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Abstract: Homework or assignment is widely known as an edmgat activity, which primary
purpose is to help the students improve their perdmces however some studies showed that
assignment has a negative impact on students’ld@a and more assignment increases stress
level and physical problems. In the PhilippineSNa Homework Policy” during weekends for
all student levels was issued by President RodRg®uterte. This study explores the possible
effect of having and not having assignments on eeé& on the transmuted mean scores and
performance of high school students. The studyawasiucted at Central Mindanao University
Laboratory High School (CMULHS), in Maramag, Bukinusing two sections of Grade 11
students. The data was treated using the des@iptatistics. ANCOVA was used to determine
if a significant difference exist. Result of theidy reveals that class with assignments had a
higher transmuted mean scores as compared to thwdkeut assignments. An increased
performance from midterm to final term was notedhe with assignment group however, there
is no significant difference in the performancetioé students with and without assignments.
This shows that giving assignment on weekendsisoa to students’ performance.
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Introduction

Homework or assignment has been around since tifye 2Gth century and so has the
debate of whether or not homework is a healthycgdbr students. This research study explores
the possible advantage or disadvantage of givisigasient to with and without assignment
group during weekends in terms of: a) students’ nmeansmuted scores in the class standing
where assignment is one of the components, b) stsidgerformance in the term. A test for
significant difference on the students’ performaneas conducted to confirm if giving of
assignments during weekend is indeed a boon ona ba

Homework is an educational activity that is of gday importance for many students,
parents, and teachers across countflege of the main goals of homework assignments is to
create opportunities for students to interact \liir parents and take time to learn and master
the concept while away from school. As each newoakchear approaches curriculum developers
and stakeholders are evaluating the impact of gi@ssignments and they also tried to consider
its impact on the students’ performance.
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Research has consistently shown that homework Woieenly bring positive impact to
the students but also negative impact. Homewonkfases skills, concepts and information
learned in class, prepares students for upcomiags ctopics, teaches students to work
independently and develop self-discipline, encoesagstudents to take initiative and
responsibility for completing a task, allows paserid have an active role in their child's
education and helps them to evaluate their chpldigress and relate what is learned in school to
children's lives outside of school and helps tonemh school learning to the real world. The
student’s health, social life and grades can at¢saffected by homeworRhe hours spent inside
the classroom, added by the hours spent assigncaeniead to students feeling overwhelmed
and unmotivated.

This study was done to explore the importanceavhéwork in the field of education.

First, this study was done to explore the possfiects of having and not having assignments
on weekends on the transmuted mean scores andrparfoe of high school students. Secondly,
this study was done to document and to give reBebased answers to stakeholders with
differing views regarding the “No Assignment Poliayandate signed by President Rodrigo
Duterte last September 25, 2017. There were diwgeses and reaction to that mandate making
this research a need in order to affirm or neghte wiews and opinions expressed by the
different stakeholders.

The question on No assignment policy as a bodraoe is an important one considering
the ultimate goal as a teacher is for students&onl and this learning is measured through
performance.

Review of Literature

Homework today continues to be a hotly debatedcamtroversial topic of discussion in
school districts across countries. The literatergew describes homework: its definition, views
of homework: teacher, parent and student, and thgadét of homework on the students’
performances, as well as positive and negativesfief homework.

Definition of Homework

Homework was defined as an extended work assigpestibcators for students to carry
out during non- school hours Cooper (1989). It rieqfiently considered as an important
instructional strategy that help improve studeatsidemic achievement (Cooper, Robinson, &
Patall, 2006; Corno & Xu, 2004).

Views of Homework

The homework process includes the perceptionshefthree main populations: the
teachers, parents, and students, who played inmardées in the educational and pedagogic
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domain. And among these individuals their view$iofmework varies. Teachers see homework
as a necessary expansion of daily instruction,miarexpect it, principals view it as a catalyst to
higher test scores, and students understand it aacanvenient truth about their busy lives
(Anderson, Mead, and Sullivan 1986). Though edusabt@ad the best intentions of assigning
homework it may still be a cause of conflict betwesehool and home (Anderson, Mead, and
Sullivan 1986). The purposes and benefits of agsgghomework may lack shared agreement
between parents, students, and educators espeifigiyrationale is not well communicated.
Views of students, parents, and teachers on honkewoelementary school in a study by
Davidovitch and Yavich (2017) show that they do hatve congruent views on the aims and
effectiveness of homework. Teachers are the mositip® about homework, followed by
students and finally parents. The findings alscea¢\that the teacher’s years on the job and
attitude towards homework assignment is found teele significant negative correlation; such
that the more experienced the teacher the mordinedmss or her attitude to homework.

