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Abstract: Teaching English as a foreign language, particylar public schools is not an easy
task. Various hurdles pose serious challenges th Efachers while imparting an effective
teaching process. In Libya, many EFL teachers feam@ous challenges and difficulties while
teaching English as a foreign language. In ordeexplore and understand these challenges, the
present study seeks to investigate the major pnobliaced by the Libyan EFL school teachers.
Questionnaires, observation and informal discussiaiith the teachers were used as the basic
resources for data collection. Findings reveale@ttimost Libyan EFL teachers encounter
different problems including the lack of teacheatting and development of profession skills,
lack of co-ordination among the teachers-schoohatrities and quality inspection authorities,
shortage in the basic educational infrastructureadhing and learning aids and materials, in
addition to the lack of motivation among mosthef students. The findings also show that most
of the schools do not have ideal teaching and legrrenvironment as undisciplined student
behaviour was also reported as a common challehgeitnpacts the teaching.
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Introduction

Teaching English as a foreign language, particplarlpublic schools, implies different
issues and challenges for many teachers. The isitug more critical and delicate in the
countries where English is taught as a foreigndagg. For instance, many Libyan EFL teachers
face various challenges and difficulties while teag English as a foreign language. In this
respect, the present study aims to explore the cowstnon problems, difficulties and challenges
faced by the Libyan EFL teachers while teachinghvaib objective to make some pedagogical
suggestions which could be helpful to resolve thpsblems.

Thus, the main objectives of the study &vo folds: First, it explores major problems
faced by the Libyan EFL teachers so that the isétlee Libyan EFL school teachers’ problems
and difficulties emerges as the topic of academt r@search discussions and forces all those
concerned with this problems to ponder upon and tacessary steps in their capabilities to
help overcome this problem. This is because thereatf the problems faced by the Libyan EFL
school teachers is very significant one and deseruasiderable attention from all those who are
in decision-making position and are capable endogtake necessary steps to overcome this
problem as the whole idea of incorporating Englésiguage education in schools is at stake due
the problems faced by the Libyan EFL teachers.rdippr steps are not taken, the aim and
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objectives of teaching English to the Libyan leasnmay not be achieved despite spending
considerable amount of money for improving it.

Second, the paper would offer the exploratory matdirthe problems, difficulties and challenges
faced by the Libyan EFL school teachers so thaintitare and scale of the problems become
clearer. Hence, it could offer some pedagogicalgestjons which may be practical steps to
overcome these problems of the Libyan EFL schaulters.

Background to Teaching English in Libya

In the 2F century, English has become an important langwddggher and scientific
education, technology, research, business and corem&s the boundaries of the countries are
shrinking and the world is emerging as a globdage, English is playing a very important role
in this process. English, as a language of gloatdin, has necessitated changes in the language
education policies of many countries around thdglmaking itself as an important subject of
education system from school level. Nations arengtting to incorporate the teaching of
English language in their school system so that ffeeinger generations can keep pace with the
global developments seeking and exploring knowledwed developing themselves better
through the education of English and grow to learmespect and appreciate others' cultures,
societies, and ideologies and, thus, become opadadiand more responsible and law abiding
citizens of this culturally diverse world we live. iSimilar have been the policies of Middle East
and North African countries. According to Al-Khat{p008), "Teaching English in particular is
gaining importance at an accelerated rate in tg®me not only because the language has been
regarded as a valuable resource for the peopleemaation drive, but because it has a great
impact on all aspects of their daily life" (P. 233}.

With this objective of being a part ofisthdynamic global village of today, Libyan
government has also adopted a policy to introdbeestiucation of English language in schools
for Libyan children so that they emerge as a swfakglobal citizens. Though the efforts started
as early as "1940s after the end of the World Warmnter the British administration in the
northern part of Libya" (Mohsen, 2014, p. 58),atked a systemic approach at the beginning.
The successive governments adopted the well-plapoédy to introduce English language
education from school level; however, it also sudtevarious setbacks due to various political
reasons. Though Libya is oil-rich country and hdegaate financial resources, English language
education in the country has not been as efficelt productive as expected. Partly, it may be
because of the western sanctions the country hgd trough for long period of time and partly
because of the mismanagement and lack of well-dedigresult-oriented policy to achieve the
aims and objectives of the English language edorcati

The country has centralized school edocasystem whereby all the schools in the
country follow the same syllabus, same textboolks @urse materials and all the students are
assessed at the same time. This helps in maingathen uniformity in schooling and education
system in the country as all the Libyan childrendgtthe same syllabus and same course
material and textbooks though they may be in/ fdbfferent regions of the country. The criteria
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for recruiting the school teachers is also almbst $ame. However, this phenomenon also
implies the uniformity in the problems faced by thleyan school teachers.

All the Libyan learners start learninggish around the age of eleven, in the fifth stafje
their primary schooling. The textbooks of Englishdsed by the learners are not prepared and
developed by the Libyan teachers or pedagoguesbipua British firm. This has many
implications in the problems faced by the Libyan E€hool teachers as well as by the learners
as the textbooks are out of the local needs, lem@dissocio-cultural touch and contribute to the
problems faced both by the teachers and learnetBegsare something which is imposed on
them and lack the localization of syllabus in @sis-cultural settings.

