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Abstract: Motivation is the driving force by which humans i@ele their goals. Itis
often assumed to be a rather abstract concept (Iirn2001).In fact, it is the
combination of effort plus desire to achieve thalguf learning the language which
leads to a conscious decision to act, and whiclegyitise to a period of sustained
intellectual and/or physical effort in order to am previous set goals.
Accordingly,the current study was implemented ileorto shed light on the effects of
teaching or training on university students’ motiga in learning English in non-
native context, namely, Iran.The research was cotadlon a population of 44
university students, all Persian speakers, majotimgEnglish translation course at
Payam-e Noor University infall semester of 2013£@tademic year,Sirjan, Iran.
Technically speaking, this study is based uponepgeerimental method(one group
pre-test post-test design).Interestingly,the rasaftquantitative findings revealed that
there was not a significant difference in studemtserall motivation after the
treatment. Nevertheless, no notable differencesvd®t intrinsic and extrinsic
motivation, and between female and male particigamotivation were detected. In
short, it may be concluded that teaching or tragniactivities have resulted in a
moderate increase in learners’ motivational leveldaenhanced metacognition as
well.
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1. Introduction

Motivation is internal and external factors thaimstlate desire and energy in people to be
continually interested in and committed to a jakdey or subject, and to exert persistent effort in
attaining a goal (Weiner. B. 2000).Motivation haeb widely accepted by both teachers and
researchers as one of the key factors that influghe rate and success of second/foreign
language learning. In fact, it provides the primampetus to initiate learning English language
and later the driving force to sustain the long aftén tedious learning process. Interestingly
enough, among other psychological variables, mitinaplays an effective role on academic
achievement among students in general and Englisgubge learners in particular. Both
intrinsic and extrinsic motivation can work as dnmy force that affect students overall
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performance. In this regard, teaching or trainimgdsents also aims to build and heighten
learners’ awarenessof themselves as learners anthriguage learning process. Additionally,
theoverall aim of learner training is to contribtenot only learners’ cognitive but alsolearners’
affective development. Therefore, second or foréaguguage learning is one of the subject areas
in which learners are expected to learn how tonléarorder to be more self-sufficient in their
language learning process. Interestingly, mosthefresearches in this field revealed that the
implementation of teaching or training approach basn very advantageous and promising in
terms of many aspects of the language learningegecuch as learner beliefs, attitudes,
autonomy, perceptions, self-confidence, self-esterativation etc. With the respect of teaching
and motivation, teachers’ responsibility is so imgot.

1.1.Statement of the Research Problem

It seems that there are many variables underlyituglesits’ motivation to learn English
language.Students’ motivation to learn Englishram) as non-native environment, has to do with
student’s desire to participate in the learningcpss. But it also concerns the reasons or goals
that underlie their involvement or noninvolvememtacademic activities. Despite the fact that
the students may be equally motivated to perfomask, the sources of their motivation to learn
English as a foreign language may differ. As merdd before, motivation plays an important
part in improving and developing learner's commatiiee ability, however, in Iran,
someuniversity students are not enthusiastic entudgarn English eventhough their course is
English. It seems that teaching and teachers haakrgle in enhancing students’ motivation.
Since learning a foreign language is mostly bothraes and problematic per se for most of the
students; therefore, it is foreign language teahresponsibility to smooth the learning path and
energize and motivate the students. Accordinglg, gresent study is to evaluate the effect of
teaching on students motivation among Iranian usityestudents majoring translation in Sirjan,
a prosperous city in South-east of Iran.

1.2.0bjectives

The current study is to investigate the effectstaafching or training sessions on university
students’ motivation in learning English. Furthermoany possible significant differences
between female and male students’ motivational | l@velearning English before and after
teaching sessions were investigated. Finally, is wésointended to explore any significant
differences between intrinsic and extrinsicmotivatbefore and after the treatment.Accordingly,
the objectives can be classified as follow:

1- The evaluation of university students’ motivatiotatel in learning English before and
after teaching or training sessions.

2- The evaluation of probable difference between kea’rextrinsic and intrinsic motivation
and gender before and after treatment.
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1.3.Importance of the Research

Because of the central importance attached to eadiv by practitioners and researchers alike,
motivation has been the target of a great dealeskarch during the past decades.Strictly
speaking, the current research is of prime impodaon account to deal with one of the most
important area of educational psychology. The tesfulesearches in motivation field is not only
rewarding for teachers but also beneficial for stid.

