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Abstract

Use of Dictionaries in English as a Foreign Langag@&FL) Writing Skill tests (Writing tests)
has been the subject of ongoing debate in the Mi#dist, and in the Kingdom of Saudi Arabia
in particular. The present study investigates thtéuales of EFL teachers and students towards
the use of bilingual dictionaries in Writing testd also the measured impact of bilingual
dictionary use on the exam performance of the ssimdents. In order to collect empirical
evidence, two tailored questionnaires were presketael20 female Saudi EFL college students
and eight female EFL Writing teachers to elicitithdews on the subject. The results of an
Essay Writing Test by 55 female Saudi EFL studeete also evaluated. Observation of the
Essay Writing groups was undertaken, while examftesn the students' writings were
subsequently analyzed. It was found that mosteoétindents, as well as a few teachers, were in
favour of the use of dictionaries in Writing tesksterestingly, there was not a significant
difference between the students’ performance wiith &ithout the use of dictionaries. The
students also appeared to exhibit more emotionalsst and asked for more time, when they
used bilingual dictionaries. It is concluded thdthaugh EFL students and a few teachers prefer
the use of bilingual dictionaries in Writing tesits,actuality the students lack the skills needed t
use the dictionaries perfectly. Training in the usk dictionary is sorely needed. It is
recommended that EFL students receive sufficiecaluadary teaching during the lectures and
adequate practice in dictionary usage while doingtM§ Assignments.

Key Words. Bilingual dictionaries, Dictionary usage, EFL leang, EFL Writing Skill tests,
Vocabulary teaching

Introduction

Bilingual dictionaries are important tools in EFdalning, enabling learners to make sense of the
new vocabulary they encounter but do not understtind difficult to deny the importance of
dictionaries in EFL teaching and learning. Howewte use of dictionaries during tests is
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controversial, with some EFL teachers advocatimgHeir use, while others protesting against it,
stating that such usage might affect the validitgxam scores.

Whether to allow EFL students to use bilingual idichries as a tool while performing
EFL Writing Skill tests (Writing tests) has beesubject of worldwide debate for several years
(Thompson, 1987; Hartman, 1990; Horsfall, 1997;tEF2808; Laufer, 2010). While most of the
twentieth-century studies appear to be againstodiaty usage (Celce-Murcia & Rosenzweig,
1979; Meara &English, 1987; Kobayashi & Rinnert929 more studies were varied in their
findings. Some quantitative studies concluded pasit in favor of allowing students to use
bilingual dictionaries in tests (Hurman &Tall, 2QQRoohani & Khosravi, 2011). They reported
positive effects (dictionary usage contributes tatimg). Other qualitative studies concluded
with no significant difference or mixed effectsaths, advantages and disadvantages of its use
(East, 2007). Although the debate is still runningwadays, recent studies dealing with
dictionary use in Writing Skill Tests are very féRoohani & Khosravi, 2011; Kaneta, 2012).

Moreover, some applied linguists relate the vafidift examination scores while using
dictionaries to the type of assessment itself.dxample, East (2008) pointed out that dictionary
usage could be less effective if test takers weterested in product-oriented tests. Similarly,
Roohani and Khosravi (2011) stated that dictionasgge might be favored more if language
teachers were concerned with the process-oriergsglsament. Other researchers indicated the
importance of training EFL learners how to useidiwries in Writing tests (Hurman & Tall,
2007).

The “dictionary issue” has evoked much personagtussion among EFL Writing
teachers in Saudi Universities. However, the denigif allowing the students to use or not to
use dictionaries during tests does not always wat$t the teachers, but sometimes with the
administration, and sometimes with the studentmsadves. This study investigates the attitudes
of Saudi EFL learners and teachers towards thetldetionary in Writing tests as well as the
impact of its use on the learners' academic pedoo®. Its goal is twofold: to add to the
literature of EFL Writing research, and to suppbowith empirical evidence.

Review of Related Literature

With regard to the subjectivity of dictionary udgishop (2000) investigated Open University
students' attitudes to being allowed to use diati®@s in their French examinations, trying to
discover whether they agreed to the policy, how teed dictionaries and whether they thought
that the dictionaries helped or hindered them mleting the papers. It was found that much of
what they said was associated with the relief gtpslogical stress.

