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Abstract: Improving writing skills in English is an importanbncern to the teachers
and learners at undergraduate level. Good writinglls enable the students to
communicate effectively during and after their s#gad The learners need to have a
certain amount of L2 background knowledge about tietorical organizations,
appropriate language use or specific lexicon withick they want to communicate to
their readers.

A study is conducted among Dilla University studdn know their interests,
needs and learning preferences. This study alsiitédes the teachers to know the
pulse of the graduate students which helps thepiaio and execute their class work.
The researcher collected data from the present previous students who are
employed in various organizations and are usingliShgor communication in work
places. This data helps us to know the learnersisie® promote the curriculum of
English Writing Skills Course and to advance leash&riting competence. Against
this background, the present paper focuses onrtladysis of students’ needs and then
suggests a few steps to improve the materials aethads to foster the writing
proficiency of undergraduate students. The stuthstto enable the learners to take
the responsibility to improve their writing skillsy analyzing and addressing their
needs.

Key Words. Improving Writing Skills, Management students, d$éeeAnalysis,
Learning-Centered Approach.

Introduction:

English is an important international language.sBndly, it is used as a business,
scientific, technological, educational and diploimd&nguage of the world. It is considered that
the success of educational objectives is highlyeddpnt on the adequate knowledge and use of
English both by the students and teachers. It needgpetence in the four language skills —
Listening, Speaking, Reading and Writing and in fber aspects — Grammar, Spelling,
Pronunciation and Vocabulary. Writing is one of thldlls of language learning which is
important for students in their academic and futteieeer. Bean added that “Writing is a skill
that is not only valued in academia; good writikgls are very important for the enhancement
of our students’ and professional lives”. Writisgmportant productive skill and learners at all
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levels in general and at graduate level in parmicueed a considerable amount of writing for
various purposes. Bacha and Bahous opine thangrisi very important in working places for
effective correspondence and documents such aslg-tetters, reports, proposals, etc. Keeping
this in view, writing courses offered at Universigyel should target on skills related to students’
academic needs and future career to ensure th&dheers are well equipped with the required
writing skills in order for them to perform in acadic and at the work place.

The general aim dEnglish Writing Skills Coursis to help students improve their writing
skills in following their academic studies and te bompetent in their future career. Several
efforts have been made at different times to imerthe quality and effectiveness of teaching
English language skills. Such endeavours resulée@ral changes in teaching from grammar
oriented teaching to communicative language tegchimspite of these improvements, there are
a few concerns to deal with regard to the writikdls of the learners. One of the concerns is
students’ low performance in written communicatioheachers, employers and other
stakeholders in the area complain about the pedoom of learners in writing. Against this
background, the present study focuses to analyzadlds of Business Management students’
specific English writing needs in relation &nglish Writing Skills Courseffered at Dilla
University and to address their needs by suggestifigw steps to improve the materials and
methods to foster the writing proficiency of undaduate students.

Review of Literature

Writing is an important skill in both academic aadcupational settings. In EAP —
English for academic purpose, from elementary schim@ugh university graduate courses,
students write to succeed in mastering the subjeatter. Academic writing ranges from
sentences level to short paragraphs, essays andresearch papers . In an EOP - English for
occupational purpose context, writing is more coned with the content and format while in an
EAP context, writing focuses more on writing tecjugs such as process and development of
idea and logic (on line). Sidey claims that in a@FEcontext, emphasizing the difference in
writing purposes and the resultant text structueecaucial in order to match the needs of the
work place skills. Furthermore, according to Baynh#&o characterize the knowledge and skills
of a good writer, the need to emphasize the dinoansf the required metalinguistic must exist.
For example, the awareness of the different tydetexts as well as the pragmatics is an
important dimension. Thus, in ESP — English forcHje purpose contexts, the types of texts
have to be explicit and related to students neElds.interests and the needs of the students are
necessary for them to realize the significancecgquaing the skill.

