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Abstract: The present paper has ascertained to the qualiseasch in English
Language teaching. It treated as potential and dessl the gap in English language
teaching and research and analyzed its quality aeseng requirement. The present
has consolidated the survey results and discussitindarifies the teaching methods
and approaches in terms of English language tearhmthe class room. How the
quality research will assist the review of the pgolgical practices. It also deals with
the concept of research, research culture and tutsdnal response towards the
present English langue research. @ How these woltgbute in evaluating and
designing the pedagogical decisions in the teachleaging process.
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The present English language teaching researchitgdtas been suffering from quality
deficit. Those impacts on teaching and learningc@ss so the concern researchers are very
careful about producing quality in their languagaching research. As lazaraton’s, the quality
research, criteria applicable in this context. Vithmused on applied linguistics is the strong base
for sound research and teaching. It opened thghitssinto the process of language research
teaching and learning. It has become a thrustfardanguage researchers and opens a way for
future needs of the language teaching and reseatimodifications. Obviously it begins with
research trends, debates, workshops, seminarsaridrences and Journal Publications. The
present researchers drawn attention thorough sgwess of quality and quantitative research,
(Holiday 2007). In recent years, the English laaggiteaching research problem has been akin
to class room activity. The quality research detva good member of methods and approaches
in teaching. Sound English language teaching reBempacts on pedagogical decisions further
it resolves lapses in teaching, research and legrniThe English language teaching research
provides to understand the scope of teaching mapge in the class room and teacher’s
response towards teaching practice, and their apprdor their teaching abilities and
development. It shows relationship between researah professional practice. It generally
practiced and more informed use and makes involaémeesearch, that can create their quality
in teaching practice. Their quality and quantiynduage teaching and research, show their
beliefs and the nature of research. It can descnldifferent teaching contexts. Research is
considered a long time activity dominated by thsifpasm, the assumptions, tests hypotheses of
the research, the research problem can be apprémsedgh a process of doing careful
experimentation by constructivism that denied thgedtification of knowledge, instead to
understand, through locally situated investigatibime teacher research participants instructional

Copyright © International Journal of English and Education | www.ijee.org



International Journal of English and EducationjiZ=t

ISSN: 2278-4012, Volume:2, Issue:3, JULY 2013

and research analyses and perspectives are reedgaid reflected on the ongoing teaching
approaches and methods. It can be clarified thralg conceptual and methodological issues of
the research. As perry’s (2005) suggests thatdgkearch can be placed on quantitative and
gualitative doing. Focusing on practical issugheathan conceptual contours. This pragmatic
view accepts a multiplicity of positions and regetd impose on single version as it places the
quality of research, emphasizing centrality of tesearch problem and the importance of
situational factors in the pedagogical decision imgk In this area of research relates the useful
characterization in terms of pursuit, situation.

Teacher’s views on research:

Within the parlance of sound research activitye #trand of inquiry has focused on
establishing, what teacher actually think abouéaesh. the inquiry has been initiated to define
the impact on an understanding of teacher’s corarepif research and their role in research.
Hence, | want to formulate the following concepis.Whether research had influence on
pedagogy or not. ii) Is English Language teachiagearch might have an impact on their
teaching process. iii) Would research activityyvegan understanding the nature and process in
research activity. The study also explored thieuat of the teacher’s research activity. This
study assures a qualitative analyses with expetehetudy and adopting mixed methods and
approaches that includes in the qualitative aspécesearch. Now the research in teacher’s
English language teaching shifted towards practcal contextual research problem issues.
The qualitative and quantitative approaches canntegrated and based on interviews with
teacher researcher practices.

