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ABSTRACT: The current study focuses on the organizationabjams the Pakistani
student writers with learning difficulties (LD) faavhen they write an English essay. In
particular, the current study aims at investigatirsgudent writers’ organizational
problems in EFL essay writing. A mixed method regeaesign was used including a
guestionnaire and a semi-structured in-depth intaxv Analysis of findings revealed
that student writers face some problems in the wimgion of EFL essay writing.
Discussion and implications of these findings arespnted.

Introduction

Student’s writing in an EFL classroom context sdoshow their awareness of their own
communicative goals, of the reader, and of theingricontext. Essay writing, which constitutes
a problem for many ESL/EFL student writers worldgyids a major challenge for many
Pakistani student writers with learning difficuti€LD). Despite numerous approaches to the
teaching of writing have evolved from different imeds, tackling EFL writing is still one of the
most challenging areas for teachers of studentewsritvith LD and student writers. Pakistani
student writers with learning difficulties (LD) hawo pass many academic exams in English.
Nevertheless, these student writers still expegesome problems in the organization and
organizationof their English essay writing as iadgzl by the results of a preliminary essay
writing questionnaire administered to one hundsaldent writers.

To the best of my knowledge, in Pakistan yet neingle study has been conducted in the
field of essay writing. The current study is cem=d with exploring the organizational
problems that Pakistani student with learning diffiies (LD) face while writing their essays in
English.

Pakistani student writers with learning difficutiéace certain problems in writing. As many
teachers of student writers with LD of English haeted, acquiring the writing skill seems to be
more laborious and demanding than acquiring theradmguage skills (Zheng, Y. (1999). In
fact, producing a well organized piece of writirsgan enormous challenge, especially in one’s
second language (Nunan, D., 1999). This is maghlfiethe fact that the rhetorical conventions
of English texts-the structure style, and orgamrabften differ from those in other languages
(Leki, 1. (1991) as they require a great effortrémognize and manage the difference. This is
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particularly true of the rhetorical conventionstbé Urdu language as student writers’ mother
tongue.

In Pakistan, the education system emphasizesngrior taking tests. In this respect,
some studies in Pakistan were conducted offerifigrdint approaches and remedial programmes
to overcome the de-contextualization of writing a@oddevelop student writers’ EFL essay
writing skills (21).

The current study attempted to find answers tosthdent writers with learning difficulties
and their teachers of student writers with LD pesmeé¢he organization of the written essays.

. How do Pakistani student writers with learning idiffties (LD) and their teachers of student
writers with LD perceive the organization of thatten essays?

2. Literature Review

Writing is “a reflective process and requires titnghink about the topic, to analyze and
classify background knowledge (Chakraverty, A., &@&m, K., 2000). Writers need a suitable
language to structure these ideas in the formweélaorganized discourse. Writing is a complex
activity, a social act which reflects the writecemmunicative skills which is difficult to develop
and learn, especially in an EFL context (Shokrpodlr,& Fallahzadeh, M.,2007). L1 writing is
perceived as: a cognitive psychological perspecaveocio-cultural perspective and a linguistic
perspective (Myhill, D., 2009). In line with theqmess writing approach, | perceive EFL writing
as a multi-dimensional process composed of a degndctivity affected by a number of
linguistic and contextual factors; EFL linguistiooficiency, instructional, psychological, socio-
cultural, and socio-political issues. If these dastare well-addressed, this will make writing an
easy experience.

L2 Writing has always been considered an importkill in teaching and learning.
According to Rao, Z. (2007) EFL writing is usefual two respects: First, it motivates student
writers thinking, organizing ideas, and developiigir ability to summarize, analyze and
criticize. Second, it strengthens student writeing, thinking and reflecting on the English
language.

In relation to the context of the current studssasy writing is significant to the learning
of Pakistani student writers with learning diffitas (LD) because it facilitates student writers
and teachers’ acquisition of the basic study skideded for understanding what they study and
expressing it in their own words. This will assts¢ém to keep away memorization, rote learning
and plagiarism that are much discouraged in thentettheories of teaching learning. In addition,
competence in essay writing will help student wstgpass all their academic courses
successfully. Moreover, being proficient in essaitimg in English will enable student writers
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with LD and their teachers of student writershwitD to be successful teachers of student
writers with LD and action researchers in the fatur

Coherence, or texture, is the combination of sdimaionfigurations of two different,
kinds: register and organization (Halliday, M., &s$&n, R.,1985). Organizationin written text is
“a complex concept, involving a multitude of readsrd text-based features” (Johns, 1986:
p.247). Text-based features mean organization (he. linking of sentences) and unity (i.e.,
sticking to the point). Reader-based features mtbam the reader interacts with the text
depending on his/her prior knowledge. Organizasatefined as “the organization of discourse
with all elements present and fitting together ¢adly” (Heller, M., 1999). This denotes that a
well organized essay consists of an introductiothesis statement, rhetorical support, and a
conclusion.