McLauchlan (2007) suggested that a solution to ptare discontinuation of studies
among second-language students in New Zealand Kwisiccaused by second language
difficulties, and the difficulty of vocabulary lea@ng in particular) was to allow the students to
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use monolingual and/or bilingual dictionaries indaage tests. He concluded that this procedure
reduced the stress related to the memorization oohbwulary and ultimately enhanced the

language students' work. McLauchlan considers atigvstudents to use monolingual and/or

bilingual dictionaries in language tests an enbged and more practical approach to

assessment.

Hurman and Tall (2007) investigated the quantieawnd qualitative effects of dictionary
use on modern language General Certificate of Skwgn Education (GCSE) written
examination scores. The study found that dicti@saenabled both foundation and higher-level
candidates to obtain higher marks: while foundatandidates used dictionaries to understand
the rubrics, higher-level ones used them to andWwerquestions. The study concluded that
candidates need more training in using dictionadies to their ignorance regarding checking
gender or spelling words, the differences betweshssand nouns, dictionary abbreviations for
word categories, and sophisticated ways of diseogegrarticular word meanings.

Roohani and Khosravi (2011) investigated the extentvhich the Persian-to-English/
English-to-Persian bilingual dictionary was usedimy tests, as well as the frequency of
dictionary use and type in the Writing tests ofl@hian EFL learners. The learners were asked
to write two timed essays in two test conditionghvand without a dictionary. It was found that
there was a significant difference in the WritingsT scores in favor of those who used English-
to-Persian dictionaries in writing the essays. Rowhand Khosravi's study also found that
although the frequency of dictionary use made aistgnt difference, a high frequency of use
did not bear positive results. Additionally, thesuéts of the study showed the type of bilingual
dictionary to be a significant variable since thghlest Writing mean score was found to be for
those who used English-to-Persian dictionariesriting the essays.

Similarly, Kaneta (2012) investigated the impactimtionary usage on the performance of
11 EFL learners. The learners were asked to writgy based on a set of pictures and then
revise it using dictionaries. Researchers comptredirst draft to the second draft, revised with
the help of dictionaries. It was found that althlougost local lexical errors were successfully
corrected, errors which include multiple units wdicult for learners, even with the assistance
of dictionariesss,

In the Saudi context, some studies have addressiohary use by Saudi EFL students in
classrooms and as tools for learning, but not duiests (Al-Jarf, 1999; Al-Fuhaid, 2004; Al-
Muzainy, 2005; Al-Owimer, 2010; Hamouda, 2013). Hpas far as the researcher knows, have
explored the use of bilingual dictionaries duringiial examination settings. The present study
examines the attitudes towards the use of bilindicionaries during formal Writing tests, as
well as the impact of such use on the performanéensale EFL learners in writing descriptive
and narrative paragraphs. The present study iselihto the investigation of the attitudes of 120
female Saudi EFL learners and eight female EFLhe@actowards the use of bilingual
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dictionaries (English- to-Arabic/ Arabic - to- Emgit) in Writing tests. It is also limited to the
impact of the use of bilingual dictionaries on gflezformance of 55 female Saudi EFL learners
writing descriptive and narrative paragraphs.

Hypotheses of the Study
The researched attempted to test the following thgses:

1. Female Saudi EFL learners at King Khalid UnivergiKiKU) display positive
attitudes towards the use of bilingual dictionadesing Writing tests.

2. Female EFL teachers at KKU exhibit negative atBgitbwards the use of bilingual
dictionaries during Writing tests.

3. The use of bilingual dictionaries during the Writitests of female Saudi EFL
learners at KKU has a positive impact on their esor

Methodology
Participants:

The present study used three groups of participdits first group consisted of 120 female
Saudi EFL students at KKU during the second acadeseimester of 2013-2014. These
participants were registered in the English depamntmwhich offers a Bachelor degree in Arts.
The ages of the participants ranged from 18 toT2&. second group was made up of 55 female
Saudi EFL students from the fifth level of the sgonegram at the same college. The ages of the
participants ranged from 20 to 23. The third grofiparticipants consisted of eight female EFL
Writing teachers from different departments of Estglat KKU. The teachers’ ethnicities range
from Arab to non-Arab, their ages from 25 to 59rgead.