Teacher’s research activity

The teachers research activity has linked withtirtgonal involvement and their attitude
towards research. In recent times, there have egember of funded initiatives in our country
that aims to promote. As Worrall rightly says titaheeds specific issues to be understood in
teaching and learning. The present study hasiglgled by three reasons, why a teacher has
been moderately involving in their research agtia} The lack of external pressure to do so b)
Lack of time, and c)personal dispositions. In otdeunderstand the research activity process in
the institutions, Boarder (2005) conducted intemgewith educational providers who were
known to be involved in and supportive of practionesearch. To conduct this, the study of
autonomy in feedback that provides useful illugtratof how an impressively wide range of
methods (questionnaires, interviews, protocolssstizom observation and other relevant
documents)are to be included and worked out. iBxdbnnection the present study, focused on
categorization of teachers participated in researbb were identify as a serious researchers.
The research activity at the institution level ass@amined and found they had organizational
commitment to participate in research, with rectigniof time and resources required to do this.
The main influence of the institution on teache€search activity prioritized in number of other
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sources ( eg. Ebbutt, 2001; Handscamb & Macbedlf3;2it indicates the main barriers to
teaching knowledge use are not at the individusistance, but originated in an institutional
culture that does not foster learning. Overall Bmglish language teaching research has been
growing interest in recent times not only in theuna of teacher’s activity but the institutional
role in shaping this activity.

Research Activity in Language Teaching

English language teacher’s research activity negdrupied a little area but significant.
It illustrates the notion of research tied to qitative and statically methods and the role of
English language teaching research in the teaclpeofssional lives. The Teachers research
has continued to build and grow on quality resealtchontributes to our understanding of the
teaching happenings in classrooms and allows amatyse the teacher’s perceptions and their
approaches in terms of teaching research. In theegbof second language teaching research in
India, is stereotype, exposing and dynamic intgrlf experience, belief and practice, findings
supported by research. This yields further researnd also discussed the teachers working
conditions which may be hurdle for their researclividy and the strategies through, which
teacher’s research activity might be achieved thality research. It has included such as
attitudes, factors and knowledge and skills. WHaattor may support or discourage them from
involving in research. These issues have becon® dinong evidence that can promote
initiatives aimed at promoting research activity.

Method

The present study comprises method and matehalswill be used to obtained and
analyze the information. The compiled informatisnmade standardized. The combination of
genre and analyses are focused on group interveavasexploring teaching perspectives.

Administration

The questionnaire was administered to teachergaskshops, ELT programme at Indian
university level. All, 31 teachers were invited tomplete the questionnaire which was
distributed and collected.
Results

Questionnaires were responded by 19 teacherssesyieg a response rate of 61.3%.
The data were analyzed using SPSS12 section 1 adl@d (i) The country where teachers
work (i) Years of experience as an English TeadghgrQualification with regard to ELT and
general language (iv) Type of institution / Univiegrd Deemed University (v) The age of the
learners respondents taught most often. As patteofesearch programme the questionnaires
administered to teachers in respect of the teaatomgexts in the institution. This information
used for comparison, the respondents were homogenaeveral respects and this was reflected
in their responses, they all worked at Universjtteaching students in their early 22-23 between.
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The results of the items section 1 summarizedhtetl and 2 below, in terms of experience, the
largest group of teachers belonged to 10-14 yegpsreence group. Their research problem
revealed with teachers questioning behavior throlggson observation, semi structured
interviews and formal group discussions. used lodghal activity participation in classroom
literacy events. The influence of cultural and @tional background on performance and
classroom behavior has also preserved a relevaatfar qualitative researchers.

Design

The completed and collected data had six secBaationl The collected data about the
teacher’s research (Qualification and ExperienatiBn 2 The use of research scenarios was
suggested by the work and their view of reseaneppgssting the range of activities with different
characteristics (Methods, Data, Outputs) and aksdke teacher’s choice. Section 3 Discussion
of different approaches to research in order testigate the characteristics of the quality of the
piece of research work. Section 4 Institutionditades to research was suggested by the
empirical work. Section 5 & 6 Why teachers do anchdt involving research. While in terms of
qualifications stands out almost 67.3% of the teeslare Masters degree in English Language
and Literature. This reflects the university ba&&d context in which this study develops.

Conceptions of Research
Section 2 & 3 of the questionnaires observed medpots views of what type of research
could be considered as a quality research.

Evaluating Research Activity

In Section 2 the research scenarios, the teaghas asked to indicate at what extent the
handled activities described in ten scenarios, drethey want or do not want to do research in
Table 3 the findings for this question was sumneatin Table 4.

