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Abstract: English language anxiety and interest are considered as two important
affective variables which are highly correlated to foreign language learning. The aim of
this study was to explore the relationship between the English language anxiety,
English language interest and English language achievement. The sample size
comprised of 97 undergraduate students of BS Computer Sciences, Telecom
engineering and Computer engineering program. The Pearson correlation analysis and
multiple regressions are used to analyze the data. The results revealed that English
language anxiety has significant negative correlation with English language interest
and English language achievement. It is also found that English language interest and
English language achievement has significant positive correlation. It has been
observed that mostly males have less English language anxiety and more English
language interest as compared to females. The rate of anxiety in females has
significant negative relationship with achievement. The study reveals that the
performance of the students of in English language is influenced by the English
language anxiety.
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1. Introduction

It is irrefutable that English plays a very impaitaole as a global language. It is considered in
majority of the countries including Pakistan thagksh proficiency is like an Aladdin’s lamp as
it can be a source of material prosperity by comfilg access to education, international
business, science and technology (Kachru, 1990;i¢Ha2009). English language learning has
always been a problematic area for Pakistani stadethey get exposure to this language only
in class room. English is taught as a compulsobyesti until bachelor level; however, it appears
a monster to majority of the students who try theist either to avoid classes or find some short
cut to success. Language anxiety negatively affeitidents’ achievement which indicates that
language anxiety has “debilitating effect” on leasi achievements /scores. (Awan, Azhar,
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Anwar and Naz ,2010, Woodrow:2006). Anxiety hasnbesognized as an important factor that
influences the process of learning English langufdajam & Stella, 2005). The above
mentioned scenario is distressing; however, it has received due attention from the
researchers. Foreign language class room anxiesjilisconsidered to be relatively new and
developing area within foreign language researchi€R 2006). In Pakistan, there are a limited
number of researches investigating the relationdlepveen English language anxiety and
achievement at undergraduate level. Consequehityyvery reason provides solid ground to the
researchers to investigate this aspect of Englisguage classes.

1.2  Objectives
The objectives of the study are:

1. To examine the relationship between levels of HEgllanguage anxiety, English
language interest and English language achievenaembdsig the students of Bachelor of
Computer Sciences, Telecom engineering and Compargmeering at COMSATS
Institute of Information Technology, Wah Cantt.nGaus.

2. To examine the effects of gender on students ledfenglish language anxiety, English
language interest and English language achievements

2. Literature Review

English language anxiety is the result of low seBpect and the fear of failure, which is the root
cause behind the problems of conveying the inconkngwledge along with the formerly
learned information. Such students avoid Englisiglege whenever and wherever possible.

Anxiety has been defined by Abu-Rabia as feelinfjsfear, panic and worry” (2004:711).
Research studies on anxiety are conducted thrdugh perspectives.

1. Trait anxiety, which is characteristic of persotalj\Woodrow: 2006). In this type of
anxiety, a person feels apprehensions and getstémed even in non-threatening
environment. It is like a permanent part of peréibha

2. State anxiety which is the fear felt at a specifiement in some specific situation (Awan
et al., 2010). This type of anxiety is provokedhe confrontation of supposed threat. It is
temporary and gets changed with time.

3. Situational anxiety which is anxiety felt in a defe situation. Macintyre (1999). The
respondents attach this type of anxiety with a ifjgespurce.

Zheng (2008) mentions in this regard that therenasclear difference between these three
categories; however, “the differences can rouglelydentified on a continuum from stability to
transience” (p.2)

According to Abu-Rabia (2004), the main symbol okiaty which the foreign language learners
face are that they appear bothered, bodily uncertad fail to occupy in situational learning
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(p-712).Language anxiety is one of the most impori@ctors which influence language learning
process; it is also a central factor which is obséras contributing towards learning process and
learner achievement (Hurd, 2007, p.488)

Williams and Andrade (2008) describes the langueaening process of class room environment

in three stages as input, processing (mental pigh@nd output. Input and processing stages are
related to confusions and thinking process of trerers during the response when they are
called for participation in the class room situatiwhile output stage is related to the actual

response of the learners. The researchers haveegaant effects of language anxiety on each of

these stages as well. Bailey, Onwuegbuzie and D@eg0, 1999) have also investigated the

effect of induced anxiety during these stages.

