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ABSTRACT

Using technology, particularly the internet, in Esig classes at the tertiary level is a new
trend in the Middle East in general and in Jordaparticular. Educators started recognizing the
importance of creating the autonomous learner veaging regular classes with online ones.
However, moving away from lecturing and attemptioghannel the various technologies at the
disposal of students into the educational setsngot an easy task. Additionally, there still isn’t
enough research on the application, the studeatisfaction level, nor the effectiveness of using
blended learning at the tertiary level. Thus, thaper sets out to examine the affective side to
this integration on English students in the teytievel in Jordan. The study was done through
using a questionnaire measuring the level of stisdsatisfaction in pilot classes at a reputable
community college in Jordan. The findings of thigper can help other higher education
institutions design a better curriculum that witigage students and ultimately help create the
autonomous learner.

Keywords: blended learning (BL), tertiary education, e-léagn student response, satisfaction
level, English

1. INTRODUCTION

1.1. BACKGROUND AND CONTEXT

Learning in Jordan has undergone major changesadilie introduction of technology, and
particularly the internet, in the past few yearor&and more educational institutions in both
private and public sectors are calling for the iempéntation of technology and the internet in all
subjects, especially in teaching EFL. Universitiase only recently caught up to this new trend.
However, there still aren’t clear guidelines toesdsis transition from traditional lecturing to
blended learning in the tertiary-level languagesss in Jordan. Additionally, there is very little
research on how to effectively incorporate e-laggrinto the traditional instruction of language
in the tertiary level, and even less research exiagithe affective factor for using such
approach from the learners’ point of view (i.e.itragtitudes and perceptionshhus, this study
has set out to examine the university-level stugleattitudes towards the integration of online
activities and self-study into the traditional Bebllanguage classroom in Jordan.
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1.2. POSITIONALITY AND RESEARCH QUESTIONS

Blended learning was first introduced a few yeas i some private schools in Jordan and
has since spread like wildfire to other educationstitutions including public universities. Some
of those universities are introducing the conceptheir faculty and students for potentially the
first time. This has caused the researcher to ffasenain research question this paper attempts
to answer: What is the students’ response towagdsning English through using blended
learning at tertiary level in the Middle East? Ddles learners’ attitude towards the used learning
method have an effect on their level of learnind achievement in general?

2. LIMITATIONS OF THE STUDY

The community college at which this research waslooted used a mixture of flipped and
online learning approaches, yet clear teachingdimigs for classroom applications were not
offered to the instructors. This implies that thisrgt a systematic approach to the integration of
blended learning in the college; thus, results nay from one educational place to another and
even from class to class at the same college. ibadily, the study was conducted during the
summer semester which means that it only lastede8ksy This time restraint has made it
difficult to measure the full range of the learnamsponses to a satisfying degree. A third
limitation was the number of students involved he study. Since blended learning is a quite
new approach in Jordan, there aren’'t many highecatibn establishments that use it, and those
who do, are still in the experimental phase whiakes it difficult to involve a bigger number of
participants in the study. This also hinders thiei@déng of more comprehensive, global results
as it is difficult to cover all the different aspeof blended learning when the sample is confined.

Another limitation pertains to the students’ widlimess to adopt technology in their classes in
the Middle East. For many students, technologytigmiliar in their lives and they are not
prompt to using it. The students in this sample €dnom different backgrounds and social
classes and some of them have never used a conipeftme, which naturally would have
affected their readiness to accept it as a learstiylg and, in turn, the outcome of this study.