A number of research papers across Pakistan wwoaNe spotlighted student writers’
organizational problems in English writing. For syde, Arab student’s written products
revealed that repetition, parallelism, sentencatlenlack of variation and misuse of certain
cohesive devices are major sources of organizatiehtextual deviation (Qaddumi, M., 1995).
In addition, other studies asserted that Yemini &moroccan student writers have some
weaknesses, in terms of organization and organizathanifested in the student writers’ written
texts.

In relation to EFL essay writing organization, manrsearchers agree that organization,
on the macro level is related to linking ideas welasron the micro level, it is concerned with
connecting sentences and phrases. “The concepigahiaation is a semantic one; it refers to
relations of meaning that exist within the textdahat define it as a text” (Halliday, M., &
Hasan, R., 1985). Many researchers have highlighived importance of text organization
claiming that a text stands as a text by meansrgdrozation. But for organization, sentences
would be fragmented and would result in a numbemoélated sentences (Hinkel, E. (2004).

Reviewed studies identified that organization ciuists a serious problem to student
writers with learning difficulties (LD). Many resehers in different countries across Pakistan
have paid attention to the different aspects ofanmizational problems from which student
writers and their teachers of student writershwid complain.

However, to the best of my knowledge, no single iftaki study has discussed
organization in the English essays of student vaitath learning difficulties and their teachers.
Hence, the current study is exploring the orgaroral problems that Pakistani student writers
with learning difficulties (LD) and teachers of dant writers with LD face in their English essay
writing. This, in turn, will inform my research wther these problems in the Pakistani context
are similar to or different from those of the pmsly reviewed studies.
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3-Methodology

In view of the exploratory nature of the curretudy, and its context-specificity, the
interpretive, qualitative research was selecte@ ifterpretive approach will help the researcher
explore and understand the context within whiclagseriting in English is taught and learnt in
typical Pakistani intermediate level colleges. Thimsturn, will help the researcher reveal the
problems that Pakistani student writers with leagndifficulties (LD) and teachers of student
writers with LD face in the organization of thesxts.

The sample of the current study consisted of amalfed student writers with learning
difficulties. Student writers with learning diffitties were identified with the help of a check lis
developed by the researcher. Ten out of one redndtudent writers were selected to be
interviewed. In addition, five teachers of studemters with LD of student writers with learning
difficulties filled in the questionnaire and werdgarviewed to supplement the data and findings.
The current study made use of a questionnaire aedn&structured interview.

4-Findings

Findings of the current study revealed that sttdeiters with learning difficulties have
to face organizational problems in their Englislitivwg. In relation to organizational problems in
their English writing some problems were revealachsas difficulty in writing the introduction,
the thesis statement, the topic sentence, writtmglading sentences and writing the conclusion.
In the same vein, the teachers of student writgith LD of student writers reported that their
student writers have difficulty writing the thesstatement, the topic sentences, transition of
ideas, and sequence of ideas.

A number of reasons are associated with studeiéera/r organizational problems in
English essay writing. First, the effect of toppesific background knowledge was seen as
influential on the general quality and local orgation of student writers’ writing (Langer, J.,
1983). Second, it was highlighted that low Englsbficiency student writers find it difficult to
develop well organized writing due to paying attemtto language matters rather than making
meaning (Lee, C., 2004). Moreover, my finding saupgd Atari, O. (1983) who claimed that
student writers tend to follow certain techniquegsheir written English that make their writing
poorly organized such as including a broad staténmethe opening sections of their essays
before introducing the topic sentence the samefaasd with Pakistani student writers with
learning difficulties. In addition, Pakistani studewriters with learning difficulties overused
coordinate sentences and misused topic sentenceh wilere the reasons for their poorly
organized and unacceptable quality of writing. Tisling is associated with the findings of
Elkhatb, A. (1983) who found Arab student writer&iusing coordinate sentences.