In Libyan schools, most English langudgachers are Libyan nationals and passing
Bachelor in English from any university or instéus sufficient to qualify for the post of English
language teacher in school without any requiren@nspecial training /diploma in teacher
training. Thus, most of the EFL teachers lack dpetiaining in teaching. The schools do have
basic infrastructure but lack advanced, and mughired facilities like functional language labs
and other audio-visual aids to make teaching effecinteresting and dynamic. In addition,
most of the Libyan schools have large numbers udesits of an average 40-50 students in a
class. With this basic background, this paper seeksldress the following questions:

What are the most common problems faced by theanlsFL school teachers in Libya?

How are these problems hindering the achievemdnte@ims and objectives?

What are the main sources of the problems andtdiffes faced by the Libyan EFL teachers and
what needs to be done to overcome these problertisasthe aims and objectives of teaching
English in Libyan schools are achieved?

Is English language education becoming successfthieving its set aims and objectives?

Previous Studies on EFL Teachers’ Problems and Diffulties

Teaching English as a foreign language in sch@ofot an easy task and various factors
contribute to difficulties faced while impartingfeétive foreign language education. Therefore,
this has been the topic of research investigat@nvérious scholars around the globe. Hindi
(2012) has argued that teaching English as a foreiga second language is a challenge for
every teacher whether beginner or experienced,rg@trding career choice. The role of
appropriate methodology in EFL teaching has alsnbevestigated and it has been found that
one of the causes, of the teachers' failure to thep students to use English as a tool of self-
expression and achieve their communicative goals pleen the methods of teaching (Mukattash,
1983, P. 69). Studies conducted by Zughoul (19BR)kattash (1983), and Suleiman (1983)
have confirmed this finding with regard to Arab EMarners asserting that the Arab EFL
learners face difficulties because of the ineffextieaching methodologies. The similar results
were also shared by Aktas (2005) stating that geeaf the instructional method contributes to
EFL learning difficulties among the Arab learnefhis may be because of the overuse of
Grammar Translation method in schools by the EFlogstteachers. As Khan (2011, P. 71) has
rightfully argued that most studies have noted #aib students’ problems in learning English
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usually spring from reasons like the dreadful t@aghmethodology and problems with proper
language environments.

Various studies have also related failure in effecEFL teaching tahe lack of training
of EFL teachers. As it has been acknowledged, fieeteve English language teaching mostly
depends on training of the EFL teachers. Howevemany cases, EFL school teachers do not
receive any effective, meaningful training in teagh Similar study by Shehdeh (2010) has
reported that the lack of authentic environment #mk of professional training are the
challenges confronting teachers in most of the Avalntries. And as Allen (2008) pointed out,
"The majority of primary school teachers have aufficient command and training of English
to be able to teach it effectively and teacher$ wisufficient subject knowledge have very little
if any confidence" (p. 2).

Alkhawaldeh (2010) has also reported tl@tlanian English language school teachers
lack professional training as well as training 8ing modern technologies inside the classrooms
which has negative impact on the teaching and ileguprocess. Al-Seghayer (2014, p.21) has
also reported that Saudi English language teadiears received almost no in-service teacher-
training although they have been teaching Englishpublic schools for over a decade.
Salahuddin’s (2013) study also reported that ERmary teachers in Bangladesh complain of
"the lack of training in English teaching and thewailability of language skills learning tools"
(p- 50). Similar findings were reported by Noom-(2813) about the Thai EFL teachers.

The lack of different materials, techrgies and teaching aids is also problematic aspect
for many EFL school teachers asted by Al-Seghayer's (2014) study which found the
teachers of English complained, specifically, altbatabsence of any teaching aids on the walls
and the learners’ low proficiency level in Englisthich remains inadequate and below
expectation. Furthermore, according to ShehdehQRG&Lchools in most of the Arab countries
are not provided with relevant teaching resouraeduding wall charts, flash cards, posters,
audio and visual aids, language teaching and legreoftwares, e-learning resources, well-
equipped language as well as computer laboratandsother facilities. Similar findings were
also reported by Kizildag (2009) about the Turksshools arguing that the Ministry of School
Education in Turkey has failed to support the Esiglanguage teachers in providing the basic
infrastructure and the resources that are suppdiech as posters and audio cassettes, are either
in poor condition, of low quality, or are outdataad do not match those in the current textbook.

Studies have also reported other chadlenmcluding the big classroom sizes, low
achievement in English by students, covering thé E&rriculum within the given time for
lessons regardless of students' level in Englislkkh@waldeh, 2010; Al-Seghayer, 2014; Yu,
2004), lack of intrinsic motivation for learningaspeaking English (Liton, 2012; Hindi, 2012;
Maherzi, 2011).
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Methodology

The study is exploratory in nature as it aims teestigate and identify issues and
challenges faced by the Libyan EFL school teaclerkibya. The teachers’ questionnaires,
informal discussions, and observation formed th@auy techniques of data collection.