3. LITERATURE REVIEW

The introduction of the internet and modern tecbg@s into the classroom has created a
huge shift in the way classes are conducted, aadvty learning takes place. Learning isn't
confined to classrooms or educational institutiangmore. Thus, educational institutions and
students alike have to evolve, technologically kpeg in order not to be obsolete (Jonasstn,
al., 2003). Concepts such as e-learning, blendeadifegrand flipped learning, among others
started appearing more frequently in the educalttifeeld, and it became vital to understand and
study the implications of this huge shift.

www.ijee.org



International Journal of English and Educationge
ISSN: 2278-4012, Volume:8, Issue:2, APRIL 2019

According to Serragt al. (2010), the use dflended learning in class should enable learners
to achieve and develop their own lifelong learrsidls and encourage informal learning instead
of memorizing the informatiarHowever, while trying to achieve this technol@jimerger, it is
vital “to make sure that the focus on technologgsinot distract from the focus on knowledge”
(Bach, Haynes & Smith, 2006). Many researchers sagh aurillard (2002) stress that “a
university is defined by the quality of its acadermonversations, not by the technologies that
service them.” Conforming to that view, Marsh (2pllieves that blended learning is
originally intended to be a means of support tottaditional method of learning already used in
classes rather than a goal in itself. In this cdntie role of the computer is seen only as a tool
that enables the distribution of materials to leesnand provides drill and practice in which the
stimulus is followed by a response and where corairon or correction immediately ensued
(Rogers, 2015). Similarly, Tayebinik & Puteh (20HE3yue that face-to-face interactions cannot
be completely dispensed with in the educationdingptThey maintain that body gestures, voice
intonation, facial expression and eye contact playmportant role in the processes of teaching
and learning and cannot be conveyed by technoltmypeaTo them, blended learning offers this
needed balanced mix between technology and fataetinteractions in classrooms.

Furthermore, Norasyikinet al., (2014) propose that since learners embody different
generations, personality types, and learning styeschers and educational designers are forced
to use various approaches to cater for this widgeaf students which ultimately makes the use
of blended learning in the educational setting itadle; particularly in second language classes.
Research has confirmed that those modern compasemdblearning methods have led to an
increase in learners’ engagement and to the bedteraf the learning experience itself as well as
providing learners with various learning opportigst(Wilson & Randall, 2012). Moreover, it
caused a significant improvement in the qualitjkebwledge and an increase in learners’ self-
awareness (Beyth-Marom, Chajut, Roccas & Sagiv3pd0also enhanced learning outcomes,
and helped the students gain skills that will eeabem for life-long learning and develop their
critical thinking abilities. (Farahiza, 2010). Whircomes to tertiary education, the nature of a
flipped course allows for a wider distribution @alning materials which increases efficiency
(Lockhart,et al.,2017).

However, Emelyanova & Voronina (2017) argue thatehis no clear evidence that this type
of instruction is fully embraced by learners espkgiin the language fieldAlpala & Florez
(2011) suggest that students are “invaded” andvdvelmed by all the information from all the
different sources which hinders their learning pssc Actually, research shows that most
students did not find the use of technology moiingt instead, they deemed traditional
instruction in language classroom more useful andyrctive, or at least preferable (Emelyanova
& Voronina, 2017).McNaught, Lam & Cheng’s (2012) suggested that sttelare more likely
to be engaged in e-learning when it uses authamti@table, and practical activities rather than
ones that only provide information. Thus, it becentke educators’ job to keep the online
activities focused, engaging, and well-integratedlass (Katernyak & Laboda, 2016).
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DreamBox (2013) suggests that using blended legrailows the teacher the time to give
customized individual support and attention wheemded.Egbertet al. (1999) stress that
teachers have the responsibility to give learnerstant feedback regarding their achievements
and succesd his immediacy in providing feedback ensures thgagement of learners while the
material is still fresh and where students can tstded the gaps in their learning and make
timely adjustments which ultimately will help stude reach a level of confidence and
engagement which will enable them to take respditgibor their own learning (Szeto, 2015).
Yet, there is still need for a clear definitionvafiat blended learning in the educational setting is
how it should be employed in the classroom, andtwiekes it work. It is also vital to examine
the learners’ willingness to accept this introdoictof e-learning beforehand as it will affect their
learning behavior drastically (Emelyanova & Voramin2017) and, therefore, should be
accounted for in the planning stage.

