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Abstract: This study is an attempt at investigating whetkegiching culture have any
significant effect on Iraqi EFL learners' achieverhe To fulfill the aims of the study, the
researchers adopted the experimental design . ahgke of the study consists of (69) students
divided into (35) students for the experimentalupr@and (34) students for the controlled one.
The sample is randomly chosen from University gadi/ College of Basic Education /English
Department in the second term of the academic (2&i6-2017) .

A test is designed and validated to be used pee and post test for the two groups of the
students. The test is done after teaching cultareach group seperately for two months (from
October 2016-December 2016). The exprimetal groap taugh using instructional program,
whereas the contrlled group was taught by the tradal method only. The data are analyzed
statistically by using t-test formula to measure difference between the performance of the
experimental group in the pre and post test. Thia dae analyzed statistically by using t-test
formula to measure the difference between the peence of the experimental group in the pre
and post test.

1. The Statement of the Problem

The idea that foreign language teaching hasultural dimension is not a new one.
Throughout the history of language teaching it hbsen possible to distinguish
different links between language instruction andtuta teaching. The term ‘culture’ has
come to be used with a wide range of meanings wdoeler a wide range of activities.

In the past this has been operationalimedmodern foreign language teaching
and learning mainly in terms of the study of literea written in the target language and
the knowledge of facts about the target culture,remoecently affective, skill-based
learning objectives such as to learn how other lgeolve, to identify with the
experiences and perspectives of people in targahtdes and communities, to be able
to empathies with target language speakers, omnderstand that there is a reality
beyond the (negative) stereotypes we may have loérgt have come to the fore which
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emphasis social and affective domains (Pachler :839981). Chastain (1988:298) |,
states three reasons on why culture componensoiscrucial in language learning .
First , language and culture are inseparably bound therefore , complete
comprehension during any type of intercultural dese upon the participants
awareness of the social and cultural significanck tbe words and expressions
employed . Language is used to convey meaning , rbeéning is determined by the
culture. The second reason for the inclusion oftucal is intercultural understanding
itself . International understanding is one of thasic goals of education in the modern
, Iinterdependent world community of nations .Thérdthreason for stressing culture in
language classes has to do with the students .

1.1 Aim
This study aims at:

1- To investigate the students' awareness of teasons for learning English despite the fact
that their culture is different from the targetdaage.

2-To investigate the students' attitudes towardsniag English, and towards English as a
subject on the college syllabus.

3-To help students to become more aware of cormaltbehavior in common situations in the
target culture.

1.2 Hypotheses
The aim of this study will be achieved tingb verifying the following hypothesis:

1-There is no statistically significant differentetween the culcture achievement of the
students who are taught according to an instruatiprogram and that of the students who are
taught culture according to traditional techniques.

1.3 Value

The value of the study stems from the ifiance of learning to culture as an essential
aspect of the process of teaching EFL. Cultureery ¥mportant to be mastered by learners of a
foreign language. This study may also be valuabtetéachers of English, teachers trainers,
educators, supervisors and EFL learners.

1.4 Limits

This study is limited to first — year stutievmorning class at the Department of English,
College of Basic Education .University of Diyalajrohg the academic year (2016-2017).
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1.5 Definitions of the Basic Terms

For the purpose of clarifing the major termsicka are used in this study they are defined as
follows:

1.5.1Impact

Good ( 1973:195) defines it as the effect of thpegdnental factor under controlled conditions
on the control variables.

1.5.2 Culture

Culture may mean different things to different peojn the anthropological is defined as the
way people live (chastain,1988:302).

Section Two : Theoretical Background

2. What is Culture?

Rivers (1981:316) , states that the cultofe a people refers to all aspects of
shared life in a community . Children growing up & social group learn ways of
doing things , ways of expressing themselves ,swalfy looking at things , what things
they should value , and what things they shouddspise or avoid , what is expected
of them and what they may expect of others . Thattsieudes , reaction , and unspoken
assumptions become part of their way of life withdbeir being conscious of them .
Culture can be defined also as an integrated rmysiE learned behavior patterns that
are characteristic of the members of any givetietp . It refers to the total way of life
of particular groups of people , and includes weng that a group of people thinks
, says , does , and makes. It is systems ofudgtt and feelings and is learned and
transmitted from generation to generation (khol86L23 ).

