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ABSTRACT

This mixed methods study examined the relationdbgtween Second language writing
proficiency and second language writing anxiety aghdranian ESP students. In addition, it
explored the sources of second language writingegnxForty five Iranian ESP students
majoring in medicine in a university in the soutriran took part in the study. In the quantitative
phase of the study, the Second Language Writingiegiypxdnventory questionnaire (SLWAI)
developed by Cheng (2004) was used to assess &udecond language writing anxiety. The
SLWAI consists of three subscales: Cognitive Anki&omatic Anxiety, and Behavior Anxiety.
The writing section of Test of English as a Forelginguage (TOEFL) was administered to
measure students' writing ability. In the qualitatphase of the study, based on their responses
to the SLWI, 6 highly anxious students were selbéte semi-structured interviews in order to
explore the students' perceptions of the major esé second language writing anxiety. The
guantitative findings revealed that the Iranian EBBRlents experienced a high level of writing
anxiety. Also, cognitive anxiety was found as thaimtype of anxiety followed by somatic
anxiety and avoidance behavior. In addition, datrenal analysis showed a statistically
significant relationship between second languagéingranxiety and second language writing
proficiency. As such, second language writing atyxieterfered with students' second language
writing performance. The qualitative results dentaied that fear of teacher's negative
feedback, low self-confidence in writing and paaguistic knowledge were the main sources of
second language writing anxiety. Finally, basedta findings, implications for students,
writing teachers, and second language writing rebeas were discussed.

Keywords: second language writing anxiety; causes of setammgliage writing anxiety; level of
anxiety; Iranian ESP students

INTRODUCTION

Having good command of writing is more crucial tpdhan it ever was (Hyland, 2008). It is
vital to develop this skill in order for students succeed in their academic, educational,
professional and commercial careers (Parina & de®nle2013; Tuan, 2010) because
communicating scientific and technological inforraateffectively and efficiently is necessarily
dependent on 'good writing skills'. Therefore, Hovequip EFL learners with good writing skills
is an important pedagogical concern. Howewuerspite of the fact that a great deal of time,
energy, and money have been devoted to the inistnuof English in the Iranian schools and
universities, one of the goals of teaching Englisb—prepare students to write in the target
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language—has not been achie@dfari & Ansari, 2012; Dastjerdi & Samian, 20138ré&e &
Farvardin, 2009). In other words, after eleven gedrlearning English (7 years in primary and
secondary schools and 4 years at university), nwdrtipe Iranian university graduates are not
able to communicate effectively in written commuation (Gholaminejad et al, 2013).

Such failure in the educational system of Inaay attributed to different factors such &)
teaching methods that are used in the classrooatst method places emphasis on different
language areas and skills and has different petisps®n learner and teacher roles and learning
itself; (b) teachers’ attitudes towards teachinghuds: teachers’ perspectives, experiences, and
their perceptions of students’ needs may lead tteebe attracted in particular method(s) which
affects their teaching; (c) the educational prolderhthe Ministry of Education of Iran; (d) the
impact of the national university entrance Engkstamination: in this exam among language
skills and language areas just reading skill, vataty, and grammar rules are assessed
respectively; and (e) individual learner differeaicAccording to Gardner and Macintyre (1993,
as cited in Liu, 2012), these are a language learmener characteristics that could impact
his/her reactions to any classroom atmosphere aswbrdingly, may also influence the whole
path of second language learning processes (Dor@9€9, as cited in Gan, 2011). Learner
variables are categorized into two main areas, hamegnitive and affective factors. In the
literature of learner characteristics in secondjleage (L2) writing, there is abundant research on
how cognitive factors impact L2 writing (Whalen &aard, 1995; Sasaki, 2000; Yun, 2005; Lu,
2010; Dulger 2011; Sadi & Othman, 2012). Howevesearch on L2 writing to date has
neglected another highly important dimension ofwt&ing process, affective factors, or the L2
writer's point of view ( Latif, 2012).