Materials:

The researcher used two questionnaires designeltén the students’ and teachers’ attitudes
towards the use of dictionaries in EFL Writing seSthe students’ questionnaire consists of three
parts. The first was constructed to elicit biogiaphinformation about the students. The second
consisted of two multiple-choice questions desigmedmeasure the participants' attitudes
towards the speed and quality of their writing whiising bilingual dictionaries; and the third
consisted of four Likert scale questions to elibtie students' attitudes towards their use of
bilingual dictionaries. The Likert scale questi@imut the students' satisfaction regarding their
use of dictionaries during Writing tests, and timpartance of such use during such tests were
followed by open-ended questions about the reaseisid their choices (see Appendix A).

The teachers' questionnaire consisted of threes.p@he first consisted of two multiple-
choice questions designed to obtain the particgattitudes towards the speed and quality of
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their students' writing while using bilingual diatiaries. The second consisted of five Likert
scale questions to elicit the teachers' attitudesitds their students' use of bilingual dictionsirie
The third is an open-ended question about the tgpesistakes their students make when using
dictionaries in Writing tests. The Likert scale gtiens about the teachers' satisfaction regarding
their students' use of dictionaries during Writitggts, and the importance of such use were
followed by open-ended questions about the reasenisid their choices (see Appendix B).

In addition to the two questionnaires, a Writingttéor the fifth-level EFL students was
also administered and analyzed. The test was ctedidicst without any dictionaries and then
with the aid of a bilingual electronic dictionaiicrosoft Excel and SPSS program were used to
compute the results of the study. Observation Wwses ased as a tool of analysis regarding
students’ behavior while using dictionaries.

Procedures:

The researcher first tested the validity of the tyuestionnaires by presenting them for review to
one professor and two assistant professors spesdalin the field. Once approved, the
guestionnaires were distributed to the relevardestts and teachers. The participants were given
sufficient time and instructions to fill them inftar collecting the answers from the students and
teachers, the mean number of the answers to theiogeaire were computed and drawn into
graphs using Microsoft Excel.

In order to measure the impact of dictionary usageEFL Writing in an examination
setting, the researcher arranged for fifth-leveldstts of the English department to write an
essay aboutonesty with reference to one main example of their coithe examiner did not
inform the participants that they would be allowedise dictionaries later to revise their work in
order to elicit their best level without any leargiaids. After the students finished writing their
first drafts without dictionaries, the examinergjuested them to use bilingual dictionaries to
rewrite their essays. They were told to stricwrite the same paragraphs, with “Dictionary” as
a title at the back of their papers.

In this way, it was easy for the researcher to amaphe two drafts. The researcher then
corrected the paragraphs and categorized the sfidendifications based on three areas of
Writing: grammar, vocabulary, and punctuation. Begsions of the paragraphs were corrected
and graded. The modifications the students made &fe use of dictionaries were categorized.
Microsoft Excel was used to compute the means & participants’ answers to the
guestionnaires, and to draw the graphs that dighleygomputed means. A paired sample T-Test
was used to compute the mean difference betweempatfermance of the students with and
without dictionaries. The researcher also incluted observations of the students during their
Writing Test.
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Results
1. Student Participants’ Attitudes Towards Dictionary Use in EFL Writing tests
1.1 Speed of writing

While 19% of the participants perceived that theas no difference in the speed of tt
writing with or without a dictionary, 49% of thereported that they could write slow
and more carefully, and 32'of them stated that with the use of bilingual din@ries
they could write faster (Figure

Figure 1: Student Dictionary Use and Perceived SpaeNriting

When | use a bilingual dictionary during Writing tests,

There is no difference in the speed of
my writing.

| can write slower and more carefully.

| can write faster.

1.2 Quality of writing

While 12% of the participants did not know whetttee words thewused are appropriate
for the meaning of the paragraph as a whole or##@% of them thought that they cot
write better sentences because they could choesapihropriate words, and 16% of th
perceived that they could not choose the appraprietrdsto put in their sentences a
paragraphs despite using the dictionary (Figui
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Figure 2: Student Dictionary Use and Perceived Aymprate Word Selectic

When | use a bilingual dictionary during Writing tests,

I do not know whether the words | use are
appropriate for the meaning of the
paragraph as a whole or not.

| cannot choose the appropriate words to
put in my sentences and paragraphs.

| can write better sentences because | can
choose the appropriate words.

