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Abstract: Foreign language learning (FLL) anxiety has been widely defined as a subjective
feeling of tension, apprehension, nervousness, and worry (Young 1991) associated specifically
with the foreign language learning situations. This paper aims to report the results of a study
conducted to identify a typology of the FLL anxiety in the Iranian context and among Iranian
high school students who learn English as a foreign language, the sources of, and the strategies
that students use to cope with the anxiety they experience in English language classrooms.
Results revealed that students experienced four types of anxiety as identified in the literature
namely, test anxiety, communication apprehension, fear of negative evaluation and English class
anxiety. It was also found that the sources were related to the learner, the teacher, the
classmates, and the institution. The coping strategies were identified as preparation, positive
thinking, relaxation, peer seeking, resignation, reliance on first language as a compensation
strategy and religious beliefs as another coping strategy. Based on these findings, pedagogical
implications related to FLL anxiety management are also discussed.
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Introduction

Learning English as a predominantly- used langwadigever the world has always been a
burden and a challenging task for some learnerspp®sed to others who find it easy to
undertake. This dichotomy has led the researchetsducators to investigate a wide range of
variables that may result is such a problem. Theskide a wide range of areas from the
neurological to psychological, cognitive, and afifee domains with the latter encompassing
empathy, self-esteem, inhibition, motivation, atl#s, and anxiety, particularly foreign language
learning (FLL) anxiety, which has been the subganany studies in this regard in a variety of
contexts (Akbari & Sadeghi, 2013; Aydin & Zengi§dB; Kondo & Ling, 2004; Mesri, 2012).

Two classical classifications of anxiety are Spaigjer’'s categorization of anxiety as
trait-state and facilitating-debilitating classdioon by Scovel (cited in Shabani, 2012). Trait
anxiety is viewed as being stable over time, wktlagte anxiety is a transient and moment-to-
moment feeling. Ellis, (1994) adds another dimemsthis two level dichotomy of anxiety as
situation- specific and related to apprehensiohithanique to specific situations and events.
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FLL anxiety is considered as a situation-specgersonality trait encompassing two
psychological components which include emotionaluaal and negative self-related cognition
(Macintyre 1995). These two components interferéhviiehaviour instrumental to language
learning, and are more present in those who hdaghalevel of language anxiety.

Language anxiety is consistently considered ashalithting factor which is associated
with problems in language learning such as problentistening comprehension, reduced word
production, impaired vocabulary learning, lowerdgs in language courses, and lower scores on
standardized tests (Horwitz & Young in Kondo & §jn2004).Therefore, understanding the
mechanism of anxiety in language learning has befemnajor concern to educators and
researchers all over the globe (Akbari & Sadegbi,3® Aydin & Zengin, 2008; Lizuka, 2010;
Kondo & Ling, 2004; Macintyre & Gardner 1994; Mes2012; Shabani, 2012).

There has been attempts to investigate FLL anxetiie Iranian universities (Akbari &
Sadeghi, 2013; Azarfam, 2012; Mahmoodzadeh, 20185riy12012; Shabani, 2012), however,
what has remained unexplored in this regard isstigating different types of anxiety, their
sources and the coping strategies used by studertse Iranian high school which as the
existing gap in the existing literature on FLL atyi in Iranian context reveals need further
attention and investigation. This paper is, thusatiempt to tackle this issue and to further add
to the pool of knowledge in this regard.