Culture is seen as a blueprint that guides behavior of people in a community
and is incubated in family life . It governs our hbgior of in groups , makes us
sensitive to matters of status , and helps us kmdvat others expect of us and what
will happen if we do not live up to their expecteis . Culture helps us to know how
far we can go as individuals and what our respdlitgibs to the group . It is a way of
life , and the context within which we exist , tkin feel , and to relate to other . Culture
might also be defined as the ideas , customs |sskihrt , and tools that characterize a
given group of people in a given period of timed®n 2007:188) .
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2.1. Culture Awareness

Cultural awareness is seen as a sensititotythe impact of culturally induced
behavior on language use and communication (Tomalhd Stempleski 1993:5). The
importance of cultural awareness is made clear byas@in (1971:303) saying that
introducing culture to the foreign language claserogives learners a sense of reality
because the explanation of cultural topics thnodlge course helps students to relate
the often abstract sounds and forms of a foreigguage to real people and places.

According to Al-Mutawa and Kailain, (1989:90)91 the following strategies are appropriate
for fostering awareness and interest in the foreigture in the classroom :

a-The environment of the classroom should revealeasp of the target culture , this
can be done through the use of bulletin boards || p@&tures , maps , magazines |,
newspapers , etc . For example , on bulletin boagpdpils may display facts or
information about the foreign country , highlightirent events in that country, mount
comic strips , newspaper clippings and topic of egah interest , and copy out popular
pieces of poetry , proverbs , anecdotes and thee lik All these cultural items should be
produces in the foreign language and be replactdnew ones at regular intervals .

b-The teacher should provide the class with objeots pictures representative of the
foreign country (e.g. money, costumes , stamps ¢ guctures of historical or
interesting places ) . These can be supplementechpgpyopriate books , stories , and
magazine so that pupils can familiarize themselidis the foreign culture.

c-The language teacher may ask pupils as individualssmall groups to undertake
projects such as drawing maps , writing timetalbdesl dialogues . The teacher should
select cultural activities that suit the pupils’ aleing level and interests .After
completing the projects ,the teacher conducts cllissussion to arouse pupils’ interest
in the target culture . Such discussions shoulde gwpils a chance to compare foreign
cultural materials with similar materials in themative culture , or focus on the pupils’
attitudes towards the people of the foreign cultnréneir way of life.

d-The teacher can encourage his pupils to listersangs and music of all types of the
target culture , to have pen pals in the foreignunty , to listen to recordings of
lectures , or to watch illustrated talks on modéechnology , etc .lt is necessary to
conduct such activities in English to enhance @ffeclearning of both the culture and
language.

e-Literature , in its broad sense , provide an ¢éffecinstrument for developing cultural
insights since it reflects the accomplishments otaenmunity in various fields . It also
illuminates its characters , customs, registers.
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f-Experts in the target culture , or pupils who haeeently visited an English-speaking
country can be invited to talk about their expergnin the foreign country . It is
helpful to illustrate their talks with photographs video films , etc. Such aids will
arouse the learners’ curiosity and interest andnugite curiosity about the target
language .

2. 2. Language and Culture

Culture is closely linked to language and itse uand that in order to communicate
successfully and proficiently knowledge of cultuse important. A language is a part of
culture , and a culture is a part of language ; tihe are interwoven so that one cannot
separate the two without the significance of eitterguage or culture . The acquisition
of a second language , is also the acquisitionsafcand culture (Brown 2007:189).

