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Abstract:

This study investigates the perception and attitoseard various world English accents that L2
learners develop in their English learning proc@$se participants of this study are twenty-two
Korean international graduate students who werelledrin a Mid-western, U.S. University.
They are classified in this study by the four categs of Sex, Duration of Stay in the U.S, Age,
and major. This study examines the perception #itdde that Korean learners have toward the
various accents of World Englishes. The resulthef study reveals how language ideology and
the misconception about Standard English affectnéraidentity in their language learning
process.
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|. Introduction

An increasing number of L2 learners have beguriudysEnglish as a chosen foreign and/or as a

second language because of the spread of Englslglabal language. This spread increased the
variety of English accents over the world; as subb, English speakers who speak in various

accents consider themselves as native English speakd have engendered many studies about
the perception of accent and language attitudeh \Wi¢ increase of English language learners,

the debate of model English accent in the fielthofuage education has been intensified.

For the purpose of teaching pronunciation in atruicional setting, researchers have stressed
the importance of global intelligibility rather thanative-like accent (Crystal, 1997). They
supported English as a global lingua franca andpgsed teaching pronunciation for
‘communication’ based on the intelligibility prinpte (Scales, et al., 2006). As an underpinning
of evidence for this position, Larsen-Freeman andd_(1991) insisted that it is impossible for
L2 learners to acquire a native-like accent untasg first exposure is early, around the age of
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SiX.

Nevertheless, many ESL/EFL countries take natiee@ied English, especially General

American English (GAE) or British English (ReceivBdonunciation: RP), as a model of their

pronunciation for public school (Chiba, Matsuura,Yy&mamoto, 1995). Due to this practice in

the public schools, the L2 learners have a strendency of preferring native-like accent for the
model pronunciation of their English. This prefererbrings about the transfer of the social
stereotypes of language attitude of the Innercio€IEnglish speakers to the English learners of
the outer and Expanding Circle.

According to the studies about language attitudegliage accent and perception are closely
related with the social stereotypes (Ladegaard818@misli, Sibel, Dugan and Sean, 1997;
Purnell, Idsardi, Baugh, 1999; Hosoda, Romero, ¥/aR007). Cargile, Giles, Ryan, & Bradac
(1994) and Cargile & Bradac (2001) indicated thptakers’ accents and dialects are associated
with listeners’ evaluation of speakers’ status|udog wealth, education, competence, solidarity
dimensions, and perceived friendliness or kindnBggn (1979) also suggested in his research
that language attitude includes social status afidagity as well as more specific aspects such
as stereotypes that are associated with a givemceginoup. Accordingly, Nesdale and Rooney
(1990) reiterated that accents elicit ethnic stgyees. In the U.S., African American Vernacular
English (AAVE) and the accented English of immidraopulations were stigmatized as low
social status, poor communicator and foreigner.irTéexented English was associated with the
nationwide ethnic stereotypes, which worked negétifor job finding, etc.

As shown in the previous research, language acsahbsely related with language attitude and
it links the speakers’ external and internal idgntin this regard, it is inevitable to ponder over
the model pronunciation of English in the publich@al curriculum. On account of the
supremacy of GAE and RP in the English curriculuman EFL public school, the social
stereotypes of accented English in inner-circlg.(E.K., U.S. Australia and New Zealand) are
reproduced in Expanding Circle (Korea, Japan andat{B. Kachru, 1989).

Like many EFL countries, Korea has been enthusiastiearning English and been strongly
influenced by American English in the public schamlrriculum. The excessive national
enthusiasm of English in Korea, which refers todlish Fever’, has influenced the Korean
learner’s language ideology and identity formatiBark, 2004; Song, 2007).

However, despite the individual and national effoitEnglish education, English is still very
challenging work to Korean learners. Thereforeisinecessary to examine Korean learners’
perception of various English accents as a refiaabf their identity in learning English. In this
paper, | intend to review in the first section fim@r research on language attitudes and social
stereotypes of accented English with regard topireeption of native speaker and nonnative
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speaker. Also, | will review language ideology feed on standard language ideology and
identity formation in terms of language accents. the second section, | will introduce a pilot

study, which examined the Korean English learngesteption of various English accents in the
U.S.

I1. Literature Review
Language Attitudes and Socio-cultural Stereotype

Language attitudes are complex psychological estithat involve cognitive knowledge and
affective feeling as well as behavior, and are isigasto situational factors. Attitudes can be
defined as “subjective evaluation of both languageeties and their speakers, whether the
attitudes are held by individuals or by groups” @+ Scotton, 2006, p. 120). In this sense,
research into language attitudes is about how sop&r language variety is socially meaningful
to others. Attitudinal research shows how the u#bna of the language of a group affect
judgments of individuals (Myers-Scotton, 2006, pOXL For other psychological constructs that
are employed in the domain of social psychologylpdst (1954) provides the definition of
stereotype as “an exaggerated belief associatédanttategory and its function is to justify our
conduct in relation to that category” (cited in H#one & Giles, 1986). Stereotypes deal with
both in-group and out-group, group-shared and iddad image, which was constructed
socially. Hamilton (1979) distinguished three imat issues in the study of stereotypes: (1)
Cognitive biases that result in stereotypical petioas of social groups; (2) Cognitive biases
that result from stereotypical perceptions of sograups; and (3) Behavioral consequences of
stereotyping (ibid). This distinction deals withvhgpeople develop relating concepts and group
membership to a psychological attribute.

Having noted the concepts of language attitude steceotypes, Ladegaard (1998) examined
national stereotypes of English accents and larguagtudes of Danish students. Danish
students chose RP (Received Pronunciation) foatieent that they want to model among five
speakers who speak RP (Received Pronunciation)ttiStoCockney, Australian, and SA
(Standard American as opposed to Southern or BEast@merican English). Despite their great
interest in American culture that they showed ia srvey, the Danish students did not choose
American for their modeling pronunciation. It seelrteat RP was the unsurpassed variety of
English in Denmark. The RP speaker was perceivadas fluent than the others whereas the
SA speaker obtained the most favorable evaluatiorody one dimension: sense of humor.
Ladegaard (1998) presumed that Danish students RBr traditionally in school as a model
pronunciation; therefore, RP has a prestige in §farociety despite the popularity of American
culture.

On the other hand, in a study that examines Tur&alege students’ perception of American
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English accent (Kamisli, Sibel, Dugan and Sean,7),9%urkish students preferred a southern
English accent. The native Turkish students whendttan English-medium University listened

to recordings of three accented English speakersrier to make judgments about their

background, ability, and character. They rated gbathern English accent the highest and an
eastern English accent, and African English acdkatlowest. The difference between the

eastern English accent and the African Englishratos@s not great. Likewise, the perception of
accented English varies by countries and culturdesrevdifferent perception is associated with
socially constructed stereotypes that have anenfie on the judgment or evaluation of people
who speak in different accents.