The research by Hughes and Green Hough (2002gri®\a diversity of views about
homework at Key Stage Two (children aged severigéeea); some parents strongly support it
and see value in it while others see it as makkugssive demands on their children's time and
energy. Their research also shows that for mangmarand head teachers the value of
homework is symbolic: it is a sign of a good schther than having any intrinsic value as a
learning experience. Deveci, Onder, Cepni (2018)listl parents’ views regarding homework
given in science courses which aims to exploremat opinions about homework assignments
given in science and technology courses. Resulvstidhat there was no significant difference
in parents’ scores on attitude and behavior subscaf the instrument regarding gender,
educational background, occupation, and averag¢htyancome.

According to (Metropolitan Life Insurance Compa2@07), the reasons usually quoted
by educators for assigning homework include to Isélglents practice skills, prepare for exams,
develop good work habits, life skills and criti¢hinking, and motivate them to learn. (Gajria &
Salend, 1995) also cited that educators generallgsider homework as an important
pedagogical tool that can be used to promote adadsmd personal skills regardless of students’
grade levels and abilities. Letterman (2013) foontlabout half of the students in classes who
agreed that instructor’s recognition of doing ad@b on homework assignments was important
to them. The length of the homework assignmentwedsas time permitted to complete such
assignments effect student motivation to completméwork. The findings also indicate that
students recognize the importance of homework as®gts in understanding course material.

Another significant research by VandenbusscheffitAd, and Scherer (2014) revealed
that respondents of the study strongly favoredcpesdito which they were accustomed, over 90%
of students surveyed do prefer that homework doutei to their course grade. Also the result of
the study find interesting indication that gradimgmework for completeness is thought by the
students to be more motivating than grading forexgness.
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Impact of giving homework

On the same year, Nunez, Epstein, Suarez, RoS&iiejo and Valle (2017) investigated
how students’ prior achievement is related to thmimework behaviors (i.e., time spent on
homework, homework time management, and amounbwielwvork), and to their perceptions of
parental involvement in homework (i.e., parentahtoa and parental support). The results of
their study indicated that students’ prior acadep@dormance was significantly associated with
both of the students’ homework variables, with clirand indirect results linking achievement
and homework behaviours with perceived parentaltrobrand support behaviours about
homework. Low achieving students, in particulamcpéezed more parental control of homework
in the secondary grades. Cordova, Tan and Ucan@®, 2@kults revealed that there is no
significant difference on the performance of studefor both with assignment and without
assignment group. Findings also showed that thae v statistically significant difference in
the mean achievement of male and female studeptsed to with assignment.

On the other hand, Perceptions of the effectsoofidwork on student achievement at a
suburban middle school: A Program Evaluation stithe Huisman (2016) found out that many
students received failing grades in classes, piiyndwe to missing homework, their conclusion
revealed a need for homework policies that woulppsut student learning without punishing
students’ grades. Teachers shared feelings of nbyecive homework policies and grading can
be, and they agreed that policies should be desigméh students learning in mind. The
recommendations made were for policies that areemonsistent, and that grading policies do
not put too much emphasis on homework as part ofvarall grade.

Teachers assume students understand the concepttiwir homework is successfully
completed. They also assume students need addipioactice or assistance if students do not
complete homework correctly. These assumptions nwyalways be accurate because each
student’s situation is different and teachers cammedict exactly why homework is or is not
completed. It is important for teachers to obsehe feedback as soon as possible to make
effective instructional adjustments for future l@ag (Miller, Duffy, & Zane, 1993).

Stevenson of Weber State University studied onpe® Collecting and Grading
Homework Assignments Impact Student Achievemenannintroductory Economics Course?
The findings of the study indicated that the petf collecting and grading assignments cannot
be shown to positively impact student achievemé@éiterson & Taylor 2004) However, this
opposed to the study by Valle, Regueiro, Nunez rigadz, Pineiro, and Rosario (2016) on their
study about Academic Goals, Student Homework Engagé and Academic Achievement in
Elementary School. Their findings show that: (a)ademic achievement was positively
associated with the amount of homework completbyltfe amount of homework completed
was related to the homework time management, (c)ewmrk time management was associated
with the approach to homework, (d) and the appraadiomework, like the rest of the variables
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of the model (except for the time spent on home)yorias related to the student's academic
motivation (i.e., academic goals).

Buijs and Admiraal (2012) studied homework assignts to enhance student
engagement in secondary education. Results revealedcreased student engagement in an
assignment using jigsaw, preparing analytical skalhd the fragmented assessment. In the year
2013, a study was conducted by Sharma on the ingfdadmework on academic achievement
of students with severe emotional disabilities ima@n- public school setting. A significant
difference between test scores after the homewadkwersus the non-homework weeks was
shown. Time spent on homework and the amount esEcbhomework submitted also impacted
achievement.