Braine claims that students of various disciplidesnands a variation of academic
information processing sequence, as well as puttioge emphasis on the contributory skills. By
contributory skills, he means those skills thatuiegjthe student to use their linguistic abilitées
well as their understanding of subject matter tdemessays that are acceptable to the reader.
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These are skills like summary skills, paraphrasgte rmaking and so on. Thus, Business
Management students need to learn both the class lamguage and writing skills for future job
and the writing skills and activities for the stupyrposes. Hence, both, EAP and EOP, which
are branches of ESP, are essential for them, ésticcess of the study at the University and as
candidate business managers. Writing is the desdraponent of learning and assessment in all
disciplines in higher education. According to Beaurturing good writing enhances student in
learning and develops both their critical thinkiagd active problem solving abilities. He also
added that good writing skills are very importamt the enhancement of our students’ personal
and professional lives. Writing today is not al figr the few, but an essential skill for the many.
Moreover, Bechard points out that writing in thesimess sector promotes active learning, with
students using hands-on activities to apply theéoryeal world problems. Bechard also added
that the writing activities enhanced team skillssearch skills, critical thinking skills, and
analytical skills.

The ability to communicate effectively is importdor everyone who wants to succeed
in the business world. Furthermore, as Dobrian ddedemail and other on line services are very
widespread, often replacing telephone and facedte-fmeetings. Besides, with English
becoming the international language of businessienpeople are writing it and business
executives must be able to communicate in this grgwnternational culture. From the above
discussion it is possible to say that writing isywessential for business management students to
be successful in their academic subjects as wetl #seir future career. Regarding this, Brown
and Paapanen found that graduates of accountingusidess need quality writing and speaking
communication skills in order to be successful atky

According to Jordan, TSA — Target situation gsial is rigorously devised model of all in the
development of needs analysis in Munby's commuiveaieeds, processor ‘which gives the
profile of students communicative needs. Munby’sdelogives more emphasis in students’
needs at the end of a language program and tageltperformance preparing students for later
job or for study in a particular context. Herestdpt to say that TSA should take in to account
the learners’ training and job requirements in ottat English course helps them to accomplish
different tasks in their specific discipline or faein duties or jobs in a good way after the
completion of their ESP course. In relation to tlisrdan points out “subject specific language,
and its organization, has been subjected to vaitypes of analysis over a long period of time,
starting register analysis, followed by discoursalgsis and more recently, genre analysis.” And
these will be looked at under target situation ysialas it incorporates all of them.

Data Collection and Analysis

An investigation in to the students target and gmésituation needs in both Business
Management students and graduates are made witiausires, semi-structured interviews
and class room observation. This is done througdetawriting needs of English writing and its
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activities in both for their course studies andufatjobs. Additionally, the students’ ability in
writing skill and activities, their writing difficiies, learning styles/preferences, reasons for
taking the writing course would be investigated.eTétudents, instructors and employees
guestionnaire were adapted from the questionnamplayed by Munby, Dudley-Evans and
John, Berhane Demeke and Beyene Wako.

The students’ questionnaire consisted of 11 itewitk sub sections with some. The
guestionnaire was made up of different close enitleals (multiple question and rating).
However, students were given chances to includetevka they thought were needed in the
study. The instructors’ questionnaire consistedfivé questions for English teachers which
consist of sub-questions and seven questions fqornaea course teachers. The English
teachers’ questionnaire consists of questions aheutlegree of satisfaction they have about the
course material they have been using in additiothéoquestions included in the subject area
teachers and the learners. The employees’ quesirentonsisted of five items. The items in the
guestionnaire were aimed at gathering information gnaduates’ writing proficiency, their
writing difficulties and their writing needs. A #dtof 555 copies of the questionnaire were
distributed to 70 students, 18 instructors and mpleyees/ graduates. Of these 554 copies (a
response rate 99.8 %) were properly filled and deethe study. A semi-structured interview
guestions were used. The purpose of the intervie® t validate the data gathered through the
guestionnaire and further explore students writiegds and difficulties. Therefore, the content
of the interview was similar to that of the questiaire. Dudley Evans and John state that oral
interview is extremely useful in needs analysise Tiiterview questions were adapted and used
for this research from Munby, and Berhane Demekiee Eemi-structured interview was
conducted with 2 English teachers, 3 subject iogtrs and 6 students. These groups of
respondents were selected using simple random sagnpethod.