4. RESEARCH DESIGN AND METHOD

The study tool used in this research is made ufwof parts. The first part includes the
demographical variables of the sample of the sfelyaining to their linguistic level, gender,
age, marital and work status, nationality, fielosafdy, the accumulative average in the previous
semester to the study, number of hours in the semdaring which the study was conducted,
amount of time spent studying English in and outh#f classroom, as well as the students’
favorite studying time during the day.

For the second part, the students were given aiqoeaire which comprises of 28 clauses.
These clauses concern the extent of the studesgponse towards learning using the blended
learning approach. This part of the study utiliZe§ points Likert scale and involves two
dimensions. The first dimension consists of 14 s#guthat deal with the learning process taking
place inside the classroom, while the second dirmanalso consisting of 14 clauses, deals with
the learning that takes place outside of the @fficlassroom- mainly online. Both dimensions
aim at measuring the students’ response towardsitepusing the blended learning approach in
the tertiary stage of their education in the Midabest.

The study employed various descriptive statistieahniques including the Cronbach’s alpha
scale of reliability, Independent Sample T-testsieONay ANOVA tests, Scheffe tests to
compare dimensions, in addition to gauging aritenaterages and standard deviations to
measure response levels and deviations.

5. PARTICIPANTS

The sample of this study comprises of 114 learn€nglish as a Foreign Language, males
and females, at a leading community college in aorich the Middle East. Due to the limited
community of the study, the sample on which thiglgtis based was chosen using the purposive
method, and a questionnaire was distributed tostbdents under the researcher’s supervision.
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The demographical variables of the study samplaitigipants are demonstrated in Table 1 as

follows:
Table 1.
Frequency and percentage for members of the study
Variable Frequency | Percentage Variable Frequency | Percentage
Last semester’s grade average of student Students’ level
60-51 12 10.E Elementary (A2 66 57.¢
70-61 28 24.¢€ Pre-intermediat 48 42.1
80-71 32 28.1 Total 114 100.(
90-81 32 28.1 Gender
10C-91 10 8.6 Male 51 447
Total 114 100.( Femals 63 55.%
Number of registered hours for the smestel Total 114 100.(
Less than 9 hou 72 63.2 Age
More than 9 hou 42 36.€ 17-20 years ol 49 43.(C
Total 114 100.( 21-25 years ol 53 46.E
How often students study online 26 years or olde 12 10.
Daily 15 13.2 Total 114 100.(
Once a wee 29 25.4 Marital status
Twice a wee 25 21.¢ Single 102 89.F
Three times a we: 20 17.F Marriec 12 10.F
More than 3 times 1 .9 Total 114 100.(
week Work status
Only before an exa 17 14.¢ Unemploye: 68 59.€
Never 7 6.1 Full-time jok 13 11.¢
Total 114 100.( Par-time jok 33 28.¢
Number of hours per day students spend studying || Tota! 114 100.(
online Nationality
Less than an ho 49 43.C Jordania 49 43.(C
1 to 2 hour 38 33.C Syriar 5C 43.
More than 3 hou 11 9.€ Iraqi 15 13.2
Doesn't appl: 16 14.( Total 114 100.(
Total 114 100.( Major
Scientific strear 79 69.2
Literary strean 7 6.1
Tourism anc 8 7.C
Hospitality
Commercial strea 2C 17.t
Total 114 100.(
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Table 1 indicates eleven different variables onclwhhis study is based. The study clearly
indicates that while 5 variables (work status, tahrstatus, number of hours per semester,
number of hours spent studying English each dag, famorite studying time) proved to be
ineffective for the study, the other 6 variablegavextremely significant for the purposes of this
research and have had, in fact, a great effecttustests’ level of satisfaction and degree of
learning which this study has set out to establish.

6. INTERNAL CONSISTENCY ESTIMATE OF RELIABILITY OF STDY TOOLS

To ensure the consistency of clauses with the dsinarthey belong to, each statement in the
scale was measured using Cronbach correlation iciesff scale. As Table 2 indicates, the
reliability statistics of Cronbach’s alpha is (0. @ higher which constitutes acceptable medium
stakes for the purposes of this stibhair, et al., 2010).