Affective factors include language motivatiamdebeliefs, self-efficacy and language anxiety.
Arnold and Brown (1999, as cited in Liu, 2012) asdbat in order to construct a more
comprehensive and rounded framework for the L2 isggpn process besides cognitive
variables, affective factors should be taken intooant. Among affective writing constructs,
this study sought to explore writing anxiety. Aadiolg to Faigley, Daly and Witte (1981, as
cited in Parina & de Leon, 2013) "writing apprehiensmakes people avoid writing or find
writing burdensome, and this reflects on their t@nitproducts” (p. 234). Research studies with
L1 writers show that language writing anxiety hasaalverse effect on their writing outcome
(Daly & Millar; 1975; Daly & Shamo, 1975; Bloom, &9; Leki, 1990; Matthews, 2001).
Therefore, an implication would be that the writipgrformance of EFL learners might be
affected by levels of anxiety. However, becausehmasearch in this area has been done on first
language writing anxiety and research studies omvting anxiety is lacking, further research
on L2 writing anxiety is necessary in order to wstend its nature and its detrimental effects on
students’ writing performance.

With respect to the Iranian EFL context, to best of the researchers' knowledge, almost no
studies in the literature have investigated cauwsgfek2 writing anxiety among lIranian ESP
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students as well as its relationship with learnerging proficiency. Furthermore, most studies
that have been carried out regarding second lamguwading anxiety in EFL contexts have
adopted a quantitative approach. The present stirdyg at filling this methodological gap by
adopting mixed methods. According to Mertens (288%ited in Dornyei, 2007) mixed methods
have particular value when the researcher wantsxtomine an issue that is embedded in a
complex or social context. Based on the objectofabe study, the following research questions
were formulated:

1. Is there any significant relationship betweenwring anxiety and L2 writing proficiency for
selected ESP students majoring in medicine ataaman Medical University?

2. What is the level of writing anxiety for seledt&SP students majoring in medicine at an
Iranian Medical University?

3. What are the types of L2 writing anxiety foresgbd ESP students majoring in medicine at an
Iranian Medical University?

4. How do highly anxious participants describerttigughts and feelings while writing an essay
in English?

LITRATURE REVIEW

Cheng (2004a) investigated the sources of L2 vgiamong Chinese EFL learners. Using an
open-ended questionnaire and an in-depth intervilesvauthor found that L2 writers’ anxiety is
probably caused by a variety of reasons such amgfructional practices, (2) personal beliefs
about writing and learning to write, (3) self-pgstiens, and (4) interpersonal threats. Latif
(2007) aimed to examine second language writingetynxand writing self-efficacy in the
context of English as a foreign language in Egyarticipants were 67 Egyptian English
language teaching students. The results indicdtadsecond language anxiety was negatively
associated the students’ writing performance. lotlzr study, Erkan and Saban (2011)
attempted to identify whether writing performannegFL students is related to writing anxiety,
self-efficacy in writing, and/or attitudes towardgiting. Participants were 188 university
students, whose mother tongue was Turkish. Thewndothat writing anxiety and writing
performance are negatively correlated. In additibwe relation between writing anxiety and
writing self-efficacy is negative. In his invesdigpn conducted in order to explore the sources of
writing anxiety in 57 Egyptian university studemfSEnglish, Latif (2012) adapted the English
Writing Apprehension Scale (EWAS), consisting of @8ms, each with five Likert-type
responses (from 1 strongly agree” to 5 “strongly disagree). Responses to EWAS
guestionnaire and in interviews revealed that tiseresources of the students’ English writing
apprehension: linguistic knowledge level, perceiletjuage competence, writing performance
level, perceived writing competence, instructiopctices and fear of criticism. Kara (2013), in
an investigation about writing anxiety involving@%urkish university students of English, used
a 20-item writing anxiety scale. The results den@tead that have high levels of writing anxiety
while writing a composition. In another study, S#vaa Salem and Voon Foo (2012) attempted
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to examine the effect of writing anxiety on writigyocess of Jordanian EFL students. The
instrument used was the Writing Apprehension T®$AT) developed by Daly and Miller
(1975). The findings demonstrated that majorityhaf Jordanian EFL students experienced high
level of writing anxiety.

Susoy and Tanyer (2013) studied the L2 wriingiety levels of Turkish pre-service teachers
of EFL and the relationship between their writimxiaty and writing performance. The findings
showed that the relation between writing anxietyl awiting performance is significantly
negative. Based on the findings, 19% of the paicis are found to be high anxious while 21%
are labeled to be low anxious and the rest (60%)categorized as moderate anxious. Aljafran
(2013) tried to identify whether Saudi EFL studestperience anxiety in their academic writing
in the science colleges and where these problemse cvom. The results revealed that
participants share the same moderate feeling ofligdngvriting anxiety. Furthermore, the
analysis of the open-ended questionnaire uncovétredsources of writing anxity such as the
weakness of students’ past English education, tdokonfidence in writing and inappropriate
evaluation. Al Asmari (2013) conducted researchtlen relationship between writing anxiety
and writing strategy use of EFL students in Saudibfa. The results revealed that students with
low writing anxiety were more users of writing ségies than the high anxious ones.