Table 1
Experienced teachers response
Year: Numbe %
0-4 1 2.C
5-9 3 25.C
1C-14 17 33.2
15-19 4 16.¢
20-24 4 10.¢
25+ 2 12.5
Total 31 10C
Table 2

Highest qualification teachers response
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Quialificatior Numbe %
Certificate Courst 1 2.C
Diploma 4 12.2
M.A Linguistics 4 8.2
M.A lang. lit 21 67.2
Doctorate 1 10.z
Total 31 10C

The teachers selecting four possible rating feeaech scenario these results fallen into two
categories for each scenario ‘Not research’ andb@bly not research’ and Research (probably
research and definitely research). This indicaibedoverall direction of the teacher’s responses
to words English language teaching research agtivit

It shown possibility to extract from the researmkthodology literature. A number of
commonly cited elements, problem or question, datdysis, interpretation.

Table 3

Scenarios rated by teachers

1. A teacher noticed that an activity it not used dffective class and thought about this afterdlass and made
some notes in the diary. Tried something diffeieribhe next class.

2. A teacher read about a new approach to teaamdgvriting and decided to try out in the next slas

3. A teacher was doing an MA course it read sevmaks and articles about grammar teaching.

4. A university teacher gave a questionnaire alfweiuse of computers in language teaching. 8tatiwere used
to analyse the questionnaires and wrote aboutimads.

5. Two teachers were both interested in discipding observed each other’s lessons once a weekrfontBs. And
wrote about and made notes and how they control ¢lasss.

6. To find out which of two methods for teachingabulary was more effective, that was tested irttloeclass.

7. A head of the department interacted every teaickvidually and asked them about their workirgnditions.
Accordingly the head of the department made ndbesitethe teachers answers. The same will be tegdo the
higher ups.

8. A teacher gave lessons to the 30 students dritiegeesponse in feedback. The same will be rthoger to the
teacher and the concern information will be helpdulecide what to do in the next class.

9. A teacher asked his other participants to waiteessay about the ways of motivating the learo&isnglish
language. After reading the assignments the tedrdieer decided to write an essay about ideasitaiotivation.
The same will be submitted in the form of articldlie professional journal.

10. The head of the department of English wante@éntmw what teachers thought of the new course ook
English language teaching. Later questionnairgsoreses, it will be presented in the staff meeting.

Table 4
Teacher’'s assessment of ten scenarios

Definitely | Probably Probably
Scena not not -
. research Definitely research (%)
rio research | research (%)
(%) (%) ’
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1 44.( 24.( 28.( 4.C
2 4.1 12.2 36.7 46.¢
3 10.2 20.4 40.¢ 28.¢
4 0 2.C 28.¢ 69.4
5 6.1 18.¢ 38.¢ 36.7
6 4.2 8.2 33.< 54.2
7 142 32.7 30.¢ 22.4
8 28.¢ 44.¢ 16.< 10.z
9 18.C 38.C 24.C 20.C
1C 12.C 34.C 36.C 18.C
-\. _E (=B

) —— .| | .

Sccnario 5 —

It clearly indicated from Table4 and Figure 1 thlé scenario which was rated as
research by most teachers (98%) was number 4 iohwahuniversity teachers conducted a large
scale survey and analyses the data statically.s Was the only scenario out of the 10 where
respondent felt that it was definitely not resear@inis shown explicitly mentioned a number of
elements (eg. Questionnaires, statics) which teaabiéen associate with research. Scenario 6
was highly rated, with 87.5% judging it to be insearch category. This two reflected
characteristics pre Ph.d tests and post Ph.D tgsitsally associated with research. Scenario 8
was that least recognized as research (73.5% placéide not research category). Asking
learners for feedback was a routine pedagogicatoninistrative activity which is not normally
recognized as research and low number of feedbaegts returned and the use to which the
information was put in low ratings scenariol alsceived a low rating with 68% of teachers
rating at as ‘not research’ Nonetheless 28% ofamrdents still felt it was ‘Probably research’
and 4% that was definitely so. The spread of nesp® were even more pronounced on
scenarios 7, 74%. For example on scenario9, wbilé gaid it was definitely research, 18% said
it was definitely not. It was clearly mentionedsome teachers had characteristics of research
(eg. Perhaps the analysis of data and the writingnoarticle). In their view, the items were
indicative of diversity in which adjusted among theachers research activity of their
understanding about the research. illustrated tfuenstanding in more detail, (eg. The reasons
underlying their assessments of the scenario),dvoellone goal of the follow up interviews.

