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Abstract: Good pronunciation is a batch of good language igirehcy. Pronunciation teaching

is an area that needs the attention of the teachadsthe policy makers and syllabus designers.
The learners have to face a lot of problems iné@ay English pronunciation. The present study
throws light on the role of features of connectqukexh in teaching pronunciation. A
guestionnaire (regarding features of connected ajpeef ten items (on five point likert scale)
was filled by 45 secondary level English languagpechers. Based on the analysis of data some
interesting points have been suggested to imprbeestudents’ pronunciation and spoken
intelligibility.

1. Introduction

Language gives primacy to speech over writing. 8ipee essentially a continuous activity and

the individual sounds and their sequences carrgneanings, as a sentence is the collection of
meaningful words which convey the full sense. Eegh is not connected (continuous), it cannot
be called a speech at all. Connected speech is systematic and it consists of various

characteristic features which contribute to the mrega of the connected speech. Followings are
the feature of connected speech. The ability ohkipg English embodies the correctness of
pronunciation and intonation and directly affe¢ts appropriate communication in conversation
(Zhang & Yin, 2009 quoted in Akram and Qureshi, 201

The teachers do not find the proper time for taagipronunciation, though they make some bold
claims that they give proper time to teach pronatimn in the class, because they do not find
that much needed confidence and feel a great $omtlactance in speaking English in the
classroom and this is the reason the teachingafynciation is almost abandoned in some of
the schools (Akram, 2010).

Teachers should play a positive and an activeimteaching English pronunciation According
to Riaz (2008 cited in Akram, 2010), “the role @fathers should be changed to that of a
facilitator in the classroom”, if we want the youmgneration to have better oral skill of
communication and intelligible pronunciation:
“Teachers in Pakistan must focus on how learningstoglents takes place for a more
complex form of learning to take place. The studeag to engage with knowledge and
become an active participant in the learning precés order to bring this about, the
teacher’s role has to change to that of a faalitat the classroom”.
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(Riaz Ismat, 2008)

Features of connected speech (Elision, Assimilafdmietion and Juncture etc) are not taught in
government schools, and maybe this is the reasgnstutents face so many difficulties in the
area of pronouncing English (Akram, 2010). Goodhpriation may make the communication
easier and more relaxed and thus more successfah, (R006). To teach an inaccurate
pronunciation is a common practice of secondarghtes. The key role played by the features of
connected speech in teaching English pronuncidi@ms been neglected at large. The present
study has been conducted to find out the signiieaof the features of connected speech in
teaching English pronunciation.

2. Featuresof Connected Speech
It is essential to throw some light on featuresainected speech.
2.1 Weak Forms and Strong Forms of Words

The use of weak forms is an essential part of Ehdinguage. English spoken in strong form

sounds wrong. In connected speech vowels are oftdmced to schwao// and /i/ in stressed
syllables. Some English words can be pronouncedwm ways, either in form without
simplifications or in its reduced form (Roach 199D2). Mastering the production of weak
forms helps learners to improve their listenindlskad confidence as their speech is much more
rhythmical and closer to the one of native speéldaderhill 1994, 64 cited in Kocakova, 2006).
The “strong” and less usual version can be eitlrasrd form used in isolation or a word that is
highlighted in the sentence, whereas the "weakn fierthe reduced and unstressed version of a
word. Kenworthy (1994) gives the following list sifrong and weak forms of words.

Words Strong form Weak form
Articles the /6i/ 18/
a e/ ol
Conjunctions but /at/ ot/
and /eend/ oh/
then /oen/ A/
Per sonal pronouns him /hm/ hm/
us As/ bs/
Indefinite adj ectives such syl IS
some sam/ /9m/
Prepositions of v/ vl
for [for/ [fal
to vl ol
Verbs was s/ Iwoz/
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have /haev/ ol fov/

must /mst/ /most/, Inops/
do /du:/ b/

does laz/ [bz/

Roach (1991) has given a list of exceptions:

There are certain situations in which the stromgfes being used:
- when those words are final in a sentence.

- when they are in contrast with another word.

- when they are being stressed and emphasizedtedju

- when auxiliary verbs are being used in their miggdorm.

2.2 Assimilation

Assimilation is process found in languages whicaseaspeech sounds to be modified in a way
which makes them more similar to their neighbosongnds. Assimilation creates very important
part of our utterance. A well known example is tb&tt, d, n/ sounds, which, when they are
followed by a consonant which does not have alveplace of articulation, tend to adopt the
place of articulation of the following consonantiuk /t/ at the end of the foot changes to /p/
when followed by /b/ as in the word ‘foot ball’,vgng the pronunciation /fupold/. A similar
case is the assimilation of /s/ to a followifigdr /j/, resulting in the pronunciation of ‘thikip’

as/ af fip/ and ‘this year’ as /fjia/.

It/ changes to /k/ in front of /k/ and /g/.

It/ changes to /p/ in front of /p/, /b/ and /m/.
/d/ changes to /g/ in front of /k/ and /g/.

