

In line with this issue , Fema, (20@®ed in Umar & Usman ( 2014) , stated that

learners often use their mother tongue in airtinteractions and communications , and
English is less used.
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In addition, speaking performance prodesaffected by some factors. In order to help
students overcome problems in learning speakiaghtrs should figure out the factors that may
affect students’ speaking performance The factoas dre suggested by Hoang &Ngoc (2015) ,
include performance conditions (time pressuranmping, standard of performance and amount
of support), affective factors (such as motivatioonfidence and anxiety), listening ability and
feedback during speaking activities can affecbtudents’ speaking performance . first,
Performance conditions:Students perform a speaking task under a varietpuditions. They
believe that performance conditions can affect lkipggperformance. However, the four types of
performance conditions that Nation & Newton (2008)ggest are different conditions which
they think that can affect speaking performancees€hconditions include time pressure;
planning; the standard of performance, and the amoti support.secondAffective factors:
Oxford (1990), suggests that one of the most ingmbrinfluences on language learning success
or failure is probably influenced by the affectside of the learner. In addition, Krashen (1982)
,States that different affective variables that arerelated to success in second language
acquisition in research over the last decade haea lconfirmed. However, just three of them
were examined. These are: motivation, self-confteeand anxiety.

Third, Listening ability: listening and speaking are related to each pthehat students are
not able to reply if they cannot understand whkaddid to them. When talking much, it is the
norm that participants in conversation keep corbitaxchanging roles of speaker and hearer.
However, developing speaking skills cannot be addeunless listening skills are developed
(Doff, 1998) cited in Leong & Ahmadi (2017). Théoee, students must understand the speech
first in order to make a successful conversation.

Fourth,Topical knowledgeBachman & Palmer (1996), state that topical kndgéeis the
knowledge structures in long-term memory that keeshave which is usually of relevant
topical information. The information that topicahdwledge provides enables learners to use
language with reference to the world in which tHeae. However, those who have such
knowledge can speak well rather than those whortiav@onsequently topical knowledge has
effects on speaking performance. FinalFgedback during speaking activitiesfeedback is a
natural part of language that we use to clarifyrtieaning of what we say, and to help students
understand what we mean. The way teachers give shailents corrective feedback is very
important because feedback whether it is posdiveegative is meant to encourage the students
and also to help them develop their proficiencythe foreign language. If teachers correct
students mistakes while speaking ,the conversdtitova as well as the purpose of the speaking
activity will be destroyed (Harmer, 1991). If serds are corrected all the time, they can find
this very demotivating and become afraid to sp&sker & Westrup(2003), suggest that the
teachers should always correct the students’ mastphksitively and with encouragement.
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The main aim of teaching language is tp tearners to be able to use it effectively and
accurately in communication. Not all language leasrcan communicate fluently and accurately
in order to express their ideas and knowledge igliEim because they lack necessary knowledge
and communicative competence.

The term communicative competence fsndd by Saleh (2013), as “Linguistically, it
refers to the speaker’s ability to use the appaterilanguage in the right context for the right
purpose”.Nunan (1999), states that in order to lspeaanother language ,learners need
linguistic competence, an adequate vocabulary aastary of syntax. However, since linguistic
competence is not sufficient for anyone wants eonmunicate competently in the target
language, speakers need communicative competenceh whcludes not only linguistic
competence but also a range of other sociolingusstd conversational skills that my help them
know how and when to communicate. According tondon (1995), communicative
competence is very necessary for second langstagents to participate in and learn from
their classroom experience . In addition, CanaR@88] 1984) cited in Bag&& Djigunovié.
(2007), suggest four components of communicativepetence linguistic, sociolinguistic,
discourse, and strategic corntgrce. Strategic competence : it relates to theviedne of verbal
and non-verbal communication strategies that makemstudents be able to overcome
difficulties when they experience communicationaidowns, like when learners need to
convey messages which they cannot express therctiefiy due to some linguistic barriers .
Discourse competence : helps students to be abledmbine language structures into different
types of cohesive texts, for example: giving atprdl speech or saying poetry. Sociolinguistic
competence : students should be competent in tbhecsdtural code of language, such as
politeness and style in a given situation. For gXamit is important to have a knowledge that
may help learners to communicate properly and ggliwvith people in different cultural
backgrounds. For students it would be very imgrdrto help them learn how to behave well
and how to speak politely with their teachers amavall with others in order to avoid confusion
and embarrassment. Linguistic competence : indbgect learners should learn how to deal
with grammatical rules, vocabulary, pronunciati@pelling, knowledge of sounds, and the
formation of words.