1.3 Importance of dictionary availability

While 95% of the participants agreed that it waportant for them to bring bilingu:
dictionaries with them during Writing tests, 5%tbém disagreed (Figure

Figure 3: Perceived Importance of Bilingual Dictemy Usage During Test

It is important for me to bring my bilingual dictionary with me during
Writing tests.

Strongly Agree
Agree

Disagree

Strongly Disagree
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1.4 Correlation with higher marks

An overwhelming 91% of thparticipants thought that their marks would be bigti

they use bilingual dictionaries during Writing ®sOnly 9% of them do not think
(Figure 4).

Figure 4: Perceived Correlation of Dictionary Usa@éth Higher Mark

If | use a bilingual dictionary during Writing tests, my marks
will be higher.

Strongly Agree
Agree
Disagree

Strongly Disagree |

1.5 Satisfaction with own bility

While 86% of the participants indicated that thegrevsatisfied with their ability to u:
the dictionary properly in Writing tests, 14% oéth indicated that they were not (Fig
5).

Figure 5: Student Satisfaction With Own Abilityiee theDictionary

| am satisfied with my ability to use a bilingual dictionary
properly in Writing tests.

Strongly Agree
Agree
Disagree

Strongly Disagree
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The participants who felt they were satisfied witieir ability to use the dictionary
Writing tests stated that they could create bettetences; they could understand the quest
they could finish before the time was up; and when they did not have enough vocabular
write the perfect essay or paragraph, using aadiaty helped them to find words to expr
themselves accurately. They also reported thatiodi&ties assisted them in choosing
appropriate words to write ith the proper spelling. This group of participariso state
indirectly that they learned vocabulary during se$or instance, “if every time | looked for tl
word in the exam, | will learn it forever.” Whenety justified their satisfaction with ttr ability
to use dictionary in Writing tests, the studentpested the following phrases: “is helpft
“helps me”, “make sure about my writing”, “makes imetter”, “can finish in a short time”, '
need it”, “take a good grade”, and “I can writereatly”.

Those students who were not satisfied with theilitglbo use dictionaries during Writin
tests reported that they did not know how to ugedilstionary very well; that it was a waste
time; that they could not arrange their sentengethbmselve; that they did not know how 1
write a sentence by using the dictionary; and tisatg it takes a lot of time. They also repot
that sometimes the word they looked up did not nsetese within a sentence, indicating a |
of ability to choose the apmpriate words that fit the context. One of the stitd mentioned he¢
bad experience in the following words: “| rememidren | used a dictionary in my exam, | |
my grades and | could not arrange my sentencesvardgts in my mind!

1.6 Need for specif training

The need to be trained in the use of bilingualidiaries was recognized by 79% of
participants. However, 21% of them disagreed (Fdd)

Figure 6: Perceived Need for Specific Trair

I think that using a bilingual dictionary during Writing tests
requires training.

Strongly Agree ﬁso

Agree

Disagree

Strongly Disagree

60

80
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2. Teacher Participants’ Attitudes Towards Dictionary Use in EFL Writing tests

2.1 Speed of writing

While 25% of the teacher participants perceiveddifterence in the speed of the
students writing with or without a dictionary, 758bthem perceived that their stude
wrote slower and more carefulwith the use of bilingual dictionaries. None of

teachers perceived that their students could viaeer while using a dictionary (Figu
7).

Figure 7:Perceived Speed of Student Writing

When my students use bilingual dictionaries during their
Writing tests,

~

they can write faster . 0

they write slowly and more carefully 12

there is no difference in the speed of
their writing _ 4

2.2 Quality of writing

While 31% of the teacheparticipants perceived no difference in the quatitystudents
writing whether or not they used bilingual dictioies during Writing tests, 50% of the
stated that their students m many more writing mistakesA prediction of bette

sentences and p@maphs was the conclusion of 19% of the teacheicgzants (Figure
8).
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Figure 8:Perceived Quality of Student Writing

When my students use bilingual dictionaries during
Writing tests,

they will write better sentences and
paragraphs

there will be no difference in their
writing

they will have many writing mistakes

2.3 Importance of dictionary availability

The majority of the teacher participants (75%) disad that it was important ftheir
students to bring bilingual dictionaries with theoring Writing tests. Only 25% of the
agreed (Figure 9).