The relationship between wusing language for mroanicative purposes and
developing a cultural awareness is fundamentallypoitant. Learners need to
understand that speaking another language is notelynea question of one-to one
relationships. It is only as a result of such alization that they will ‘acquire new ways
of conceptualizing the reality they take for granhtas natural’ (Byram 1997:10 ). The
recognition, for example, that a word in English ynaometimes have similar and
sometimes different  cultural associations whendu&y speakers of another language
is essential if communication is to be achievedhaut ambiguity. When words have
culturally different associations, learners need aoaticipate such potential problems to
avoid misunderstanding. Language and culture arextricably linked when social
relationships are involved. Two cultures may, fokample, have politeness forms
which not only have to be learned as language bbiclw also have to be used
appropriately (Field ,2000:157).

2.3. TheMost Common Approaches to the Teaching of Culture

In the history of the teaching of culture ,felient approaches can be noticed . Some
of them have lost Ground ; some have had and Iséille dominant positions . These
approaches can be classified in different ways@ddilowing :

2.3.1. Comparative Approach

It emphasises that foreign culture should rblated to learners’ own . Buttijes and
Byram (1991:13, cited in Edignton 2000:136) clairhatt instead of proving learners
with a one-way flow of cultural information , theshould be encouraged to reflect on
their own and foreign culture . The comparative rapph draws on the learner's own
knowledge , beliefs and values which form a basis $uccessful communication with
members of the other culture . Byram (1994:43) atest that learners cannot rid
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themselves of their own culture and simply stem iahother . For learners to deny their
own culture is to deny their own being . While thssence of the comparative approach
is to provide a double perspective , it does naam that learners need to evaluate
which culture is better . Instead , students le#rat there are many ways of doing
things , and their way is not the only possible one

2.3.2.Thelntercultural Approach

It is based on the idea that culture is best lehrtfteough comparison . Though the
focus is on the target culture , the intercultugbproach deals with the relations
between the learners’ own country and the couwtutyitries where the language Iis
spoken . It may include comparisons between the tamd it develop learners’
understanding of both . The am is to develop leen intercultural and
communicative competence , which would enable théon function as mediators
between the two cultures ( Risagar 1998:243-252).

2.3.3.The Multicultural Approach

It draws at the idea that several culturesstewithin one culture . The multicultural
approach includes a focus on the ethnic and litiguigliversity of the target
country/countries as well as on the learners owAs. in the intercultural approach ,
comparison is important . Risager also stress thabalanced and anti-racist view of
cultures should be involved (lbid:246).

2.3.4 The Problem-Oriented Approach

It aims at getting learners interested in the otbelture and encourage them to do
some research on their own . Seeyle (1993:47) s $ee teacher’s role in defining the
problem that interests learners . He claims that iore precise a problem is the is the
easier it is for a learner to reach the desireccawneé . The teacher should also guide
learners in the bibliographic work .

2.3.5. TheTask-Oriented Approach

It is also based on learners’ own redearclLearners work in pairs or small
groups on different aspects of the other culturdhey share and discuss their finding
with others in order to form a more complete pietur Lastly , learners interpret the
information within the context of the other culturend compare it with their own
(Tomalin and Stempleski 1993:9).
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2.4.TheMain Goals of Teaching Culture

Tomalin and Stempleski (1993:7-8) , and Rived8{1:323-324) , mention nine goals for
teaching culture as the following :

To increase their awareness of cultural connotatioh word and phrases in the
target language.

To help students to develop or understand tha faat all people exhibit

culturally conditioned behavior.

To understand that people act the way they do Isecabhey are using options
the society allows for satisfying basic physieaid psychological needs .

To understand that such social variables as age ,,s&ocial class, and place of
residence affect the way people speak and behave.

To demonstrate how people conventionally act in thest common mundane
and crisis situations in the target language.

To be aware that culturally conditioned images @a%sociated with even the
most common words and phrases .

To be able to evaluate the relative strength ofeaetplity concerning the target
culture in terms of the amount of evidence substang the statement.

To develop the skills needed to locate and orgamizgerials about the target
culture from the library , mass media , and perksobservation.