In reference to student problems in organizatsame were reported such as difficulty in
using cataphoric and anaphoric reference, elligsibstitution, and genre related organizational
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ties. In addition, overusing certain cohesive teas also reported by university lectures.
Diverse studies have acknowledged the importandextforganization in English writing as a
mechanism that facilitates discourse flow. Theseliss also added that constructing well
organized texts by second language learners regigioeised instruction and additional attention
(Reid, J., 1993a). Besides, many reviewed studissrted that production of well-organized text
in English constitutes a serious problem to Pakigtudent writers.

4. Discussion

Findings of the current study revealed that themee a number of factors and contexts
lying behind these organizational problems. At plsgchological level, student writers faced a
number of challenges including lack of motivatitatk of self-confidence, and writing anxiety.

Pakistani student writers with learning difficeldi (LD) are not motivated to write
English essays for a number of possible reasonst, Rhey are taught in a large class
characterized by physical as well as intellectustiathice between teachers of student writers with
LD and student writers. Second, Pakistani  temcbé student writers with LD of student
writers with LD tend to use traditional teachimghniques such as lecturing, reading aloud, and
book reading; they are frequently indifferent teudent writers’ communication in class; and
student writers report negative attitudes towasds writing as a difficult course. These factors
are similar to the factors revealed by Holliday, (A996) as “sings of boredom”, “passive
watching” and “teaching spectacle”. Recently, i Hzeen referred to the impact of student
passive listening on their learning in general arghtive writing in particular (Abdollahzadeh,
E., 2010). Finally, this lack of motivation can leaa strong negative effect on student writers’
development in essay writing as confirmed by (Baddg 2002) who claims that Arabic
speaking student writers are known to face suchlenas in compulsory English composition
courses at the university level. Furthermore, lagostudy has corroborated that student writers’
low motivational intensity contributed to studentiters’ vocabulary problems in writing (Al-
Akloby, S., 2001).

Student writers’ lack of confidence could be #st to a number of socio-cultural
issues. First, parents’ culture of control and poweght be a contributing factor as they
indirectly implant a lack of self-confidence in thehildren by marginalizing their opinion and
voice in the family. Student writers fear theirguats; this is common in the Pakistani context
where many parents are ready to punish their anldvhen the need arises. This punishment
could be psychological in most cases and physitaloime cases. Furthermore, student writers
frequently have a culture of dependence on somelsedo tell them what to do. It is widespread
among many Pakistanis that they depend totallycmbeéhon their parents or elder siblings.
Independence in study is an uncommon phenomenthre iRakistani culture. Another important
factor is the unrealistic academic/scholastic etgimm that beyond his/her intellectual abilities.
In reference to the educational system in Pakigament writers in classroom are not given the
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opportunity to argue or negotiate meaning withrtheachers. This might be due to the fear of
the teacher’s strong authority in the classroomrddueer, Pakistani teachers of student writers
with LD tend to attract student writers to theiivpate tuition where they can get all content
knowledge summarized and memorized. All these faataght be the original source of lacking

self-confidence among most Pakistani student veiter

Most learning environments at Pakistani publieintediate colleges do not tend to
promote student writers self-confidence. This isgnifed by the fact that highly confident
student writers are not provided with the learnopgortunities at college/or in classroom that
enhance their confidence and abilities due to #lo& bf time and teachers’ awareness of these
psychological aspects in promoting student wrileesning as well as scarcity of teachers’
feedback on student writers’ writing performanites underscored that writing multiple drafts,
putting emphasis on the “publication” of studenitevs work, and teachers’ comments that
focused more on content and organization than @amgratical errors helped them produce
better pieces of written composition and developargelf-confidence in writing(Tyson, R. ,
1997). Similarly, it is claimed that when studevriters are self-confident/competent in their
reading and writing skills, they are able to adaptew teaching/learning methods quickly
(Albertson, K.,2006).Therefore, a psychologicallyjupgortive and nurturing learning
environment is needed within the Pakistani conteXtoost student writers’ self-confidence and
alleviate their psychological challenges.