Purpose of the Study

As mentioned earlier students studying Englista dereign language experience some
sort of anxiety in their English class due to deeerfactors. Some studies have already
investigated this issue in Iran; however, mostheint have been conducted in private institutes
or at the university level using questionnairedhvats- point Likert scale (ibid). To contribute to
the previous research, in this regard, and to peoai better understanding of FLL anxiety in Iran
and filling the existing gap, the present studyexdmat looking deeply into the FLL anxiety of the
Iranian high school students, its sources and titaegies used to cope with this anxiety. The
following research questions were posed to addhessssue:

1- When do the Iranian high school students expee@anxiety in their English class?
2- What are their perceived sources of this anRiety

3- What are their coping strategies in dealing whik anxiety?
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Review of the Related Literature

A comprehensive review of the related literatuBrogvn, 2007; Macintyre, 1995;
Howritz, Dorneyei in Lizuka, 2014) has indicatedtttirstly FLL anxiety is a unique form of
anxiety that is prevalent in foreign language cetst@nd distinguished from anxiety experienced
in other situations and secondly it has been itddccaéhat it results in poor FL learning though
some may consider it as facilitating (Lizuka, 201%he conclusion seems warranted that a
construct of anxiety which is not general but iastas specific to the language acquisition
context is related to second language achievenidmt.results of a growing body of research
have shown that there is a negative relationshiyd®n FL anxiety and the level of achievement
(see Gardner in Khodaday & Khajavi, 2012; Macint§résardner, 1991; Na, 2007; Phillips,
1992).

The results of the previous studies at internafidevels has identified the sources of
foreign language anxiety as personal and impersameleties, learners’ beliefs and attitudes
about/ toward learning a foreign language, teac¢hmigefs about teaching a foreign language,
classroom procedures and testing (Young, 1991)elLe¥ language course, language skills,
motivation, proficiency, teachers, tests, and caltu not being prepared for the lesson, fear of
forgetting vocabulary and structures, fear of gdaughed by other students, communication
apprehension felt towards teacher, teacher's duestiand corrections, fear of making
pronunciation errors, and speaking in front of peéear of failing class and fear of leaving
unfavourable impression on others and being neggtisvaluated by others, have also been
reported as other sources of FLL anxiety in thexditure (Bailey, 1983; Ellis & Rathbone, 1987;
Young, 1990; Price, 1991; Sparks & Ganschow, 1@¥ford, 1992 in Shabani, 2012; Kondo &
Ling, 2004;).

Studies investigating FLL anxiety coping strategmave found a plethora of strategies
for coping with language anxiety. Kondo and Lin@@2) collected information from 209 female
and male learners studying English in two Japanneseersities. All the respondents were
required to answer an open-ended questionnairevateldown the specific strategies they used
to deal with their foreign language anxiety. 7(atdgies were identified which were narrowed
down and grouped into five main categories inclgdgineparation which might include studying
hard, trying to obtain good summaries of lecturéesp relaxation , for example, taking a deep
breath, trying to calm down; positive thinking Buas imagining oneself giving a great
performance in front of the class, and trying t@grihe tension; peer seeking that is looking for
others who are having difficulty controlling thesnxiety or asking other students if they
understand the class, and last but not leastrrasogn which can actualize in the form of giving
up or sleeping in class.

Lizuka (2010) attempted to investigate learneogicg strategies for anxiety experienced
in FLL contexts. He recruited 108 Japanese EFLegellstudents enrolled in a content-based
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English language program for the purpose of heatystlihe students were asked to complete an
open-ended questionnaire in their first languadeyTwere also asked to report on the situations
that were perceived by them as anxiety- provokiRgsults of Lizuka’'s study revealed that the
students used relatively more positive strategied tewer negative strategies in each of
1lanxiety provoking contexts. Anxiety provokingusitions in Lizuka’s study were categorized
into four different groups namely: self- perceptianxiety related to Esc (the specific context in
which the subjects were studying English and tlj@irements of the university), anxiety related
to English communication, and general anxiety iglish class. The strategies used by students
to cope with these types of anxiety were identifesdhaving positive attitudes through being
well-prepared, or by making a greater effort, agkatassmates for help when they failed to
understand the teacher's explanations, and passiagegies such as giving up, ignoring, or
distancing oneself from difficult situations, anding L1 which can be considered as both
positive and negative.