2.Review of the related literature

Motivation is the driving force by which humans este their goals. It is said to be intrinsic or
extrinsic. However,motivation to learn has a sliglifferent meaning that will be defined as
following. According to Hermine Marshall 1987 maition to learn is "the meaningfulness,
value, and benefits of academic tasks to the leasgardless of whether or not they are
intrinsically interesting”. On the other hand, dardmes 1990 mentioned that motivation to
learn is characterized by long-term, quality inweshent in learning and commitment to the
process of learning.

2.1 Student Motivation

Student motivation naturally has to do with studedeésire to participate in the learning process.
But it also concerns the reasons or goals thatriadeeir involvement or noninvolvement in
academic activities. Althoughstudents may be egumditivated to perform a task, the sources of
their motivation may differ.A student who is intsinally motivated undertakes an activity "for
its own sake, for the enjoyment it provides, tharhéng it permits, or the feelings of
accomplishment it evokes" (Mark Lepper 1988). Arriasically motivated student performs in
order to obtain some reward or avoid some punishrae@rnal to the activity itself," such as
grades, stickers, or teacher approval.

2.2. Factors Influence Students' Motivation

As JereBrophy (1987) and Deborah Stipec (1988)alede motivation to learn is a competence
acquired "through general experience but stimulatadst directly through modeling,

communication of expectations, anddirect instructiar socialization by significant others

(especially parents and teachers).” Some factdisemce that the development of students
motivation can be classified as follows:

1- Home environment

2- Classroom climate

3- Beliefs about teaching and learning.

4- Teachers’ creative policies and procedures to teach
5- University/school-related success and failure.
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2.3. Teaching or training students

The termteaching or training learnerdias been defined in fairly similar terms by difigre
scholars in this area. Hedge (1993, p. 92), falaimse, learner was mentioned that training is to
do with “a set of procedures or activities whicisealearners’ awareness of what is involved in
the process of learning a second language, whicbhueage students to become more involved
and responsible for their own learning, and whielpHearners to develop and strengthen their
strategies for language learning”. As a matteragt,fteaching or training students involves two
main components: raising learners’ awareness alpihgethem acquire a set of skills for more
effective learning (Hedge, 2000). In other wordgidal learner training programmes aim at
enhancing learners’ metacognition which is defimed“an awareness of one’s own mental
processes and an ability to reflect on how onenkain other words, knowing about one’s
knowing” (Williamsand Burden, 1997, p.148).

2.3. Connection between teaching and motivation

Interestingly enough, it has been widely mentiottet teaching or training schedules aim to
increase learners’ cognitive and affective develepirthrough an attempt to build learners’
awareness of themselves as learners and the lan¢peging process; furthermore, assist them
to attain a set of skills for more effective leagn The common aim of such research studies is
to investigate the effects of learner training odffecent constructs such as learner autonomy,
academic success, beliefs about and attitudes dgvi@nguage learning, motivation, etc. Despite
the fact that there is a small number of studiggaing the effects of teaching programmes on
motivation, the results of several studies poinsame connections between learner training and
motivation. For instance, it is pointed out in adst by Victori& Lockhart (1995, p.228) that the
improvement in learners’ tolerance of ambiguitylamguage learning/use contexts, increased
motivation, and improved self-esteem as languagenérs. Likewise, in a study Mynard’s
(1999) indicated that more able learners tendduht@ higher intrinsic motivation and a higher
internal locus of control than less able ones. Witha doubt, variables such as learner
characteristics, teacher characteristics, the ipesctfollowed during learner training, etc. all
interact differently in different contexts. Therefpto investigate the topic of learner training
from as many angles as possible in varied waysadil new insights to our understanding of the
issue better. With regard to teaching and studaotsvation, this study is to investigate effect of
teaching on university students’ motivation.

4. Methodology
4.1. Design of the Study

The design of the current study is based upon yperemental research design. To elaborate,
only one intact group participated in the studyd #imat group was administered a pre-test prior
to the treatment (learner training sessions).Aftiersenting treatment sessions, a post-test was
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conducted again to find out whether the treatmemised any significant differences in
participants’ motivational level in learning Endjlis

4.2. Participants and Setting

This research population represents universityestigdin undergraduate stage at Payam-e Noor
University (PNU) in Sirjan, Iran. Actually,Sirjars ia prosperous city located in South-east of
Iran.The main reason for conducting the study iis tetting was its convenience to the
researcher since she worked at the same univeasithe time of the research. Therefore,
arranging the appropriate time and conditions fa implementation of the study was easier.
Accordingly, the study covered a period of 6 weeksing the fall semester of 2013-2014
academic year.