Copyright © International Journal of English and Education | www.ijee.org



International Journal of English and Educationjigss

ISSN: 2278-4012, Volume:2, Issue:3, JULY 2013

The ratings of these scenarios were studied (uspgarman’s rank correlation) for
association with teacher’s qualification (bandet itwo categories — up to MA and Doctorate)
and experience (0-9, 10-19, 20+). No significanatrenships were found between teachers
ratings and their qualifications, experience andteethrough the scenario S (N=48, P=0.375,
P<0.01) and 9(N=49, P=0.311, P<0.05). Though cstllyi significant,the strength of these
relationships was weak suggests that correlatiotesd than 0.4 is weak and that 0.4-0.6 is
moderate), overall, there were no grounds heredacluding that experience is associated with
these teachers’ratings of the scenarios.

It was interesting note that teachers ratings eftén scenarios yieldedof 0.82. This
figure indicated the scenario scale well and caodrssidered to addresses a common underlying
the teacher conceptions of research.

Characteristics of quality research:

Section3, of the questionnaire focused furthereiacher’'s conceptions of research by asking
them to rate the importance to good quality of aesle. Table5 summarized the responses to this
guestion. For the purpose of this table ‘Less irtgyd’ includes ‘Unimportant’ and moderately
important ratings for each characteristic while famportant’ constitutes’ important and very
important responses. The responses were codezsaending order according to the percentage
of teachers who indicated that the characteriséis more important.

The characteristic which was seen overall to bstrmoportant was ‘The Researcher is
objective’-97.9% which were the important groupdypothesis’ was tested as the second most
important 21 group. While the third highest ratddhracteristic was variables are controlled.
Taken together, teacher's views here reflected recaqation of research where objectivity,
hypothesis testing and the manipulation of varislere fundamental concern. These findings
had similar studies outside ELT. Other notions canly associated with scientific research,
such as the use of experiments generality wereratetd highly, while the practical utility of
results to teachers received the fifth highesheahiere.

Table5:

Teachers’ views on the 16 important research ctigristics
Less

Characteristics important More important (%)

(%)

Obijective 2.1 97.¢

Hypothesis 12.t 87.t

Variables 16.7 79.2

Large sample stuc 26.5 73.t

Teachers ideas ¢ 25.C 70.¢
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resul
Nature of topic studie 27.1 66.7
Information Analysis 37.t 62.t
Large volume o
-arge volu . 39.6 60.4
information collection
Results publishe 37.t 56.2
Observation use 40.4 b5.Z
Pragtlcal problen 45.8 521
studied
Information coIIectef 16.8 511
from real class studies
Questionnaire use 457 50.C
Experiments use 45.¢ 46.¢
R S

esultsapply to ELT 56.3 396
contexts
Interviews use 56.c 37.t

The characteristics teachers were asked to comoremcluded a number of data collection

strategies (eg. Experiments, interviews). Theawedser their inclusion was that research could
sometimes be directly equated with the use of aipenethods, as (Gorard, 2001), says that
research had often strongly associated with sureeydternatively with interviews. The results

did not suggest the data collection method in tledves were exposed to determinant of
research quality.

The teachers were asked to suggest further fesatdirgood quality research and 11 and 8
teachers respondents made suggestions four te@s®archers referred to the need for research
to draw on existing sources, suggesting that rekeas conception (i) Culture of Science (ii)
Transparency (iii) Longitudinal (iv) validity (v) &iability, one respondent also mentioned that
the way research is communicated as being important

It was established important that research cortvégeteachers in ways they could
understand. Statics for example were not alwaygfuledanguage teachers unless the results
were analyzed verbally. The quality of communicatias an important criterion other
conclusions to be drawn from the analysis of th&a,dthe need for a clear statement of the
problem was to be investigated, the choice ofc®piat had significance and interesting and
integrity of the tools used to collect data. Teacheatings of the 16 characteristics were also
analysed in terms of qualifications and experientable6 contained the results, this could apply
to many ELT contexts had a significant positiveatieinship to both qualifications and
experience. Qualifications were in a negativeti@hship with the value attached to tactical
analysis. This indicated that teacher’s ratingthefvalue of this characteristic decreased as their
gualifications increased. And experience was fgantly but weakly associated with the
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teacher’s used about the importance in good quiadggarch of topics which were of interest to
teachers.