Writing anxiety is said to negatively influencetbahe learners’ motivation (Cheng, Y.,
2002) and their academic achievement (MacintyreNBel S, K., & clement, R., 1997) on one
hand and their attitudes towards writing on theeothand (Atay, D., & Kurt, G., 2206).
Research has shown that high apprehensive writecemparison with other low apprehensive
ones, tend to stop more while writing and are tasgerned with planning the overall structure
of their essays (Selfe, C. ,1984).

Data revealed a number of factors that might hemetributed to Pakistani student
writers’ writing anxiety such as lack of writtenef#gback, negative oral criticism, working under
time pressure, and writing about difficult topigsstudy across the Pakistani context highlighted
that student writers with low apprehension wrotegdsequality pieces of written composition and
had higher self-esteem than those with high nemnvess (Hassan,B., 2001). In addition, it is
pinpointed that student writers’ writing anxietydaused by their prior negative evaluations or
by more complex psychodynamics (Rose, M., 1985)efaerence to feedback, it was shown that
the peer feedback group of prospective teacherstudent writers with LD experienced
significantly less writing anxiety than the teackezdback group as they received opinions from
their classmates to elaborate on, and this collmor helped them look at their essays
differently and lessen their writing anxiety (Rok&, 1985). Moreover, it is implied that writer's
block that leads to their anxiety in writing may tee to student writers’ writing under time
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pressure (Lee.S., 2006). Finally, it was reporteat student writers with high apprehension
selected topics that were more familiar to themamded unfamiliar topics (Lee.S., 2006).

At the teaching level, a number of factors contidlal to Pakistani student writers’
different writing challenges such as teaching waakl, limited lecture duration, scarcity of
teachers’ professional development, teachers’ negattitudes towards teaching essay writing,
and the essay writing course.

Teaching workload is one of the factors affectiagchers’ performance and quality of
teaching. Academic English language (Compulsoryyses are taught at all levels and a teacher
has to teach almost five periods per day that ig&0Gods per week. Furthermore, they are
responsible to accomplish their course within titimait. This results in over workload. An
appropriate academic workload is one among otlaorfs that contributes to efficient learning
and teaching: when workload increases, learning taadhing might not be as efficient as it
should be (Ramsden, P., Prosser, M., Trigwell&Martin, E., 2007). In addition, it is implied
that heavy teaching loads might hinder studentangitinvolvement in different wiring activities
( Abdollahzadeh, E. ,2010). Similarly, the issoésvorkload and pupil behavior are two of the
most important factors that discourage teacherstudent writers with LD from joining the
profession or push them to leave teaching (Barh2QqD6).

The lectures on the essay writing course are stbedo last for a period of 45 minutes
in the last two days of a week or vary teacheeszher. Throughout the classroom observation
of the three different lectures, it has been ndiedl the lecture time is short, ranging from 35-45
minutes, according to the lecturer. Moreover, tdachers of student writers with LD combine
the two lectures that are supposed to be in diftedays in only one lecture because they want to
find time to teach other things that earn betterdgs. This reflects the lack of administrative
organization and lack of accountability. This isdhas also been noted in other international
research studies and led to a call for greaterwatability and improvement in the quality of
teaching in higher education (Ballantyne, R., Baitk, J., & Packer, J. ,2000).

Staff development refers to providing teacher vagportunities to reflect considerably
on their practice and to acquire new knowledgelseiefs about content, pedagogy, and learners
(Darling-Hammond, L., & McLaughlin, M., 1995). Hatani teachers of student writers with
LD of students with LD lack training not only inagsroom management techniques, but also in
syllabus planning, design, classroom interacti@hneues and teaching methods ( Holliday, A.
, 1996). This is also true of the lecturers in ttisdy, who, as mentioned above, may not have
received appropriate training. Professional develamt could take place through special
programmes or though encouraging greater teachég@ity, which is important for two
reasons: it may enhance better working relatiorsstiipt may yield quality teaching and learning
and, it encourages through social interaction gebeimotional health environment among staff,
which decreases emotional strain and burnout.
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Pakistani teachers of student writers with LDsbfdents with LD are assumed to be
developing themselves professionally and acadelyicklowever, not all of them do so
regularly in their areas of expertise. In referetmdeaching EFL, they are supposed to have
command on English. They rarely make efforts toagck their skills that are related to their
classroom teaching practices. They lack researchteaching productivity for a number of
reasons including lack of time, teaching suppoullegiality, financial and institutional
resources, as well as limited salaries, family caiments and daily routines.