4.3. Instrumentation

With regard to instrument, a questionnaire on natibn was developed by adapting various
items about motivation from different sources. Mokthe items were taken and adapted from
Mynard’s (1999) questionnaire and Demir’s (2004)tAtle-Motivation Scale.The questionnaire
on motivation, which involved 34 close-ended iteongjinally, was built on a five-point Likert
scale having the options of (L3trongly agree, (2) | agree, (3) | am not su), (disagree, (5) |
strongly disagreeThe analysis of the data collected from the pilgtof questionnaires showed
that some of the items needed to be removed irr todensure that data collection was reliable.
After the necessary elimination based on the curmesearch, the final version of the
guestionnaire included 19 items were divided ifte two dimensions of extrinsic motivation
and intrinsic motivation. Then, the remaining 1®ns were analyzed statistically(Appandix 1).
The Cronbach-alpha value of 12 items belongingntansic motivationwas found highly
reliable @= ,86) for data collection. The Cronbach-alpha gabi items related to extrinsic
motivation was found to be, 69, which is accepde moderately reliable according to the
literature.

4.4. Procedures of Data collection

All the participants were informed about the pwgocontent, length,time, language and
procedures of the study prior to the study.Thery tivere asked whether they would like to
participate in the study, and all of them agreethi@® part. The study was conducted in a six-
week-long period. Firstly, a motivation pre-testswadministered before the training sessions
were started. Each session focused on a differgmca of foreign language learning lasting
approximately 45 minutes per session.As mentionefdrd all the participants were Persian
native speakers. Hence, participants’ mother tongaesi, was used from time to times during
the sessions since the general purpose of the staslyo help learners learn how to learn and in
relation to this, investigate their motivationaléé Additionally, all the participants did not see

to be professional and confident enough to speakniglish about complicated and technical
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subjects.A typical learner training session stavi@fl greeting and establishing rapport.In order
to increase participants’ awareness about the tepid also make them personalize the
content,the participants were asked to reflecthair texperiencefrom the session by answering
these two main questions: 1) What have | learnesh fithisteaching session? 2) How and where
can | use what | have learned this session?

4.5. Procedures for data analysis

The data obtained from the pre-experimental stuesevied into the computer and analyzed with
several statistical procedures like descriptiveisdtes, Paired Samples T-test and Independent
Samples T-test on SPSS.

5.Results

Table 1
Total mean values of motivation pre-test

Number of Subjects| Mean SD
Total motivation(Pre-test) 5.12 44
42
Intrinsic motivation(Pre-test) |42 5.17 51
Extrinsic motivation(Pre-test) | 42 5.06 48

To find out whether a significant change occurreddarners’ motivationallevel in learning
English, firstly descriptive statistics of pre-tesbtivation was carried out and mean values were
calculated. As it is revealed in table 1the medoevaf pre-test total motivation was found to be
5.12. The results of descriptive statistics indic#ttat learners’ overall intrinsic motivation
appears to be fairly high (mean: 5.17). This reswueals that the majority of the participants are
quite aware of the significance of English in tHeture lives. On the other hand, the mean score
of extrinsic motivation was 5.06. It is fairly low#hat intrinsic motivation.

Table 2
Descriptive statistics of learners’ intrinsic motivation in learning English (Before
Treatment)

Motivation Items of questionnaire N | Mean | SD

1. I like English. 42 | 5.01 .95
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2. 1 would like to visit an English-speaking couyntr 42 | 5.20 72

3. I would like to be able to speak English. 42 05.6 | .61

4. | enjoy English lessons. 42 | 5.08 91

5. | find English interesting. 42 | 5.18 75

6. | want to do well in English class. 42  5.00 .96
7. 1 would like to meet English-speaking people. 42.99 .95

8. When | learn new things in English, | feel dadis. 42 | 5.42 74
9. I would like to learn English even if | didn’ate to. 42 | 4.94 .78
10. I find learning English enjoyable. 42  5.68 .65
11. Learning English is important for my personavelopment. 42| 5.77 42
12. It makes me happy to think that | learn English 42 | 5.72 45

According to the table 2, some guestions’ meanstadard deviation was more than the others.
For instance, | find English learning enjoyable éndlve highest mean score(Mean:5.68). On the
other hand, ‘1 would like to learn English evenl iflidn’t have to’ had the least mean score(
Mean score:4.94). The other items’ mean scoreslassified in the above table separately.

