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Abstract: As few studies have investigated the influencexikéy, motivation, and autonomy on
class proficiency or language success, the presteidly aimed at finding the relationship of each
of these factors with language achievement of théesits. To this purpose, 207 students were
invited from Golestan high school in Ramian, in tleeth of Iran. Their age ranged from 18 to
22 years. In one session they filled out the apxe@testionnaire, in the next session they
completed the motivation questionnaire, and intthied session they answered the item in the
autonomy questionnaire. At the end of the termptréicipants’ final scores were recorded. As
to the final scores and test performance, there ava®sitive relationship between anxiety and
test performance, no relationship between motivatand test performance, and also no
relationship between autonomy and test performarBeth high-stakeholders and low-
stakeholder may benefit from the findings of thisl.
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Introduction

A fundamental value of research done in secondm@idgn language learning has revealed that
the single differences in learners are caused by ¢cmgnitive and affective agent. As early as the
1920s, researchers (e.g., Henmon, 1929) first &iadiscuss cognitive factors such as language
learning facility, learning project and mentalithpwever, in the last four decades, second
language acquisition researchers (e.g., Gardradr, di976; Horwitz et al., 1986) have contended
that researching individual differences that afecive in nature, like motivation, anxiety and
self-secrete, is just as important as researcthiegognitive variables like intelligence, language
learning aptitude, and learning strategies.

They have realized that these two sets of factayek wogether to influence both the
process and the outcome of language acquisitiois. litelieved that each language learner is
unique and works with a distinct combination of witige and affective variables that determine
the process of second language acquisition, Gar@agrand Maclintyre (1992) hypothesize that
"there are probably as many factors that might acttor individual differences in attainment in
a second language as there are individuals" (p).Z2ds is the reason why much second
language research has put an emphasis on indivdifedences in recent years.
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Schumann (1994) strives to shed some light on dh@ection between these two sets of
variables, the affective and cognitive, by quotMgshkin and Appenzeller (1987), who show
that the amygdale, a part of the impermanent lwbe¢he brain, "assesses the emotional
significance and motivational relevance of stimthiis appraisal then influences attention and
memory" (p. 233). So it is displayed that lingusinput, which is a form of stimulus, is first
evaluated for its emotional significance and mdtor@al connection to the learner before it can
be processed by the brain. This testing determimiksther or not the linguistic input is
accompany to and stored in memory.

Considerable research in the area of second laedeagiing reveals that emotions play
an important role in language acquisition (e.g.ywitz, 2001). Tomkins (1970) asserts that
human beings are always experiencing some soreainfy in varying degrees, and strong
emotion can disorder cognitive and physiologicalcgsses. This could account for the fact that
some language learners produce better when thegrierpe positive emotions such as
motivation and enthusiasm, or perform poorly whegythave negative emotions such as anxiety
or low self-esteem. Macintyre and Gardner (1994hcoo that "some of the strongest
correlations between affective variables and a@rent measures involve anxiety" (p. 284).
Several studies have displayed that anxiety causgsitive interference, resulting in significant
negative correlations between language anxietychamssification (e.g., Gardner, Moorcroft, &
Maclintyre, 1987; Phillips, 1992).

As a product of the growing awareness that emotpdayg an important role in language
learning, researchers, since the 1970s, have pwnghasis on the affective variables of a
language learner, such as anxiety (e.g., Horwitewiiz & Cope, 1986; Saito & Samimy, 1996)
and motivation (e.g., Dornyei & Schmidt, 2001; Gad Tremblay & Masgoret, 1997). In the
last two decades researchers have also turnecettaeimination to the variable of autonomy (e.g.,
Benson, 2001; Little, 1991; Littlewood, 1996). Théwave shown that both anxiety and
motivation are good predictors of achievement mgleage learning, and that motivation and
autonomy portion a relationship. For these reastis,study attempt to investigate and infuse
some light on the relationship between the thrdecafe factors of anxiety, motivation,
autonomy and language performance of high schaalests learning English as a foreign
language.

Several studies have found an opposite relationdiefpveen anxiety and language
success of L2 learners, but in some cases it hexs haticed that anxiety encourages a student to
work harder, resulting in better class proficier(éjorwitz, Horwitz & Cope, 1986; Phillips,
1992; Trylong, 1987). With respect to motivatiogcdment shows that motivated students
perform better in the classroom than those whaiameotivated. Maclintyre and Gardner (1991)
are of the idea that both anxiety and motivatiofluence language learning and are good
predictors of success. Their data display thattihe variables have an opposite relationship,
such that the higher the levels of anxiety expldibg the learners, the less motivated they tend
to be. Finally, these students put less try orr tleairning process, which often results in lower
class grades.
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The similar studies show, however, that middle Ilewé anxiety can act as a motivation
and stimulate the learners to work harder resultingigher grades. Recently, researchers have
examined the relationship between motivation andreamy. Dickinson (1995) points out that
when learners get involved in their own learninggesss, they learn more effectively by finding
their own motivation.