Table 2.
Reliability statistics of research tools using Crobach’s alpha
. Reliability statistics of
elilole Cronbach’s alpha
Students’ response towards learning (in class). 0.765
Students’ response towards learning (online) 0.867

7. LIKERT SCALE RELATIVE IMPORTANCE

The evaluation scores are rafetlowing the Likert-type scalef 1 to 5 where five indicates
the highest level of satisfacti@nd learning progress throughout this study:

Very Low Low Medium High Very High
1 2 3 4 5

Therefore, the relative importance of the agreemaahues the study has achieved is assigned
based on the following formula:

Class Interval = Maximum Class — Minimum Class
Number of Léve

Thus, in this study, Class Interval= 5 - 4 4=1.33
3 3
Based on the above formula, it was found that thes ldegree in this study is estimated
between 1.00 - 2.33, while the Medium degree isvbeh 2.34 — 3.67, and finally, the High
degree is found to be between 3.68 — 5.00.
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8. DATA ANALYSIS AND INTERPRETATION

To answer the principal question this study po#ies students’ choices in the questionnaire
were analyzed and calculated via finding arithna¢taverages and mean and standard deviations
as presented in table 3.

Table 3.
Mean and Standard Deviation for the sample of studyn descending order.
Dimension| Mean Std.| Rank Level
Students’ response towards learning (in class). 3.86] 0.49 1 High
Students’ response towards of learning (online) 3.50f 0.60 2| Medium
Total 3.68| 0.49 High

Table 3 indicates that the students’ responseamileg inside class got a mean deviation of
3.86 and a standard deviation of 0.49 which is idemed of a high level. Whereas, their
response to learning online ranked second with @anndeviation of 3.50 and a standard deviation
of 0.60 which is considered of a medium level, witle high total of mean and standard
deviations of 3.68 and 0.49 for both dimensionpeetvely.

This means that the student response towards hgpusing the blended learning approach
on the tertiary level in the Middle East has achdw high level of outcome and benefit to the
involved students. This is more evident when examgirthe mean and standard deviations for
each of the statements in the above dimensionis@aed in tables 4 and 5 that follow.

Table 4.
Mean and Standard Deviation for the sample of studyn the different statements in the “inside
class” part of the study in descending order.

Item Statement Mean | Std. | Rank Level

9 | The teacher introduces the activities in a fun agimg 435 | 081 1 High
way

4 | The teacher uses moderation in class activities 4.17 | 0.99 2 High

10 | The teacher makes clear the relevance of each class .
activity to the online learned material 4.12)0.86 3 High

11 | The teacher e_xplgms the difficult parts of theirmal 410 | 0.82 4 High
learned material in class

5 _The exam questions correspond to the material edver 404 | 1.06 5 High
in class

14 prefer doing all my studying during school hours 3.94 | 091 6 High

3 I benefit from the online learned material in mydies 380 | 094 7 High
in the class
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7 | I notice an improvement in my abilities mainly doe

the in-class activities 3.77 | 0.91 8 High
o] Clgss t_|me spe_-nt on practicing the material learned 377 | 0.96 8 High
online is sufficient
12 | | feel that blended learning accommodates for riey li .
style in a better way than traditional teachindesty 3.77 | 101 8 High
6 | prefer using a textbook in the class 3.65 | 141 11 Medium

2 | The in-class learned material is compatible with th

- . 3.55 | 0.96 12 Medium
online learned material

13 | | prefer using the blended learning method in nheot

3.55 | 1.15 12 Medium
classes too

1 | luse the online learned language effectively assl

- 3.39 | 0.98 14 Medium
activities

Scale Mean Total 3.86 | 0.49 High

Table 4 shows that the items dealing with the viyteéacher introduced the material in class
and the use of moderation in class activities ltantesl the highest mean scores. This suggests
that the factor of most significance that affedieel students’ learning in-class relates directly to
the teacher. On the other hand, the item dealinly thie use of the online learned language in
class effectively scored the lowest mean score lwbigggests poor coordination between the
material learned in and out of class.