The other data collection instrument in this studgis classroom observation. The
purpose of this instrument was to collect authedita backing up and giving life of data
gathered with the help of other instruments. Reggrthe importance of observation, Dudley-
Evans and John claim that for needs analysis itcoaer a range of activities from watching a
particular task being performed to shadowing irdlrals at work. The observation protocol was
adapted from Basturkmen and Dudley-Evans and $t dotl was conducted on both second and
third year Business Management classes. Six pemotls three courses (‘Entrepreneurship’,
‘International Marketing’, and ‘Management Infornaet System’) were observed two periods
for each course. Data gathered through questi@maiere tallied and then calculated using
percentage and analyzed quantitatively. The regpofishe students and the teachers were
compared and contrasted to arrive at sound cowcluflata gathered through semi-structured
interview, classroom observations and text analysie analyzed qualitatively. Both qualitative
and quantitative data were presented and analyzearately. However, cross-references were
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made to different pieces of information gatheredodlgh questionnaire, interview and
observation.

Analysis of the purpose of taking English Writing Skills Course” as perceived by the
students:

Purpose of learning the Writing course F %
A | Academic studies 44 62.8
B | Communicate with English speakers 5 7.1
C | Future occupation 38 54.3
D | Pass tests 2 2.8

Analysis of students’ difficulty in micro-skills as perceived by students and subject area
instructors:

;/reer;/t .G_reat .S_ome _L?ttle - No
No Items difficulty difficulty | difficulty | difficulty | difficulty
F | % F | % F| % F| % FI %

A | Writing notes| S |14 | 20 26| 37.1 16 228 183 186 1 14
from lectures I |2 25 4 | 50 2| 25

B | Writing notes| S|4 |57 | 10| 14.3] 20 286 24 343 12 171
from I 11 |125]| 2 | 25 4| 50 1) 12.%
books/references

C | Writing S|9 12.8| 23| 32.8 29 414 7 10 2 28
assignments I |2 25 3| 375 2| 25 1 12.%

D | Writing essay S|11 | 15.7| 28| 40 26 371 5 7.1
testsorexams || |3 37.5| 4 | 50 1| 12.5

E | Writing business S | 6 8.6 | 28| 40 22 314 12 171 2 2.8
reports I |2 25 3 | 375 3| 375

F | Writing S|18 | 25.7| 20| 28.6 17 243 14 20 1 14
semester terml |1 125 5 | 625 2| 25
papers

G | Writing S 1 |14 | 20| 286/ 40 57.1 9 128
dictations I 1 3 [375| 4| 50

12.5

H | Summarizing S|12 |171| 22| 314 26 371 6 86 4 5[
somethingread | | |2 25 2 | 25 4| 50

I Writing business S | 8 11.4| 19| 27.1) 30 428 10 143 3 43
letters I 11 |125| 3 | 375 3| 375 1 12.6

J | Writingmemos | $9 12.8| 21| 30 30 428 6] 8.6 4 57
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I |1 1251 2 | 25 3| 375 24 25
K | Writing resumes S| 5 71 | 21| 30 37 48.4 6| 8.6 4 57
and application | |2 25 3 | 375 2| 25 1] 12.%

letters
M | Completing S|5 |71 | 20| 286/ 29 414 1 171 4 5[
formal reports
and proposals
L | Writing business

16 | 22.8| 21| 30 26 371 7 10

S
proposals I |2 25 3 | 375 3| 375
I 2 |25 4 | 50 1| 125 1| 125
N | Writing  direct| S| 8 114 | 26| 37.1 24 343 8§ 114 4 57
requests I |2 25 3 | 375 2| 25 1| 125
O | Writing letters| S| 7 10 26| 37.1) 18§ 257 15 214 4 57
of (order,| | 3 | 375 4| 50 1] 12 5
(guarantee,
warranty, credit
refusal)
Key: Student |= Instrctor

