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The study of SLA is still in its infancy and thare still more questions than answers (Rod
Ellis)

Abstract: This paper tries to cover some basic issues relétesecond language

acquisition and examines the process of learning asing a second language. The
affective factors that underlie language learningdause will be introduced and

relevant research findings will be presented. Koalaims at understanding of the
principles and processes that govern second languagrning and use and how
should that serve as the background for refled@aehing practice.
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Introduction

Second Language Acquisition (SLA) is relatively ggufield as it only goes back about 40-50
years. As stated by Gass (2008), it has develamedan independent discipline, complete with
its own research agenda. This can be reflectecheniricrease of conferences number, the
journals devoted exclusively to research in th&f{&tudies in Second Language Acquisition,
Language Learning, Second Language Research) asasvethers in which reports of second
language studies comprise a major part ( Appliedguistics and The Modern Language
Journal). Furthermore, there are many edited votudealing with subareas of the field (eg.
Language transfer, language input, language vanatiniversal Grammar, Critical Period, etc.).
The adoption of an inter-disciplinary approach sstholars to approach the field from a wide
range of backgrounds, i.e. sociology, psychologlycation, and linguistics. This reflects the
complex nature of adult language learning and Uie. content of the paper is limited to a
discussion of adult second language acquisitiom goeat extent. The topics investigated in the
present paper include:

1. Brief historical background
2. Approaches to SLA
3. Implications from the various perspectives on Lguasition
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Brief Historical Background

Second language acquisition (SLA) is a relativeburyg field. In fact, it is hard to state a
beginning date, but it is probably fair to say ttte study of SLA has expanded and developed
significantly in the past 50 years. It can be as=sdirthat the field had its antecedents in the
foundational texts published during the middlelw previous century (Fries, 1945; Lado, 1957,
Skinner, 1957, and Weinreich, 1953 cited in LarBezeman, 2007). These texts brought
together a coherent theory of language (Structwaguistics) and a theory of learning
(Behaviourist Psychology), and reflected a reneumgzgtest in teaching and learning at the same
time. Two years after Skinner published his theofyoperant conditioning Chomsky (1959)
countered with his attack on behaviourism and priesehis own form of linguistics claiming
that at a deep level all languages shared the paoperties. In addition, Chomskyan linguistics
introduced the notion that developing languagehefahild was systematic from the start due to
the presence of an innate universal grammar andhaagist a reflection of the linguistic input
to which he or she had been exposed to (Selink&2)1

The claims were represented in the literature obse language in a seminal article by Corder
(1967). Corder (1967) argued that language ledrmeerers were not a reflex of the native
language (L1), but rather were reflective of thariers' underlying L2 competence. This
perception was later extended in the claim thanka were actively involved in constructing a
system out of the linguistic input to which theydhHaeen exposed, a linguistic system variously
called andiosyncratic dialecby Corder (1967), aapproximative systetmy Nemser(1972), and
aninterlanguageby Selinker(1972). All of them highlighted the posn that learners' language
was a linguistic system in its own right, replacghwiorms that indicated that learners were
applying cognitive strategies to the language legriask. These strategies resulted in, for
example, overgeneralization errors, which wererakebe evidence of an attempt by learners to
construct the rules of the target language. Fumibeg, they adapted a target—language centered
perspective suggesting that the learners went ¢fireuccessive stages of learning usually taken
to be the standard dialect of educated native ggeakhus, language acquisition was not seen as
a product of habit formation as the behaviouristd been claiming before the publication of
Corder's article.

The development in linguistics, psychology, and &dquisition research and the shift in

awareness contributed by SLA pioneers led to therdition of the field from the bondage of

behaviourism. Language learners were seen as oagh&ings, much more actively involved in

the construction of their L2 knowledge. Owing tee tpedigree of the SLA field, it was not

surprising that a great deal of attention was giteethe learners' developing morphosyntactic
system. This attention was perhaps most obviodkdrearly SLA research with the morpheme
acquisition studies (Bailey, Madden, & Krashen, 4;9Dulay & Burt, 1973; Larsen-Freeman,

1975 cited in Larsen-Freeman, 2007).
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It was then 30 years after the birth of a cogniyiveriented approach to SLA that Firth and

Wagner presented their 1996 paper calling for dargeament of the parameters of the field to
include a social and contextual orientation to leage. The publication of their article in 1997

has generated an extensive debate and discussiomg dbe last 10 years. Finally, since the

emergence of the field, there have been severabappes to SLA and each of them has its
characteristic features. These approaches wilidmugsed in brief later. Ellis (1992) states that i

is possible to identify three broad trends in tegedlopment of SLA research over the last 20 or
S0 years:

(1) a general move from descriptitmexplanatiorof L2acquisition,

(2) the widening of the frame of reference from ghedy of how learners acquire grammatical
competence to how they acquire a knowledge of tagrpatic rules of an L2, and

(3) the establishment of SLA as a relatively autooos subdiscipline of applied linguistics and

a concurrent lessening of interest in its applaatd language teaching.