Thirty five EFL Libyan teachers from twelve differte schools (primary, preparatory and
secondary levels), from different regions of theurdoy formed the participants for the
guestionnaires data. They were 8 males and 27 ésnaald their ages were ranged between 22 to
49 years old. The number of their teaching expegeyears varied from 1 to 28 years. Though
the survey was limited to 12 schools; these scheele chosen randomly from different parts of
the country (Tripoli, Sebha, Taraghen, Obari, ZawAl-Shati and Ghodwa) and reflected the
general situation and scenario of teaching Engimslifferent Libyan schools. Most of the
teachers held Bachelor of English language degrdenere graduated either from the faculty of
Arts or Faculty of Education.

Thirty Libyan EFL teachers were chosen randomlyifdormal discussions on their common
problems and challenges faced while teaching. THeseissions took place in randomly chosen
schools in Sebha as well as with some individuathers in the department of English of Sebha
University, Libya. Teachers were visited in thethsols and informal discussions were held
with them to gain deeper insights into the commaoblems faced by them in their teaching.
They were asked to discuss most common problenesi fdaring teaching and their responses
were noted down. The choice of informal discussiaas with intention of making them feel
free to express themselves. Some teachers werentdsaewed individually to know any other
personal problems faced by them which they coulddmcuss in front of all due to various
reasons.

Five randomly chosen schools in Sebha were alserobd in order to gain insight into the
availability of various teaching aids and infrastuues for effective teaching of English as a
foreign language. Besides, the students studyintpendepartment of English also became a
source of information on various aspects of iss@dsted to English language teaching and
learning issues.

Procedures of data collection

One hundred guestionnaires were sent to differeémbads in different parts in Libya to
complete and return. Only 55 filled-in questioneairwere received. Out of the 50
guestionnaires, only 35 were selected as they e@rplete and 20 were discarded as they were
not filled-in completely. The received questioneaiwere analysed in line with the aims and
objectives of the study to explore the various fewis faced by the Libyan EFL school teachers.
Then, some schools in Sebha region of Libya westted and informal discussions were
arranged with the English language teachers witmjission from the heads of the schools. The
aim of the informal discussions was to gain tholowmderstanding into the most common
challenges faced by the Libyan EFL school teackdri¢e teaching. They were asked to talk
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about their problems related to teacher-trainingseasment and testing, exams, managing
classrooms, learners’ levels, habits and behavid&@ykabus and textbooks, teaching materials
and aids, cooperation and expectations from scablorities and quality inspection committees
etc. their responses related to most common clygtemwere noted and were analysed together
with the data of questionnaires.

Some schools were also observed to check the biiylaf various teaching and learning aids
and materials and infrastructures using the observéorm. All the data were analyzed to draw
the findings and conclusions of the study.

Data Analysis and Discussions

The data were analyzed descriptively and analyyical explore the most common
problems and challenges the Libyan EFL school achace while teaching English. These
problems were then categorized under five main #tiensections. These included- 1] Issues
related to Academic Qualification and Professiobalelopment 2] Issues related to Syllabus
and Textbooks 3] Issues related to Leaners 4] $seelated to assessment and testing 5] Issues
related to Infrastructure.

Issues related to academic qualification and profesonal development

The most common problem faced by most of the Libg&h teachers is the issue of
professional training and development. Most oflthyan EFL school teachers hold bachelor’s
degree as after completing their graduation, thepeédiately join as school teachers without any
special training in teaching English as a foreignguage to school children. This lack of
professional training in teaching English affettsit performance and expected outcome. Most
of the teachers who were given questionnaires relgub that they possessed only bachelor's
degree. Hardly any teacher completes any spegmbrda in teaching English as no such
programs exist in Libya. This adds to the probleneffiective teaching can not take place as the
teachers are hardly aware of effective teachingtjpes and nuances. All they have to do is learn
from their experiences and devise their own stragegf teaching which may yield or may not
yield the expected outcome. Besides this, veryfémulties of education exist in Libya and those
which teach this course do not give importancerézfcal teaching practice. Practice teaching,
by taking the teacher-trainees to schools, is lgngéssing.

Thus, lack of professional training and developméias resulted in the use of
inappropriate and ineffective teaching methodolbgyhe Libyan EFL school teachers. The data
collected through the questionnaires revealed B4t of the participants used Grammar-
Translation Method and basically focused on GramiMacabulary and Reading. On the other
hand, Writing, Speaking and Listening were neglkciéng the limitation of time for the lesson
and to practice all the language skills. It was atbserved that in most of the lessons, the
teachers preferred to write the new words on tledom English and Arabic (though sometimes
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they asked students to guess the meanings). It alss found that 20% of the teach
dominantly used L1 in EFL teaching and constamisiigion into Arabic was used as tt
believed that this helped their stuts to gain the largest amount of vocabulary. Theegfthey
encouraged their students to translate the lessoms English into Arabic most of the time
20% of teachers believed that they use the comratiméc method as their focus was
communicatiorto encourage the students to use the languagg.draliddition, 17% of teache
mentioned variety of strategies like visual aidszzles, group work activities, drawing, son
competitions (some games), pictures, cards andlsiplays to improve thespeaking and
listening of their students. Teachers also ternuswvariety of strategies to motivate students
to help their students enjoy learning and thinEnglish. 11% of the participants mentioned {
direct method) while teaching because believed that it made students understand fastoft
the teachers replied that method they used wadyre3eache-Centered because they aimec
help their students to receive as much informati®mhey can through direct instructions in n
of thelessons. They added that this way helped studerggit a lot of information in short
time, Figure 1 shows the most common English lagguaaching methods and approaches
by the Libyan EFL teachers.