At national level, Mesri (2012) attempted to invgste the relationship between EFL
learners’ FLL anxiety with regard to gender emphgyia questionnaire as her data collection
tool. The participants, in her study, were 52 stislstudying English at Salmas University. The
findings revealed that there existed a significgaftionship between FLL anxiety and gender as
females experienced more FLL anxiety. This is déifee to the results of the study by Shabani
(2012) that indicated there was no significantedi#hce between males and females in anxiety.

In a similar study, Akbari and Sadeghi (2013) adstered Horwitz and Cope’s ( 1986)
guestionnaire to a randomly selected sample of Ii&dian bilingual Kurdish-Persian non-
English-major undergraduate students at a techoalédge in llam, Iran. The findings of their
study revealed that these bilinguals learning EBhglas their third language experienced a
relatively high level of FLL anxiety in the formd communication anxiety, fear of negative
evaluation, test anxiety, and anxiety in the EFRAssfoom environment.

Studies conducted in Iranian context have mosthgstigated students’ FLL anxiety and
its relationship with overall English achievemenhe effects of FLL anxiety on the
communicative skills of listening and speakingg tavels and sources of language anxiety and
fear of negative evaluation using FLCAS ( Foreiggnguage Class Anxiety Scale) and their
English achievement measured through studentd $it@mdardized English exam administered
by the school (Azarfam & Baki, 2012; Izadi & Atasteh 2012; Mahmoodzadeh, 2012 ;
Marwan, 2007; Noori, 2013; Riasati, 2011; Shab20i,2).

Overall, the results of such studies in Iraniantert have demonstrated that language
learning anxiety exerts a debilitating impact oodsints’ language learning. However, what
remains intact in Iran is investigating the highaal students’ FLL anxiety types, the sources of
the strategies experienced by the students andcapeng strategies as expressed through
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answering questions in open- ended questionnaitas.results of the present study would be
beneficial in guiding both the learners and thelieas to tackle the anxiety related issues and
provide a less anxiety- provoking learning/ teaghtontext leading to improvements in foreign
language learning. To contribute to the previouseaech in this regard and provide a better
understanding of FLL anxiety among high school stig in Iran, the current study was
conducted with the aim of looking deeply into stoié FLL anxiety types, the sources, and the
strategies they employed to cope with such anxiety.

M ethodology
Participants

The participants in the present study were resduitom female Iranian high school
students in Kermanshah. A total of 60 participasttalying English as their school subject
matter in a state girl school in Kermanshah, Westesin took part in this study. Their age
ranged from 15-16 and they were volunteered to ideothe answer to questions posed in an
open- ended questionnaire in Persian. The resptha@re encouraged to report any type of
anxiety they experienced, their perceived sourard,the strategies they used from junior high
school onward. The purpose was to identify as ndifigrent types, sources, and strategies as
possible. They were also allowed to request ctaiifon on any issue they did not fully
understand. They were reassured that their idenbiyld remain unanimous.

Design and I nstrument

The present study had a qualitative design in whive data were collected through an
open- ended questionnaire posing three questiostsidents’ first language:

1. When do you experience anxiety in your Englisis?
2. What do you think are the sources/ reasons wf goxiety?
3. How do you cope with this anxiety?

The respondents were asked to provide full expi@msato each question and include all
types of anxieties they experienced in their Emgligss, their perceived sources and the coping
strategies taking into account those experiencéarden the previous English classes.

Procedure

The written answers by the respondents were subsdy read and reread by the
researchers in order to come up with a list of Rlniiety types, and all the strategies used by the
students to cope with such anxieties. The possblerces of the anxiety types were also
identified as reported by the students. This wasedwy coding the data as in qualitative studies
and then narrowing down the identified codes to eam with the final.
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Resultsand Discussion

The present study was conducted with the purpbfading out about different types of
anxiety in Iranian high school students, the sauared the strategies employed by the students
to cope with such anxiety types through using aenegended questionnaire. Three questions
were posed to tackle the issue. Each of whichhviltliscussed in what follows.