Figure 9:Perceived Importance of Dictionary Usage During t$

It is important for my students to bring bilingual
dictionaries with them during Writing tests.

Strongly Agree ‘0 l

Disagree

Strongly Disagree _ 5

10
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The teachers who disagreed with students bringictipdaries with thenduring Writing
tests stated that because their students had madtan at all (they did not even underst:
basic grammatical structures), dictionaries cowdt help them in tests. They also claimed -
dictionary usage wastes the students' time. group of teachers expressed fears that-
reliance on the dictionary would destroy the stiiglecreativity. When the use of dictionary w
allowed, they stated, they could not measure tligyabf the students as reflected in the sco
However, thg reported that the use of the dictionary in défly and during homework was
great benefit.

Those teacher participants who agreed with dictypnsage during Writing tests stat
that the availability of these lexical tools enages students to ite with more confidenc

2.4 Correlation with higher marks

Exactly half of the teacher participants indicatbdt if the students used dictionar
during Writing tests, their marks would be highehile the other 50% indicated tl
opposite (Figure 10).

Figure 10:Perceived Correlation Between Dictionary Usage &figher Marks

If my students use bilingual dictionaries during Writing tests,
their marks will be higher.

|

|

’ |

Disagree 5 l’
Strongly Disagree \’ 3 .

2.5 Satisfaction with students’ ability

While 87% of the participants were not satisfiethvtheir students' ability to use t
dictionary properly during Writing test13% of them reported satisfaction (Figure
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Figure 11: TeacheBatisfaction With Students’ Ability to Use Dictioles in Test

| am satisfied with my students' ability to use the
dictionary properly in Writing tests.

Strongly Agree
Agree

Disagree

Strongly Disagree

The main concern of the participant teachers wheoevegssatisfied with their studen
ability to use dictionaries durinWriting tests was students' inability to choose ap@ropriate
words that fit the context. They reported that ooty did their students not know how to che
the meaning of words according to context, but thetionary use also hampers their stud
speed during tests. Teachers generally expected ghelents to be good enough in writi
without dictionaries. Interestingly, those partamps who were satisfied with their stude
ability to use the dictionary in Writing tests didt report anyeasons for their answe

2.6 Dictionary misuse

While 88% of the teacher participants thought thair students misused bilingt
dictionaries in Writing tests, only 12% do not thiso (Figure 12

Figure 12:Teacher Perceptions of Dictionary Misi

Figure 12: | think that my students misuse the bilingual
dictionary during Writing tests.

Strongly Agree \\— 4 ’
Agree \\M 10
Disagree \_ 2 ,

Strongly Disagree \\\ 0
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2.7 Need for specific training

All the teacher participants agreed that using ciafiary during tests requires speciali.
training (Figure 13).

Figure 13:Teacher Perception of Dictionary Training Ne¢

I think that using bilingual dictionaries during tests
requires prior training.

Strongly Agree - 2

Disagree ‘ 0

Strongly Disagree \0

3. Empirical Evidence

3.1 Time

When theparticipants used bilingual dictionaries during g tests, they spent mao
time performing the tests than when they did ntud&nts expressed distress when
invigilator said: “Time is over.” They asked for nedime

3.2 Performance

The resultsof the paired sample-Test show that there is no significant statist
difference in scores between the students' qualfityriting with bilingual dictionarie:
and without them (Table :

T=-1.847, P=.070, DF=t

It is therefore concluded that the uof bilingual dictionaries has no effect on f
students' academic performance during Writing |
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Table 1: Students' Scores With and Without AcieeBdingual Dictionaries

Pair| N Mean T Sig. level
1
No dictionary| 55 7.2545| .1847 P=.070, DF=54
Dictionary| 55 7.5091

4. Findings, Discussions, and Conclusions

The results of the study indicate that the firspdthesis is correct, that female Saudi EFL
students at KKU have positive attitudes towardsuse of bilingual dictionaries during Writing
tests. Most of the students think that they cartenslower and more carefully with bilingual
dictionaries than without. Some, however, think thay can write faster. A few think that there
is no difference in the speed of their writing withwithout the dictionary.