Table 3
Descriptive statistics of learners’ extrinsic motiation in learning English (Before
Treatment)

Items of questionnaire on motivation N | Mean SD
13. I will need to know English in the future. 48.95 41
14. It will be important for me to know English tine future. 42 5.94 41
15. I need to learn English for my future career. 21895 41
16. | want only to survive the English lesson. 851 .58
17. If I learn to speak English, other people veipect me more. 425.65 .55
18. The main reason | learn English because | tmve 42| 5.09 .63
19. If I had the choice I'd give up learning Enplis 42| 4.91 1.22

Interestingly enough, participants’ extrinsic matien was also high among university learners’
too. After analyzing motivation questionnaire, iasvnoticed that all of the first three highest
scoring items involved statements related to theontance of English with respect to learners’
future employment needs or career.

Table 4
The differences betweenextrinsic and intrinsic
Motivation before treatment(Paired-Samples T-test esults for)
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N Mean SD df t | SD

Intrinsic motivation 42 517 51
832 |21]5.11

Extrinsic motivation 42 5.06 48

In order to find out whether the difference betwéstal mean values of extrinsic and intrinsic
motivation of pre-test was significant, a Pairedrpkes T-test was implemented in the above
table.

Table 5
Total mean values of motivation post-test

Number of Subjects| Mean SD
Total motivation(Pre-test) 5.01 46
42
Intrinsic motivation(Pre-test) |42 5.10 51
Extrinsic motivation(Pre-test) | 42 5.05 48

To find out whether a significant change occurmedearners’ motivational level after treatment
in learning English, descriptive statistics of ptestt motivation was carried out and mean values
were calculated. As it is revealed in table 5 theamvalue of post-test total motivation was
found to be 5.01. The results of descriptive diasisindicate that learners’ overall intrinsic
motivation appears to be fairly high (mean: 5.I0)is result reveals that the majority of the
participants are quite aware of the significanc&lish in their future lives. On the other hand,
the mean score of extrinsic motivation was 5.0& fairly lower that intrinsic motivation. All in
all, there was not specific change in studentll@f motivation after treatment.

Table 6

Descriptive statistics of learners’ intrinsic motivation in learning English (After

Treatment)

Motivation Items of questionnaire N | Mean SD

1. I like English. 42 | 5.03 .95
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2. 1 would like to visit an English-speaking couyntr 42 | 5.20 72
3. I would like to be able to speak English. 42 55.6 | .60

4. | enjoy English lessons. 42 | 5.07 91

5. | find English interesting. 42 | 5.17 75

6. | want to do well in English class. 42  5.00 .97
7. 1 would like to meet English-speaking people. 42.99 .94

8. When | learn new things in English, | feel dadis. 42 | 5.49 72
9. I would like to learn English even if | didn’ate to. 42 | 4.90 75
10. I find learning English enjoyable. 42 561 .62
11. Learning English is important for my personavelopment. 42| 5.77 42
12. It makes me happy to think that | learn English 42 | 5.79 43

As the results of descriptive statistics show thaticipants’ intrinsic motivation could be said to
be high as in the pre-test. As table 6 shows inesibems, there are specific differences between

some items.

Table 7

Descriptive statistics of learners’ extrinsic motiation in learning English (After
Treatment)

Items of questionnaire on motivation N | Mean SD
13. I will need to know English in the future. 43.99 40
14. It will be important for me to know English tine future. 42 5.94 40
15. I need to learn English for my future career. 2|5.98 41
16. | want only to survive the English lesson. 852 .58
17. If I learn to speak English, other people véipect me more. 425.65 .55
18. The main reason | learn English because | tmve 421 5.11 .62
19. If I had the choice I'd give up learning Enplis 42| 4.89 1.20

According to the results of motivation items, dgstore statistics show that learners’ extrinsic

motivation is considerably high, especially in teraf some items.

Table 8
Gender differences in learners’ motivational
level after treatment

Gender Mean

SD
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Male 11 5.14 5.1

Female 31 5.23 52

As table 8 revealed there is not a particular ciffiee between female and male subjects
motivation in this study. The mean score of male5i$4 and mean score of female is
5.23.Therefoe, there wasn'’t significant differebetween two genders.

Table 9

The results for the differences between extrinsicral intrinsic

motivation after treatment (Paired-Samples T-test)

N | Mean SD df t Sd
Intrinsic motivation 4?2 | 518 .52 .361 21 .614
Extrinsic motivation 42 | 5.16 A7

As table revealed the difference between the medures of extrinsic motivation (mean: 5.16)
and intrinsic motivation (mean: 5.18) is not statelysignificant (p>.05).