Kahraman (2013) in an experimental study engaldhe correlation among learners' beliefs
about corrective feedback, their writing anxietyldheir writing performance. The participants
were 125 first-year Turkish EFL students. With exgpto writing anxiety, the results showed a
significant difference between perceptions on ative feedback and writing anxiety: (P < .01,
t= -13,767). The negative correlation demonstrateat although students’ perceptions on
corrective feedback boosted, their anxiety levekémed after receiving the treatment. As a
result, the author stated that using coded insiruietedback could be effective in decreasing
foreign language writing anxiety. Parina and de rLg8013) examined the relationship of
English language exposure, writing anxiety and imgitself-efficacy. The instruments the
authors used were the language exposure questientiae writing apprehension test and the
self-efficacy questionnaire. The findings showeal tihe exposure and writing anxiety were not
correlated. In other words, writing apprehensionpassible despite high exposure to the
language. The results also revealed that writirige$ecacy and writing anxiety were inversely
correlated, which means that the lower the writamxiety the higher the self-efficacy and vice
versa.

METHODS

This study applied the explanatory mixed methodsgte In this type of mixed methods design,
guantitative and qualitative research methods ampleyed in sequence. In other words,
qualitative results are used to "explain, refifarify or extend quantitative findings" (lvankova
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& Creswell, p. 139). In this study, quantitative thxls were used to address the first three
research questions. In addition, interview datdysea were also applied to further understand
the causes and natures of students' writing antoetgldress the subsequent research questions.

PARTICIPANTS

As Hatch and Lazaraton (1991as cited in Dorny€sSzér, 2012) suggest, a basic rule of thumb
is that, for a sample to be representative, it Ehmclude 30 or more cases. The participants of
this study were, therefore, forty five (29 femaded6 males) students majoring in medicine at
an Iranian Medical University during winter semes018. They ranged in age from 20 to 24
years with the average age of 21.5 years. The magrthe participants were sophomores (42),
with 2 juniors and 1 senior. At the time of studlyey were enrolled in "advanced writing"
course. This course was worth three credits. Tdrégpants all spoke Persian as their mother
tongue. All of the participants had already studigdylish for seven years before entering the
university. The researcher contacted chairpersothigs university beforehand and obtained
permission to include their students as subjecthisfstudy. All of the participants volunteered
to take part in the study.

INSTRUMENTS

The instruments used in this study consisted of Séeond Language Writing Anxiety Inventory
(SLWAI), a writing proficiency test (TOEFL). The $VAIl questionnaire was translated into
Persian to facilitate and ascertain students’ repdind understanding of the items and provision
of correct responses on their parts. Three IrafEBRL professors verified the accuracy through
a back-translation process.

THE SECOND LANGUAGE WRITING ANXIETY INVENTORY

The SLWAI is a 22-item questionnaire developed hei®@ (2004) about the anxiety student
writers experience when writing in English which svalso contained a demographic
guestionnaire. This is perceived as consistinghoée independent components of cognition,
physiology, and behavior (see Appendix A) so itgssts of three subscales namely, Somatic
anxiety (as reflected in negative feelings suchemsion), Cognitive anxiety (as reflected in
negative expectations, preoccupation with perfogaaand Avoidance behavior (as reflected in
avoidance in writing). The reason for selecting timventory as a measure of writing anxiety
was that it has been proved as being highly redialold valid by means of correlation and factor
analysis (Cheng, 2004).The questionnaire followeldkart-type 5-choice response format: 1
(strongly disagree), 2 (disagree), 3 (neither agree disagree), 4 (agree), and 5 (strongly
agree).The distribution of items across three dgigoaies is as follows: Cognitive Anxiety
(1,3,7,9,14,17,20,21), Somatic Anxiety (2,6,8,1115319), and Avoidance Behavior
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(4,5,10,12,16,18,22). The questionnaire was fiilsttgrd by administering it to a group of 40
students from the same university and was evaluaittdan exploratory factor analysis which
showed an optimized interpretability. As Allisehal (1996 as cited in Li, 2004) state: "For this
purpose you need people who are of ability and dgracknd similar to your target population and
who are willing to think aloud while filling in..Theyare the ultimate judges of what is clear and
what is not” (p. 95). The Cronbach’s Alpha of thavdntory was 0.89 which was within
acceptable range of reliability. To determine th&@mtype of writing anxiety, the frequency of
the items related to each subscale of the SLWAI, Bomatic anxiety, Cognitive anxiety and
Avoidance behavior was calculated.