Assessment of the students’ methodological prefereas/learning styles:

. . Not
Methodological Vgry Satisfied Undecide ngs satisfied
preferences satisfied d satisfied at all
In class how would you F | % F | % F | % F| % F| %
like learning?
A | Writing individually 13| 18.6| 22| 314 13 186 18 .25 4 |57
B | Writing in pairs 14| 20 28| 40 13 186 8 114 7 1
C | Writing in small| 34 | 48.6| 18| 25.7, 8| 114 10 143
groups
D | Writing in one group 9| 128 5| 7.1 32 457 24 334.
How would you like
learning? By:
A | Writing compositions | 29| 414 22 314 18 257 1 14
B | Listening to the teacherl6 | 22.8 | 29| 414/ 13 186 7 10 5 7.1
and taking notes
1 | Writing everything to 14 | 20 7 10 28| 40 7 10 20
4 | my note book
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When you write you like
to be corrected by:
A | Students 22| 314 20 28p 16 228 8 1 4 54
B | Teachers 26/ 371 2% 35 12 171 P 128 |10 143
C | Yourself 23| 328| 22/ 314 12 174 12 171 1 14
D | Immediately in the 32 | 45.7| 28| 40 6 86| 4| 57
class
E | Later privately 21 30 29 414 13 186 6 86 1 41
Analysis of the Importance of the Four Academic Gere Types in the
Context of Business Management Department:
very Frequentl .
. frequentl Sometime
Academic y Rarely used| Never used
Genre Types y used s used
Used
F % F | % F % | F % F %
41 | 58.6 | 14| 20 13| 18(2 |28
Description 6
12 | 706 | 4 | 235 1 5.9
21 | 30 25| 357 19| 27|5 |71
N . 1
arration 5 (2943 | 176] 5 | 292 |118 |2 | 118
4
19 | 27.1| 20| 28.6/ 18| 25/13 | 18.6
c i 7
Xposttion 6 |353| 4 | 235 3 | 17.|4 |235
6
24 | 343 | 18| 25.7] 16| 22/7 |10 5 |71
Argumentatio 8
n 9 |529 |5 | 294| 2 1741 |59
6

According to the students’ response the most fretipy@eeded writing activities in order
of priority are: writing notes from lectures, wnif essay tests or exams, writing notes from
reference books, summarizing something read, camglérmal reports and proposals, writing
assignments, writing resumes and application ketteriting dictations, writing direct requests
and writing memos. According to the instructoesponses, writing notes from lectures; writing
essay tests or exams; writing assignments; summ@rsomething read and writing business
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letters; writing notes from books/ references amiing business reports; writing semester term
papers, writing dictations, writing memos and wagtiresumes and application letters; writing
business proposals followed by completing formpbres and proposals, writing direct requests
and writing letters are the most frequently needdting activities in this order of priority.

The writing ability of graduates/employees as perdeed by themselves:

ltem Very good Good | Average| Weak | Very weak
Writing ability F | % Fl% F|% F|% FI%
3]120|8|53.3]| 4|26.7
Assessment of the relative importance of the gentgpes for
occupational settings:
Very frequently | Frequently | Sometimes | Seldom| Never
Writing types needed needed needed needed| needed
F % F| % F| % R % F | %
A | Description 6 40 7| 46.7 2 133
B | Narration 1 6.7 5| 333 7 46.7 23.3
C | Exposition 5 33.3 7| 46.7 2 133 Bb.7
D | Argumentation 3 20 5| 333 4| 26.7 320

Assessment of the use of writing activities in ocpational settings:

NG Activities fregjgltly Frequently | Sometimes| Rarely | Never
F | % F| % F| % H % Fl|%