To possess intellectual curiosity about the targefture and to empathy towards
its people .

2.5. The GuidelinesUsed Inside Classroom for Teaching Culture

Brown (2007:133-134) , mentions some guidelirteat could be considered in the
classroom:

a_

A students cultural identity is often a deeply sdabundle of emotions . Practice
empathy as you relate to your students in cultunakters : behavior patterns and
expectations ; expected relationship to authoritfamily , and peers ; ambiguity
tolerance , and openness to new ideas and wayshiokirtg ; students attitudes
towards their own and the L2 culture ; their view wmdividualism versus

collectivism ; linguistic conventions of politengssformality , and other

sociopragmatic factors.

Recognize the cultural connotations and nuancesEpflish and of the first

language of your students . Capitalize on thenour yeaching.

Use your classroom as an opportunity to educater ystudents about other
cultures and help them to see that no one cultsirbetter than another . Practice
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in words and deed your respect for your studentdeeply ingrained emotions
that stem from their cultural schema .

d- As cultural differences emerge , help your studetutsappreciate and celebrate
diversity . Especially in an ESL context where sttd in the same class may
represent many different cultures , try to make ryolassroom a model openness
, tolerance , and respect .

2.6. The Teacher Role

Teachers are responsible to provideeirt students with the needed
information about the foreign language culture heyl can help students see that beliefs
, values , norms , and attitudes are part of ewetjure and that different cultures often
value the same things , even though it is not awayident . They can also help
students differentiate between various culturalnidies by making them aware of their

own cultural practices and those of their classmafé/intergerst and McVeigh 2011 :
15-91) .

According to Chastain (1988:301), the adiuof the teacher is a crucial factor in
determining the extent to which cultural objectivage attained . If she expects all the
students to love the second culture as much as ces , she is certain to be
disappointed. If she attempts to indoctrinate thedents with attitudes from the second
culture , she will most likely be rejected by thejarity of her students . In short , the
teacher should not insist that the students emuiate own affinity for and commitment
for the second culture . The teacher tasks is tockematudents aware of cultural
differences , not pass value judgments on thoséerdifces . she is to acquaint ,not
indoctrinate . Chastain also mentions that the hieacshould be enthusiastic about
second cultures , but this enthusiasm should alwagsmoderated by the realities of
students’ situation .

2.7. TheLearner Role

Byram and Fleming (1998:3) , and a§hin (1988:300)
classroom learners should:

, State that

a- Work with authentic materials derived from the coomities, who use the
language.

b- Be able to contact with the native speakers ofahguage.

c- From the contacts and materials appreciate the lagitds and differences
between their own and the second language.

d- Use this knowledge to develop a more objective vigiwtheir own customs and
ways of thinking.
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Make the second language teacher promise to takee rdependable role in
presenting culture.

Identify the subtle differences in their own cudiuof the second language they
are leaning and behavioral modification exerciseslme given in the class.

Learn to recognize cultural patterns of behaviod asommunication , and to
function within the parameters of those new exgexta.

Learn that culture shock is a normal reaction , #mely anticipate ways to deal
with new and uncomfortable situations .

Develop a greater tolerance for those whose valuedtitudes , and beliefs are
different from theirs , and that they will learn tmanage change and growth
successfully in their lifetime .

2.8. Strategiesfor Teaching Culture

Brown (2007:20-21) , and Hadley (2003:3BD) present the following

strategies for teaching culture :

a-

Individualism : as a characteristic of culture opposes collestiv (the word is
used here in an anthropological , not a politiceahse ) . Individualist culture
assume that any person looks primarily after his her own interest and the
interest of his or her immediate family (husbandwife , and children )
Collectivist cultures assume that any person thmodgjrth and possible later
events belongs to one or more tight (in group) amfrwhich he or she cannot
detach him or herself . The in group protects thierest of its members , but in
turn expects their permanent loyalty . A colledivisociety is tightly integrated ;
an individualist society is loosely integrated .