%30 Figure 1
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Grammar The Varietv of Teacher
translation Use of L1 communicativ 1ety Direct Metho Centered
Activities
method e method Approach
‘Chartl %26 %20 %20 %17 %11 %6

Figure 1: The common teaching methods and approaches used tine Libyan EFL teachers
In this regard, to address and overcome the is®lated to professional developmi
and training of the Libyan EFL teachers, a stepdset® be taken. Colleges and institt
teaching education related courses should make tteesses teaching oriented and focus sh
be on preparing teachers for teaching. They shbeldiven maximum practice in teaching
asking them to teach in schools. Also, speciabretiin TEFL are reuired. A step in this
direction has been taken by Sebha University, Depart of English by launching a compl
specialization in TESL. The courses and focus shta completely on teaching and teac
training. Thus, the students who graduate with specialization will be effective teache
equipped with theories, knowledge, and skills @fcteng as well as first hand experience
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practice teaching in different schools. Other stiislewho complete B. A. in Linguistics or
General English should be given compulsory trairforgone year in teaching after completing
B. A. along with practice teaching before they jasmschool teachers. Special institutes for this
purpose needs to be established with specializagheée trainers and goal oriented syllabus that
not only formulates and addresses the practicalLTiigfeds but also outlines the detailed means
for achieving the aims.

Continuous professional development, Wwhis required through different in-service
training courses, refreshment courses, diplomaskskops, seminars and conferences is also
missing and required steps should also be takenthby concerned authorities to make
arrangements for the same. It is very hard to §inch training completed by any Libyan EFL
school teachers as the institutes, which are s@optmsdo this, are missing and/ or are very rare
in Libya if any. Though the government policy regsi EFL teachers to complete some in-
service teacher training, professional developmentrder to get promoted/to get additional
allowances, hardly any teacher does this due ttattieof facilities available for this purpose.

Issues related to Syllabus and Textbooks

Outcomes of teaching English as a foreign langt@gelarge extent depend on effective
teaching methodology as well as equally on theaby and material selected for teaching. If the
material meets and addresses the needs of lsameatching their level, maintaining their
interest and making them feel that the syllabueelated to them, nativised, localized making
them feel that they are studying something whichytlalready know and are connected
emotionally, culturally. Alien syllabus, focusingn @lien culture, may not be effective for the
learners who have never heard of these culturesusiitg on this issue, and its role in the
problems faced by the teachers and learners, thahiEFL teacher were asked their view on
different issues related to syllabus and the falh@manswers were received.

First, they were asked if the syllabusytkeach is easy and suitable for their studerds an
why they thought soro this, only 9% of the teachers replied posiingying yes and they were
the primary school teachers. They believed thatsii@bus is very easy as focus is on simple
vocabularies and there is not much focus on gramwding, reading, speaking and listening
skills. Remaining 91% of the participants (prepamatand secondary school teachers) replied
negatively saying no. the reasons given for thismgreements included-

» The syllabus is not suitable as time is not enailwgbomplete the tasks and activities in
the lessons which forces teachers to ignore listgrgpeaking and writing activities and
the focus is only on reading and grammar.

» The syllabus contains lots of lessons and actsvltigt it lacks interesting and challenging
activities.

* The texts are long and the topics are boring fostrobthe students.

 The syllabus needs more organization from the sstpto the more complicated
language tasks.

* There are mistakes in the students’ books as well the teachers' books.
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» Syllabus contains materials which are not relatethé¢ learners’ culture and sometimes,
they are very odd. It is also very difficult to ¢daand explain certain culturally sensitive
issues included in the syllabus. The syllabus asdxl and certain aspects show bias and
racism towards particular type of people as itreppred by the British people and not by
the Libyans so they have tried to show the supéyiof their culture and inferiority of
the local culture which is not good for leaners antbrming their attitudes, opinions and
characters.

They were also asked if the syllabus thegch is relevant to students’ needs and is
appropriate to Libyan culture and why they thougit To this, 31% of the teachers replied that
the syllabus is relevant to the students' needausecit is rich with the basic vocabularies that
the students need. On the other hand, 69% of thipants replied negatively saying that it is
not organized well and does not focus on some itapblanguage skills such as teaching
pronunciation. One of the reasons given for theyabEFL learners’ failure to communicate in
English inside and outside the classroom was tHabsys. All the participants agreed that the
syllabus is not designed especially to suit they&ibculture because there is not much focus on
the way of life in Libya, food, religion, etc. whiegnakes it out of local cultural touch.

To gain further insight into the issuesatetl to the syllabus and textbooks, they were
further asked if the syllabus is appropriate to #mas and objectives of teaching English in
schools in Libya. To this question17 of the teachers replied positively saying tlnegre is
description to the program of study with each b@okat is to be learnt). Each unit contains
detailed information of the language focus and dhms of each unit. While majority of the
participants thought that the course content is netdted with their real goals of learning
English, “helping students to communicate in Edglidhe aims and the objectives are still not
clear because it does not give an expectation efsthdents' performance at the end (or what
students will learn after the end of the coursestfdy i.e. the end product of language
learning).The syllabus needs to specify both preeesl product objectives.