With regard to the quality of writing, most studerthink that they can write better
sentences due to the opportunity to locate appmtgprvords. A few notice that they cannot
choose the appropriate words to put in their seeteneven with the help of a bilingual
dictionary, and a few admit that they do not knowether or not the words they use are
appropriate for the meaning of the paragraph as@ew Concerning the importance of the use
of the dictionary during Writing tests, EFL Sautlidents feel it is a top priority. Concerning
the expectation of marks with bilingual dictionarse, most of the students think that their marks
will be higher if they use the dictionary during Mg tests, with only a few demurring.

Concerning the level of satisfaction experiencedstuglents regarding their ability to use
dictionaries properly in Writing tests, most stutdereport high levels; only a few of them
reported dissatisfaction with their own abiliti&gith regard to the importance of training, most
students think that the effective use of a dictigrduring Writing tests requires prior training.
Only a very few of them think no training is recpdr

The second hypothesis, that EFL female teachef&Hlt have negative attitudes towards
the use of bilingual dictionaries during Writingstg, is also partly correct, according to this
study. The teachers' attitudes vary depending enyite of the questions asked. Concerning the
speed of writing, while most of the teachers notied their students write both slower and more
carefully, others perceive no difference in theespef their students' writing with or without the
dictionary. With regard to the quality of writinbalf of the teachers predict that their students
will make many writing mistakes when they use Igtial dictionaries in Writing tests, while the
others think that their students can write betemntences and paragraphs with dictionary use.
However, only a few teachers think that their stislecannot write better sentences and
paragraphs with the help of dictionaries in general

Concerning the importance of the use of the dietiprduring Writing tests, most of the
teachers consider it unimportant for their studeatbring their dictionaries with them during
Writing tests. Concerning expectations regardingkswavith bilingual dictionary use, half of the
teachers think that if the students use a dictpmawring Writing tests, they will attain higher
marks, while the other half do not think so. Conasy levels of satisfaction, most of the
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teachers were not satisfied with their studentsityto use bilingual dictionaries properly in
Writing tests, and feel that their students mistheen. The students attributed their satisfaction
to their perception that the dictionaries were helpo them. The teachers attributed their
dissatisfaction to the students' lack of skillsareling dictionary usage during tests. With regard
to the importance of training, not surprisinglyl tile teachers agreed that using a dictionary
during tests requires prior training.

The third hypothesis, that bilingual dictionaryage during the Writing tests of EFL
Saudi female learners at KKU will have positive aapon their scores, is totally incorrect.
There is no statistically significant differenceween student marks with or without
bilingual dictionaries. Empirical investigation aodservation show that students using
bilingual dictionaries spent more time performihgit tests, and experienced a greater
inability to work within the predetermined time listhan those who did not have access to
dictionaries.

A study of the scripts of student writing withdawithout dictionaries, as well as the
teachers' answers to the open-ended question ddiatthe types of mistakes they encounter
indicate that the vast majority of mistakes comdcare those related to grammar, spelling, and
punctuation. Only a few errors were lexical, whitble use of a dictionary is meant to address.
However, many students attempted to use dictiomanecorrect general language mistakes,
which in itself indicates that their understandofgenglish is poor. Moreover, when it comes to
correcting vocabulary, most of the students masglected words that were not suitable for the
context. These findings reflect teachers’ conceegarding the issue.

The main conclusions of this study are similardams of those of previous studies (Nesi
and Meara, 1994; Nesi, 2002; Laufer, 2010; and Ck@hl). The failure of bilingual dictionary
use to meet student expectations may be attribidetthe fact that no dictionary can offer
adequate information about all the possible meanithgit a word can convey in different
contexts (Wingate, 2004). Moreover, translatingratly from the students' first language adds to
the problem. It is concluded that female KKU EFludgnts lack the skills needed to use
bilingual dictionaries during English Writing test&e students want to use the dictionary to get
higher marks. The teachers want them to use itegsen stress. However, while using
dictionaries, the students generally ended uprgdiiustrated and under greater pressure than
before, and contrary to popular belief, their mankesre not better than if they did not have
access to this ordinarily helpful language tool.