Horwitz (2001) opines that issues of cultural diéieces should be kept in mind while
considering the issue of language anxiety and cla@m® practice. Some practices which might
be perceived comfortable by one group can be soafrcbscomfort and stress for the others.
Horwitz also claims that classroom environmentchea support, task positioning and focus of
teaching are the important factors which influestgdents’ level of anxiety. Cultural impacts
such as stereotyping of teachers, students and dasn interaction can vary from culture to
culture.

Aydin (2008) also asserts that language anxietysgnificant factor which adversely affects the
language learning process. Fear of evaluation Bas fbund the major source of anxiety. Based
upon his research, the researcher recommends prgvidss stressful environment to the
learners. He is of the view that effective commatian can be a solution to relieve language
anxiety.

Many of the researchers agree that foreign larguagxiety negatively affects students’
attitudes and their achievement in language legrpimocess ( Awan et al.:2010). Zheng (2008)
asserts that language learning experience coutchbmatic experience and can adversely affect
learners’ self-esteem or self-confidence

Piappamihiel (2002) observes English language anxieESL and mainstream classrooms. He
observed the relationship of anxiety with acadeathievement. His results showed several
related but different types of English languageiatyxand a significant gender difference. The
relationship between English language anxiety actdemement has been found significantly
negative. The different types of anxiety seem talependent upon the situation of interaction,
for example, horror of negative assessment, exaxie@n communication apprehension and
identity issues affect the self- efficacy. Girlsnrainstream class were found to be suffering from
anxiety more than boys. However, it has also b##served that students adopt a number of
strategies to reduce anxiety. To elaborate therasgethey enlist friends to act as intermediaries,
responding in Spanish and use writing to convey theughts. This research is like a food of
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thought for teachers to work upon various strategereduce anxiety of students so that their
achievements might be improved.

Chan and Wu (2004) emphasize that along with t#tkudty, factors such as teachers’ attitude,
assessment, students-teacher collaborations is, glasents’ expectations, classfellows’ attitudes
and students’ personal achievements are cruciadesaaf students’ foreign language anxiety
(p.290). Woodrow (2006) also found classmatestuale and teachers’ role as important in
language learning environment. Apart from thesgofs, anxiety is also related to stress in class
(Liu, 2006) motivation (Li and Pan, 2009), emotibimaelligence ( Awan, Sabir & Igbal, 2009)
Jearning difficulties (Reed & Stansfield, 2004)afeof negative evaluation (Piappamihiel,
2002;Aydin,2008) and skill deficit (Woodrow,2006jowever, anxiety reducing strategies like
‘relaxation technique’ ‘de-sensitization’ (Woodrowg006) and effective communication
(Aydin,2008) can be helpful in overcoming the peobk of language learning process.

3. Research Methodology
Following research design would be followed in ttigdy:
Hypothesis Development

The hypotheses of this study are as follows:

1. There is a significant relationship between Engleiguage anxiety, English language
interest and English language achievement.

2. There is a significant difference between male famdale students in English language
anxiety, English language interest and Englishuagg achievement.

3. There is a significant negative relationship betwEaglish language anxiety and English
language achievement.

4. There is a significant positive relationship betwé&anglish language interest and English
language interest.

Econometric Mode
1. English anxiety and English interest deter mine student class achievement.
SCA=[p+ Ul(EA) + uz(ED + u3(D1) +0 (1)

The Independent variables English language anxetly English language interest will
determine student’s class achievement.

Abbreviations

EA = English Anxiety

El = English Interest

D; = Dummy Variable Gender
SA= Student Achievement
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Research M oddl

English Language Anxiety

Student Class Achievement

English Language Interest

Instrument Development

The instruments used in this study are as follows:

English language Anxiety: This questionnaire was developed by Tapia andsM&004. This
guestionnaire was used with modification for thisdy. It contained 10 items by using a Likert
scale with a range of strongly disagrees to stgoagtee. A total score is calculated by assigning
a value of 1 (strongly disagree) to 5 (stronglyeajito each item and then adding the values. The
possible range of score is 10 to 50. It is impdrtarknow that a high score on English language
anxiety indicates a high level of English languaggiety and vice versa.