Table 10
The results for the differences between pre-test anpost-test
total motivation(Paired-Samples T-test)

N Mean SD df t Sd
Pre-test total motivation 42 5.21 57 832 21 511
Post-test total motivation | 42 5.19 .55

According to the values in table 10, there is ndignificant difference among participants’
motivation before and after the treatment (p>.05).

5. Discussion and Conclusion

One of the main purposes of the present study wagek any possible significant increases in
learners’ motivational level after a teaching airimg program. According to the statistical
results there was no considerable increase in rgiiyestudents’ overall motivation after
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teaching sessions. Moreover, the findings pointeda significant differences between intrinsic
and extrinsic motivation neither before nor afte treatment. Finally, female and male students
turned out to have quite close motivational lewelearning English. Interestingly enough, it was
proved that learners’ motivational level was adainy high following the treatment. As it was
revealed in the students’ pre-test motivation ntable differences were found between intrinsic
and extrinsic motivation of university studentsehestingly, future professional careers seemed
to be an external factor for most of the participa®eeking any possible significant increases in
learners’ motivational level after a teaching @ining program was the critical purpose of this
study. Accordingly, the statistical results revealleat no considerable increase was detected in
learners’ overall motivation.Additionally, the fimt)s revealed that there were no significant
differences between intrinsic and extrinsic moiwmatneither before nor after the treatment.
Since motivation is considered one of the main el in shaping learners’ behavior and
performance, and determination to achieve goatsefbre, it could be suggested that teaching
can enhance learners’ motivation with a focus @ dbvelopment of learners’ metacognition
provided that it incorporated into every subjesaaand introduced preferably from the very
beginning of education for different levels. If thee and the duration of the learner training
observed, better behavior changes may occur inpengds. Teaching learners to become aware
of themselves as learners and learning processebthe most important factors of teaching
and learning process. Therefore, it should be ta®mpart of a whole scheme of language
learning.

6. Pedagogical implications and some hints for Enigh teachers

Putting the result and findings of every researtb practice to improve others’ knowledge is
the most important purpose and challenge of evagnsfic research. Since motivation is a very
important part of learning second/foreign languagtsacher must equip him/herself with up-to-
date techniques and methods of motivating studéstsnatter of fact, motivation is affected by
several elements including personal ones such as agpdemic success level; educational,
cultural and family background, etc. and severaltextual ones such as timing, duration of the
training, intensity of teaching program and so avertheless, the English teachers should bear
this point in their minds that all the other fastoor at least a majority of them, such as effectiv
teachers, effective materials, and effective irdiom should be provided so that motivation in
learning can be greatly enhanced. Interestinglg, rdsults of the present study have several
important implications regarding learners, teachansl methodological issues. Considering the
fact that motivation is a crucial construct shapiegrners’ behavior and performance, and
determination to achieve future goals, it couldshggested that teaching and training aiming to
increase learners’ motivation with a focus on teeedlopment of learners’ metacognition should
be incorporated into every subject area and intedupreferably from the very beginning of
education.With regard to foreign language teacther training of pre-service language teachers
should be strictly concerned with teaching howdarh apart from teaching how to teach the
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content area.All in all, English teachers shouldabare that considering motivation is essential
part of teaching and learning process, specificallyjonnative classes.
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Appendix 1
Dimensions of motivation and corresponding questiamaire items

Dimensions of motivation
Item Numbers

() I strongly agree, (2) | agree, (3) | am not su#), (disagree, (5) | strongly disagree.

Intrinsic motivation items 1/2 (3[4]|5
1.1 like English.

2. 1 would like to visit an English-speaking couyntr

3. 1 would like to be able to speak English.

4. | enjoy English lessons.

5. | find English interesting.

6. | want to do well in English class.

7. 1 would like to meet English-speaking people.

8. When | learn new things in English, | feel dadis.

9. I would like to learn English even if | didn’ate to.

10. I find learning English enjoyable.

11. Learning English is important for my personayelopment.

12. It makes me happy to think that | learn English

Extrinsic motivation items 112 (3|4]|5

13. I will need to know English in the future.

14. It will be important for me to know English tine future.

15. I need to learn English for my future career.

16. | want only to survive the English lesson.

17. If | learn to speak English, other people wepect me more.

18. The main reason | learn English because | tave

19. If | had the choice I'd give up learning Englis
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