Purnell, Idsardi, and Baugh (1999) examined, in ¢batext of the U.S, the perception of
American English dialect identification and ethsiereotypes, which are associated with that
dialect and which cause discrimination. Purnellalef1999) called landlords in order to rent an
apartment and studied their reaction and langudiifeidee to three different dialects: AAVE
(African American Vernacular English), Chicano Eslgl(ChE), and Standard English (SA). In
order for identification of the dialect, very lgtspeech and phonetic characteristics were needed
during the telephone conversation. Through theptelae survey, the landlords’ discrimination
against prospective tenants, especially the speaitethE and AAVE, clearly showed the social
and ethnic stereotypes on the basis of accent., Alsis study exhibits the preferential
discrimination based on accents, which imply raeaiadl ethnic background. Hosoda, Romero
and Walter (2007) obtained a similar result thatlarpins the socio-cultural stereotypes of
accented English. They investigated cognitive afecive reactions to English speakers with
Standard American English and Asian accents. Tleemd out that the Asian accent was
associated with low social status and a poor concator who was less potent, less threatening,
and appeared more concerned about others compaiedtandard American English speaker.
The analysis also showed that Asian accents evakadre negative effect, which required more
attention from listeners than did those with Staddemerican English speakers.

Intelligibility: Perception of Native Speaker andihhative Speaker about Accented English

In order to investigate successful communicationdifierent varieties of world Englishes,
mutual intelligibility becomes an important concepollowing Smith’s (1992) analysis of
communication, Kachru and Nelson (2006) dividedelligibility into three components:

intelligibility, comprehensibility and interpretdity (p. 67). Intelligibility refers to the levelfo

sound and parsing utterances into recognizabléaoisiple words. Comprehensibility is the next
level in Smith’s analysis, which involves assigningganing to utterances, in other words,
understanding. As such, successful comprehengihittvolves apprehending an utterance’s
meaning in the situation contextually and cultyra$ well. Interpretability is the most complex
and important level of communication, which is begointelligibility (recognition of word

elements) and comprehensibility (recognition of nmegs which is assigned to words and
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phrases within a specific context). Research alvaueties of accents and world Englishes
demonstrates that the three component of inteiliibare mutually allied for successful
communication.

Bresnahan, et al.(2002) conducted a study abowtathation of intelligibility and role identity of
foreign accented English speakers. This study &elithat the intelligible foreign accent drew a
more positive attitude and affective response filmteners (native speakers) compared to an
unintelligible foreign accent. The more understdohelahe speaker with a foreign accent is, the
more positive attitudes and responses the Ameucaergraduate students expressed. In terms
of role identity, when it is a friendship relatiahe degree of affectiveness increases more than
with those of international teaching assistantsoAlisteners who have a stronger ethnic identity
showed the tendency of thought that American Ehgianore pleasant and more dominant than
other foreign accents compared to those who repiedea weak ethnic identity. Those who
showed strong ethnic identities had a more posémetional response to American English and
an intelligible foreign accent compared to an welirgible foreign accent.

On the other hand, in the study of perception ofnadive language learner’s English, nonnative
English speakers were harsher to the other nornaeakers’ English than native English
speakers. In the comparison of their reactionshemttive English speakers and native Spanish
speakers who listened to tapes of Puerto Ricandesof English, the native Spanish speaking
listeners rated the linguistic forms of the Pu&ttoan learner’s English much lower and reported
more annoyance and irritation than the native Bhgipeakers. This result indicates that the
Spanish-speaking listeners were less tolerant af fheers’ nonnative English than the native
English speakers (Fayer& Krasinski, 1987).

In Scales’ (2006) study about ESL learners’ pelioagtof accent, American speakers received
the highest ratings among the four groups of spsakéandard American accent, British accent,
Chinese English accent and Mexican accent, in beasy to understand, nice to listen to, and
being a good teacher. The ESL learner's accenergrefes were associated with ease of
understanding and a speed of speech which refledtriportance of listening comprehension in
learning English. The Mexican accent received tiveekt preference from the learners due to its
speed and was highly correlated with the difficdfyits understanding. However, regardless of
their preference to the native English accent pdwticipants identification ability of the accents

that they claimed to desire to internalize was Vew.

According to Chiba, Matsuura, & Yamamoto (1995)paleese undergraduate students rated
positive descriptors (e.g. friendly, elegant, €kl etc.) higher for Inner Circle speakers from the
United Kingdom and the United States than for Estglspeakers from Japan, Sri Lanka,
Malaysia, and Hong Kong. As mentioned earlier, fhrisference to Inner Circle accents (U.K,
U.S., Australia, and New Zealand) is shown in Laded (1998), which was done with Danish
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students. This preference of the Inner Circle pnomtion leads them to a favorable view of the
norm of Inner Circle speakers. With the exceptidnQuter Circle language learners, the
language learners in Expanding Circle show theepegice to the norms of Inner Circle, such as
pronunciation, grammar, and register in formal anfbrmal situation. Only the language
learners in Outer Circle from India, Pakistan, &8ualith Africa preferred to retain their own
accent (Timmis, 2002).

As shown in above studies, language learners imaipg Circle show the familiarity and
preference to the standard of the Inner Circléocalgh not all could identify native accents when
they listened to speech samples.

Power and language Ideology: Standard Languageltigo(SLI)

The other facet of the spread of English, whichaslinguistic or sociolinguistic, is a question of
power and ideology that it brings about. Bourdi#@82) has stated that a person’s linguistic
repertoire is a source siymbolic powerAnother key concept is that babitus,which Bordieu
used as a set of dispositions which generate pesctind attitudes that individuals act and react
to in similar ways in daily life in line with theosial conditions in which they were raised (cited
in Myers-Scotton, 2006).

The idea of dispositions refers to the relationdbgpween speakers and value in the linguistic
market where power relations are expressed. Thdse c@ntrol the linguistic varieties have
more power and symbolic capital which can make ®linlprofits. Language is a very visible
symbol of a group and obtaining linguistic varistisan be an admission tickets to membership
in various groups which have more power and préle

Phillipson (1992) asserts that “the advance of Bhglwhether in Britain, North America, South
Africa, Australia or New Zealand has invariably best the expense of other languages”. He
claims that “the monolingualism of the Anglo-Amencestablishment blinds its representatives
to the realities of multilingualism in the contem@y world and gives them ... false
perspective.” (cited in Kachru & Nelson, 2006, @) He divides the communities of the
English-using world into two categories: the conel ghe periphery. The core is the Inner Circle
of B. Kachru (1989). The periphery is subdividedoinwo categories: those countries that
require English for international purposes (e.grdép Japan) and those countries that require
English for intranational purposes (e.g. India,daore), which were former colonies. Inner
Circle Englishes may be spoken ofrasm-providingand Expanding Circle countries accept the
norms (orm-accepting from Inner Circle. U.S. English in Expanding d&gs considered the
prestige model (Baik and Shim, 1995) and Outerl€icountries are in an ambivalent situation
as norm-developing, rather than simply acceptingnsofrom the Inner Circle (Kachru &
Nelson, 2006). In this light, accents serve asfitlsé point of gate-keeping in order to obtain a
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membership from the community to which languagenless desire to belong.