WRITING PROFICIENCY TEST

In order to assess participants' writing proficietevel, an argumentative writing task adapted
from TWE (Test of Written English) section of théOEFL (Test of English as a Foreign
Language) was administered. The test takers wereidad with this topic:' do you agree or
disagree with the following statement? Childrencheelearn a foreign language as soon as they
start school'. The argumentative essay type waxteel since it is one of the essay types that
students are most frequently asked to write atgrtevel (Shin, 2008). Then, in order to assess
the quality of the essays, Ashwell's (2000) consaring scheme was employed. Rating was
carried out on the basis of such criteria as wgittnganization, the smooth flow of the ideas, use
of appropriate transitions, etc.

Semi-Structured | nterviews

The aim of the semi-structured interviews was tecdy the contexts and situations in which
students feel anxious to write, and the difficidtibey experience when they write in English.
The interviews were conducted in Persian. Semegirad interview was used in this study
because it gives the researcher an opportunitgkda further information and go into in-depth
understanding of the study participants’ perspestior experiences on writing anxiety.

DATA COLLECTION AND DATA ANALYSISPROCEDURE

Data gathering was conducted in one of the redtfaglish writing classes, the students were
asked to write an English essay on a topic intreduay the second researcher but they were
only given 35-40 minutes to finish the task. Aftaat, the students were informed about the
purpose of the study and The SLWAI was administevigédin 15 minutes. The interview of the
each of the 6 selected students lasted for aboub X% minutes. The interviews were tape-
recorded and transcribed into English for furthealgsis. The interviews were held in the
second researcher's office.
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In this study, the collected data was analyzedguboth qualitative and quantitative methods of
data analysis. In other words, a mixed study deflignch, 1996) was utilized to validate the
data by means of triangulation. With respect tongjtetive analysis, the data obtained from the
guestionnaire were analyzed using SPSS (Statif®imekage for Social Sciences), version 15.0.
Descriptive statistics such as means and standarittbn were calculated to summarize the
results of participants' responses to the questiodn In addition, Pearson Correlation
Coefficient was used in order to determine theti@iaghip between foreign writing anxiety and
writing proficiency. For the qualitative analysispntent analysis was used to analyze data
obtained from the interviews. Patton (2002) hasneef qualitative content analysis as "any
gualitative data reduction and sense-making effat takes a volume of qualitative material and
attempts to identify core consistencies and meaiirfg.453). For the purpose of content
analysis, recordings of interviews were transcrjlibd participants’ perspectives about writing
anxiety were categorized and the factors affectingents’ writing in English were identified.

RESULTSAND DISCUSSIONS
THE RELATIONSHIP BETWEEN SLWAI AND WRITING PERFORMANCE
To ascertain the relationship between the writiaggrmance and SLWI scores, Pearson

correlation analysis was conducted. Table 1 revéalsesults of the correlational analysis.

Table 1 Pearson correlation between L C and FL CA scores

Writing test SLWI
Writing test  Pearson
correlation 1 —.228*
Sig. (2-tailed) .0l11
N 45 45
SLWI Pearson correlation —.248* 1
Sig. (2-tailed) 011
N 45 45

*, Correlation is significant at the 0.05 levelt@led).

The results illustrated in the above Table dematesta significant negative correlation between
the writing task scores and the SLWAI scores (228, p< 0.05), which indicates that students
who experienced higher SLWAI had lower writing taslores than those who experienced lower
SLWAI. That is, it appears students' writing ssodecrease while writing anxiety is high. The
results are in line with some previous researchlistuwhich assert that writing anxiety is
negatively linked to writing performance (Al Asmafl013; Susoy & Tanyer 2013; Erkan &
Saban, 2011; Zhang, 2011; Cheng, 2004; Hassan).Z0@ finding, however, is inconsistent
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with Singh and Rajalingarf2012 andOnwuegbuzie, Bailey & Daley (2000) stuc in which
relationship between writing anxiety level and wagt proficiency showed that the higher -
anxiety level the better the respondents’ writiagfgrmanc.