Teachers’ work as researchers is advantageouthifiee reasons (Cochran-Smith, M.,
2005). Firstly, teachers of student writers with can relate research to practice in a significant
way that would positively affect teacher way ofntking and teaching practices, and student
achievement outcomes (Mitchell, s., Reilly, r., &due, M. ,2009). Secondly, it will enable
teacher to question policies affecting teacher atioig. Additionally it will lead them to find out
new problems continuously and enhance their reseand teaching productivity ( Hong, W.,
Xuezhu, C., & Ke, Z.,2007). In this way, they woudd leaders in researching their disciplines
and pioneers in promoting more critical and creasitudent writers.

There are socio-economic reasons that might impesatshers of student writers with LD
of student writers with LD from reading the latgstriodicals and books in their area of
expertise: namely, low monthly salaries, high lyiexpenses, the high cost of books and the
expensive periodical subscription. Second, thepatchave time to do research as most of them
work in other tuition centers and private acaderntoeisicrease their limited incomes. Moreover,
using deficient libraries that are full of outdatbdoks in different specializations is another
reason for not reading regularly. Furthermore, E€&ching experience that requires them to
enhance their professional qualifications, to benmted to a higher position of assistant
professor or professor might contribute to themited reading. Finally, from a personal
experience in buying books for the library, the @adnimited budget to buy new books is not
enough to buy ten books in English at most, inetdéht specializations.

Teachers’ attitude towards teaching is considerexntributing factor to their success
and effectiveness in teaching. Pakistani teachattudes towards their work is mostly
negative, with six participants commenting on it‘@éficult’, ‘hard’, and ‘challenging’. This
attitude might have resulted from some reasongelalasses, the lack of essay writing syllabus,
lack of good collegiality, lack of experience amblwledge and the multi-componential nature
of essay writing.

In reference to the Pakistani context, there dherofactors related to the course that
added to the challenges teachers of student wntts LD face in their teaching of essay
writing. First, there are neither course descriptidear course objectives nor course structure to
guide student writers and teachers. This leadfi¢ovaried teaching focuses of the difference
teachers of student writers with LD involved iretlwriting course, as well as the range in
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materials selected and used, which include essayngvibooks, extracts of books, internet
articles and essays, grammar extracts, idioms afidctions...etc. These factors result in an
essay writing course lacking in organization, e and guidance.

At the socio-political level, restriction of Patasi student writers’ voice in writing was
underscored. Socio-politically, the Pakistani ciiagon granted each citizen the right to express
his/her opinion freely and clearly. This is wellpegssed in article 19 of the Pakistani
constitution as follows: ““Every citizen shall hattee right to freedom of speech and expression,
and there shall be freedom of the press, subjeghyaeasonable restrictions imposed by law in
the interest of the glory of Islam or the integrjtgecurity or defense of Pakistan or any part
thereof, friendly relations with foreign Statesbpa order, decency or morality, or in relation to
contempt of courtfcommission of ] or incitementito office.”

Due to the lack of freedom to express one’s @pinthe teaching and learning in Pakistan
have been negatively affected. EFL essay writingl$® affected by this opinion suppression.
The effect of this lack of freedom of expressiosegn in the essay writing course, for example,
in the case where a teacher of student writers kiittasked his student writers to avoid writing
their essays about sensitive issues such as meligitics or sex. There may be a number of
reasons including the difficulty of addressing tabsubjects, the concerns of the teacher about
doing anything against the regime and which mighther job at risk.

In compliance with the above mentioned exampléhefessay writing teacher, there are
two other student-related examples in writing tteatk place at my own college. The first one
tells of a Part-Il college male student in Lahdte.criticized in his writing the act of burning the
houses of Christians by some un-known people. #ifended the poor Christians. As a result,
the young man has been deprived of good gradesn\4ied about this, his friends said that he
is a true Muslim but thinks differently, the teacheho marked his essay disliked his liberal
approach and failed him in the exam.

The second example narrates the story of a feat gollege student at the same college.
He criticized in writing the USA and Israel of padihg the environment. Unlike the former
student, he got good grades and passed the examsstdly. The above two examples show
how dangerous it is to express your opinion frarklyvriting. This might result in capturing
student writers’ critical and creative thinking l&kiwhich are required for better student writers
who could lead future generations.