/d/ changes to /b/ in front of /p/, /b/ and /m/.
/n/ changes to /n/ in front of /k/ and /g/.

6. /n/ changes to /m/ in front of /p/, /b/ and /m/.

akrwpdprE

Underhill (1994 cited in Kocakova, 2006) says ttietre are several rules teachers need to be
aware of, and that should be pointed out when #hamples arise:

a) /t/, /d/, In/ - alveolar consonants at the end offad often assimilate to the place of
articulation of the consonant at the beginninghefext word:

ten pin ltemm/
in bed imh bed/
good boy {dp bor/
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hit man b maen/
b) /d/ can change to /g/
good girl kspg oB:1/
c) /s/ can change t§f land /z/ to4/ when f/begins the next syllable:
this shop 19 Jop/ 33 fop/
these shops /6ijas/ 184:fops/

Change in voicing:
a) /vl into unvoiced /f/ because of the followingvoiced /t/:

have to go /haavgou/ /haebtgou/
b) /d/ and /j/ change intody/:

how d"you do /edju du:/ /hadzu du:/
c) /t/ and /j/ intoy/:

don’t you know  fbnt jo nou/ /duntfa nov/ (Underhill1994, 60-61)
2.3 Elision

There are many cases where sounds which are prdueerds pronounced on their own, or in
slow, careful speech, are not found in differegtesbf speech. This particular phenomenon is
known as elision. Despite the fact that in a wgrdken in isolation a sound would be present, in
connected speech it would disappear (Underhill 1894quoted in Kocakova, 2006)). This kind
of reduction occurs mainly in words ending with did /d/ and particularly when they are
between two other consonants. It is usual to éxghsion; we find elision most commonly in
the simplification, of consonant clusters. Elisioocurs when a sound is omitted and it is a
typical feature of connected speech.

a) Omission of /t/:

Next please Ineks pli:z/
| don’t know ladou nou/
Post the letter Hpos & leto/
b) Omission of /d/:
Old man Jul meen/
Sandwich Iseeny/
Stand there Isteenade
2.4 Liason

Liason is a common feature of continuity and ndtfloav of speech. To link the words means to
join them together and it often entails differegpeas of fusing sounds at word boundaries
(Underhill 1994, 65 cited in Kocakov4, 2006)). Tother version of the term ‘liason” is a
“smooth linking":

- final consonant is linked to following initial weel

- initial consonant is merged in preceding finaiveb
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2.5 Silent Letters

English spellings do not have one to one correspocel with the sounds. There are some
spellings which are not given prominence when twye together.

a. Silent /l/ before/m/

Calm fkem/
Alm la:m/
Balm [auvm/

b. Silent /b/ before/t/

Doubt [dwot/
Debt /det/
Subtle [stal/

c. Silent /k/ before/n/

Knit [t/
Knife [naf/
Knee n:/

d. Silent /g/ before/n/

Gnaw /m/
Gnat Inaet/
Gnome /nu:m/

e. Silent /m/ before/n/

Column flolam/
Solemn /slom/
Autumn btom/

f. Slent /w/ before/r/
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Write [rat/
Wrath 0/
Wrong loy/

g. Silent /p/ before/d/

Psychology Isikoladz1/
Psychic laikik/
Psychiatrist Iskaratrast/

h. Silent /b/ before/m/

Bomb /lom/
Thumb Hom/
Climb Iklaim/

2.6 Linking/r/ and Intrusive/r/

The accent used for British English is classed @srhotic — the phoneme /r/ is not usually
pronounced except when a vowel follows it. In carteé speech sound /r/ at the end of a word
“may be pronounced or not, depending on wheth&woig word begins with a vowel or with a
consonant” (Underhill 1994, 66 cited in KocadkovAp&). It is necessary to show in British
English entries, cases of potential pronunciatibiir/o mainly in word final position; in other
words, it is necessary to indicate, in a word sasHcar’ that though the word, when said in
isolation does not have /r/ in the pronunciatioa://kthere is potential /r/ which is realized if a
vowel follows (car owner). This is indicated by igig the transcription as /ka:r/, where the super
script // indicates the potential for pronunciation. ThEgraditionally known as linking /r/.

A controversial question is that if so called isiue /r/, where the phoneme /r/ is pronounced
when no /r/ is seen in the spellings. This is awspeype of liason when many native speakers
join the words with the letter /r/ even when it do®t occur in the written form. This sound is
just inserted and pronounced by the native speak@ss It appears between two words in
situation where the first word ends witii or /: / and the next word begins with a vowel (Roach
1991, 128):

For example:

Formula A law and order
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[fo:mjoalor er/ bl r noda/
2.7 Intrusive /w/ and /j/:
Underhill (1994 cited in Kocakova, 2006) is of tiew that when we have “vowel-vowel” word
junctions the two intrusive sounfs/ and /j/ occur:

Intrusive /w/:

You are fjluaw
Go off atgw of/
Sue always wants to eat /sus:lwerz wonts b w it/

Intrusive /j/:

He is hiz/

They are /pe:/

She always takes my arm  [i: j o:lwerz taks maj a:m/
2.8 Juncture:

Juncture is the transition from one segmental pman® another. It causes a lot of problems and
difficulties for foreign learners to distinguishtbeen two phrases that sound nearly the same.
Trager and Smith (1951) recognize four junctureghasieme:

1. Intra or Plus Juncture
a + name = an aim
that + stuff = that’s tough

2- Single Bar Juncture (/): (indicative n€ompleteness)

His brother/ Raza/ isn't here. Mohammad/ my lititether/ isn’t home.
3- Double Bar Juncture (//'): (indicativeusfcertainty)

One/l twol/ threel/ four.