When they were asked if the syllabus isaklé to their qualification, 43% of the
participants replied that the syllabus was notaflét to their qualification while the other
teachers (57%) said the opposite. So they wetleduasked if they received any training in how
to teach this syllabus to their students.tilis question, 20% of the teachers replied by "yrg"
unfortunately, the majority of the participants ¥80replied negatively as they did not receive
any training on how to teach the syllabus. Stregen this, they were asked if they felt that they
should be given some training in how to teach #lyifabus to their students. Only 9% of the
teachers did not feel the need for training whédmaining participants (91%) agreed that they
needed extensive training courses on how to tdaelsyllabus to gain more ideas on the new
methods of teaching this generation. Teachers aotée more innovative and creative while
teaching. They also wanted to know how to deal wditfierent problems in the class-like
controlling class, managing class with large numimeainaging different activities inside the
class successfully etc.
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Other problems and challenges faced by the Libyah §&chod teachers include- time
management (94%) as they complained that the tilowed for each lesson was not enougl
complete the tasks and exercises. In addition, wWese forced to complete the syllabus in ti
which further restricted their choices giving any practical activities for students to giree
language rather than just learning lessons. Italserved that the quality assurance commi
did not give importance to real aims and objectisEseaching Englis- developing language
skills of the learners. Rather, they demanded teacharsmplete the syllabus in time withc
bothering real language learning. Thus, teachingatme just for the sake of teaching
completing syllabus in time, rather than helpirgrters learn

Taching writing was another challenge faced by thleydn EFL school teache
as 49 % of teachers were unable to help their stade write in English. Thus, the result is
students fail to write accurately even a singleesgce at the end of the . Many teachers (23
%) did not know how to incorporate various realdiactivities inside the class and manage t
without letting the class go out of control. Tinestriction to complete the syllabus also for
the teachers not to give much prioifor making students read passages in the clagsaamiid
take a lot of time of the class. So, the teacheseteped to read the lessons themselves ri
than giving students chance to read and develdp riteding and pronunciation skills. 14%
teaders had problems with teaching lessons which welaed to sciences like chemist
physics, etc. as they contained specialized voealesl and expressions which the teachers
not know. Teachers also complained that they neédwettional languageabs for teaching the
listening, speaking and pronunciation lessons. Budyvailability of functional English langua
labs in most of the schools forced the teacheratzel various lessons and activities relate
listening, speaking and pronuncial neglecting these important skills in foreign langeia

Issues related to Leaners
The Libyan EFL teachers also faced various problesfated to learners. When th
were asked about the levels of their learnersfdl@ving answers were receivec

Figure 2

40%
35%
30%
25%
20%
15%

10%
2% ﬂ
0%

Some are bad
Excellent | Very Good Good Not bad be and some arge
good
| H Chart 2 6% 11% 14% 26% 9 34%

Figure 2: The overall levels of Libyan EFL schooldarners
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Further, they were asked if they were happy withlével of their students and why tr

thought soAlthough teachers tend to use variety of strategianotivate students, to help th
students enjoy learning and to think in Englishyéts found that 80% of the teachers were
happy with the level of their students. Only 20%tbé teachers wereatisfied with their
students' levelSome teachers argued that the students have varoblems which are listed

Figure 3 below:

20 % probiems in understandit Q9%  Memorizing the spelling ¢
the grammatical rule words
I -
9’ % Low motivatior 51 % Little participatior
Problems in reading ar T1% L
6 % writing certain task g Poor pronunciatic
. | [34%  Students do not think i
9 % Weakness in oral activiti English
— I

Figure: 3 Libyan EFL learners’ major problems

While asked if their students were motivated tardanglish, 17% relied that their students
are motivated to learn English because they tendse many visual aids, songs, games
different tasks to motivate students. While 83%haf teachers replied that their students v
not motivated. The reasons given for laf learner motivation included:

English is a new language for the

The material provided for teaching English does canttain interesting activities al
tasks.

The texts are boring for studel

Students do not have strong aims for learning Eh

The class environment is not suitable for teaching deample: the large number
students, the noise caused and lack of moderniteptdchnologies and aids (such
computers, OHPs, Language Labs, - visual aids-charts etc.)
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While asked about the mastmmon problems encountered by them in relatideaaming habit:
of the learners, the following answers were rea-

30

The students have difficulty in pronouncing the o\g 22%

|

Students cannot guess the meaning from the cc 2%

Difficulty in memorizing the meaning of the wo 1

5
ES

Low confidence to particips 22%

l

The students get bored ea 51%

|

Problems in teaching writil _ 26%
Problems in understanding the grammatical _ 20%
Students do not concentrate on the le 34%
Students cannot use the language c 6%
No motivation to learn Engli 9%
Noisy surrounding 6%
Time constrains to complete different te 22%