Research Questions

This research aims at answering the following twestions:
1. What are the problems that EFL students eneounthen they learn to speak English?
2. What are the factors that affect their speakiagormance

METHODOLOGY
Quantitative Study
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The researcher chose this method becaesaim of this research was to investigate some
of the factors affecting students’ speaking penfance at High Schools in Malang.

Participants

The participants of this study were altatfa(27), 21 students and 6 teachers at Kepala
Madrasah Aliyah Negeri 3 Malang. All were of Indsia nationality and native speakers of
Indonesia Bahasa.The data relating to the paaintgpis summarised in Table 1 below. All
students aged between (15&17). The teachers’ leofygxperience ranged from six years to
over 15 years. The majority of the students areafesy as were more than half of the teacher

group (4).

Table No, 1 : Summary of subject demographic

Nationality Students Teachers
Indonesian No. % Indonesian No. %
Gender and age Male age  (15-17) 4 19,04 Male age (36-44) 2 33,33
experience 2-4 years 1 4.76 6-10 years = =
More than 7 years 3 14.28 More than 16 years 2 33,8
Gender and age Female: (15-17) 17 80.95 Female (31-35) 1 4.76
(36-44) 3 14.28
experience 2-4 years = = 6-10 years 3 14.28
5-7 years 1 4.76 11-15 years 1 4.74
More than 7 years 16 76.19 More than 16 years = =
First language Indonesian
Instrument

The research instruments employed tkecbtata for this study were two questionnaires
and an interview. One questionnaire was designeteézhers of English in order to share their
experience in investigating the factors that affgcidents’ speaking skills, and to reveal their
ideas towards the effect of those factors on thieidents’ speaking in class. And the other was
designed for students in order to shed light onféators that may influence their speaking in
class. Besides one interview was addressedstogne teacher of the same school. The
interview was conducted to gain further informatepout factors that prevent students from
speaking . Both questionnaires were designed glignlanguage.

Procedure for conducting the questionnaire survey

First, after designing the questionnairbs, researcher contacted the target school where he
intended to conduct the study in order to meehts of the school. After meeting the principle
, he was asked for a prove from the researchersetsity . Second, he got the prove then the
guestionnaires were distributed to both teachedsstmdents. The researcher explained clearly
the purposes of administering the questionnaireshwivere to find out the students’ speaking
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skill problems; the factors affecting their perf@mee and to find out the ways to improve the
students’ speaking skills. Since there is no sidfit teachers in the target school to participate
in this study, our population consists of just @cteers of English .Othe same day, the
guestionnaires were distributed to 6 teachers gifim and 21students. Finally,the completed
guestionnaires were collected.

Data analysis procedure

The quantitative data derived from the tjoesaires were analyzed using Excel program.
In order to answer the two research questions,désriptive statistics of frequencies and
percentages were used.Grouping the similar resppasd counting frequencies.

Results

The data of this research were collectednfi@l students and 6 teachers at Kepala
Madrasah Aliyah Negeri. The objective of this reskhawas to discuss the factors affecting
students’ English speaking performance in highérost students in Malang. The data were
collected by two different means, which are questares and interview. Referring to the results
obtained from the questionnaire and the intervieseems that the students’ English speaking
performance is negatively affected .

What are the factors that affect their speaking performance?

Table No2: factors affecting students’ speakingqrenance

Factors affecting students’ speaking performance F %
1 Time for preparation 6| 100
2 Pressure to perform well 3 50
3 Listeners’ support 2 | 33,33
4 Motivation to speak 6 | 100

5 confidence 4 | 66,66
6 Anxiety 3 | 50

7 Topical knowledge 4 | 66,66
8 Listening ability 2 | 33,33
9 Time allowed to perform a speaking activity 3 50

The data analyzed revealed that all eftdachers 100% agreed that time for preparation
& motivation affected students’ speaking performand/hereas, more than half of the teachers
66% viewed that topical knowledge and confidencd hanegative influence on students’
performance . Followed by 50% of them thought thmé allowed to perform a speaking task as
well as pressure to perform well and anxiety alected students’ performance. The remain
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number of teachers 33% believed that studentsopednce was affected by listening ability
and listeners’ support.