Approaches to SLA

According to Towell and Hawkins (1994), there héeen a number of approaches adopte
researchers in SLA towards explaining such phenaméhese approaches fall into three b
categories: linguistic approaches, sociolinguistpproaches, ral psychological or cogniti
approaches.

Linguistic approaches to the nature of SLA are sfrale broad type: they assume that inf
are born with a 'language faculty' which equipsrtheith biologically determined grammati
tools for the task of acquiring, natively, the languabettis spoken around them. In SLA -
language faculty has undergone some structuralgesawith the course of time, either as
result of the general biological development ofitidividual (‘'maturabn’), or as the result of
L1 having been acquired. These structural chanddashwtake place in the mental langu
faculty are what lead to differences between L2 lahdcquisition.

Sociolinguistic approaches have been concerned atifleast two issues: one is the attitt
which L2 learners have towards the L2, the peopie gpeak it, or the culture with which
language is associated. Whether those attitudepasitive or negtive may be involved

determining a learner's motivation to learn the &8d indirectly influence the nature of S
itself. The second issue is the effect that thaeodnn which the learner encounters or use
L2 has on the process of acquisition.

Psychological or cognitive approaches have alsam lwemcerned with at least t
iIssues: one is the general cognitive maturity of lé@rners as compared with
learners. L1 learners acquire knowledge of languaigg knowledge of the wol
simultaneouslywhereas L2 learners already know quite a lot alie@itworld whe
they come to the task of SLA. The second issudasniature of the mental devi
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which comprehend, store and produce language, awdttis might be related to t
way that L1 and L2 learners acquire particular leagges.
The linguistic approaches to seconduagg acquisition include:

The Contrastive Analysis Hypothesis

The Contrastive Analysis Hypothesis is a resulttled meeting of behaviour
psychology and structurainguistics. It assumed that language acquisitiomlirec
the formation of a set of habits. In the case oAShabits formed in the L1 wou
initially be transferred into the L2. The purpogeontrastive analysis was to comg.
the structure of languageand to state the differences and use methor
reinforcement and reward to change those habttsein2.

The Natural Order Hypothesis

The failure of the Contrastive Analysis Hypothdsipredict a number of observatis
in SLA led to a shift in pepective on the part of researchers in the late 496G
early 1970s from a primary interest in transfer aoprimary interest in stag
development and cro$sarner systematicity. This shift in perspectivesvgggnaled i
two landmark papers of the petioone by Corder (1967) and the other by Seli
(1972). This shift has been reflected in the emzrgef:

a) Morpheme Studies

The interest in the new shift in perspective isadle reflected in the many stud
(Dulay & Burt, 1973; 1974; Baileyyladden & Krashen, 1974; Brown, 1973; Bai
Madden & Krashen ,1974; Ravem, 1974; Cazden, Canétosanksy & Schuma
,1975;Wode, 1976 cited in Towell & Hawkin, 1994).

b) Krashen's Five Hypotheses

Krashen(1981) formulates five key hypotheses abecbnd language acquisition:
1. The acquisition-learning distinction
The natural order hypothesis
The monitor hypothesis
The input hypothesis
The affective filter hypothesis
The second approach, the sociolinguistic approastphasizing the role
learners' attitude on the one hand and the learomgext on the other hand «

akrwbd
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be represented by the following approaches;

a) Tarone's Approach

Tarone (1988) argues that LU2arners acquire a 'capability continuum' of si
ranging from the ‘vernacular' to the more attendemanding 'careful’ style.
production, different conditions of use will indusethe learner different degrees
attention to linguistic form, redting in the accessing of different styles. Thisl
create the impression of variability in an L2 leaxts use of the L2. Styles towards
careful end of the continuum are more tailded-than those towards the vernac
end, but they are internglless consistent. Development over time occursaums
new forms may enter any one of the 'styles’, andaspfrom there into the ott
'styles’'.

b) Ellis's Approach

Ellis (1992) suggests that learners have just styge’ or grammar, but rules witl
this grammar may be variable. Initially, rules arenstoucted which have a unic
output. But as the learner gets more exposure éoLf) competing forms may
associated with the same rule. This gives riserée ariation. With yet long
exposure tolte L2, the learner may come to restrict each vat@a specific conte
of use or a specific grammatical function. In tiiay development in the learne
grammar occurs.