Lippi-Green (1997) defined standard language idpol(SLI) as “a bias toward an abstracted,
idealized, homogenous spoken language which is segh@nd maintained by dominant bloc
institutions and which names as its model the amittanguage, but which is drawn primarily
from the spoken language of the upper middle cl§ss64). This is written based on the belief
of a general statement of Standard English. Meridebster’'s Collegiate Dictionary (tenth

edition, 1993), which proclaims itself The VoiceAuithority provides the definition of Standard

English as following:

Standard English: the English that with respecspelling, grammar, pronunciation, and
vocabulary is substantially uniform though not ddvof regional differences, that is well
established by usage in the formal and informaéspeand writing of the educated, and that
is widely recognized as acceptable wherever Engisipoken and understood.

(cited in Lippi-Green, 1997, p. 53)

Lippi-Green (1997) asserts that this statementragsuhat the written and spoken language is
equal in terms of the usage and the way it shoeldused. She argues that it indicates that
Standard English is the language of the “educatetiich does not clearly define who they are

in this statement. However, it implies that thexésts an opposite to the educated, which is the
uneducated, or less educated to the authority wtadd in terms of written and spoken language
and that Standard English is acceptable wherevetidghnis spoken and understood. Other
definitions from Cambridge International Dictionaalgo generalize about Standard English and
they make the specific subgroup of the educated;nasst announcers on the BBC speak
Standard English”. Chambers Dictionary (1994) defirStandard English as “the form of

English taught in schools”. (Lippi-Green, 199758)

Various approaches to Standard English have béempated and is beginning to emerge as a
language “with no regional accent; who reside ia Midwest, with more than average or
superior education; who are themselves educatosoadcasters; who pay attention to speech
and are not sloppy in terms of pronunciation ongrear; who are easily understood by all; who
enter into a consensus of other individuals likembelves about what is proper in English.”
(ibid, p.58) As it is shown, there is an interegtoonflict in the assumption of Standard English.
That is, according to the assumption, people whe iln the Midwest, speak Standard English,
but not those who live in southern Texas or Kemyudlevertheless, people who live in southern
Texas or Kentucky have the same educational bagkgrand intelligence as those in Ohio or
Colorado. Therefore, it is these assumptions tlaae fconflicting points in terms of dividing
people into educated vs. uneducated, having acesnt® accents, sophisticated vs. sloppy, etc.
This judgmental dyadic relationship divides peopieo superior and inferior, normal and
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abnormal, domination and subordination. Lippi-Greefined Standard Language Ideology as a
bias which is maintained by dominant institutiotisgwn from the spoken language of the upper
middle class, and permeates individuals who areakziog themselves to the larger social
groups.

English accent and L2 learner’s identity

Social identity theory suggests that people showreference for the language which is
associated with the most salient in-group. Speakirtig a foreign accent identifies the other as a
member of an out-group and is likely to evoke niegastereotypes. Thus, a desire to have as
minimal a foreign accent as possible may stem ftbenwish to be judged as a competent
member of the target culture. As shown in Lippi-€&r€1997), this reveals the clear explanation
for the popularity of accent reduction courseshia United States, which is, “Accent reduction
courses make an implied promise: Sound like us,samdess will be yours. Doors will open;
barriers will disappear.” (p.50)

Wenger (1998) considered identity as a nexus of Ineeship to become a competent member of
the target community. Learning a language is age®®f becoming a member of that certain
community (Sfard, 1998) and is a reconciliationd#ntities and obtaining a voice in the target
community as a competent member through the prafdsarning. As Kramsch (2000) argued,
language learning is a process which involves cailidentity, social role, and a discursive voice
under the notion of learner identity.

English accents of language learners are keengyreilated with social, cultural and regional
identity. The choice of model accent of languageriers is not independent of the socio-cultural
context. It is closely interwoven with sociopolalgower struggles. Thus, in the next section, |
will introduce a pilot study which examines Korekarners’ identity as English learners by
investigating the perception of English accentudatg their own.

By exploring how Korean learners perceive acceleglish and how they posit themselves at
the site of language learning and by examining thefception and attitude of various accented
English, | intend to explore Korean learners’ idignas individuals along with their group
identity.

lll. Korean Learners’ Perception of Accented Engdis in the U.S.

Based upon what | have reviewed from literaturdjalle developed research questions to
investigate how Korean learners perceive and réacthe various accented English they
encounter in the U.S. By examining their perceptom intelligibility to the various English
accents, | intend to investigate their prefererfoeshe accented Englishes, according to their
sex, duration of stay in the U.S, age, and thejoraaf study.
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1. How do Korean learners perceive Korean speakergli€nin various accents, i.e., a strong
Korean-accented English speaker; fluent Englistalsgrewith no Korean accent; and a Korean-
American native English speaker?

2. How differently do Korean learners perceive GAE i@l American English) speakers who
belong to different racial groups (African-Ameri¢c&aucasian and Asian)?

3. How do Korean learners perceive the various acddatglishes, which are common in the U.S.,
such as AAVE (African American Vernacular Englisigpanish-accented English, Chinese-
accented English and Indian-accented English?

For the first question, | will examine how the Karelearners perceive their own accented
English and how they react to the Korean-Americative English speaker and Korean-born,
fluent English speaker. For the second questionillllook into their racial stereotypes and
attitudes reflected in their perception of GE (Gahédmerican English) for the three different
racial groups. For the third question, | will intigate Korean learners’ perception of different
accented English speakers of four different ethmackgrounds: AAVE (African American
Vernacular English), Spanish accented English (@blan-accented English), Chinese accented
English (Mandarin-accented English) and Indian atm# English.

Method

Participants and Site

Twenty-two Korean students who enrolled in a Midsteen U.S. university participated in this
study. They were undergraduate and graduate ssi@ealt were in their mid-twenties to mid-
thirties in age. All students were born in Southré@and learned English as a foreign language
in secondary school for at least six years; thaglish proficiencies are intermediate on average.
Also, their durations of stay in the U.S. vary frérmonths to over 6 years.