Table 5.

Mean and Standard Deviation for the sample of studyn the different statements in the “online”
part of the study in descending order.

Item Statement Mean | Std. | Rank Level
2 | | enjoy participating with the lab instructor inrtuial classes| 3.95 | 0.92| 1 High
14 My_ a_lk_)llltles have improved due to the online mateand 383|101 2 High

activities
7 Th(_a exam questions correspond to the material daelerrbjg 101 3 High
online
13 | It is easy to use the blended learning online syste 3.62 | 089 4 Medium
9 | I can use the material learned online with ease 3.54 | 1.07 5 Medium

3 | The teachers on the educational website are higidyified | 3.49 | 1.01| 6 Medium
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6 | The cognitive process online is based on knowlethgeing | 3.45 | 0.75| 7 Medium

The linguistic level of other students in the sanmial class

. 341 {091 8 Medium
with me matches my level

4 | The virtual class teachers accommodate my lingulistiel 3.40 | 1.09| 9 Medium

8 The online c,u_rrlcu_lur_n uses moderation to accomnefat 340 | 1.05 9 Medium
the students’ linguistic abilities

11 | can do all the exercises online myself withouphe 3.38 | 1.08| 11 Medium

| can deduct the cognitive material introduced w lassons

10 : ) 3.36 | 0.96| 12 Medium
online without help

1 LeCI?)n understand the material online without thacher’s 395|105 13 Medium

12 | find it difficult to gain the cognitive knowledgiarough the 319 | 105! 14 Medium

online material

Scale Mean Total 3.50 | 0.60 Medium

A review of Table 5 shows that mean scores didaltt helow 3 points which indicates a
decent level of both satisfaction with and learnprggress in the online part of the course.
However, students exhibited a degree of frustratiith the material introduced in the online
course. Nonetheless, items indicating a level afenstanding of expectations and satisfaction
with the learning process itself all bore signifitg high scores.

Both tables 4 and 5 suggest a high dispersion valtlee sample responses as all statements’
standard deviation has reached or surpassed the 9a(1.00). But, is that in anyway related to
the students’ linguistic abilities? Thus, the reskaets out to see if the students’ linguistielev
affected their blended learning experience.

Table 6.
The significance of the differences in study samplesponses inside and outside class based on
students’ linguistic levelusing the Independent Sample T-test.

Linguistic ®) :
Source level Frequency | Mean | Std. value df Sig.
Elementary 66 3.84 | 0.50

Students’ response towards
learning (in class). Pre-

0.280| 112 | 0.780

intermediate 48 3871 049
Et;r%?:;s(gﬁﬁﬁg)r?setowards Elementary 66 3.63 | 0.57 2588|112 | *0.011
Pre- 48 3.34 | 0.60
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intermediate

Total

Elementary

66

3.73

0.48

Pre-
intermediate

48

3.60

0.50

1.410| 112

0.161

*Significance (> 0.05)

Table 6 suggests that the students’ linguistic lldwad no impact on their learning nor
affected their level of satisfaction in class. Hoese the table also shows that elementary level
students benefited from and enjoyed the onlinenlagrexperience a bit more than advanced

students of English.

The Independent Sample T-test in table 7 examinesetfect of students’ gender on their
level of satisfaction in the blended approach.

Table 7.

The significance of the differences in study samplresponses inside and outside class based
on students’ genderusing the Independent Sample T-test.

Source Gender | Frequency | Mean | Std. ® df Sig.
value

Studgnts . response towardMale 51 3.87 [0.51 0199 | 112 | 0.843
learning (in class). Female |63 3.85 |0.49
Studgnts _response towardMale 51 3.53 |0.61 0376 | 112 | 0.707
learning (online). Female |63 3.49 |0.60

Male 51 3.70 |0.48

63 . .