On the year 2016, a longitudinal Evaluation of litn@ortance of Homework Assignment
Completion for the Academic Performance of Middh&ol Students with ADHD was studied
by Langberg, Dvorsky, Molitor, Bourchtein, Eddy, #m Schultz, and Evans. Results showed
that agreement between teachers with respect derstsi assignment completion was high, with
an intra-class correlation of 0.879 at baselineesehfindings demonstrate that homework
assignment completion problems are persistent a¢io® and an important intervention target
for adolescents with ADHD.

Another research entitled Testing the homework ehamong the Filipino school
learners. This study is anchored on the homewoakitgumodel of Dettmers, Trautwein, Ludtke,
Schnyder, and Baumert (2010). The model revealemt tharticipants’ performance in
mathematics achievement was supported by well teeldmmework tasks and their high levels
of cognitive ability.

Effects of no homework policy

Verbra (2018) study was entitled “Homework polieview: A case study of a public
school in the Western Cape Province”. The studyhdothat no homework has left a more
positive effect on learners. However, the studyasgthat no homework will be a disadvantage
in the future. Homework Policy and Student Choleadings from a Montessori Charter School
a study by Scott and Glaze (2017) indicated thkhoagh students enjoyed the proposed
homework change, it lacked sufficient structure parents, and students needed support from
teachers and parents to engage in meaningful horkeagks.

Other factors that affects the students’ performane other than homework

A study conducted by Tan and Balasico (2016), ledtpredictors of performance among
students in Central Mindanao University Laboratdigh School: basis for policy revision found
out that CMULHS students performed well in Englidiathematics and Science in their
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elementary years. Their parents were actively vealin their children’s school activities. They
have slightly positive attitude towards schooliferly good study habits, highly motivated to
study, and attributed their achievement for th&ores.

Another study by Saligumba and Tan (2018), Graddalease of Responsibility
Instructional Model: Effects on the Students’ Matfaics Performance and Self-Efficacy found
that the level of mathematics performance of thelests in the pretest, posttest and retention
test when exposed to GRRIM and those exposed teGRIRIM varies from very low to very
high level. There was a highly significant diffece in the posttest scores of those students
exposed to GRRIM compared to those exposed to RRHA. On the contrary, there was no
significant difference in the mathematics perforocenf the students when exposed to GRRIM
and non-GRRIM in terms of their retention test ssor

Moreover, the study of Pagtulon-an and Tan (20a8jtled students’ mathematics
performance and self-efficacy beliefs in a richeassnent tasks environment found that RATE
group with a mean of 30.93 performed statisticathynparable to the non-RATE group with a
mean of 30.72, thus, there is no significant défee found in their performance. The results
imply that even if there is no significant diffecenthat exist between the two groups, rich
assessment tasks effectively bridge the gap betieetvo groups.

Other researchers identified different variablest thfluence student’s performance like
mother’s educational qualification (Cordova & T&Q18), attitude towards mathematics and
conceptual understanding (Andamon & Tan, 2018)chied pedagogies were identified to have
effect on students’ performance as well, namelytag@gnitive scaffolding in cooperative
learning (Dagoc & Tan, 2018), flipped learning (8egpan & Tan, 2018), dyad cooperative
learning (Aguanta & Tan, 2018), reciprocal learnif@uita & Tan, 2018), mathematics
communication strategies (Ciubal-Fulgencio & TaQl1®), process-oriented guided inquiry
learning (Tan-Ucang & Tan, 2013), concrete-picleaiastract approach (Salingay & Tan, 2018)
and many others.

Methodology

The study was conducted at Central Mindanao Usiweraboratory High School
(CMULHS) a secondary science high school in MusiMaramag, Bukidnon, Philippines . It
follows a science curriculum with two (2) mathernatand two (2) science subjects per level.
CMULHS is a CHED-supervised school. The respondehtbe study were the 115 Grade 11
senior high school students of Central Mindanaoveksity Laboratory High School of the
school year 2016-2017. Among respondents, 58 stsidegre taken from the cream class, who
were not given assignment and 57 students were ta&gm the second sections, who are given
assignment. This study is a descriptive type otaesh, where the data were gathered through
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the records of the teachers handling the subjdoe data was treated using the descriptive
statistics such as mean and standard deviationly#iaaf covariance (ANCOVA) was used to
analyze the data for answering the research qusstaéosed in this study.

Findings

The presentation of the results of this studyrisreged logically as it appears in its
objectives

Table 1 presents the mean scores between witlgnassnt and without weekend’s
assignment in the varied assessment made by thketsa Result showed that the group with
assignment had a higher mean, 91.1930 compareldetgroup without assignment having a
mean of 86. 3966 for the transmuted scores in ldwEs standing for the final term. The class
standing comprises quizzes, assignments and sek.wo

The findings of this study is supported by Valleak (2016) when they found out that
academic achievement was positively associated thighamount of homework completed.
Similarly, Sharma’s (2013) result showed a sigafficdifference between test scores after the
homework week versus the non-homework week. ErenHenderson (2017) also supported
the findings of this study when they found out thatmework has a larger and more significant
impact on test scores. On the other hand, Emersdayfor (2004) indicated that the practice of
collecting and grading assignments cannot be showwnsitively impact student achievement.