Spratt, Humphreys and Chan (2002) speculate whatitenomy precedes motivation or
motivation precedes autonomy in language learningother words, they question whether
students must first be motivated in order to dgvedmd show signs of being actively and
independently involved in their learning, or whettieey should first be autonomous, which will
affect their motivation levels to increase. Whil@sninvestigations reveal that motivation and
autonomy are distinct factors, views differ on wigetstudents need to first be motivated or
autonomous in order to be better language learners.

Resear ch Questions

RQ1. Is there any correlation between the anxietysaudents' performance, as measured
by the English test?

RQ2. Is there any correlation between the motivatimd students' performance, as
measured by the English test?

RQ3. Is there any correlation between the auton@mg students' performance, as
measured by the English test?

M ethodol ogy
Participants

This study was conducted at Golestan high schodkamian, in the north of Iran. The 207
participants were studying at high school during sicademic year 2013; they were female and
male students. All the participants were high stistudents ranging in age from 18 to 22. They
had been learning English for at least four yearssummary of the relevant demographic
information of the participants in this study i®pided in Table 1.

Table 1: Relevant demography of students (total N=207)

Gender Number of students Percentage
Female students 127 61%

Male students 80 39%

Age

between 18-22 207 100%
Instruments
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Foreign Language Classroom Anxiety Scale (FLCAS)

The questionnaire used to scale the levels of ankieforeign language learners is the Foreign
Language Classroom Anxiety Scale (FLCAS), developgdHorwitz, Horwitz, and Cope in
1986. The FLCAS is a 33-item instrument that dgaiish the degree to which students feel
anxious during language classes by distinguishinagy tcorrelation apprehension, test anxiety,
and fear of negative evaluation in the foreign leage classroom. Each item is an expression
followed by a five-point Likert response scale,iwithich the participants indicate the degree to
which they agree or disagree with each of the itdtess on this scale are both positively and
negatively worded. The total possible score rarfgesy 33 to 165, with the higher scores
indicating higher levels of foreign language anxiéto determine if the anxiety experienced by
the participants in this study was state anxietherathan trait anxiety, seven extra Likert
response questions were added to the 33-item FL@%Ring it a 40-item questionnaire. These
items were adapted from the General Anxiety Sdalms by Spielberger (1972), and comprise
numbers 34 to 40 on the questionnaire.

Attitude/Motivation Test Battery (AMTB)

The questionnaire used to measure levels of mativavas the modified Attitude/Motivation
Test Battery (AMTB), originally developed by Gardngl985) and revised by Gardner,
Tremblay and Masgoret in 1997. This instrument issiduch factors as state toward learning
English, wish to learn English, and motivationdkimsity in learning English. Like the FLCAS,
each item here is in addition followed by a fivafd_ikert response scale for participants to
display the degree to which they agree or disagitethe statements. Again, some of the items
on this scale are also both positively and negitiwerded.

Questionnaire on Autonomy

The students’ levels of autonomy in learning Eihgligre determined by using the questionnaire
formulated by Spratt, Humphreys and Chan (2002js fjbestionnaire was strongly influenced
by Holec's (1981) definition of autonomy, and tlesearchers attempted to incorporate the
notions of "ability” and "responsibility” in thevié areas of their questionnaire, which aims to
assess students' readiness for learner autonolaggoage learning by examining their views of
their responsibilities and those of their teachéhgjr confidence in their ability to operate
autonomously. It also investigated their actuakpeca of autonomous learning in the form of
both outside and inside class activities.

English Test

The English test as an achievement test was adsr@isat the end of the year as their final test.
The grades achieved by the students on their BEngisurse were considered as their
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performances. Their grades from this test wereetated with other instruments in the present
study.

Procedure

Permission was obtained from the high school tadaonthis study. Permit was also obtained
from the educator of the English course to visdittitlasses to collect the data. The researcher
set the time and plan for data collection to thecatbr, and asked for time in class to manage the
English test and three questionnaires on anxietyvaten, and autonomy. Then, the researcher
met the classes two days before the performanteedirst instrument to recommend the term-
long project to the students and enroll their h&lpey were not told that the affective factors of
anxiety, motivation, and autonomy were being redeat. The participants were certain that
their information would remain confidential and thiaeir intention to participate (or not) would
not affect their class grade, and were then askegigh an agreement form. This caution was
taken not only because the school rules requiteuitalso with the attempt of making the
students feel convenient with the whole procedtwegive them an opportunity to ask any
guestions, and to detract any anxiety that couldaused by having to deal with the unexpected.