LEVELSOF WRITING ANXIETY

Table 2shows the descriptive statistics of SLW(Questionnaire 1)As can be seerthere is a
high level of ESL writing anxiety amorlranian EFL student#\ total score abov65 points,

a total score below 50 points, and a total scc-between indicates a high leva low level, and
a moderate level of wing anxiet), respectively.

Table 2. Descriptive statistics of the SLWAI

Scale  Possible Range  Range Mean SD

SLWAI 22-110 37-98 67.21 25.43

Whereas the possible scores on the SLWAI range #®no 110, the participantscores in this
study ranged between Jihe score indicating the lowest anxiety level histgroup) an 98

points (the score indicating the highest anxietglen this group. The mean score was 67.>

65), indicating a high level of anxiety among l@miEFL students. Such high levelwriting

anxiety among English major students is conceraing reflects the inadequacy of our writ
contexts and practice$he results arconsistent with Huwari and Aziz (20, Dedeyn (2011)
and Gkonou (2010) studiesHowever, the findings are incasgent witl Aljafran (2013) and
Singh and Rajalinganf2012) studie in which students revealed moderate level of wgi

anxiety in L2 writing.

TYPESOF WRITING ANXIETY

Figure 1. Typesof SLWA

H Cognitive anxiet

23.49

B Somatic anxiet
Avoidance strate¢
[

Figure 1. The distribution of the three types of Efiting anxiety
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Cognitive Anxiety (41.2%)s the most common type of writing anxiety amongLEfudent
writers. Somatic anxiety (36.5%) and Avoidance strategy3%g.are the next common types
writing anxiety, respectivelylhis finding is consistent with that Zhang(2011).

CAUSES OF WRITNG ANXIETY

Fear of teacher's negative comm HIEEEEEEEEEEEEEEEEEEEEE——— 33
Fear of writing tes' I /6
Insufficient writing practic NN 65
Insufficient writing techniqu I 47
Problemms with topic choi I 52
Linguistic difficulties I 78
Pressure for perfect we I 65
Time pressur IENNNNNNNNN—— 61
High frequency of writing assignme I 35
Low selfconfidendce in writin I 30

0 20 40 60 80 100

Figure 2. Descriptive statistics of the CWAI

As can be seen in the figure abothe primary sources of writing anxietyas fear of teacher’s
negative comments (83%8tudents’ fear of the teacher’'s negative commeonvsithat student
are not aware of the purpose of writing. They dowagate to reflect their own voices, rather, tr
write to the teachesolely to get a good mark and pass their exam. fihdng partcularly
demonstrates the Iranian educational system intwihie teacher is viewed as the autholLow
selfconfidence in writing ancinguistics difficulties were the next causssnriting anxiety with
almost the same percenta@0%& 78%). It is notsurprising for these two items to have
same percentage as a correlation can be found &etilve two. Developing a good commant
linguistic knowledge is a demanding and t-consuming task for EFL learners. It comprise:
important aspect of writingkill without which significant improveme in writing cannot be
achieved. Poor linguistic knowledge, consequently, res in low seltconfidence and
discourages student to wriEhis finding is consistent with those of Zhang (2pWwtich found
that linguistic difficultywas the major cause of anxiety among Chinese Engiajor student
(83%). Fear of writing test with 76% weanother highlyranked items selected by the stude
Students, even those with good command of writkily, ®ften demonstrang some degree of
anxiety as far as writing exams are concerned.olighh some researchers suggest some d
of anxiety to get the work done, as indicated key/fthdings of this study, high degree of anxi
acts as a debilitating factor, inhibiting dents to achieve the desired outcc

The same number of students reported pressureftagd worl, and insufficient writing practic
(65%). It seems logical that student canroffer good writings because they do not h
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sufficient writing. So, if they are forced to prdei good quality writings, they feel anxious.
61%o0f the students mentioned that time pressureentlaem feel anxious.52% students had
difficulty with topic choice and 47% suffered fromsufficient writing techniques which makes
them upset and unable to write. High frequency dfing assignments (35% ) was the least
chosen item by the students illustrating that,rémien EFL students, the frequency of writing
assignments seems logical as the advanced writingse is held once a week and students are
required to prepare only one composition each wekkvever, findings show that to master
writing skill, students require more writing prai

RESULTSOF THE INTERVIEW

The semi-structured interviews of the 15 studesdtsfrOom each category of High-anxious,
Moderate-anxious, and Low-anxious) which asked gh&lents to specify the contexts and
situations in which they feel anxious to write, ahe difficulties they experience when they

write in English is presented in Table 2.