c) Acculturation/Pidginisation Approach

According to this approach, the socialtdisce between a learner and the comm
speaking the target language is what gives ridadio of development and individt
differences between learners. When the distanagrdat learners will tend to L
'simplified’ language lacking grammatical @tion words. This is because they ¢
items which are ‘communicatively redundant’. Thpraach also implies that wht
there is no social distance between the L2 leaaner the community speaking

target language, the learner ultimately will besascessful as native speakers. T
social and cultural aspects of L2 have to be takemaccount to acquire neaative
proficiency. To reduce the social distance betwienlL2 learner and the commur
speaking the target language, the learning sttnand the context of learning shc
reflect to a great extent socio-cultural realitytiodt target community.

The psychological or cognitive approaches couldekemplified through the wo
done by Pienemann (1987, 1989) and Wolfe Quin{&®82). The former investigat
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the stages of development in German word order edsethe latter looked at 1
account of wh-questions (who, what, which, etc. The two approachemarily
address the observations of staged developmergyasbeimaticity.

A new approach to second language acquisition haerged recently and gair
widespread acceptance, i.e. The immersion appro@ble. immersion approa
involves exposing learners to instructions throutte target language &
communicatie interaction in it for many years, 100 percenth&f school day durir
the first two or three years. In its longest foearly immersion, this method expo
children to the second language from kindergarterBy the end of secondary sch
young people in fulledged immersion programmes should have been exptosth:
second language for thirteen years. Several stidies revealed that students in ¢
programmes develop very good listening and readmmgprehension that they ¢
learn other sulects well through the second language. Over thesydawevel
certain scholars have fund that, when it come&egoroductive skills of speaking ¢
listening, immersion students are far from lingiaally competent(Hamerly, 1987)

Implications from the various perspectives on L2 aguisition

It is important to emphasize that the study of sdclanguage acquisition is sepa
from the study of language pedagogy, althoughdbiss not imply that there are
implications that can be drawn from second languaggquisition to the relat
disdpline of language teaching. For example, in Krashesiew(1981), the Inpi
Hypothesis is central to all of acquisition anddtgas implications for the classroom:
a) Speaking is a result of acquisition and notcasise. Speech cannot be ta
directly but “emerges” on its own as a result of buildimgmpetence v
comprehensible input.

b) If input is understood, and there is enough tofthe necessary grammar
automatically provided. The language teacher neddattiempt deliberately to tee
the next structure along the natural ordér-will be provided in just the rigl
quantities and automatically reviewed if the studemeives a sufficient amount
comprehensible input (Krashen, 198Tyo of the important implications of Long
hypothesis are that a tablesed approach to classroom teaching is the migest,
and that tasks can be selected and manipulated staaimize the opportunities -
learners to turn input into intak&he debate on the corrective feedback has
practical impications for classroom teaching and assessmenofférs languag
teachers new perspectives and techniques for pngvissistance to the learnel
offers a new tool for promoting the learner’s depshent using negotiated correc
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feedback providedn collaborative interactions between the learrat the teache
and it encourages teachers to search for the lesnpetential level of developme
rather than the learner'actual level of development. The acculturation appt
implies that classrooms should be viewed as a sndtaral settingwhere an activ
participation in the target language culture igtdgupromotec and cultivatedin othel
words, classrooms should reflect as much as pessbtside sociaultural an
institutional realitiesThe interaction hypothesis suggests that teachensid not b
afraid to experiment with creating as many intevactactivities as possible w
learners of the same L1 backgrounds or differenképaunds or with L2 learners w
are at the same oifférent levels of language proficiency. The diatz tradition als
provides a unified framework for SLA theory, resriteaching, and testir

Having reviewed the various perspectives on sedamguage acquisition, it is fou
that the five inter-ciplinary which shape the research field are pelmguistics
socio-linguistics, neurdinguistics, classroom research, and bilingual atloo. A
bulk of research has been conducted in each ofatlizessed fields. It has b
reported that when theg®rspectives are combined, the implications of éearc
for language teaching are considered.

Conclusion

As has become clear throughout this paper, the @h&nomenon is multifaceted ¢
complex. In order to fully understand this phenoarenone mat consider all tk
related issues that influence the process of aoguihe target language. As a resu
has been attempted to provide an account of themees. The paper begins
shedding light on the historical development of theld of secod languag
acquisition showing the contributions of the piaisem linguistics, psychology, fir
language research, etc. In the next section, theusapproaches to SLA have b
presented in detail. Finally, some implicationgrirthe various persptives have bee
inferred and explained.
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