English Language Interest: This questionnaire was developed by Tapia andsM2004. This
guestionnaire was used with modification for thisdy. It contained 10 items by using a Likert
scale with a range of strongly disagrees to styoagtee. A total score is calculated by assigning
a value of 1 (strongly disagree) to 5 (stronglyeajito each item and then adding the values. The
possible range of score is 10 to 50. It is impdrtarknow that a high score on English language
interest indicates a high level of English languegerest and vice versa.

English Language Achievement: This questionnaire was for teacher as it checkwssl
observation of teacher. It contained three iteras ihparticipation of students in class, teacher’s
opinion about students and marks of students frenmibal examination in the university. All
the data was analyzed through SPSS software.

Population

Students of second and third semester of COMSA$&ute of Information Technology Wah
Cantt. are included in the population. These sitglbelong to various cities of Pakistan.
Sample Size

One of the forms of non-probability sampling teciu@ “simple random Sampling” is used. The
estimated population of study is 500 students ofhBkor of Computer Sciences, Telecom
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engineering and Computer engineering ranging freoosd and third semester at Wah Cantt.,
Pakistan. Sample that has been selected from tpelgimn is 97students. We can say that
sample size is representative as sample size Bsal®0% of the whole population. The sample
includes both male and female students. Thesestsithelong to various cities of Pakistan.

4. RESULTSAND DISCUSSION

Table#1
Scale Reliability
Variables Cronbach Alpha ([1)
English Anxiety 0.894
English Interest 0.869
Student Achievement 0.869
Total Scale Rdiability | 0.814

According to the hypothesis of the study, the asialpf the data was divided into two parts. At
first the relationship between three variables, lishganguage anxiety, and English language
interest and English language achievements wasuaeal and in the second, the gender
difference between these three variables was agthlyz

Reliability coefficient which is in the range of70. is considered acceptable. Reliability
coefficients that are over 0.80 and 0.90 are gombvary good; all of the study variables English
anxiety, English interest and student achievenagnin these regions. The reliability tests of our
constructs happened to be in the acceptable to goddery good ranges.

Value of mean reveals that most of the respondaftise data were male. Values of mean and
standard deviation reveals that most of the stsddr@ve English interest and student’s
achievements are good.

Table#2

Descriptive Statistics

N Minimum | Maximum M ean SD
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G 97 0 1 1.54 0.34
English 97 1.52 4.75 3.23 0.42
Anxiety

English 97 1.97 4.87 3.86 0.44
Interest

Student 97 1.37 4.79 3.51 0.36
Achievement

The correlation coefficient between English languagxiety and English language interest is (-
0.349, p = 0.000), the correlation coefficient betw English language anxiety and English
language achievement is (- 0.250, p =0.013) andctheelation coefficient between English
language interest and English language achieveinédtl37, p = 0.018).

Values of Pearson correlation show that all theades have significant relationship with each
other. English anxiety and student achievementg laasignificantly negative relationship with
each other. Horwits (2001) is also of the view #uaxiety is not only instinctive to many people
but it also affects negatively the language leaymprocess. Relationship of English interest and
English anxiety is significantly negative with eaather while relationship of English interest
and student achievement is significantly positive.

Table # 3

Pearson Correlation Matrix

EA El S.A
EA 1.00 -0.349** -0.250**
0.000 0.013
El 1.00 0.137**
0.018
S.A 1.00

*. Correlation is significant at the 0.05 leveltgled).

**_Correlation is significant at the 0.01 levekH@iled).
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Results of table # 4 show that English languagdetynphas a negative impact on student’s
achievement and is significantly influenced by wthile English language interest has a
significantly positive impact on student’s achiewstn Durbin Watson statistics shows that there
is no autocorrelation in the data. Result shows bloéh English language interest and English
language anxiety have 45.4% impact on student'seaement. F-statistics shows that overall
model is statistically significant.