Table 1. Mean scores of with assignment and withsaignment group

Grougs Mear SD N
With Assignment 91.1930 3.3057 57
Without Assignmer 86.396¢ 5.095¢ 58
Total 115

Table 2 shows the performance of students withaitidout assignment. Performance
comprises class standing and summative exam. Buodt implies that mean performance of the
without assignment group is higher than that of whh assignment group. It must be noted
though that the students belonging to the with@sigmment group are the top 58 students and
the with assignment group belong to th& 5&nk and below.

Huisman (2016) stated that students received tatdirades in classes, primarily due to
missing homework and further recommends a gradaligypthat do not put too much emphasis
on homework as part of an overall grade. Howeves fitoteworthy to mention that the mean of
the midterm grade for with assignment group is 8006and increased to 86.8900 for the final
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term, on the other hand, the group without assignitnad a mean midterm grade of 89.9300 and
decreased to 88.0500 in the final term. This shthas an improvement is evident in the mean
performance of the with assignment group. The amudit assignments given to them on
weekends had its advantage as communicated bgdhease in students’ performance.

Table 2. Students’ mean performance in midtermfenad term

Group: Mear SD N

With Assignment Midterm 80.6100 3.4400 57
Final Term 86.8947 3.19421

Without Assignment  Midterm 89.9300 3.2300 58

Total - o ST 115

Table 3 is a test of difference between with antheut assignment group. This result
indicates that there is no significant differenae the grades of the students between with
assignment and without assignment. This implies tihe group with assignment having a mean
of 86.8947 performed statistically comparable ® gnoup without assignment having a mean of
88.0517, thus, there is no significant differencenid in their performance. This is noteworthy
since the group given assignments on weekends i®whperforming group.

Moreover, the result of the descriptive statistiegeals that the mean score of the final
grade of those students without assignment is grelan those students with assignments,
indicating that without assignments had a betterffopmance compared to that of with
assignments but not significantly different.

Groups Mean Mean F-value Sig.
Square

With Assignmer 86.89( 17.11¢

Without Assignment 88.052 14502 1180 280

Table 3. Test for Difference between with and withassignment group
*significant at 0.05 level

Table 4 presents the analysis of students’ genezgjhted average (GWA). The above
result indicates that there is a significant défere on the GWA of the students between with
assignment and without assignment. This impliestti@performance based on the GWA of the
without assignment group is significantly highearhthat of the with assignment group after
additional assignments were given during weekenide Tesult shows that students with
assignments during weekends were able to copeaatl far with the without assignment group
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after receiving additional assignments during wedkd his result agrees with Garia and Salend
(1995) and Letterman (2013), in which homework ssignment is indeed an important
pedagogical tool that can be used to promote acadssrformance.

Table 4. Test for difference in the general weidrdaeerage of students

Source Type llI df MS F-value Sig.
Sum of Squares

Group 387.491 1 387.491 38.832 .000*

*significant at 0.05 level

Conclusion

On the bases of the findings of this study, thefaihg initial conclusions were drawn:

Our results indicate that the students’ transmuten score in the with assignment
group is higher than that of the without assignmgmaup. The students’ performance in the
without assignment group is higher than that ofwtite assignment group however, an increased
student performance from the midterm to final tevas noted in the with assignment group and
a decrease of students performance was evideim iwithout assignment group. This shows that
removing assignments during weekend has a negaffeet on students’ performance and
adding assignments during weekends has a posfteet en performance. There is a significant
difference in the general weighted average of aitld without assignment group attributed to
the higher midterm grade of the without assignngeotp.

Suggestions and Recommendations
Based on the findings and conclusions, the follgwecommendations were given:

Teachers must consider the value of the homewwk have to give on their students.
Some of the best types of homework assignmentthase that help the students apply what they
are learning, or challenge them within the rangtheir actual abilities and resources.

A revisit to the executive order mandated by i Rodrigo R. Duterte on “No
Assignment Policy” maybe in order. A more comprediem study including all levels and all
subjects may be done.

Offer students choices to engage their autonamiyiradividual learning preferences.

Adapt teaching strategies and activities which@even helpful in planning the homework or
assignment that you will be giving to the students.

Taking a stand to implement a no homework padicguld be based on the needs of the
students and not the opinions of fellow teacherngasents. Based on the result of this study, it is
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recommended that students be given homework dwaekends for it has a positive impact on
their performance.
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