Materials

| created a webpage for the survey of an NITD higigility Checklist. Participants downloaded
the survey from the webpage (http://juhik.com.nadeentsurvey) and filled out the survey after

listening to 10 differently accented English speake

Webpage for the Survey of Different English Accents

The participants visited the web pagbttg://juhik.com.ne.kr/accentsurveyin their own
convenient place and downloaded the Personalityckdise from the webpage (Appendix 1).
They were guided to follow the directions of thebwmage to listen to recorded samples of ten
different English speakers and to fill out the givehecklist. After they filled out the checklist,
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they sent it to the researcher by email (Appenglix 2

Category Speakers

1. Strong Korean-accented English speaker with thie tif
‘Korean Speaker A’ on the screen (Iltem #3)

2. Korean speaker in fluent English proficiency witke ttitle of
‘Korean Speaker B’ on the screen (Item #5)

3. Korean-American, native English speaker, with titée tof
‘Korean-American native speaker’ (Item # 1)

Korean Speakers
of English

1. African-American Speaker with a photo on the scrigem #4)

General American 2. Caucasian speaker with a photo on the screen #m
English (GAE) 3. Asian speaker with a photo on the screen (Item)# 10
1. Spanish-accented English (Item # 2)
. 2. Indian-accented English (Item #6)
Variously _ .
. 3. Chinese accented English (Item #8)
Accented English . . :
4. African-American English (Item#9)

Table 1: Ten Differently Accented English Speakerghe Perception Checklis

All speakers in this survey are graduate studengsMid-western university in the U.S. In order
to control the variables of the speakers’ Engligfipiency while maintaining their own accents
while recording, they were asked to read a schpuaEye Contactfrom the bookPrinciples

of Language Learning and Teachingitten by H. Douglas Brown (1993). (Appendix 3)

The voices of two female Korean graduate studeet® wecorded for item numbers 3 and 5. In
order to remove the possibility of different aceenf native English speakers in the United
States, one female English native speaker recdtgedoices of three GAE speakers along with
a Korean-American native speaker who was bornMicawestern, American state. A Spanish-
accented English sample was recorded by a makrnational, graduate student who was born
in Columbia and is a native speaker of Spanish. Chanese-accented English sample was
recorded by a female, international, graduate studdio was born in China and is a native
speaker of Mandarin. The Indian-accented Englismpéa was recorded by a female,
international, graduate student who was born inaln@he African-American English was
recorded by a male, African-American, graduateesttigvho was born in Jamaica and is a native
speaker of Jamaican English. He is fluent in Afmidanerican Vernacular English, Jamaican
English, Jamaican indigenous language and SpaRahthis recording, he read the script in
African-American Vernacular accent to remove angsbirom the different syntactic and
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semantic feature of AAVE.

Item | Recording sample Speaker Occupation

1 Korean-American nativeAmerican female native EnglighGraduate Student
English Speaker (title on thespeaker (born in a Mid-west, U.S|.)
screen)

2 Spanish-accented EnglisiNative Spanish male Speakdnternational
Speaker (born in Columbia) Graduate Student

3 Korean-accented Speakexative Korean female speakemnternational

(title of ‘Korean Speaker Al (born in Korea) graduate student
on screen)

4 GAE speaker with the photcAmerican female native EnglishGraduate Student
of female African-American speaker (born in a Mid-west, U.S.
female state)

5 Korean Speaker in a fluepnNative Korean female speakemternational
English proficiency (title of (born in Korea) Graduate Student
‘Korean Speaker B’ screen)

6 Indian-accented EnglishiNative Indian female speakeinternational
Speaker (born in India) Graduate Student

7 GAE speaker with the photcAmerican female native EnglishGraduate Student
of female Caucasian speaker (born in a Mid-west, U.S.

state)

8 Chinese-accented EnglisiNative Chinese female speakdnternational
Speaker (born in China) Graduate Student

9 African-American Male native speaker of Jamaica@raduate Student
Vernacular accented EnglishEnglish, Jamaican language, fluent

in African-American Vernacular
English, GAE, and Spanish

10 GAE speaker with the phoiAmerican female native EnglighGraduate Student
of female Asian speaker (born in a Mid-west, U.S.

state)

Table 2: Speakers for the Survey
Personality Trait and NITD Intelligibility Checklis

The Personality Trait checklist and Intelligibilitghecklist (Bresnahan, M.J. et al.,2002) were
employed (Appendix 2) for the survey with the temgorded samples of differently accented,
English speakers. The participants listened tordoerded samples and answered the survey
displayed below.
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* How difficult is it to understand the messagettyau just heard?
a) The message cannot be understood at all.
b) The message is mostly unintelligible.

c) The message is difficult to understand; howetls, gist of the content can be
understood.

d) The message is intelligible with the exceptiba éew words or phrases.

e) The message is completely intelligible.

112 |34 5
Unpleasant Pleasant*
Unattractive Attractive
Not Self- Self-confident*
confident
Unlikable Likeable
Not Fluent Fluent
Unreliable Reliable
Insincere Sincere
Unambitious Ambitious
Unfriendly Friendly
Unintelligent Intelligent
No Leadershig Leadership Skills
Skills
Uneducated Highly Educated
Low Status Job High Status Job

Table 3: Intelligibility Checklist and Personali@hecklist
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Data Gathering and Analysis

The participants were asked to visit the webpate;//juhik.com.ne.kr/accentsurvetp listen to
the samples. They would then download the survegtséind reply to the checklist. The students
were directed to click ‘next’ in order to listen tioe next sample, continuing until they finished
all ten samples. After completing the survey shéle¢y emailed the survey sheet to the
researcher.

The data were analyzed by MS-EXCEL for descriptstatistics. The intelligibility and the
Personality Checklist of each recorded sample waedyzed by calculating the mean of the 22
respondents. The mean of each item was analyzetbfoparison in terms of three categories:
Korean speakers of English, General American Emg(GAE), and the remainder of the
accented Speakers of English. The detailed analyglgespect to the respondents’ sex, major,
age and their duration of stay in the U.S. werei@drout by the comparison of mean of each
item. For the comparison in terms of sex, majoge agd the duration of staying in the U.S., |
focused on the items which exhibited a differemcenean of more than 0.5 point, which is a half
value of the checklist point scale.

Results
Subject

The participants of this study are twenty-two Kareaternational graduate students who are
currently enrolled in a Mid-western, U.S. UniveysiThe participants were classified by the four
categories of Sex, Duration of Stay in the U.S.e Aand Major as shown below in Table 4. Their
answers were analyzed within those categoriestivétollowing criteria:

Number | % Total
Female 11 50%
Sex 22
Male 11 50%
) Fewer than 2 years 11 50%
Duration of
Stay in the More than 2 years 8 36% |22
U.S.
No answer 3 14%
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25-30 years old 15 68%
Age 30-40 years old 6 27% | 22
No answer 1 5%
Education 11 50%
Engineering 7 32%
Major Statistics 1 5% 22
MBA 1 5%
No answer 2 9%

Table 4: Participants of this Study
The Mean of Intelligibility and Personality Chectl

The means of Intelligibility of GAE speakers anck thiuent Korean, English speakers were
shown to be over 4.0 on the 1 to 5 point range. Mieans of the Personality Checklist were
revealed to be the same preference from the Karespondents, which is over 4.0 and similar
with those of the Intelligibility Checklist.