5. Pedagogical Implications and Recommendations

Based on the results of this study, it is very clat female Saudi EFL students need to be
taught more vocabulary, as well as to be trained twm use bilingual dictionaries effectively.
EFL Writing teachers should give greater emphasiproviding their students with sufficient
vocabulary needed to write in English. EFL teachs&teuld also teach and encourage their
students to practice the spelling of words, as waelthe punctuation of sentences. Dictionaries
are tools for learning. The students should be @mged to use them during lectures, while
doing assignments, and as aids to compose scripthwan be wonderful literary pieces, but
not during tests. Using the bilingual dictionaryidg tests can be harmful and a source of stress.
It also hinders creativity. Training on how to ufietionaries for learning is essential for EFL
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language learners. More research is needed totigatsthe use of English-English dictionaries
by EFL learners during tests, and also the useaverapecialized dictionaries such as scientific
or business ones, and whether it is ultimatelyulsafharmful to use such types of dictionaries.

References

Al-Fuhaid, M. (2004)Vocabulary learning strategies: An empirical stuafytheir use and
evaluation by Saudi EFL learners majoring in Enlgli@npublished Ph.D dissertation).
University of Durham, UK.

Al-Jarf, R. (1999). Electronic dictionaries in E8tllege classrooms. Proceedings from TESOL
Arabia '99.Fifth Annual Conference: Teaching, Learning andhfedogy Vol. IV.

Al-Muzainy, S. (2005).Dictionary use strategies by Saudi L2 learne(§npublished MA
dissertation). University of Essex, UK.

Al-Owimer, S. (2010)An empirical study of dictionary use by Saudi EBarhers at university
level with reference to major and genddiJnpublished Ph.D dissertation). University of
Durham, UK.

Bishop, G. (2000). Dictionaries, examinations, atr@éss Language Learning Journa®l, 57-
65.

Celce-Murcia, M., and Rosenzweig, F. (1979). Teaghiocabulary in the ESL classroom. In M.
Celce-Murcia and L. Mcintosh (EdsTeaching English as a Second or Foreign Langugoge
241-257). Rowley, MA: Newbury House.

Chan, A. Y. W. (2011). The use of monolingual dinfry for meaning determination by
advanced Cantonese ESL learners in Hong Kapglied Linguistics33(2), 115-140.

East, M. (2007) Bilingual dictionaries in tests o2 writing proficiency: Do they make a
differencel.anguage Testin@4(3), 331-353.

East, M. (2008)Dictionary Use in Foreign Language Writing Examsipact and Implications
Amsterdam, The Netherlands: John Benjamins.

Hamouda, A. (2013). A study of dictionary use by@aEFL Students at Qassim University.
Study in English Language Teachirigl), 227-257.

Hartmann, R. R. K. (1990). Sociology of the dicaopn user: Hypotheses and empirical studies.
An International Handbook8(1), 23-43.

Horsfall, P.1997. Dictionary skills in MFL 11-16ahguage Learning Journal%(1), 3-9.

Hurman. J., and Tall, G. (2007). Quantitative andligative effects of dictionary use on written
examination scorefanguage Learning Journa2y1), 21-26.

Kaneta, T. (2012). Bilingual dictionaries in L2 wmg: A corpus-based approadhnguistics
and Language Education Research Report based orCtnpus 8, 359-367. Tokyo, Japan:
Tokyo University of Foreign Studies.

www.ijee.org



International Journal of English and Educatio gl
ISSN: 2278-4012, Volume:6, Issue:2, April 2017

Kobayashi, H., and Rinnert, C. (1992). Effects io$tflanguage on second language writing:
Translation versus direct compositikianguage_earning,42(2), 183-215.

Laufer, B. (2010). The Contribution of dictionaryeauto the production and retention of
collocations in a second languagigernational Journal of Lexicographg4, 29-49.

McLauchlan, A. (2007). Bilingual dictionaries in itten language examinations: Why New
Zealand needs to catch up with AustraBabel 41(3), 24-28.