Total Female 367 | 050 0.331 | 112 | 0.742

The students’ responses were very close in botlemsions which suggests that gender is
irrelevant to the students’ level of satisfactialthough male students seemed to enjoy it slightly
more than their female classmates. Moreover, iwshthat both male and female students
responded more positively to the in-class learpiag compared to the online component.

Age was another factor that yielded significanpresses. Tables 8 and 9 clarify this point.
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Table 8.
The level of significance in study sample responsasside and outside class based on
students’ ageusing the One-Way ANOVA.

Source =l @) df MIEEN | Sig.
Squares Square| value
Between Groups 0.355 | 2 0.178
Students’ response towards learning ( Within Groupsp 57241 1111 0.245 0.723| 0.487
class). : :
) Total 27.597 | 113
Between Groups 2.597 | 2 1.299
: ' 3.776|*0.026
(Sotﬁlci’rfg)ts response towards learning | =\\uin Groups | 38.171 | 111| 0.344
' Total 40.768 | 113
Between Groups 0.795 | 2 0.397
- P 1.669| 0.193
Total Within Groups | 26.414 | 111 | 0.238
Total 27.209 | 113

*Significance (> 0.05)
Table 9.

The source of differences in study sample responsestside class based on students’ age
using the Scheffe Test.

Mean
Age Age difference Sig.
(1 ) (-J)

1720 21-25 .07723 .802
26 or older 51737 .027

5195 17-20 -.07723- .802
26 or older 44014 .068

17-20 -51737 027

26 or older
21-25 -.44014- .068
*Significance ¢ > 0.05)

It is evident from the previous tables that agendidlay a role in the students’ responses in
the in-class part of their learning. However, ielgied significant reading in the online part of
their education. The age group 17-20 had the hidbesl of satisfaction in learning online than
any other age group in the sample as shown iratileg above.

Students’ fields of study also appeared to affdw students’ learning progress and
satisfaction level. Tables 10 and 11 examine tgpothesis.

www.ijee.org



Table 10.

International Journal of English and Educatio
ISSN: 2278-4012, Volume:8, Issue:2, APRIL 2019

The level of significance in study sample insidend outside class based on students’ field of
study using the One-Way ANOVA.

12

Sum of Mean | () :
Seues Squares 2 Square| value S
Between Groups| 2.503 | 3 | 0.834
' ing (i 3.658(*0.015
?Igjsdsnts response towards learning (in Within Groups | 25.003| 110 | 0.228
' Total 27.597| 113
Between Groups| 5.905| 3 1.968
. . . P 6.211|*0.001
Students’ response towards learning (onlit ~ Within Groups | 34.863| 110 | 0.317
Total 40.768| 113
Between Groups| 3.879 | 3 1.293
6.096|*0.001
Total Within Groups | 23.33 | 110 | 0.212
Total 27.209

*Significance ¢=>0.05)

Table 11.

The source of significance in study sample resporseutside class based on students’ field
of study using the Scheffe Test.

Source Field of study Field of study | oo o
() ) (-J)
Literary Strean 55464 .03¢
Scientific Stream |Tourism and Hospitalit .2982¢ A2z
Commercial Strea .1250¢ 7€
Scientific Strear -5546: | .03¢
Literary Stream |Tourism and Hospitalit| -.2563¢- 78t
Students’ response towards Comnercial Strear -.4295¢ 245
learning (in class). _ Scientific Strear -.2982¢ | .422
Tﬁg;'siglft‘;d Literary Strear 2563¢ | .78¢
Commercial Strea -.1732- .861
Scientific Strear -.1250% 7€
Commercial Stream|Literary Strear 4295¢ 247
Tourism and Hospitity .1732: .861
Literary Strear .8798¢ .00Z
Students’ response towards Scientific Stream |Tourism and Hospitalit .1783! .86¢
learning (online). Commercial Strea .3069: 19¢
Literary Strear  |Scientific Strear -.8798¢ | .00z
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Tourism and Hospility | -.7015% 12¢