Table 2: Contexts and Factor s generating anxiety when writein English

HA | MA | LA
Poor grammar knowledge 5 3 2
Insufficient writing practice 4 3 1
Inability to organize thoughts and generate ideas 52 2
Fear of writing tests 4 3 1
Fear of teacher’s negative evaluation a1 3 3
Lack of interest in writing 2 2 1
Lack of sufficient time for writing practice 4 3 3

The data obtained from the interview showed thadlestts, particularly in the HA group, found
poor linguistic and writing abilities as the maiousces of writing anxiety. In this regard, some
students in the MA group mentioned:

| have lots of ideas to write about, but I'm notresthow to express them in English. My
instructor believes that my writings are Penglish!

| always have lots of grammatical errors and mytivg is difficult to understand.

The students were also upset about writing tesideacher’s negative evaluation as reflected in
the following statement by students in the HA group

| study hard before my writing exams and even meegame writing exams, but as the exam
starts, my mind goes blank.

| afraid if my classmates finish their writing be¢d do and leave the class.

I’m worry about getting a low score by the teachéris makes me anxious.
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Though most of the results obtained from the inemwere in line with the data obtained from
the CWAI, some areas of differences between thewerxe spotted. The students reported other
sources of writing anxiety, namely lack of sufficietime for writing practice, and lack of
interest in writing as reflected in the statemdrglow made by a student in a HA group:

Teachers expect us to practice writing but theyndbconsider the time pressure we experience
as lots of projects are assigned by the instructblige to write but | simply don’'t have the time,
then | start feeling anxious as | cannot finishwimting projects.

Hum... my English is good, | just don’t enjoy writing

They also stressed that they require a silent pgiadee able to write. One of the students in the
LA group said:

| cannot write anything if the class is noisy.

| cannot concentrate on my writing when my surrongds noisy or when the teacher steps in
the class.

In general, the results of the interview confirntbe data obtained from the CWAI. It was
concluded that students suffer from nervousnestamass writing is concerned due to poor
linguistic knowledge, fear of negative evaluatiodavriting exams along with time constraints
or lack of interest in writing.

CONCLUSION AND IMPLICATION

The findings show that writing anxiety is foundhagh level among Iranian ESP students. The
results provided more concrete, empirical evidesfogriting anxiety, the existence of which has
been suggested by several writing or anxiety rebeas (Al Asmari, 2013; Susoy & Tanyer
2013; Sawalah et al, 2012; Erkan & Saban, 2011ngha011; Cheng, 2004; Hassan, 2001).
Cognitive anxiety was recognized as the main typevioting anxiety among Iranian ESP
students. Qualitative findings generally suppotteziquantitative findings about writing anxiety,
providing more specific data about how ESP studédk about their writing anxiety. Fear of
teacher’s negative feedback, low self-confidenceriting and poor linguistic knowledge were
reported as the main causes of second languagaghaitxiety. The pedagogical implications of
this study are as follows:

Writing anxiety can be decreased among lranian E&ihers through appreciation of the
teacher and finishing the fear of writing tests.

Sufficient writing practice and awareness of wagtiechniques can decrease the level of writing
anxiety among Iranian ESP learners.

By solving Iranian ESP learners’ linguistic diffldes and increasing their self-confidence,
writing anxiety can be minimized.

Abundance of writing assignments should be avostedhat the students may feel relaxed to
complete writing tasks.
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* The teachers should guide the students to minirthieé writing errors. Through positive
reinforcement, writing anxiety can be lowered analdgal improvement in learners’ writing can
be ensured.

* In order to lessen writing anxiety, Iranian ESPtrimstors should shift their attention from
product to process in teaching writing to ESP sttgleMcDonald (2000) indicates that the
process approach considers writing as an art whithhelp learners to become aware of
strategies that confirm to their learning style.

» ESP instructors should provide positive feedbaclewary step of writing instruction since
recurring failure can produce accumulated fear abaiting, leading to a real physiological
hinder to efficient writing. Therefore, successtuiiters should be provided with appropriate
encouraging feedback after finishing each task|enmsuccessful writers need to become aware
of their weaknesses and to practice to deal witketwith warm support from teachers.
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