Table 6:
Relationship of ratings of research characteristicgjualifications and experience

Characteristic: N Qualifications | Experience
Large sample stu 31 - 0.011 -0.0917
!_arge vglume o] . 30 0.00¢ -0.105
information collection
Experiments use 30 0.12¢ 0.111
Hypothesis teste 30 -0.10¢ 0.022
Information Analysi 29 -0.274* 0.09¢
Information coIIectef 30 0.15: 0.003
from real class studies
Interviews use 30 -0.18¢ 0.24¢+
Observation use 28 0.22: 0.14¢
Practical teaghln 29 0.22: 0.075
problem studied
Questioners studie 30 0.03¢ 0.18¢
Objective researc 30 -0.07¢ 0.07(¢
ELT context 30 0.331° 0.30(
Resglts are mac 30 0.13: 0.201
public
Teachers ideas ¢ 30 0.02: -0.008
result
The topic studie 30 0.08( 0.28(
Variables controllec 30 -0.027 0.10¢

* P<0.05 (1 —tailed )

Correlation furnished us about they did not indicathether teachers with different levels of
gualification and experience, but they were ratedgpdrtance of the different research
characteristics. In this calculation of the meatings for each characteristic shown us to
compare whether they were differences in the ratioigresearch with different qualifications
and experience. When qualifications were groupeid ithree groups but significantly,
Doctorate, MA linguistics and MA their rating ofehitem the results apply to many ELT
contexts (upto MA mean rating = 1.55 above MA liisglas mean rating = 2.45 U=117.5,
P=0.023) when experience was banded into threepgreu0-9, 10-19 and 20+ and the mean
ratings on each characteristic compared, no sagmfi difference were found for any of the
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characteristics, overall, then teacher’s ratingshef importance of research characteristics did
not differ significantly according to their experee and qualifications.

Research Culture

It shown evidence in the literature that instdatl culture would influence the extent to
which teacher's were research engaged. In seetidhe questionnaire aimed to establish
teacher’s views of the extent to that they worke@m environment which encouraged learning
about and doing research, supports taking pedagjaggcisions.

Table 7
Institutional research culture according to teackier

Statemen Disagree (% | Don't know (% Agree (%

Teachers do resear 16.0 24.( 60.0
themselves

Themanagemer 12.C
encourages teachers to do 36.0 52.0
research

Teachers feel that doir 26.C
research is an important 40.0 34.0
part of their job

Teachers have access 8.2
research books and 6.1 85.7
journals

Teachers hav 8.2
opportunities to learn 22.4 69.4
about current research

Teachers talk abol 320 30.C 38.0
research

Teachers are given supp 14.C
to attend ELT conferences 26.0 60.0

Time for doing research 4.1
built into teachers 77.6 18.4
workloads

Table 7 indicated the majority of the teachers agveh five statements (on one item (Teachers
Discussion about research) the responses weredsnea three categories, while on the
remaining two items teacher’s views were less pasid0% disagreed that teachers feel that
doing research is an important part of their johilev77.6% disagreed the doing of research built
into teacher’s workload’ overall, though the resges to this question suggested that the
institution was seen to constitute a positive ceinter research engagement, access to research
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publication was seen to be good, teachers felt tteel opportunities to learn about current
research, and believed by colleagues to engagesearch themselves, and the sound research
evidence would boost up their professional develenmt, the 8 item viewed as each teacher
response was provided an overall measure of theirsvabout institutional research culture.

Conceptions of research

In this study teacher’s conceptions of researchewwainly associated with the standard of

research engagement and viewed as scientific iseaFhe present scenario of research was
associate with a large scale of survey conducyeahbacademicians and statically analyzed and
published. The tendency of teacher’s to associedearch in more conventional forms of

inquiry was reflected in existing studies the staddview of research is basing on the

predominant model both generally and specificallfELT.

Conclusion

In concluding this paper, two points were to bghhighted that need to be considered in
interpreting its findings. It furnished the golhht the sound research could be engaged to study
a range of contexts as a part of the quality tedsmesearch engagement. To generate these
issues it could be explored in more detail throtajlowup interviews and considering classroom
pedagogical experience. In this, situation thevalsubstantive findings of this study was to be
clear sign of the exploring the nature and evideoiceesearch engagement and created and
supplemented a strong pedagogical practices.
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