Commercial Strea -.5729¢ .15:

) Scientific Strear -.1783t- .86¢€
Tﬁggﬁiglﬁ;d Literary Strear 7015¢ | .12¢
Commercial Strea .1285° .96(

Scientific Strear -.3069:- 19¢

Commercial Stream|Literary Strear .5729¢ .15:
Tourism and Hospitalit| -.12857% .96(

Literary Strear 7172¢ .00z

Scientific Stream |Tourism and Hospitalit .2383( .58¢
Commercial Strea .2159¢ .32t

Scientific Strear -.7172¢ | .00z

Literary Stream |Tourism and Hospitalil| -.4789% 267
Commercial Strea -.5012¢ 111

Total _ Scientific Strear ~2383C | .58¢
T:g:siglﬁgd Literary Strear 4789t 267
Commercial Strea -.0223- | 1.00C

Scientific Strear -.2159¢ 32t

Commercial Stream|Literary Strear .5012¢ 111
Tourism and Hospitalit .0223: 1.00cC

*Significance (> 0.05)

13

The two tables above show that the students’ fi¢lstudy had a tremendous effect on their
level of satisfaction in-class and online. The stid in the scientific stream showed a higher
level of satisfaction compared to the other maparticularly online.

9. CONCLUSIONS AND RECOMMENDATIONS

9.1.

Emelyanova, & Voronina (2017) suggest that althoumfiegrating online instruction in

SUMMARY OF RESEARCH FINDINGS

regular classes makes learning more available, ropp® and more affluent in content, it may
not do much in terms of increasing the level ofeas’ involvement in the online material. This

creates a huge challenge for teachers trying t@agmgtudents in e-learning and its various
sources. In the Middle East in general, and in a@ordh particular, technology in blended

learning is used as a rich source for informathmn,is not yet developed enough to be used as a
teaching approach specially in tertiary-level ediova Classroom teaching is still the main
stream although many educational institutions ageoming aware of the importance and
applications of blended learning. And, althougts istill in its early “experimental” stages at the
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time this paper was composed, the results arevstill indicative. It was interesting to see the
students’ attitudes towards this new format inticetlin their classes for probably the first time.
The paper reveals that students’ responses weggajgnfavorable towards blended learning
as it helped them discover the advantages compatsd learning offers in terms of enabling
them to build the confidence needed to acquirenguage in an engaging, relatable way outside
of traditional classes. This, in turn, will ultinedy help them grow as autonomous learners. The
results of this research indicate that studentssag positive responses and a generally good
attitude towards using blended learning in theiglih class. The study has also indicated that
the students’ work status, marital status, numbbdronirs per semester, number of hours spent
studying English each day, and favorite studyimgetihad no significance whatsoever on the
students’ level of satisfaction in learning Englishthe blended approach. On the other hand,
factors such as age, gender, linguistic level, fagld of study have a more significant effect on
the students’ level of involvement particularly ihe online part of the class. However, the
comparison of figures throughout the paper hascatdd that students in the tertiary level in
Jordan still favor traditional classes althoughythave accepted the blended learning approach.
The fact that the difference in preferring tradiabteaching was very small indicates the students
are willing to adopt this new approach of learnihgt probably fits their modern life styles and
satisfies their tech-needs even though they arewatiat reluctant towards fully embracing it.

9.2. RECOMMENDATIONS

It is evident that much more data than has alrdsn discussed in this paper could have
been extracted from this research but weren't d@uthé various limitations this study faced.
However, despite the limitations, the findings lktpaper are highly indicative of the students’
attitudes towards blended learning. However, itsi#gl a relatively new concept, and its
implications haven’t been fully examined in thigtpaf the world. Thus, more research is still
needed to understand how to employ and integratentdogy in regular classes in the best way
that will eventually lead to maximizing the studgrdompetence level. Therefore, both teachers
and students in the Middle East need to rethinkleaening-teaching process and consider the
implications for using technology in class.
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