Problems in teaching spelli 17%

Low participation of the studet 14%

tl

%0 %10 %20 %30 %40 %50 %60

Figure: 4 Libyan EFL students' overall challenge

Constant degradation in cultural values, good manaed respect for the teachers w

also noted as dominant issues related to leartetsaviours. Teachers complained that t
students showed very little respect for them arelrtinanners of behavi were reported
degrading everyday as they are becoming rude apdlit@. The instability in the country has
large part to play in this as teachers are alsaichfthat the learners may create problems
teachers and this misbehaviour of learners simes can be even l-threatening for the
teachers as some learners carry dangerous weajitbrnhiem and correcting them forcefully
their manners can be real threat to the teacheelfi¢

These are not only the learners who are rude amolite towards the teachers t

sometimes even the parents of teachers are seawihghn rude and impolite manner a
demand to pass their pupils forcefully in their is@s though they might have failed and do
deserve to pass. Particularly after declaration of the results, parents keep visiteigpsls anc
teachers and ask them, sometimes forcefully, te tresr pupils against the will of the teach
and teachers also have to do that as they do nut avey social problems created for them
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such parents. Thus, the respect for teachersappearing and the quality of education is also
degrading with different malpractices during angaéxams by the learners.

Misappropriate learning habits amonglthisyan EFL learners are also one of the issues
faced by the Libyan EFL teachers. The learnersatstudy to LEARN language but to PASS
the course. Therefore, they demand teachers tothem questions and answers which they
would memorize and reproduce in exam without batigeto really learn the language. So their
whole aim of attending classes has become to gedtigms and answers from the teachers to
pass the course. The parents have joined theirlspupiprivate learning centers outside the
school which claim to prepare the students to pasisgain high marks. Thus, the whole aim of
learning has become passing the course with higtksmat any cost without bothering to
LEARN the LANGUAGE. Thus, result is, students passurse with high marks with
misappropriate learning habits but can not speak @bout themselves in English as their aim
was not to learn the language and language skitisoopass the course. To conclude, the whole
aim of teaching English has been misunderstoodnaisthterpreted both by the learners and by
their parents and the Libyan EFL teachers hardhydmanything to change these habits and face
various challenges and issues.

The issue of large number of studemta class is another challenge and affects teaching
and learning negatively as teacher finds it diftido control the class as well as to focus on
individual student during teaching process. Foreignguage teaching requires individual
attention to assess the progress of the EFL leame@assist him/her in his/her learning process.
The smaller the number of class, better the oppdi®g and chances of individual attention and
better the learning and effective the teachingctueve the expected aims of teaching English as
a foreign language. Having large classes alsogassele of not being able to establish rapport
with individual learner and implies not being albte establish eye contact with all which is
essential for letting every student know that they being watched and must pay attention and
can be asked, thus preventing diversion of théenébn. Large number of learners also means
having pair and group work difficult, tiring, diffult to manage, and difficult to control. It also
creates challenge of classroom communication. Teractioice may not reach to the last student
and similar other oral tasks would be difficult. vty large classes also means difficulties and
challenges in administering tests and correctingdworks/assignments and exam paper.

Besides, it requires great efforts to agenand control the classes particularly in situati
where problems of indiscipline is quite prevalémstrge classes also prevent a teacher from using
tests, creative, dynamic aids and strategizes asginieg them would require a lot of efforts and
may result in class getting out of control. Thug tinpleasant idea of large classes results in
ineffective teaching outcomes.

Issues related to assessment and testing

Lack of training in teaching and assessing makesLthyan EFL school teachers face
various difficulties in assessing their studentshi@ courses taught by them. To gain an insight
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challenges faced by them in testing and assestieg, were asked how they assessed their
students. To this, different answers were receitrexl; are summarised in Figure 5.

Simple songs For testing listening® 3%
A question to answer at the end of each lessen 3%
Competitions and games== 6%
Simple quizzes at the beginning of each class 6%
Through assignments s 17%
Home works meessssss——s 26%
Group work activities m—— 31%
Wh-questions messsssssssssm——— 430
Gap filling  =ee————— 5105
Multiple choice and True\false questionsm—————— 519
Oral tests TesssssssssEEEEEEEE———— (30,
Written tests s 0] 0/

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Figure: 5 Common assessment and evaluation methodsed by the Libyan EFL school
teachers

While asked about if they received any trainingesessing and testinonly 11% of the
participants responded positively while 89% of freticipants responded that they did not
receive any formal training in testing and asses$mehis shows the need for professional
development and training of the Libyan EFL schadchers in all the aspects of English
language teaching including language skills asseissand testing.

Lack of training in designing tests adlvas in assessing other language skills results in
various challenges. Almost all the teachers respdnthat they did not prepare separate
guestions based upon a lesson but selected somstomqsealready given under the lesson by the
textbook authors. This implies rote learning andyeeheating and other malpractices by the
learners as they would predict that questions énetkam would be only from those which are
listed under the lessons and would not requirecaegtive thinking on the part of the learners to
answers as they would memorize or cheat these asnsWpon asked why they did not prepare
their own questions from the lessons taught, tlesponded that students and parents demand
that questions must be only from the given questiomder the lessons and not prepared by the
teachers. This implies the importance given to le&ening both by the learners and parents as
they memorize answers to all the questions giveteuthe lessons or cheat these answers using
various astonishing techniques. This learning hdbés not develop any language skill but on
the other hand, develops wrong learning habits wiaged by the parents which is exam and
passing oriented rather than language learningiede
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Issues related to infrastructure