Power distance : as a characteristic of a culture defines th&eréxto which the
less powerful persons in society accept inequaht power and consider it as
normal . Inequality exists within any culture , bthe degree of it that is
tolerated varies between one culture and another .

Uncertainty avoidance : as a characteristic of a culture defines theergxtto
which people within a culture are made nervous siiyations they perceive as
unstructured , unclear , or unpredictable situatiomhich they therefore try to
avoid by maintaining a strict codes of behavior dmlieve in absolute truths .
Cultures with a strong uncertainty avoidance arBvec, aggressive , emotional ,
compulsive , security seeking ; cultures with a kvaacertainty avoidance are
contemplative , less aggressive .

Masculinity : as a characteristic of a culture opposes fanityn. The two
differ in the social roles associated with the bgital fact of the existence of
two sexes , and in particular in the social rok&sbaited to men .
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e- The lecture : this strategy can be affective if teachers aegefal to keep it
through , enliven it with visuals , realia , andcaunts of personal experience |,
focus on some specific aspects of cultural expeee, have students take notes
, and use follow-up techniques in which students tlse target language actively
, either in order to ask questions or to practice tew vocabulary , structures ,
or situations in the lecture in a cultural context

f- Native informants : they can be valuable resources to the classrtescher |,
both of sources of current information about thegea culture and as linguistic
models for students . Universities with exchangegmms often have several
teaching assistant from the target culture , mahybom are the same age or a
little older than the students studying the languag Native informants might
also be identified within the community if exchang&udents are not available .
Native speakers may be invited to come to the wass for an informal
discussion with students on a specific topic , dweyt might be asked to
participate in an audio- or videotaped intervievsituwational role-play .

g- Audiotape interview : information about the target culture may be Igasi
obtained by means of an informal interview with ative speaker . Several
examples of taped interviews done in French by hiegc assistants at the
university of lllinois , with accompanying pretining and post-listening
activities .

2.9. Problems and Dangers of Teaching Culture Rivers (1981:323) , mentions
that there are certain problems in attempting tachea culture , whether one’s own or
that of another language group . Students who hexperienced a uniform culture
often suffer from culture shock when confronted hwidifferent ways of thinking , and

reacting . It is important to convey cultural copitse dispassionately and objectively ,
so that students do not feel that the teacher dersieverything in the new culture to
be better or worse than the students’ native calturStudents try to understand why
things are as they are in the new culture , and sd doing , they learn to understand
why they are as they are in their own culture . theo problem is by attempting to fit
complicated cultural systems into a simplified feamork which is comprehensible to
an early level student , we run the danger of itnpgror reinforcing stereotypes of
attitudes and behavior . Too much emphasis on Kutice or the different in superficial

details makes another culture weird and irrational

On the other hand , Chastain (1988:316) , stsessethat the number one problem is
how to provide the culture information needed . Waeachers , Through no fault on
their own , are simply not equipped to teach celtur Teachers can incorporate
teaching-learning activities geared toward cultwigectives into their classes . Another
major problem is how to device ways of presentingtuce in such a manner that the
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students can comprehend and relate to the infoomati Learning experts say that
students must be able to relate to course contéDulture content must be presented in
at a level and in a manner to which the students attach some relationship between
the information and their own background experisnce Another problem is that of
Finding time in the class period to include culture

One danger in teaching culture is that languagachers may attempt to teach
culture when they do not have the knowledge or e@pee to do so . Such attempts
may do more harm than good . If the second culisreresented in such a way that
false to impressions arise , the alternative of adture is preferable . The second
danger is the amount of work done in the first leage in many classes in which the
teachers stresses culture . While few second-lgggu@ducators would currently
recommend banning in the first language from thes<l, work done entirely in the first
language obviously does not lead to second-langwagemunication skills . The third
danger is that the culture content selected for dless may concentrate on the on the
unusual , the bizarre , and the esoteric to thdusian of the basic characteristics of the
culture . Culture activities should not be turnedoi some sort of circus freak show .
Occasionally , the teacher may contribute to suclstwdent reaction by concentrating
only on the differences between the cultures ratthem on the total pictures of any
given culture segment . In order to avoid confusemd misunderstanding , the teacher
should describe all aspects of the situation (Glia4t988:317) .