In the first category of Korean English speakehng, strong Korean accented speaker (item 3)
obtained lower points, 3.3, in the Intelligibilitghecklist and 2.7 in the Personality Checkilist,
while the fluent Korean, English speaker (item &y ahe Korean-American native English
speaker (item 1) received scores of about 4.0 ih bleecklists. In the results for item 5 and item
1, it seems interesting that the Korean-Americaiveapeaker (item 1) received 0.2 point less
than the fluent Korean, English speaker (item 5path the Intelligibility Checklist and the
Personality Checklist.

Mean of Personalit

Category Item Intelligibility Checklist
Korean Accented Speaker #3 3.3 2.7
Korean,  Fluent Englls1#5 45 4.0
Speaker

Korean-American (NES) #1 | 4.3 3.8
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GAE with Black Photo #4 4.6 4.1
GAE with White Photo #7 4.6 4.0
GAE with Asian Photo #10 4.6 4.2
Spanish Accented Speaker #2 3.3 2.9
Indian Accented Speaker #6 3.2 2.9
Chinese Accented Speaker #E 3.0 2.7
AAVE Accented Speaker #9 3.3 2.9

Table 5. The Means of Intelligibility and PersohalChecklists of the survey

In the category of GAE speakers (Table 5), theettspeakers of the different racial groups
showed the same score, 4.6, on the Intelligibiltfiecklist. However, in the Personality
Checklist, the GAE speaker with the Asian photovau the highest points, 4.2; the GAE
speaker with the African-American photo showed rib&t highest points at 4.1, and the GAE
speaker of the Caucasian photo indicated a 4i8.iftteresting that the Korean, fluent English
speaker obtained higher points than the Korean-Aaeispeaker (Native English speaker) in its
category.

The speakers of the third category (Table 5) shossi than 3.5 on both the Intelligibility and
the Personality Checklist. The Chinese, accentewlish speaker, especially, reported the
lowest points in both checklists compared to thepthree accented, English speakers as well as
the strong Korean accented speaker.

Sex

Among the twenty-two respondents, eleven were fensaiidents. In Table 6, of the first
category of Korean English speakers, the femalporegents gave 0.5 point less than the male
respondents to the Korean, accented English spe@ken 3) of High Status Jobon the
Personality Checklist. For the featuresR#liableand Sincereon the Personality Checklist, the
female respondents gave at least 0.5 point motieetétorean American English native speaker
than the male respondents. Here, the preferentteedforean Native pronunciation is revealed.
The other features did not exhibit any criticafeliénces between male and female respondents.
The female respondents are shown to be more sengii the Korean accented English,
especially of theHigh Status Jolthan male respondents and also showed rRet&ble and
Sincereto the native English speaker accent.
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- Gogelf- L ) - A highl high
Speaker ¥ | Sex lmel:lflbl ple:;sa aﬂ:}ageh confide I|keeabl fluent rel;abl sincere amf;tm friendly |ntenllt|ge lejﬁsr EEILEIICEIST‘IE St.a?us Iean
it d jab
Korean- | , F 2.4 27 25 2.4 2.8 22 2.5 31 25 2.0 23 2.0 28 25 2.6
accentad ¥ 23 30 24 2.5 2.8 20 2.7 24 25 a1 31 25 3.4 31 | 28
F 4.6 4.0 4.2 4.2 4.3 4.4 4.2 4.1 37 4.0 4.5 37 4.2 38 4.1
Kaorean fluent| 5

M 4.4 4,1 2.9 4.2 2.9 4.1 2.9 4.1 26 4.0 43 a1 43 4.1 4.0

Korean ] F 46 4.1 4.2 4.3 4.3 4.7 4.2 4.3 3.4 4.0 4.2 35 4.3 33 4.1
American M 4.1 4.1 35 4.1 a7 4.5 2.8 EN 24 2.4 4.1 EX 23 35 a7
GAE with |, F 4.8 4.5 4.5 4.3 4.3 4.3 4.3 2.9 40 ¢ 38 4.3 38 4.2 33 4.2
black M 4.4 4.0 4.0 4.4 4.1 4.3 4.4 2.9 3E 35 4.3 35 23 29 4.0
GAE with | . F 4.9 4.2 4.2 4.5 4.2 50 45 & 44 40 ¢ 42 4.5 3E 4,2 4.0 4.2
white M 13 4.5 4.3 4.2 6.2 45 i 29 4.0 35 4.3 a7 34 2.5 35 2.9
GAE with | F 4.9 4.5 4.3 4.5 4.4 43 4.7 4.3 a0 4.1 45 4.1 4.5 43 4.3
Agian b 4.3 4.3 4.2 4.4 4.4 4.7 4.3 4.3 35 33 4.1 33 4.2 a7 4.1
spanish | , F 35 21 29 32 27 23 20 32 28 2.0 5 @@ . 3B o 33 ER
accented M ER 26 23 2.8 2.8 an 2.9 a1 2.5 2.0 23 22 2.4 2.9 2.8
Indian . F 33 25 25 2.9 2.5 31 2.8 29 28 26 30 25 32 23 2.8
accented M a1 28 25 2.0 2.7 3.4 2.9 22 31 7 29 29 3.4 23 30
Chinese | o F 29 24 . 22 26 2.4 25 2.5 28 25 27 31 25 3 23 %6
accented ¥ EX 2.3 25 2.9 30 25 25 2.0 2.3 28 3z 25 a2 29 2.8
P 5 F 25 28 7 3.2 2.8 33 2.9 27 2.7 25 3z 2.3 a1 23 2.9
M 31 2.3 26 32 33 | 3z 3.0 23 22 24 33 27 32 23 3.0

Table 6: The Mean of Intelligibility and the Peratity Checklist between the Male and Female
Respondents

In the second category, the female respondents lgg¥er points on the Intelligibility to the
three GAE speakers than the male respondents. &lsy, gave 0.5 point more in the five
features ofReliable, Ambitious, Intelligent, Highly Educatednd High Status Jobof the
Personality Checklist to the GAE speaker with tlei€asian photo than the male respondents.
For the GAE speakers with an African-American phtbe female respondents gave 0.5 point
more to the three features Bfeasant, Attractiveand Ambitios of the Personality Checklist
than the male respondents; and to the GAE speaktirsan Asian photo, they gave to the two
features ofAmbitiousandHigh Status Jolof the Personality Checklist 0.5 point more thiaa t
male respondents.

It seems interesting that for the featuréAaibitious all the female respondents gave to the GAE
speakers 0.5 point more than the male respondguatdor the feature oHigh Status Jopthey
gave 0.5 point more to the GAE speakers with Caacaand Asian photos than the male
respondents and gave the same points to the GAdkapwith the African American photo with
the male respondents.