Attempt was also done to gain insights into theiéssand challenges the Libyan E
school teachers face due the lack of teaching and learning related aimsterials anc
infrastructure. Teachers were asked if their schbatl Language Labs. To this, 20 % of teac
responded positively whereas 80% of the particgpaasponded negatively. Observing sc
randomly chosen schools, it was found that most ef sbhools do not have any functio
language labs as well as computer labs equippédimtgrnet. Even the very few language Iz
which were noticed were not functional and lackkd very basic instruents required for
teaching language skills. The schools also lackihmmaquired teaching aids and materials as
are not equipped with the modern teaching aids hvbase the process of teaching English
foreign language. While asked about this e, 26% of the teachers answered that their scl
provided them various educational technologiesasedeaching English whereas, 74% of
teachers replied negatively. While asked about wdeathing aids were available for them fr
their schools, dferent answers were received which are summariz#tkei following chart

100%

%100

%50

%0

White wall

Boards charts Audio- Language 18Chart
cassette Computer
((CDs labs Labs Posters Proiect
and cards rojecto

Figure: 6 Commonly available teaching aids in the Libyan EE schools

The chart reflects the lack of modern educatiosathing technologies, aids and matel
which forces the teachers to rely on the tradifionethods of teaching English. While aske:
their classrooms were wedlquipped with required educonal technologies for teaching Engl
in effective and interesting way, the following esmss were receive.

%150
%100
%50
%0

Yes No

Figure: 7 Status of available educational technologies faeaching English in the schoo
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To add this, 91% of the participants ¢ responded that the school authorities did
encourage them to use educational technologie® wéduaiching English which shows the lact
interest by the school authorities in the use ohdechnologies
Other mentioned challenges are presentede following chart.

Ignoring long conversations as they waste the 9%

No variety while teachir 11%

The students' motivation is I¢ 11%

1t

Students feel Bored eas 31%

|

Problems while teaching Listeni 49%

Problems while teaching Speak 49%

II

%0 %10 %20 %30 %40 %50 %60

Figure: 8 Other problems related to learners

49% of the teachers mentioned the difficulty incteag speaking, listening an
pronunciation due to lack of functional labs anteotrequired technologies to help studs
listen to English, watch videos or to have someraggting activitie with the help of thes
teaching aids. 31% of the teachers respondedhhbatdtudents felt bored easily inside the ¢
as nowadays they are used to have laptops, mamtemternet outside the classroom which
missing inside the classroon

Discussion of the Findings

From the above analysis, it was found that the &mbyeachers use many method:s
teaching English. But the most used method is themar translation method which is not v
effective because teachers focus mainly on teaclgragnmar and vocabulariechrough
memorization.As noted by Khan (2011), and confirmed by the fumgdi of studies lik
Mukattash (1983); Zughoul (1983); Mukattash (19&®¥)d Suleiman (1983), Arab studer
problems in learning English usually spring fromagens like the dreadfulnd ineffective
teaching methodologies which is the result of latkaining to teachers as reportedShehdeh
(2010); Allen (2008); Alkhawaldeh (2010); -Seghayer (2014); Salahuddin’s (2013)
Noom-ura (2013) etc. In this regard, the findingsthis study are in line with the findings
these studies and confirm the need of professitoaiaing for effective and dynamic teaching
English as a foreign languac

Though few teachers used different strategies lilsaial aids, puzzle group work
activities and drawings while teaching in ordemtotivate their learners, the challenge of ti
limit as reported by Alkhawaldeh (2010); -Seghayer (2014); Yu (2004) also affected
Libyan EFL school teachers’ performanTeaching differat skills and sub skills in the syllab
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can be also a real challenge to the EFL teacheauke teachers worry about which parts of the
textbook material are in need of more attentiond (#merefore time) than others. The most
common challenge reported by the Libyan preparaémny secondary school teachers was the
time constrain as time was not enough for giving wWhole lesson and they were forced to
complete the syllabus rather than teach the sydlabhis resulted in neglecting many important
skills and affected the expected outcomes as ther gtudies have reported the similar findings.
Therefore, the issue of time constrain needs taddressed in teaching English a foreign
language scenario.

Effective teaching and learning alsoatets largely on the syllabus and textbooks. Well
devised textbooks can be the source of interest mativation for the learners and best
companions for teachers to achieve the aims aretgs of teaching English. In the Libyan
context, the textbooks seems to be one of the meafkw not achieving the stated aims and
objectives of English language education. The Libl&L school teachers complained that the
syllabus provided in the textbooks is not relatethe Libyan culture. It was found that teachers
needed training to teach the syllabus and the eektbas agreed by Mohsen (2014). In addition,
the study by Mohamed, M. A. S. (2015) on the Emglemguage school textbooks in Libya has
concluded that the linguistic and socio-culturatiees used in the English language textbooks
in the Libyan secondary schools have been biasddrasist and that the language structures
used by the textbook writers indicate a positiveye of white people and those nonwhites are
presented in a negative way. This implies the Heegreparing the syllabus and textbooks by
the local writers as they understand not only thleuce but also the real needs and levels of the
learners better.