According to second hypothesis of the study, tiselts revealed that there is significant gender
difference on the scores of English language ayating with a significant gender difference
on the scores of English language interest andignziinguage achievement. The results are in
accordance with Piappamihiel (2002). Results ofetab4 show that mostly males have less
English language anxiety and more English languatgrest as compared to females who
appear to have more English language anxiety assdHaglish language interest.

Table#4
Regression Model of Equation # 1
S.A =0+ [y(EA) + [, (El) + 0(Dy) + [
Intercept 3.327
p- value 0.000
R 0.475
R 0.461
R? adi 0.454
F 137.874
Sig 0.000
EA -0.245
p- value 0.023
El 0.472
p- value 0.001
D1 0.247
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p- value 0.000

DW 2.147

Dependent Variable: S.A

Predictors: EA, EI,D

5. CONCLUSION AND RECOMMENDATIONS

The objective of the study was to evaluate thetigeiahip between the English language anxiety,
English language interest and English languageegement. The results showed that there is a
statistically significant negative correlation beem English language anxiety and English
language achievement as has also been ascertginghlal and Kashani (2011) and Awan et al.
(2010). There is also a statistically significamgative correlation between English language
anxiety and English language interest. A statifi{icsignificant positive correlation between
English language interest and English languageeaehent has also been observed. Students
with higher level of interest tend to be more sgstd in learning process as interest fuels the
desire of learning by affecting conscious and sabcmus decision of doing effort for better
results. The results indicate that chances of ssccan increase with the increased interest.
Students with high level of interest take learn@sgenjoyment not as burden; however, the case
is different with the students who do not show res¢ as they get more and more anxious and
frustrated in English language classes. This ispliet the students who have a high level of
English language anxiety performed poorly in Erglsnguage achievement and vice versa as
has been authenticated by Shabani (2012). One megson behind higher rate of anxiety in
English language classes is that it is not thevadéinguage of students.

It is also observed that there is significant gerdiference on the scores of English language
anxiety as females have been observed more antliangnales. A significant gender difference
on the scores of English language interest andigindganguage achievement indicates that
females have higher rate of anxiety which leadsatdw lesser rate of English language interest
and English language achievement. One prominesbreldehind higher anxiety level among
girls can be sociocultural background where femgétdess exposure in society as compared to
male. Khurshid, Gillani and Hashmi (2010) also nmtin this regard that in developing
countries like Pakistan, women are treated asiorfbeing as compared to men. This can be one
reason behind lack of confidence among femalesir Pogentials are discouraged due to limited
scope which they receive in educational and pradaas world. In the light of the above
mentioned results, it is concluded that Englislgleage anxiety serves as a negative determiner
which influences the performance of the studengsnglish language.
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6. Limitations and Recommendationsfor the Future Research

Some limitations which have been faced during tteegss of this research are highlighted in
this segment as these could be the facts that gl@utonsidered in future research in the same
area of interest. The first limitation is relatedselection of the universities as we included only
one university. Many universities can also be ideldl in this study which can enhance the
reliability level. The second limitation is aboutet selection of the sample we used simple
random sampling; so, other sampling methods cadslal lze utilized. The next limitation related
to the data gathering technique as other triangukthods of data collection could also be used
including personal interview and group administerag@rviews for more in depth study. The
busy schedule and a bit non serious attitude o$tixégents also limited their participation in this
study to some extent despite all the follow up éfthat were done to enhance response rate and
non- response bias.Another limitation is that maguses of anxiety have not been investigates
which is a solid ground of researchers for fut@search.

Based upon the present research, we recommendothatluce English language anxiety and
develop English language interest, teachers shaméddspecial kinds of techniques and strategies
in their teaching learning process to develop enftly classroom environment so that students
must participate efficiently and effectively. A cpetent teacher at university level can put some
extra effort by developing a course outline witlkenesting activities which may enhance the
interest of students and lessen the fear of Endgéisguage. As far as higher rate of anxiety
among females is concerned, it is suggested tregt smould be encouraged and provided
counseling regarding developing a confident persgnahich is ultimate requirement of both
male and female. The results indicate they are mox&us in class room which is indicative of
their uncomfortable situation in class. The presgatly can serve as a guide for students and
language teachers in terms of helping them undetdtze negative role of anxiety in language
learning process.
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