Section Three: The Procedur es.

3.1.Experimental Design

The design of this experiment includes thlecion of two groups randomly. Both groups
were submitted to a pre-posttest. The experimegtalip was taught culture through using
instructional program, whereas the control grougs weught culture according to traditional
stragegies. The scores of both groups were comparsek if there is any significant difference
between the two groups or not.

3.2. Population and Sample Selection

The population of the present study is firsttystudents, morning class at the Department of
English —College of Basic Education- Diyala Univsrsluring the academic year (2016-2017 ).
The sample has been chosen randomly from the populmmentioned above. There are two
sections for the first stage at the departmentrgjfligh, they are sections ( A) and ( B ). One of
these sections has randomly been selected to exgeimental group and the other one to be
as control group. Section A included ( 37) studemd section B included ( 38 ) students. Two
students from A and four from B are excluded fréva éxperiment because they are repeaters in
this grade. Thus the final number of the samplgestbis (69) students. See Table (1).
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table (1) The Number of Subjects before and &keluding the Repeaters

Group Section No. Repeaters Final No.
EG A 37 2 35
CG B 38 4 34
Total 75 6 69

3.3.Equivalence of the Sample

The researcher tried to control some of theabées that may affect the experiment. These
variables are : students' ages , parents' educatidnthe students' scores in the pretest. The
differences were tested at 0.05, level of signifteg using the t-test formula for two independent
samples and chi-square formula. It was found oat the subjects of the experimental and
control groups were matched on the above mentimagdbles since there are no statistically
significant differences between the two groups.

3.3.1.The Age of Students.

The age of the students of the control graicompared with that of the experimental
group.The researcher used the t-test formula foritdependent samples. The average age of
subjects in both groups was different. The meathefexperimental group was (18.86) months,
and that of the control group was (18.9) months.tttest score was (0.223) which indicated no
significant difference at (67) df between the twoups in age. See Table ( 2).

Table ( 2) The Mean, Standard Deviation and tealf the Subjects’ Age

Group No. M SD Df T-value
Calculated | Tabulated
EG 35 18.86 0.39
CG 67 0.223 2.00
34 18.9 0.57

3.3.2 The Level of Fathers' Education

Chi-square formula is used to determine ivaethere are any significant differences among
the two groups in the level of fathers' educatBaucational qualifications are classified as
follows:
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Table ( 3 ) Frequency and Chi-square Value foriRéhers’ Education

Chi-value
S
= D & & = S o -
Group No. | 3 3 3 S o 5 | Df S =)
@ < = ) oY) 2 = =
Q = < [ ?_J'_
5] = T 5)
o o
EG 35 2 10 7 5 3 8
CG 34 1 7 10 6 4 6] 3 | 1451|7815
Total 69 3 17 17 11 7 14

3.3.3The Level of Mothers' Education

As for the mothers' level of education, ¢algh) shows that there was no significant
difference as well, and that the two groups wengwdent in this variable. They were treated in
the same way as in dealing with the level of fatheducation.

Table (4 ) Frequency and Chi-square Value foMloghers’ Education

Chi-value
=1
= 2| & g 2| 3 ol &
Group No. @ 3 3 S o 3 | df o S
5| 2| 2| B| 3 & | 2| ¢
) o3| 7| < S| B
D c
= )
EG 35 6 10 5 6 4 4
CG 34 5 9 6 8 4 4 410791 9.49
Total 69 11 19 11 14 8 6
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3.3. 4. The Students' scores on the pre- test

To ensure that the sample subjects arevalgmt in their previous English language
proficiency, the researcher applied the readingltefore starting the experiment. The data of the
subjects were recorded and statistically analyzedsing t-test. Table ( 5 ) shows the mean and
the standard deviation of each group in Englislviptes learning. The results analyzed indicates
that there are no statistically significant difieces between the experimental and the control
groups at (0.05) level.(See Appendix ).