Teaching technologies and aids are beneficial fgparting effective EFL teaching.
According to Saricobana (2010), it is ‘a must foe school to provide foreign language teachers
with the necessary technical and non-technical maégesuch as OHPs, projectors, computers,
photocopy machine, flash cards, and etc’ (p.11Apugh the Libyan teachers preferred to use
various teaching aids and technologies, the urehisitly of such facilities also contributed to
their challenges and issues. Thus, the findingthisf study are in line with that of Kizildag
(2009); Al-Seghayer's (2014); Allen (2008); Alkheldeh (2010) which have reported that
foreign language teachers in Arab countries facemwa challenges due to lack of much needed
teaching aids inside the school classrooms. Howekierchallenges faced by the Libyan EFL
school teachers in this respect are more serioosay, very basic educational technologies and
teaching aids are missing in the Libyan school® iSBues of the Libyan learners’ inappropriate
learning habits and their undisciplined behavicam be considered unique to the Libyan context
only and are the results of the instability in do@intry which requires serious attention for better
education in Libya and to stop the degradation haf tjuality of education due to various
misbehaviours and malpractices.
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Suggestions

If English language education is to succeed irsttieols in Libya, different serious steps
are needed to be taken by all those who are djirantl indirectly connected with the process of
teaching and learning English as a foreign languadgbya. A radical change is required in the
school education policy by the Libyan governmenie Tministry of higher education and
research spends a considerable amount on higheateniu providing various facilities, brining
even teachers from other countries. A similar seriattention is required at the school level as it
is at the school level where the base of the laggualucation is formed. If it is done in better
way at the school level, remaining /later progressthe university is easily guaranteed.
Therefore, focus should be on transforming the acleducation so that the schools produce
better students who would surely excel easily iivensity education and thereby emerging as
valuable assets for the country.

Special teacher training colleges/instituses required. The qualification of the school
teachers needs to be reviewed. A teacher must d@weleted a compulsory one year teacher
training course in teacher training colleges/ingtis after completing B.A. The existing teacher
training institutes need to be reviewed and rathan producing students by just passing them
for the sake of passing, the serious training néedse given by actually making students visit
different school and practice real life teachindpiah is almost missing in Libyan context. They
should be given training in teaching various lampuaskills effectively, using modern
educational technologies and teaching aids ingideclassrooms, managing classes, motivating
students, assessing and testing as well as dedfmgfively with the textbooks provided. Much
required educational technologies and teachingraigst be made available by the authorities for
the school teachers so that the effective teaatiifgreign language takes place.

Teachers needs to be encouraged in dmstign research on their teaching and other
related problems and submit them at the end of gsax report to the school administration so
that the administration takes necessary requirggssn overcoming these problems. Similarly,
teachers may try various methods of teaching, rattig and if became successful, the results
should be shared so that the others may look at #eealternative strategy to teach. Rather than
becoming just a teacher, they should become rdssracam-teacher who researches a problem
and finds solution for making teaching effectivear Rhis, interschool, intercity, state level,
national level special programmes, seminars, centss, workshops, training sessions are
needed for in-service teachers where they shaie fihablems, researches, and achievements
and upgrade their teaching and other professidilid.s

A well-designed, result oriented, locatizeducational policy and planning is required.
The text-book and course materials require comlpletw perspective as they need to be locally
written understanding the local needs, levels attiers and students, socio-cultural dimensions
of the Libyan society involving the experiencedctezrs who are involved in teaching English
rather than imposing textbooks from someone whe laavery little understanding of the Libyan
education system, students’ and teachers’ levels capabilities, availability of the required
teaching and learning infrastructure and no undedihg of the local Libyan culture at all which
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make the teaching and learning materials out-ofhizontext phenomenon affecting the desired
language education outcome.

Attempts must also be done to changeproaiate, faulty learning habits of the learners
who learn the language for passing purposes rétharto master it. Students’ behaviour, which
may create problems for EFL School teachers inrobimg and managing classes, can be
sometimes nightmares for EFL school teachers. &eratempts must be done by the school
authorities to provide school teachers with feaefatmosphere where they can teach, assess and
test their students without the influence of anyone

Summary

To conclude, the Libyan EFL school teachers fac®ua problems and challenges while
imparting their duties effectively in teaching Esblas a foreign language and different factors
contribute to these challenges encountered by ti¥oblems exist in teaching on daily basis
and a conscious teacher remains aware of it aethpts to confront them in a planned and
organized way with positive attitude about its oate. In addition to the suggestions specified
in the section above, the Libyan EFL school teaxkhlould reflect on the problems encountered
and adopt a systematic, skillfully devised appraactonfront and overcome the problems. They
also need to theories on their teaching as reflgan teaching experiences helps teachers grow
and develop. The study has limitations also whiebdito be mentioned. The data, the number of
participants included, do not help in generalizthg findings on the problems faced by the
Libyan EFL school teachers however they are comemough for most of the Libyan EFL
school teachers. More studies are required on fspgebblems involving more schools from
different parts of the country to gain more specithorough, understanding of the nature and
causes of the problems faced by the Libyan EFL alcteachers. However, the study will
initiate, it is believed, more academic debatesegaeches on various problems, issues and
challenges faced by the Libyan EFL school teachehsch was one of the objectives of this
research.
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