Meara, P., and English, F. (1987). Lexical errard &arners’ dictionaries. Birkbeck College,
London: ERIC.

Nesi, H. (2002). A study of dictionary use by im@&ional students at a British university.
International Journal of Lexicography5(4), 277-305.

Nesi, H. and P. Meara. (1994). Patterns of migmméation in the productive use of EFL
dictionary definitionsSystem?22(1), 1-15.

Roohani, A. and Khosravi, A. (2011). An investigatiinto bilingual dictionary use: Do the
frequency of use and type of dictionary make aeddfice in L2 writing performancePhe
Journal of Teaching Language SkilB§2), Ser. 63/4.

Thompson, G. (1987). Interaction in academic wgtihearning to argue with the reader.
Applied Linguistics22(1), 58-78.

Wingate, U. (2004). Dictionary use - the need tackestrategied anguage Learning Journal
29(1), 5-11.

www.ijee.org



International Journal of English and Educationgs
ISSN: 2278-4012, Volume:6, Issue:2, April 2017

Appendix A

Questionnaire (students)

This questionnaire is designed to investigate ymenceptions and perspectives on the use of
dictionary in Writing Skill tests at KKU.

Please write your responses or tick oné that best represents your view.

Please respond to all sections of the questionnaire

Part one: biographical data
Name: (Optional)

Age:

GPA:

Level:

Part two: Choose the complement that best conveysyr opinion.

1. When | use bilingual dictionary during Writing test....................

A. | can write faster.

B. | can write slower and more carefully.

C. There is no difference in the speed of my writing.

2. When | use bilingual dictionary during Writing test.........................

A. | can write better sentences because | can chbesgpropriate words.

B. | cannot choose the appropriate words to put irsemtences and paragraphs.

C. I do not know whether the words | use are appropfier the meaning of the paragraph

as a whole or not.

Part Three: Do you agree or disagree with the folling statements.

1. Itis important for me to bring my bilingual dictiary with me during Writing tests.
Strongly Disagree Disagree Agree Strongly Agree

Explain why.
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2. If l use a bilingual dictionary during Writing testmy marks will be higher.

Strongly Disagree aYyesee Agree Strongly Agree

3. | am satisfied with my ability to use bilingual tanary properly in Writing tests.

Strongly Disagree Dis=e Agree Strongly Agree
Explain why.

4. | think that using bilingual dictionaries during ifng tests needs training.

Strongly Disagree Disagree refegy Strongly Agree

Thank you very much for your cooperation and time.
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Appendix B

Questionnaire (teachers)

This questionnaire is designed to investigate ymrceptions and perspectives on the use of the
dictionary in Writing Skill tests at KKU. There i right or wrong answer for each question.

Name: (Optional)...........ccooeviiii i,

Please respond to all the parts of the questioanair

Part One:
Choose the complement that conveys your opinion.

When my students use bilingual dictionaries dukvigting tests,................
they can write faster.

they can write slower and more carefully.

there is no difference in the speed of their wgtin

Ow>r

When my students use bilingual dictionary duringtiMg tests,.....................

they will write better sentences and paragraphs.
there will be no difference in their writing.
they will have many writing mistakes.

Owx> N

Part Two:

Read each sentence below and mark the choice ttstows how much you agree with it.

1. Itis important for my students to bring bilingwhttionaries with them during Writing tests.
Strongly Disagree Disagree Agree Strongly Agree
Explain why.

2. If my students use bilingual dictionaries dgrWriting tests, their marks will be higher.
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Strongly Disagree Disagree Agree Strongly Agree

3. I am satisfied with my students' ability to userglal dictionaries properly in Writing tests.

Strongly Disagree Disagree Agree Strongly Agree

Explain why.

4. | think that my students misuse bilingual dictiaearduring Writing tests.

Strongly Disagree Disagree Agree Strongly Agree

5. | think that using bilingual dictionaries duringsts requires prior training.

Strongly Disagree Disagree Agree Strongly Agree

Part Three:

Answer the following question.

What are the types of mistakes your students maanwhey use a bilingual dictionary in
Writing tests?
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Thank you very much for your cooperation and time.

Appendix C

Write a short essay abohibnesty and include a situation that happened to you aitthonest
person, or a situation in which you were honest.
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