When do you experience anxiety in the English class?

Regarding the first question, the identified catezs were a) Test Anxiety including
anxiety in written/ oral exam, about test scorautes, not being sure about the right answer or
insufficient time allocated to exam b) Communicatidpprehension that may be experienced
when the teacher speaks in English ,the studentsnatounderstand teacher’s English
explanations, students are asked to speak in BngJisFear of Negative Evaluation or fear of
others doing better than them, being ridiculed bgrp, or when the peers can speak/ understand
English but the student cannot and d) English Chassiety that encompasses experiencing
anxiety when doing the task/ activity , being askednake sentences in English, to summarize
the Reading section in English/ answer related tgpres

These findings are in line with the previous stsdithat identify FLL anxiety as:
Communication anxiety b) Fear of negative evalumtip Test anxiety d) Anxiety in the English
classroom including teacher and teaching stylebé&tik& Sadeghi, 2013; Lizuka, 2010; Kondo
& Ling, 2004; Mahmoodzadeh, 2012; Shabani, 2012)

What do you think are the sources reasons of your anxiety?

The three sources of foreign language anxiety wategorized into sources associated
with the learner, the teacher and the institutism examples of sources associated with learners,
we can refer to the students’ self report on tlwir language proficiency, problems with macro
and micro-skills, low self- esteem, getting embsseal, not studying hard/ not having enough
time to study for the lesson, and not having ledrtiee lesson. This is partly in line with the
results of other studies such as Young (cited ioalsy, Miraflores, & Go, 2011) and Lizuka’s (
2010) findings which indicated that anxieties rethtto the learner which eventually cause
anxiety include low self-esteem, self-perceived Ibavel of ability. However, students’
unpreparedness for the classroom/ not having ldathe material were not reported in the
mentioned studies.

Teacher related sources were reported by studsnesacher’s gender, teacher’s strictness
and not caring about the students’ different laigguproficiency levels when asking questions,
teacher’'s unfamiliarity with various teaching metkoor his/ her insufficient knowledge of
English, teacher’s false assumption regarding stistidamiliarity with a particular structure/
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language item. This finding is supportive of thedings of other studies such as (Aida, 1994;
Palacios 1998; Samimy, 1994 in Lucas et al, 201hichvfound lack of teacher’s support,
unsympathetic personality of the teacher and ldcknee for personal attention as related to
anxieties with the teacher. However, no refereames made to teacher’'s gender or his/ her
familiarity with different teaching methods in tpeevious studies.

Furthermore, institutional anxiety can be tracedhi list of classroom activities that the
language learners perceive as anxiety-provokings&hncluded: speaking in front of the class,
oral presentations and report; and writing sentemcgaragraphs and classroom atmosphere on
the other hand. Peer pressure emerged as anothree sehich was reflected in students’ feeling
of competitiveness and comparing their performaond@at of peers. The fear of being ridiculed
by classmates was among the sources related ts.pgeme students mentioned that they
couldn’t identify their anxiety with any source tha to say unknown sources were reported as
being influential. No previous research reportegdoch sources of FLL anxiety.

How do you cope with this anxiety?

The participants in the present study reportedusmg various strategies including
Preparation : “studying in advance is one way tpecwith this anxiety”, “ | think | need to
practice harder and memorize more vocabulary”, Reian: “ | just take few deep breaths and
try to relax”, Positive Thinking: “ I just tell mydf that | can do it and this helps”, Peer Seeking:
“1 ask my friends if | don’t understand somethinghd Resignation: “ | prefer not to take part in
the discussions” or “ | don’'t volunteer for ansvmgrithe questions”. These findings are
according to the findings of studies such as Koadd Ling (2004) and Lizuka( 2010). Two
other strategies identified in the present studyewérstly, a Compensation Strategy that is
relying on the first language to compensate for arsufficiency and stress in the English
classroom: “I just speak in Farsi whenever | carexgiress myself in English/answer questions
or explain something and this reduces my stresd”satondly Religious Beliefs, trusting God,
asking him for help and calmness, saying prayedsSatavat. Examples from students’ answers
are as follows: “I trust God and that is enoughrfer to feel calm”, and “l say prayers or Salavat
and then feel calm afterwards”