During week 5 of the term, the three instrumentsctvlvere questionnaires on anxiety,
motivation, and autonomy were administered to thdents. Data were collected during week 5,
and not earlier in the term, because it was hopatldy this time the students would have had an
opportunity to defeat any initial trouble and anyithey might have experienced due to being in
a new class with new classmates and instructavat hoped that any anxiety they felt during
week 5 would be directly related to their langusegening experiences in general, as opposed to
specific new-semester factors. The time allotted tfe questionnaires was about an hour
although there was some freedom with regard to kimiéation.

Data Analysis

The research questions were answered quantitatbaelysing statistical tests to evaluate the
significance of the collected data. In order tovegrsthe research questions, which sought to find
the correlation between the three affective factmd students' performance, the Spearman
signed-rank correlation test was run with the ssare anxiety, motivation, and autonomy.

Results

With regard to the first research question, “Isr¢hany correlation between the anxiety and
students' performance, as measured by the Engi&f’f the Spearman rank-order correlation
was used. Table 2 below shows the result of ther@msen rank-order correlation.
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Table 2: Result of the Spear man rank-order correlation

Correlations

Anxiety Test Performan
Spearman's rt  Anxiety CorrelationCoefficien  [1.00( 37C
Sig. (z-tailed . .00C
N 207 207
Test Performanc  Correlation Coefficier  |.37C" 1.00(
Sig. (z-tailed .00cC .
N 207 207

**_Correlation is significant at the 0.01 level-tailed)

The Spearman's Rank Order correlation was run termee the relationship between
anxiety and test performance. There was a verylgmoaitive correlation between these two
variables, which was statistically significamt(205) = .370,p = .000). Therefore, it can be
stated that these two variables are positivelystated.

With regard to the first research question, “Isréheny correlation between the
motivation and students' performance, as measwseitheb English test?”, the Spearman rank-
order correlation was used. Table 3 below shows rdwmilt of the Spearman rank-order
correlation.

Table 3: Result of the Spear man rank-order correlation

Correlations

IMOTIVATION [Test Performant
Spearman's rt MOTIVATION Correlation Coefficier  ]1.00( -.03¢
Sig. (z-tailed . .62(
N 207 207
Test Performan Correlation Coefficier  }-.03¢ 1.00(
Sig. (z-tailed .62( .
N 207 207

The Spearman's Rank Order correlation was run termee the relationship between
motivation and student performance. There was g si@all negative correlation between these
two variables, which was expectedly not statisycalgnificant ¢s(205) = -.035,p = .620).
Therefore, it can be stated that these two varsadnle not related to each other.

With regard to the first research question, “lg¢heny correlation between the autonomy
and students' performance, as measured by the sBnghst?”, the Spearman rank-order
correlation was used. Table 4 below shows the re$tthe Spearman rank-order correlation.
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Table 4: Result of the Spear man rank-order correlation

Correlations

IAutonomy  [Test Performant
Spearman's rt Autonomy Correlation Coefficier 1.00( -.05¢
Sig. (z-tailed . .40¢
N 207 207
Test Performant Correlation Coefficier -.05¢ 1.00(
Sig. (2-tailed .40¢ .
N 207 207

The Spearman's Rank Order correlation was run termee the relationship between
autonomy and student performance. There was asmmaj}l negative correlation between these
two variables, which was expectedly not statistycalgnificant ¢(205) = -.058,p = .405).
Therefore, it can be stated that these two varsadnle not related to each other.

Discussion and Conclusion

As to the first research question, it could be estathat the two variables were positively
correlated. However, Cassady and Johnson (2001 ABddost et al. (2013) argue that students
with low anxiety perform better on the tests. Teashshould do whatever at their power to
reduce the class anxiety as much as possible.wilikead to a more stress-free situation (Saito
& Samimy, 1996).

Considering the second research question, Dord@8i4) believes that motivation is an
affective, personal, modifiable factor which existsall learners; however, the degree is not the
same due to individual differences. Highly motivhgtudents tend to perform better on the tasks
and tests they receive (Dornyei, 2001).

As to the last research question, it can be sthi@dautonomy of the learners leads to a
more learner-centered classroom (Rivers, 2001).wrAght (1990) has supported that
autonomous students are less dependent on theirdtss, thus make their way towards better
performance and achievement. Therefore, it caroheleded that more autonomous students are
expected to do better on the tests.

Pedagogical I mplications

As to the class grades, there was a very smaltip®storrelation between anxiety and test
performance, which was statistically significanas€ady and Johnson (2001) argue that students
with low anxiety perform better on the tests. Teashshould do whatever at their power to
reduce the class anxiety as much as possible. Wesealso a very small negative correlation
between motivation and test performance, which exgeectedly not statistically significant. As

to the autonomy and test performance, there wasyasmall negative correlation between these
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two variables, which was expectedly not statistycaignificant. Although students who are
more autonomous are expected to perform betteheneist, nothing was seen in this research.
But generally, teachers should encourage the antgmd the students as much as possible.
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