In the third category, of various accented Engkgeakers, the female respondents gave 0.5
point lower for the two features d?leasantand Likeable on the Personality Checklist in
response to the Chinese accented speaker tharatagespondents. To the AAVE speaker, they

Copyright © International Journal of English and Education | www.ijee.org



International Journal of English and Educationjiies]

ISSN: 2278-4012, Volume:1, Issue:2, October 2012

gave 0.5 point lower to the three featured.itBable, SincereandAmbitiousof the Personality
Checklist than their male counterparts. On therotlaed, to the Spanish accented speaker, they
gave 0.5 point higher to the six featuresRld¢asant, Attractive, Self-confident, Intelligible,
LeadershipandHighly Educatedf the Personality Checklist than the male respatsd

In summary, the Korean accented speaker obtairfeg@dint less from the female respondents
than from the male respondents for the featurédigh Status Jopwhile Korean-American
native English speaker obtained 0.5 point moretertwo features dReliableandSincerefrom

the female respondents than from the male respéniden

In the cases for the GAE speakers, they obtainglaehipoints for the feature dimbitiousfrom

the female respondents than from the male resptmd@AE speakers with the Caucasian and
Asian photos scored the highest points for theufeabf High Status Jolfrom the female
respondents. It is interesting to see that the Gp&akers with an African-American photo did
not show any differences in given scores betweemtale and female respondents. Overall, the
GAE speakers with Caucasian photos obtained 0.4t gher from seven features, and GAE
speakers with Asian and African-American photoseagiven 0.5 point more on three features
from the female respondents than the male respésd€he preference for the GAE Caucasian
speaker by the female respondents is revealed thigmesult. In comparison with the replies of
the male respondents, the female respondents gglvertpoints to the three GAE speakers for
the feature oAmbitious

Additional differences between the male and fermakpondents are seen in the order of the
means of the three GAE speakers. The male resptandawe points to the GAE speakers with
African-American, Caucasian, and Asian photo indkger of 3.98, 3.94, and 4.06 respectively,
while the female respondents gave them in the oofe4.17, 4.20, and 4.32. The female
respondents gave similar points to the African-Acar and Caucasian speakers and higher
points to the Asian speaker, while the male gaviatpdn the order of Caucasian, African-
American and Asian.

Duration of Stay in the United States

Eleven respondents out of the twenty-two have lese in the U.S. for fewer than two years
while another eight respondents have been in tli% tore than two years. Three respondents
did not indicate their duration of stay, howevewrk Table 7 those who stayed in the U.S. more
than two years gave 0.5 point lower score to theeKo, fluent English speakers on the
Intelligibility and to the two features @&elf-confidentand High Status Jolon the Personality
Checklist. The mean score of the all features efRRrsonality Checklist shows only 0.12 point
difference between those who have been here maredhd those who have been here fewer
than two years. However, in the specific featurethe checklist, those who stayed fewer than
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two years exhibited more preference for the Korgagaker who has a fluent English accent than
to the Korean-American native English speaker.

. - ogeli- g - ) — . high
Spasker | # DuD;atl |ntl’:‘i:ilflhl plenattsa attrve;tctl CUijtidE Ilkeeabl AR SR Sl al‘ﬂDSItIULI frleyndl |ntenllt|ge Ieidisrs euhdgcl;lts;d Stjafg's Wi
Korean- | <2urs 26| 29 {25 | 25 | 30 i 23 26 3z 28 {32 28 2.2 29 26 2.8
accented > 20rs 21| 29 24 P 2E P26 1 20 25 2.5 25 130 i 33 2.5 2.5 21 2.8
Korean | {2wrs 47| 39 |40 44 40 i 44 4.1 4.2 25 138 | 44 4.1 4.2 4.3 4.1
fluent > 2yrs 47| 40 § 40 33 40 ;i 42 19 38 26 1A 4.4 2.8 4.2 a7 2.8
korean | | <2wrs 43| 41 38 | 42 | 39 | 45 2.9 2.9 25 1385 40 2.3 4.3 37 2.9
American > 2rs 43| 40 | aB | 4 41 4.7 2.8 2.4 22 a8 43 2.5 4.0 a7 2.8
GAE with | , <2wrs 48| 40 4z o4z 42 oAl 4.5 33 0 35 35 | 42 i 4.0 4.1 4.0
black > g 44| 44 | 43 4.5 4.0 50 ¢ 41 2.9 33 Ak 4.5 40 43 3.9 4,15
GAE with | {2urs 46| 43 42 4z 427 | 4as 4.3 4.3 35 143 & 34 2.5 28 3.4 4,08
wihite s 44| 44 143 | 45 | 40 4.8 4.1 4.0 249 41 1 45 2.8 4.0 33 [ 408
GAE with |, {urg dE| 44 40 44 43 4B 4.5 4.3 35 A 4.4 2.9 4.5 4.0 418
Asian 5245 45| 43 44 44 44 4B 4.4 4.3 39 138 ¢ 43 43 4.5 4.1 418
Bpanish | <2urg 2| 2y L@E - SE - aE G 0F 26 24 24 1 31 o 24 25 2.3 a0 | 28
Accented > 2us 24| 33 31 ¢ 36 - a4 - 3p 36 35 24 33 & as 29 2.4 24 2.4
Indian | <2urs 23| 26 {25 | 28 | 25 i 33 27 a 30 ;27 28 25 3.3 28 28
accented > s al| 30 29 32 am o 34 32 EN a0 127 oAl %1 25 31 %1
Chinese | . {2ws 20| 26 23 |30 ;28 | 28 28 a0 29 a0 33 2 2.3 2.9 2.8
accented > 20rs 28| 25 {24 2B | 26 | 28 2.5 2.9 28 126 1 o3l 2.8 a1 2.9 2.7
—— {2urs 23| 27 |25 | 32 | 2@ 2.3 249 a0 29 23 i 3z 7E 2.2 2.9 7.4
> 2urs 240 31 § &l 24 1 BF @ 3& a3 2.3 23 28 | 38 a4 2.4 a1 2.3

Table 7: The Mean of Intelligibility and the Persaéity Checklist between the Duration of Stay
in the U.S. of the Respondents.

Those who have stayed more than two years in Amegave 0.5 point higher to the GAE
speaker with an African American Photo for the ¢hifeatures ofFluent, Ambitious and
Leadershipof the Personality Checklist. Also, those respotsigave only 0.5 point higher to
the feature olintelligentto the GAE speaker with a Caucasian photo, whsca same score of
GAE with an African American photo. Both groups whalmost the same preference to the
GAE speaker with an Asian photo.

In the third category of various accented Engliggakers, those who have been in the U.S. more
than two years gave 0.5 point higher for the efghtures ofAttractive, Self-confident, Likeable,
Fluent, Reliable, Sincere, Ambitious, Intelligeott the Personality Checklist to the Spanish
accented Speaker than those who have been in $hé&eWwer than two years. The mean score for
the Personality Checklist for the Spanish accespeghker was 1.0 point higher for those having
remained in the U.S. more than two years thanHos¢ who have stayed fewer than two years.
Also, the long term group gave higher points to #%VE speakers for the four features of
Attractive Likeable Friendly, and Leadershipon the Personality Checklist than those who
stayed in the U.S. fewer than two years. And thamsxore (3.3) of the Personality Checklist
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was shown to be higher than the other group (28)the other hand, for the Chinese accented
English and Indian accented English speakerswbegtoups did not show a wide discrepancy,
which would be over 0.5 point between them.