Conclusion

To put it in a nutshell, the present study wasaaempt to investigate various types of
anxiety in foreign language classroom and to idigntine sources and also the strategies
employed by the students to cope with the anxiegy texperience in FL settings and to shed
more light on this affective variable in the Irami@ontext. To this end an open- ended
guestionnaire was used to allow the respondentesggheir feeling as freely possible without
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being restricted by the constraints of the closedded questionnaires and deciding on
predetermined answers on scales.

The qualitative analysis of the data demonstrétat students experienced four different
types of anxiety namely, Test Anxiety, Communicatidpprehension, Fear of Negative
Evaluation and English Classroom Anxiety. The sesiraf the anxieties experienced by students
were identified and categorized into three knowd ane new source. These sources originated
in the Learner, the Teacher, the Institution arsl laut not least the Peers. Students’ coping
strategies in the language classroom were chaizedeby the use of cognitive, affective, and
behavioural strategies such as Preparation, Peslinnking, Peer Seeking , Resignation, and
relying on first language as a Compensation Styatagappealing to Religious Beliefs and
prayers to feel calm.

Implications and Suggestions for Future Research

Based on the findings of this study, some impioet and suggestions are provided as
follows. As Horwitz et al rightly argue (1986), exliors have two options when dealing with
anxious students: 1) they can help them to cople thé existing anxiety provoking situations; or
2) they can make the learning context less streisfough being supportive, understanding, or
using less anxiety- provoking teaching methodsyigiog more encouragement and avoiding
negative evaluation of learners in classrooms awithg positive reinforcement and feedbacks
(Lucas et al., 2011; Mahmoodzadeh, 2013). Theretomeian EFL teachers' awareness of FLL
anxiety needs to be raised since FLL anxiety isngrortant factor which affects students' EFL
learning process to a great extent (Lucas et dl1RWhat is implied here is that FLL anxiety
can be reduced if the teacher is supportive akdoadedges his/ her students' anxiety and
offers suggestions and coping strategies to tabkléssue.

Group work and evaluation may be utilized and ganeomments on their linguistic
performance may be given instead of individual exabn that eventually causes anxiety on the
part of their learners. In this way, students naianaintain their face when making mistakes,
but also divide the anxiety level down to the grompd bear it as a whole rather than
individually.

Much research indicates that adequate anxietyspdayositive role and can motivate
students to maintain their efforts on learning thegterial. The teachers' real job, therefore, is to
help students keep such adequate anxiety thaitlsen¢oo high nor too low (Na, 2007; Mesri,
2012) because completely avoiding all these ampetyoking situations is neither practical nor
helpful in the learning process. This is certainly area by itself needing to be investigated
thoroughly to see what the adequate level of apxset
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As the findings of the present study indicatedcler’'s gender was considered as one of
the sources of students’ anxiety. It is needlessdg that this leaves an area for more
investigation by itself. There are other variabéegh as students’ age, language proficiency,
cultural background, interest and motivation thatyrhave an impact on their anxiety level and
need a closer look.

As one of the limitations of the present study tlsults cannot be generalized to all
Iranian EFL students due to the fact that the &ohihumber of participants was selected from a
girl school located in one of the educational distr of Kermanshah, Iran. Secondly, the
instrument used in this study was an open- endedtiqunnaire posing three questions. No other
instrument was used to collect the data. Otherarebers are recommended to employ different
instruments such as questionnaires, interviews oaésdrvation to collect more in depth data and
to recruit more subjects to take part in the sttmlynake the results more generalizable and
reliable.
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