Table ( 5) The Mean, Standard Deviation and T-walfithe Students’ Achievement
on the Pretest

Group No. M SD Df T-value

Calculated | Tabulated

EG 35 14.542 4.094
67 0.67 1.99

CG 34 13.852 4.557

3.4.1. Validity of the Test

One of the most important aspects whichtrhasconsidered when selecting or constructing
a test is its validity, which can be defined as &swing the instrument appropriateness to meet
the identified educational needs of the teached@l,.4961:50). According to McNamara (2000:
133) validity is "the extent to which a test metbts expectations of those involved in its use, e.g.
administers, teachers, candidates and test scers.'Us

3.4. 2. Reliability of the Test

Reliability is a quality of the test scoresigfhrefers to the consistency of measures across
different items, test forms, and raters and otheracteristics of measurement context (Lado,
1961:330).  According to Harmer (2001:322), adytest should give consistent results. In
practice, reliability is enhanced by making testriactions absolutely clear, restricting the scope
for variety in the answers, and making sure thgttdenditions remain constant.

3.5.1.Behavioral Objectives:
The behavioral objectives of this study are :

a. To analyse the students' awareness of their redeomsarning English despite the fact
that their culture is different from the targetdgaage.
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b. To analyse the students' desire to learn English.

c. To analyse the students' attitudes towads learBimgjish , and towards English as a
sugject on the college syllabus.

Section Four :The Results Conclusions, Recommendas and Suggestions.

4. The Results of the Post-test

The results of the pupils’ performance on the ptesdt reveal that the average score of
the (EG) is (20.142) with a standard deviation (8D}J4.619) which is higher than that of the
(CG) which is (14.059) with an SD of (4.928). Thé&fadence between the two averages is
statistically significant because the tabulatedltig is (1.99) at the P>0.05 and a df of (67) while
the calculated value is (5.289). This indicatest ttinere is a clear difference between the
students' achievement of the (EG) and that of @@&)(Table (6) below shows the detailed
descriptions of the results of both groups on th&tptest.( See Appendii ).

Table (6) The Students’ Results of the Post-test

Test Group No. pf M ean < of Calculated t- | Tabulated t-
Pupils value value
No. EG 35 20.142 | 4.619
67 5.289 1.99
No. CG 34 14.059 | 4.928

4.1. Conclusion

In developing cultural awareness in the classrobns important that we help our students
distinguish between the cultural norms, believes habits of the majority within the speed

community and the individual or group deviationgnfr some of thses norms. The teaching of
culture can and does raise a cultural awaernegse@ption, and acceptance of other cultures,
and has also been shown to increase an awarenessdeht's own culture as well. By having

language students put themselves in a positiorctt@s native speaker through role play or by
having students interact directly with native smrakthrough participation in ethnographic

interviews, language teachers are opening up doordsnguage students that otherwise remain
closed without the introduction and explorationtbé target culture. Establishing a tolerant
classroom atmosphere in which all cultures areratdld and explicity teaching about target
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culture enables language teachers to affect steddtitudes towards the target language and
culture in positive way.The goal is to foster aternultural competence that language students
can take with them when the language classes ameimwrder to fully capable of handing all of
the communicative challenges of speaking a L2 aidl. of interacting with the target language.

4.2 Recommendations
In the light of the finding and the due@gure, The researchers recommends the following:
4.2.1. Recommendations

1-Instructors are recommended to select cultural t@otording to students' background
knowledge as well as their needs and interest.

2-Help students become more aware of the fact trethte culture is a highly interactive
process.

3-Adopt and adapt the updated and appropriate metihagsaching culture and try to overcome
the challenges and difficulities.
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