Table No3: factors affecting students’ speakingqrenance

Factors affecting students’ speaking performance F %

1 Time for preparation 12 57.14

2 Pressure to perform well 7 33.33
3 Listeners’ support 9 42.85

4 Motivation to speak 12 57.14

5 confidence 15 71.42

6 Anxiety 7 33.33

7 Topical knowledge 12 57.14

8 Listening ability 9 42.85

When asking students about the factoais thay affect their speaking performance, 71%
of them stated that confidence was the most fregiaetor that affected their performance, but
less than this percentage 57% assured that mativat well as time for preparation and topical
knowledge affected their performance, followed 0% of students thought that listening
ability & listeners’ support considered as oneld factors that affected their performance. On
the contrary, just a small number of the studeB 8onsidered anxiety and pressure to perform
well considered as an affecting factor on theifgrenance.

In summary, the results revealed that stiglespeaking performance is affected by
different factors. For example, it is clear thaé timajority of teachers agreed that the most
frequent difficulties that affected their perforncanwere time for preparation and motivation.
Moreover, teachers said that confidence and topicalvledge are also more important factors
affected their performance. Besides to those ohestare three factors of the same degree
affected students’ performance, they are time atbwpressure to perform well and anxiety.
Last, the less influenced factors considered lachers are listening ability and listeners’
support.

The results that obtained from studegtgstionnaire were different from those obtained
from teachers’ questionnaire. Students’ most adfibcfactor is confidence followed by
motivation and topical knowledge. Furthermore, etid stated that listening ability and
listener’s support have more influence on therfgrmance. Finally, they agreed that the least
influenced factors are pressure to perform well amdety.
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What are the problems that the students at high schools in Malang encounter when they
learn speaking?

The teachers’ data is analysed and resudtdadrulated under frequencies and percentages
are calculated for analyses.

Table No4: students’ speaking problems

Students’ speaking problems F %

1 They are worried about making mistakes 6 10(
2 They use Indonesian 4 66.66
3 | They are fearful of criticism or losing face 2| 33.33

4 | They speak very little or not at all 1 16,66
5 | They cannot think of anything to say = =

6 | They have no motivation to express themselves =

7 | They are shy 4 66.66

When asking the teachers about the prablthat their students may face, we can notice
that all the teachers 100% confirmed that theidestis are worried about making mistakes.
More than half of teachers 66.66% indicated thatgusother tongue and feeling shy are also
problems that prevent students from speaking Bmgti€lass. Teachers also agreed 33.33% that
their students are fearful of criticism or losirapé during speaking. Just one teacher 16.66%
thought that students speak very little or notlatFanally, teachers said that two factors have
less influence on students’ performance: lack ofotivation and students cannot think of
anything to say.

Table No5: students’ speaking problems

Students' speaking problems F | %

1 You use Indonesian 5 23.80
2 You speak very little or not at all. 5 23.8(
3 You have no motivation to express yourselves. 3 14,28

4 You cannot think of anything to say. 1( 47.61
5 | You are worried about making mistakes. 20 95.23
6 You are fearful of criticism or losing face. 5| 3.80

7 | You are shy. 7 33.33
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By asking students about the problehet tnay encounter in speaking classes, the
majority of them 95.23% showed their agreement tth@imost problem was being worried about
making mistakes. Meanwhile they stated that theynotthink of anything to say is also a big
problem they face 47.61%. Less than half of sttgl88.33% said that they feel shy when they
want to speak English. In addition, they declateat they face more problems 23.80% such as
using Indonesian language and speaking very bttleot at all and fearful of criticism or losing
face. Just 14% of the total number of student$aded that motivation is one of the problems
that they may face in speaking classes.

In summary, by comparing both respitss obvious that there is a consistency betwee
teachers and students about the most effectiverfétat may influence students’ performance,
which is students are worried about making mistakn addition, teachers thought that the
most next effective factors are students using théiand being shy when speaking, whereas
students said that they cannot think of anythingayp is the most next effective factor. Teachers
indicated that students encounter more factors aadhey are fearful of criticism or losing face
and they speak very little. On the other hand sttedéhink that they face different factors that
affect their performance in speaking such as, bemgand using their first language; feeling
fearful of criticism and speaking very little. Filya students declared that the less influencing
factor that affected their performance is the latkiotivation.

Discussion

This study investigated the types oftdes that may affect students’ speaking
performance. However, there are three main factioas influence students’ performance ,
psychological factors; linguistic factors and eual factorsguhana.2012). In this study
students encountered mostly two types of fact@gclpological and linguistics factors.