Those who stayed in the U.S. for more than 2 ygave lower points to the Korean speaker who
is fluent in English but gave higher points to 8ganish accented Speaker and AAVE speaker.
In the second category of GAE speakers, those nelgms showed a high preference for the
GAE speakers with African American photo.

On the other hand, those who stayed in the U.Serféglwan 2 years exhibited a Mean score on the
Personality Checklist to the GAE speakers with phatf African American, Caucasian, and
Asian in the order of 4.00, 4.1, and 4.2 respebtjwehile those who stayed in the U.S. more
than 2 years exhibited the order of 4.2, 4.1, a@ddspectively, which shows a different pattern.
Both groups showed the highest preference to thE Ggian speaker. But the respondents who
stayed more than 2 years showed the next highe&trpnce to the GAE African American
speaker which is different from those who stayedefethan 2 years. The Mean score of GAE
Caucasian speaker was same in both groups.

It seems that the longer the respondents stayeirutls., their preference of AAVE accent and
Spanish accented English increases more becatise ofore frequent exposure to these accents
in the U.S. through media or daily routine thantihe Chinese accented English or Indian
accented English which currently have little expres here.

Age

Age-wise, fifteen of the twenty-two respondents 2Beto 30 years old, six are in their thirties,
and one did not indicate his age range. From Tépthose who are in their thirties gave higher
points to the Korean speaker, fluent English preficy, in the three features ditelligent
Highly Educated and High Status Jolof the Personality Checklist than those resporsdent
their twenties. The high, mean score of Korean Bgre® (fluent English speaker) can be
interpreted as a preference of those in thirtigbédkorean-American native speaker.
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- self- . o . . . high
Speaker | # Age In;ﬁ:!['f' p;ana;S a:;agc C?g:.ftid “kﬁaab fluent ireliable sincere ag'ubsltl friendly 'gt;_lllt' Iee;\jcilsrs edhl.llgcgltsn;d STJEEII;IS hean
Karean- | 25-30 4| 27 24i 24 27 2.1 2.5 a3 2T 29 213 21 2.9 2.7 2.7
accented 3~ 22| 31 2B & 30 2.0 2. a0 24 330 3 2.3 2.4 3.1 2.8
Korean | 25-30 45| 39! 41 4.1 a1 4.3 4.0 4.1 7 329 a4z 2.3 4.0 3.8 4.0
fluent 3~ 44| 43 40f 45 40 4.0 4.2 4.0 385 43 48 4.2 4.3 4.3 a.1
Korean | | 25-30 44| a1 40! 43 319 4.5 4.0 29: a2 37 4l 2.3 4.2 36 2.4
american 3~ 42| 42 37i 33 47 4.7 2.9 4.1 37 a7 43 aE 4.0 4.1 2.9
GAE with | 25-30 46| 4z 44! a4z 4z a3 4.4 a0 40 28 43 a7 2.9 a.0 a1
black 3~ 46| 4z 4l 4.5 349 50 4.2 29 36 33 43 a7 4.3 2.9 4.0
1 GAE with 4 25-30 45| 43 43 43 42 4.3 4.3 4.1 2.9 43 41 2.5 2.9 2.8 4.1
white 3~ 46| 43 4ol 43 40 4.8 4.0 45 2.5 40 4z 3.3 3.7 3.8 4.0
GAE with | | 75-30 45| 43! 41 4.3 . 4 4.7 4.4 4.1 214 4.1 4.3 4.1 4.3 4.1 a.1
Asian 3~ 45| 45 45 47 4= 50 4.7 48 35 a8 43 2.3 4.7 3.3 4.3
Spanish |, 25-30 24| 29 2E! 31 2.9 2.0 2.9 el ey 31 =R 2.5 & 31 3.0 2.9
Accented 3~ 22| 28 23i 28 23 2.3 2.0 a0 23 27 a3 2.5 27 2.3 2.4
indian | 25-30 2| 26 =27 3. v 2.3 2.0 31 2.9 26 320 2.7 3.z 2.9 2.9
accented 3~ 24| a0 =23i a0 oy a0 2.7 a0 an 28 2.8 2.7 2.5 2.8 2.9
[ Ehinese 5 25-30 21 25 23 3N o7 2.5 2.6 29 S0 2.9 3l 2.5 a1 2.0 o
accented 31~ 28| 28 23iEeE 27 2.5 2.3 28 27 25 3.z 2.7 3.z 2.5 2.7
W £5-30 25| 31: 29: =25: g2: 35: g Si: gt gy g4 29 3.2 31 3.1
31~ Zp| 23 22 S3: op: on 25 ey 1.8 28 2.5 a0 2.5 2.E

Table 8: The Mean of Intelligibility and the Perstity Checklists between Age

In the second category, those who are in theiti¢sigave higher points to the GAE speaker with
the Asian photo, especially to the featuresSofcereand Likeable On the other hand, to the
AAVE speaker, those who are in their thirties g&/& point lower to the 12 features of the
Personality Checklist. The low preference for th&\VA& accent by those who are in thirties is
shown in Table 8. In addition, those who are inrthi@rties gave scores 0.5 point higher to the
Chinese accented English speaker to the featuBelbfconfidentand to the Spanish accented
speaker to the feature Highly Educated