4- Double Cross Juncture ( # ). corresponding ® dithographic period of full stop,
indicative of assertion.

# one # two # three # four
The first one is known as plus juncture, the otheze are called terminal junctures. Double bar
at the beginning and at the end of an utterance/shizat the utterance is complete.
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According to Roach (1991) those phonetically redarghconnections or “junctions” consist of
words that are easily recognizable in a way theypaonounced in isolation:

Might rain X my train
Keep sticking X keeps sticking
All that I'm after today X all the time aftexday

M ethod
3.1- Participants

The participant comprised 45 (25 male and 20 femglevernment school teachers from
different schools of Punjab at secondary level. 3&lected participants were from different age
groups and they were having the same level of ficetion i.e. M.A. in English.

3.2- Instrument

In order to know the opinion of the teachers relate features of connected speech in
pronunciation teaching, a questionnaire was giwethé teachers to fill in. The questionnaire,
comprised of ten questions, was based on Likeresitam strongly agree (SA) to strongly
disagree (SDA).

3.3- Procedure

The teachers were requested to fill the questioesailhe data was collected in a quite frank
way to facilitate the participants. The data waléected in about twenty minutes. Data, gathered
from the questionnaire, was analyzed and the mesuth distribution of frequency and mean
scores have been discussed as under.

4. Resultsand Findings

The following table presents the findings of thedst and it also highlights the frequency and
mean scores with standard deviations.

Table 1: Frequencies and Mean Score with Standard Deviation

Statements SA A NO | DA [ SDA |Mean [Std.
Deviation

1. Pronunciation is very important {d32 13 0 0 0
learn English language. 471 | .A58
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2. | know what connected speech is. 43 oR C 0 D1 96 | 208

3. | know features of connected8 07 0 0 0

speech. 4.84 | .367
4. | know and teach assimilation whilel2 03 0 0 0

teaching pronunciation. 4.93 | .252

5. | know and teach elision while4l 04 0 0 0
teaching pronunciation. 491 |(.288

6. | know and teach liaison while39 06 0 0 0
teaching pronunciation. 4.87 | .344

7. 1 know and teach weak forms p#l 04 0 0 0
English while teaching 491 | 288
pronunciation. ' '

8. | know and teach contractions whild1 04 0 0 0
teaching pronunciation. 491 |.288

9. | know and teach deletion while4l 04 0 0 0
teaching pronunciation. 491 |(.288

10.1 know and teach juncture while29 16 0 0 0
teaching pronunciation. 4.64 | .484

Pronunciation is very important to learn Englishdaage. There are 32 teachers who strongly
agree with this item. 43 out of 45 teachers strpagiree that they know what connected speech
is. 38 teachers know the features of connectedchpd@ teachers know and teach assimilation
while teaching pronunciation. The table shows #ihtteachers know and teach elision while
teaching pronunciation. It also indicates that &xchers know and teach liaison while teaching
pronunciation. Out of 45 teachers, 43 teachers kaod teach weak forms of English while
teaching pronunciation. 41 teachers know and teaditractions while teaching pronunciation.
41 teachers know and teach deletion while teacpmgunciation. 29 teachers strongly agreed
with the item that they knew and taught juncturelevteaching pronunciation.

The above table shows that all the teachers siycmglee with the questionnaire items. All of
them understand the importance of the featureonhected speech and all of them stress the
teaching of these features of connected spee@aahing English pronunciation.

5. Conclusion and Suggestions
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The present study is in line with Akram & Quresk012) who opine that teachers should know
their weaknesses and strengths with regard to &ingifonunciation and they should serve as
role models for the learners. The teachers haverstaogreat enthusiasm related to the features
of connected speech but the fact is students dowférstand all these phenomena and they face a
lot of problems in learning English pronunciatidiis study supports Morley’s (1991) study in
which he stresses the supra-segmental elements rafunciation and communicative
competence in teaching English pronunciation. lyk#lis study emphasizes the importance and
role of the features of connected speech in legrammd teaching English pronunciation. The
study also stresses the teaching of features ohemted speech as these contribute to the
meaning of the connected speech. The study strésgeseacher training in pronunciation is
needed, both at the pre-service stage, and asfpangoing professional development programs
as Akram (2010) indicated in his study.
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