The factors that affect students’ speaking performace

Relating to the first question the resulevealed that students encounter a variety of
factors that affect their speaking performancehe Tost affecting problems atgne for
preparation ; motivation and lack of confidencerdgard with motivation, Nunan (1999) stated
thatmotivation is a significant factor that it mayedt studentsreluctance to speak Bnglish,
and also it is a key consideration in determinihg preparedness of learners to speak. In
response to the issue of motivation, Babu (201@dan Mazouzi & Kaouli.(2013), thinks that
lack of motivation in learning leads to studéntesitation to speak English in the classroom or
in front of other people. Aggouni (2015), argueat imotivation is a major determining factor for
achieving successful learning in general.Moreovee, confirms that motivation is a
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psychological process that varies from one stutte@inother. However, a student may acquire
the language faster than his peers in the same iflas/she is motivated enough. In this study,
the researcher thinks that students feel they d¢aspsak English well.

In addition, lack of confidence usuadlgcurs when students note that their speech in not
understandable by others. Moreover, it occurstdube low ability in speaking English( He &
Chen, 2010 ). The next other important factors that negative influence are topical
knowledge; time allowed to perform a speaking @skvell as feel anxiety about different things
, such as feel anxious about tests, speaking @ssclcompetition with others, and
communicating with native speakers and experignaultural differences (Ehrman, 1996).
Pressure to perform well and anxiety: regardirggahxiety, studies confirm that students won't
be able to speak English if they feel tensionrepension and nervousness , SO anxiety stands
out as one of the main blocking factors for effextianguage learning (Nascente, 2001) . It can
be attributed that to students’ low ability in skieg language. In support of those views , a
study conducted by Marwan (2007), reveals thatety caused by some factors such as lack
of confidence, lack of preparation and fear ofifiglthe class. Park & Lee (2005), figure out
that language learning and performance abilities iampeded if students are stressed and
anxious. The same finding is shared with Tanve@012 ,he states that “the higher the anxiety,
the lower the performance”.

Finally, it is recognized that the leadeafing problems are listening ability and listesier
support. On contrary, according to the data ct#gérom teachers in both the questionnaire and
the interview , lack of motivation and studentsruanthink of anything to say are not affected
factors. In addition, the results of a previoudgtaonducted by Tuan & Mai( 2015), indicated
that students had no motivation to use English xpress themselves. However they may
attribute that to students’ low proficiency in Eisgl language. However, they can pass exams
easily but they find it difficult to use English tommunicate.

The problems that High School Students in Malang reeounter when learning speaking
skill.

The findings of the questionnaires reveatbat students encounter many types of
problems. The results from both teachers’ questor and students’ questionnaire showed that
the most affecting problem that students face igi@w about making mistakes. Kurtus (2001),
states that the main cause of making mistakdsaisstudents are afraid to be seen foolish and
silly by their classmates and they think that peaphy laugh at them if they mispronounce some
words . In support of Kurtus’ point of view Aftaf§@8), revealed that fear of making mistakes is
linked to the issue of correction and negative @atabn.The next most affecting problems using
mother tongue and feeling shy. In line with thssue, Baldwin (2011), further considers
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speaking in front of students in class is a padbat students face and feeling shy leads to
forgetting what they intend to say in speaking. &dong using mother tongue, Harmer (1991),
states that if students are asked to discussdfisp@pic and they are unable to express their
ideas they shift to their mother tongue. In thisem$ students using their L1 indicates thay the
have nothing to say or because they feel fearfukititism , therefore they shift to their mother
tongue. Furthermore, students declared that thekyrfeotivation to speak well. Teachers always
think that lack of motivation is the main causestdidents’ failure ifearning or speaking in
another language. Therefore, Zua (2008), arguésvior of motivation that it is an inner energy
which will enhance students’ interest of study.tRermore, khan.M (2014), expected attitude
and motivation are strong factors behind the rattent of English language proficiency.

CONCLUSIONS

This study investigated the factors that may afidelt students’ speaking performance and
the problems they experience in speaking clasBesm the result of both the questionnaire and
the interview, the following conclusion can be bsthed: it is noticed that students experience
several factors such as psychological and linguisittors. The psychological factors include
students are worried about making mistakes and sfee; lack of motivation and confidence,
whereas the linguistic factors include using thmother tongue which is a result of lack of
vocabulary and incorrect pronunciation.

Limitation of the study

This study has some limitations which should bestiated. First, the sample size is just 27
participants.This suggests that with such sampkeisimay be unwise to generalise such results .
Second, the interview should be done different sinmeorder to obtain better data. Last, this
study did not determine and analyse the influeratedemographic information such as , age,
sex, years of learning English.
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