A | Writing 2 1133 | 6| 40 4| 26.7 » 133 |1 6.7
memos/minutes of
meetings

B | Writing vacancy 2 | 133 | 4| 26.7 6| 40 3 20
notices

C | Writing business4 | 26.7 | 3| 20 2| 133 4 267 |2 133
reports

D | Writing business2 | 133 | 3| 20 8| 53.3 ? 1343
proposals

E | Writing 1 |67 3| 20 2| 133 9 60
advertisements

F | Writing e-mails 2| 133| 6] 40 5 33.3 2 133

G | Writing notes from 3 | 20 3| 20 5| 33.3 2 133 2 133
seminars /conferences
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H | Writing business 5 333 | 4| 26.7 5 33.3 1 6.7
letters
I Writing resumes and | 1 | 6.7 5| 333 7| 46.7 ? 13,3
application letters
J | Completing  formal 3 | 20 2| 133 5/ 33.3 3 20| |2 133
reports and proposals

K | Writing direct| 2 | 13.3 | 4| 26.7 5/ 33.3 3 20, |1 6.7
requests

L | Writing fax messages| 3 20 4 26.7 3 20 3 20 | 2313.

M | Writing  letter of| 2 |13.3 | 2| 13.3 3] 20 b 333 13 20
(order, guarantee,
warranty, credit

refusal etc).

Employees ranked writing business letters, writoffice memos/minutes of meetings,
writing e-mails, writing business reports, writifax messages, writing vacancy notices, writing
notes from seminars/ conferences, writing resumed application letters, writing direct
requests, writing business proposals, completingn& requests and proposals, writing
advertisements and writing letters of order, guean warranty, credit, refusal etc were
frequently needed writing activities. The questiain@ analysis corroborates with other findings
on the usefulness of the course. The majority efstiidents found that the course is useful in the
enhancement of their academic writing skills. Théo found the course is to be improved in a
few areas to meet their present and future neeelsid8s, students reported some ‘by-products’
of the course, including improvement in their gah&mnglish skills such as listening, speaking,
reading, and writing emails as well as collaboratioth other people.

Discussion and Conclusions

Writing is an individual effort as one composes’srteoughts often-in privacy and then
turn their thoughts to writing, using strict contiens followed in the language. Writing is
conscious and is thus non-spontaneous. Durindhitegenriting skill, the discrete nature of
linguistic signs should be appreciated consciou3lye learner must recognize the sound
structure of each word, dissect it and reproduae alphabetical symbols, which s/he must have
studied and memorized before. This preparationutowords in sentences with a sequence is
prominent in the acquisition of the skill.
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Writing can be viewed and taught as aettgpmental process like reading. As Bowen
suggested the skill is developed in four stages:

» Beginning stage — developing Mechanics of writing
Elementary stage — developing extended use of &gegu
Intermediate stage — developing writing with pugos
Advanced stage — developing writing expository pros

Y V V

Raimes classifies approaches to teaching writing five types: controlled to free, free
writing, paragraph pattern, grammar-syntax orgdimea communicative, and process
approaches. In controlled to free approach, stsdan¢ first given sentence exercises, then
paragraphs to copy or manipulate grammatically tkanging questions to statements, present
to past, or plural to singular, and changing wardslauses or combine sentences. In free writing
approach, students are asked to write freely ontepig without worrying about grammar and
spelling for five or ten minutes. Teachers gengralad them and perhaps comment on the ideas
the writer expressed. In paragraph pattern appradatents copy paragraphs, analyze the form
of model paragraphs, and imitate model passagesy piit scrambled sentences into paragraph
order, they identify general specific statemenk®gytchoose or invent an appropriate topic
sentence and they insert or delete sentences.

In communicative approach to writing, studentsasked to assume the role of a writer
who is writing for an audience to read. Whatevestialent writes something, it is modified in
some way by other students for better communicatffext. In the process approach to writing,
students move away from concentration on the wrii@duct to an emphasis on the process of
writing. It is important to use these approachea proper blend for better results. For example,
the controlled to free approach to writing helpacteer to focus on proper mechanics in the
beginning level, whereas communicative approachriting is very effective once students have
some control over the mechanics, have acquiredaa gmmber of words besides sentence
structures to help them match these with their ghtgi All successful texts and teachers have
tried to take the best and relevant aspects ofyewethod to suit the learner’s level and need.