Major

Eleven respondents out of twenty-two major in Edioca seven major in Engineering, one
majors in Statistics, and one is MBA. Seen in T&lthose who majored in Education gave 0.5
point higher to the seven featuresRieasant, Attractive, Self-confident, Friendly,elfigent,
Leadership,andHighly Educatedn the Personality Checklist to the Spanish a@mkspeaker.
To all of the GAE speakers, those who majored indation gave over 0.7 point higher to the
Intelligibility than those who are non-educationjara. GAE speakers with a white and Asian
photo obtained 0.5 higher points for the threeuest,Reliable, IntelligentandHighly Educated
from those who are in an education major. GAE seesawith a black photo obtained 0.5 points
more for the three features &ieasant, Attractiveand Friendly from those who are in an
education major than those who are non-educatigarma
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Speaker | & | Major Int,allligi pleas atFratct cgillfi;e likeable | fluent : reliable | sincere ambif /friend intelig Ieagiers highly SrEESS hdean
bility | ant iwe nt ous i ent hip  ieducated iob
Korean- | , | EDU 35| 28 25 23 280 22 2B 32: 28 32 31 21 3.0 26| 27
accented N-EDU | 32| 29 23! 27 28 20 28! 34 24 29 30 24 331 31| 23
Koean | | EDU 46| 40 41 42 420 44 42 40 365 40 45 38 421 38| 40
fluert M-EDU | 41| 40 39 42 39 41 38 411 38 40 42 41 421 40| 40
Koean | | EDU 45| 40 41 42 417 46 41 43 3338 41 35 42i 38| 40
American N-EDU | @B 42 356 40 39 481 3% 34: 35 34 43 31 401 38| 357
GAE with | , | EDU 48| 45 45 45 44 49 45 41 37 38 44 39 421 40| 42|
black N-EDU | 42| 58 39 43 39 48 42 38 40:B85 43 38 39 40| 39
GAE with | 5 | EDU 48| 42 43 45 42 B0i #B Ad: 36 431 4B 37 49 40| 42
white N-EDU | 40| 44 41 471 40 46 58 33 38 41: 37 33 54 37| 39
GAE vith |, | EDU 49| 45 44 A5 447 Asi 47 A3 36421 4B A2 46 45| 43
Asian M-EDU | 40| 41 40 42 42 47 41 42 38381 40 39 41 57| 40
Spariish |, | EDU Bl ss ab d 09 301 31 33 297 8 35 29 §b. 33| 32
Accented N-EDU| 30| 25 231 97 28 31 29! 31 2629 29 93 30 30| 23
indian | .| EDU 32| 26 26 30 25 31, 28 28 30 28 32 27 33 30| 29|
accented N-EDU| 32| 30 27 30 29 36 31 33 30281 28 29 341 28| 30
Chinese | . | EDU 29| 25 23 29 26 27 27 30i 26 80 33 28 33 28| 28
accented M-EDU | 32| 28 24 238 28 24 24 28 30 27 31 24 311 29| 23
e g | ERY 35| a0 29! 32 30! 35 31 29 29127 361 30 331 30| 30
M-EDU | 32| 298 26 33 33 32 30 33 32 22 32, 238 321 30| 30

Table 9: The Mean of Intelligibility and the Peratity Checklist between Respondents Major

V. Concluding Thoughts

The Korean learners exhibited a higher positivete$se speakers with a less noticeable accent
and showed a strong preference for GAE speakems.niéans of Intelligibility of the GAE
speakers and the Korean, fluent English speakes meich higher (over 4.0) than the rest of the
speakers. It is shown that their previous expotutbe English accent was mostly GAE in their
public English curriculum.

Generally, those who majored in Education and/erfemale respondents (who mostly major in
Education in this study) showed strong preferericeshe GAE speakers over those from non-
Education departments and/or are male respondents.

It was interesting to see that the female respasdeho are majoring in Education, and who

have been in the U.S. more than 2 years, showethtively higher preference for the Spanish

accented speaker than the rest of speakers. beamerpreted that those who have been in the
U.S. more than 2 years have been exposed to th@sBpaccented English speaker relatively

more than those who stayed in the U.S. fewer thgea?s, and have an increased familiarity

with this accent.
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With respect to age groups, those who are in theties showed a bit more preference for the
GAE speaker with Asian photo in the second categAlso, an interesting result of the third
category is the lower preference of those who areheir thirties for the AAVE accented
speaker. Even though those who are in their twesti®wed the highest preference (3.11) to the
AAVE accented speaker of this third category, peopho are over 30 showed the lowest
Intelligibility (3.00) and the lowest mean (2.56) the Personality Checklist to the AAVE
accented speaker (Table 9). This may be interprased lack of the exposure of the Korean
learners who are over thirty to the AAVE accent.

In conclusion, the Korean learners are familiarinaith General American Accent (GAE) and it

is shown as a preference to the speakers of GAEBnacegardless of their racial background.
Among Korean English speakers, they showed stroeéeiences to both speakers, Korean-
American native English speaker and the KoreargntitEnglish speaker, while they showed
very low preference to the strong Korean accenpeadlser. Among the various accented English
speakers, the Chinese accented English, whichesother Asian accented English in this
category, received the lowest rank of preferenomfthe Korean respondents. As it turned out in
this study, the Korean learners exhibited a strpregerence to the General American English
accent and the lowest preference to the East-Amtaanted English which were Korean accent
and Chinese accent English.

V. Discussion and Future Research

This study revealed the perception of English atsceh Korean learners. The Korean English
learner showed a preference for the General Amerieraglish and a low preference for the
Korean accented English as well as Chinese accdfngtish. Depending on their sex, age,
duration of staying in the U.S, and major, theispenses showed variety. However, their
preference to GAE for most Korean respondents ia $tudy reflects the public English
curriculum in Korea and the standard language a@gpoin which they have been immersed since
the time of learning English in Korea.

Since most of the respondents are native Koredsrnational students, depending on the
duration of stay in the U.S., the aversion towatiteo accented English, i.e., AAVE, Spanish
accented English, Indian English, etc. was reptesein different ways. But the lowest
preferences for Chinese English and strong accéfdesan English were the same regardless of
the backgrounds of the respondents. In particule, Intelligibility of the Korean accented
English speaker was scored very low (3.3), like tiber accented Englishes. However,
considering that the respondents are all nativee&s, it is questionable for them to score the
Korean English as “difficult to understand; howeue gist of the content can be understood”.

Copyright © International Journal of English and Education www.ijee.org



International Journal of English and Educationjiies)

ISSN: 2278-4012, Volume:1, Issue:2, October 2012

According to the language ideologies of EnglishkKorea that Park (2004) identified, Korean
learners are self-depreciated in terms of commtioican English as poor speakers. English in
Korea works as a tool to obtain prestige in a dialvey world and in this sense, English in
Korea is considered as a prestigious languagehtisat high value in terms ofarket economy.
The more highly that the prestige of English isueal, the worse the self-depreciation of Korean
learners becomes. Song (2007) added two more igiesloEnglish in Korea as an economic
commodity, and English for cosmopolitan membershige motivation of learning English for a
Korean stems from the desire to be empowered agizanc of a globalizing world, being
equipped with the language proficiency and whick aaery profitable market value. However,
the belief of English as some cosmopolitan memljgrahd the desire to be promoted by the
prestige of using English has depreciated Koreamégs’ self-perception and cultural identity as
a language learner. As B. Kachru (1989) arguede&oas an Expanding Circle country, has
been a “norm-accepting” country from the Inner @&rcountries. The negative images as a poor
communicator, which was reflected to the native |EBhgspeakers, permeated the Korean
learner’s identity to evaluate one’s English apilit

In order to dig into the self-perception of Kordaarners for a continuing future study, in-depth
interviews, narratives and observations of thdieractions with other various accented English
speakers should be followed. Language is a badgkcating a membership of communities.
Being a member of a certain community is signiftdanconstruct one’s identity. In this regard,
learning a language is a process of obtaining aidewtity and building a new self-image by
interacting and socializing themselves to the n@mmunity. Investigating a learner’s self-
perception and identity would shed light on underding the process of second language
acquisition.
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