Correction: Correction of the students’ scripts is a crucibkempomenon to correct errors /
mistakes at all level so that standards in speling expression are set for the learners. Raimes
suggests that it is always suggestible to use ®froristakes in the written texts to plan the next
classes. It would be always result yielding toegstudents time and opportunity to correct errors
before teacher evaluate the script. If studemt®neous views of expression are not corrected,
they consolidate those faulty means of written cemication and a sense of self-sufficiency
sets in their minds.
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Speed of Writing: Though it is very difficult to match speed of lears’ thoughts with their
writing speed, at every stage, focus on writingeaand reading faster with comprehension is to
be increased. Slow writing is problematic in tintedt situations. Dictation exercises with the
increase in pace would be helpful in improving speed of writing. Conduct of cloze tests will
give good results. The objective is not to increds® number of words per minute, but to
increase the speed of organizing thought in thersktanguage and of judging and producing in
a style that will be compatible with the first paftthe passage.

Teachers also need to deal with the appropriatéonibeof the field using English.
Rhetoric and logic play a more crucial role thamgliistic structures. However, it is always
important and useful to refresh the second languageer of English about the spelling,
vocabulary, diction and structure errors s/he ca@s to commit. Students will continue to
commit linguistic errors even as they try to masher rhetorical and logical expressions. The
following factors that are responsible for the sscof the learning environment are identified
from the study and are illustrated below:

1. Description of the Subject Matter: The accurate description of the subject mattema|to
define learning goals and to identify the kind afolledge / skills that are to be learnt /
acquired. This description leads to the learningl gof a differentiated understanding of
communicative needs. The subject matter requiresdér and re- automation of the skills
that are to be fostered.

2. Authentic Learning Scenarios: A basic assumption of situated learning approachéise
authenticity of the learning scenario. The contgxearning should be similar to the context
in which the acquired knowledge and skills are useglveryday life. The writing orientation
and activities need to be embedded into an authéedirning scenario. The execution of
materials / methods is conducted based on readigtiations.

3. Willingness to Participate: Willingness to practice writing for improvementdeucial as it
needs learner’s involvement. Using words for wgtpractice from the student's immediate
environment and later on from speaking and readotiyities is appropriate and useful. The
writing skills orientation must be easy to partat and need to create interest to move to the
next level of writing.

4. Obligatory Participation: Writing texts with peer correction and then teaat@rection is
to be embedded into thenglish Writing Skills Courseurriculum. This provides the climate
for obligatory participation to all learners. Onte learners start receiving the profits from
the writing tasks, they voluntarily participatevarious activities for improving their abilities
of communication.
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5. Adaptability of the Material: No two writing skills trainings are the same.dtimportant to
emphasize different contents to adapt traininghto teeds / interests of the participants.
Thus, it is necessary for a writing skills improwvam environment, which is integrated into
such training, to be adaptable to the special winaof training. Communication skills
through writing needs to provide choice to the klemlge and interests of the learner. The
teacher has the possibility to integrate differmaterials into the training environment and to
switch on / off diverse instructional features.

Thus, overall, the course seems to hakieeaed the objectives it set out to achieve, ire.,
helping students to recognize the general chaiatitsr of academic writing, recognize the
grammar and style of academic writing in their osvscipline, present well organized ideas in
formal English, interpret data and academic textsie a simple critique, write a data
commentary, and write a report. Nonetheless, guslent that some students still expressed
difficulties in the use of words, grammar, and gatien and organization of ideas, though it is
readily acknowledged that eradication of all thesgblem areas from our students should not be
the task ofEnglish Writing Skills Coursenstructors alone. The improvement of language
proficiency, in general, and abilities of writingn particular, is a life-long process. This
endevour may be expedited by a passionate pursiitepart of learners themselves, targeted
language and communication programmes on the patieoclass work and outside-of-class
institutionalized support systems on the part efltmiversity.
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