Finally, Pakistani student writers’ essay writiwgs reported to be affected by a number
of socio-cultural contexts such as the readinguceland its effect on essay writing development,
student writers’ prior knowledge, pre-universitaieing experience such as the use of formulaic
expressions, rote learning, lack of discussion emehpetitive learning environments, Arabic
interference in English writing, and proficiencyéin English.
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Findings of the current study highlighted thatadhers of student writers with LD have
voiced their concern about their students’ lackredding authentic English texts resulting in
considerable challenges with regards to topic pkimwwledge, coherence, organization, style,
range of vocabulary, and grammatical structurespamgttuation. Moreover, teachers of student
writers with LD reported that student writers fregtly read the simplified texts of novels and
plays. They are not used to reading for long hansthey are not ready to exert that effort. This
is likely to impact on English writing because timere one reads the better writing style and
vocabulary one develops.

To highlight how strong and close the relationshgtween reading and writing should
be, it is capitalized that the teaching of readamgl writing are inseparable (Zheng, Y., 1999)
pedagogically, it was suggested that L2 readinglevbelp improve L2 writing at the primary
and the higher levels (Bell, T. 1998). In line withis, it has been confirmed that reading for
pleasure and mandatory reading affect developindgingr skills positively (Feeris, D., &
Hedgcock, J., 1998). In reference to the Pakistantext, the importance of reading to enhance
student writers’ previous knowledge was highligh{étitkoumy, a., 1983). He added that the
teaching of reading and writing should be integtate better prepare English teachers of
student writers with LD to read like writers andte like readers.

There may be a number of reasons for this lackxténsive reading, including lack of
encouragement from parents, lack of financial reses) lack of sufficient and well-equipped
libraries, lack of interest in collecting books awekping them in a home library and associating
reading with homework or study.

Previous knowledge plays an important role in sm@mprehension and composition
(Hinkel, E., 2004). Gaining previous knowledge abgeneral issues enables student writers to
compose an essay about a topic in which they ntighinterested. Previous knowledge and
experience that student writers bring to the comtipos classroom are pinpointed as major
distinctive characteristics between native and native speakers of English ( Ferris, D., &
Hedgcok, j. ,2004). They add that background keogé and strategic proficiency can be
clearly seen in ESL/EFL student writers’ resportsetexts and topics, in their reactions to the
activities of ESL writing classrooms, and in thé&miliarity with the rhetorical patterns of
academic and professional discourse communities.

Findings of the current study revealed that Pakiststudent writers with learning
difficulties (LD) lack topic previous knowledge. iBhwas supported by the views of both
student writers as well as their teachers ofesttigvriters with LD. In agreement with this, it
was claimed that there is a strong and consisetationship between topic-specific background
knowledge and the quality of student writers wagtitharios. J., Marin, J., & Murphy, L., 2001).
She further found out that different kinds of knedde were predictive of success in different
writing tasks. In the same vein, Previous knowledgd writing experiences seemed to affect
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student writers’ revision processes more than atiherofactors (Selfe, C. ,1984).Previous
knowledge about written English is thought to be among other influential factors in student
writers success (El-Mortaji, L. ,2001).Moreoverisitspotlighted that when content and form are
familiar, reading and writing are relatively ea88ut when one or the other (or both) are
unfamiliar, efficiency, effectiveness, and succagsproblematic.

Characteristics of the way EFL writing is taughttee intermediate might be attributed to
a number of reasons. First, Pakistani in serviaehters of student writers with LD have not been
adequately taught how to teach EFL writing weltheir student writers. Therefore, they resort
to teaching them formulaic expressions and tragktiavriting topics. Second, EFL teachers of
student writers with LD might lack the content kdedge about the different composition
writing topics because they do not have time ta i@aEnglish whether at school, as they are
busy teaching, or after school when they startngivimany private lessons to increase their
limited salaries that hardly suffice their basiede. Moreover, teachers of student writers with
LD do not have time to read student writers’ piecesvriting and give them written feedback.
Finally, teachers of student writers with LD madkscheme of student writers written pieces
in the final exams is rather subjective dependimgheir personal evaluation only.

Rote learning is one of the features characteagizire Pakistani educational system.
Student writers are encouraged to memorize what shely rather than engage in critical and
creative thinking processes. Culturally, Pakis&tnodent writers who memorise what they study
are regarded as cleverer than those who do nat.i3'neinforced by most exams in the different
educational stages in most courses which ask stwg#ers questions that mostly require them
to recall what they have memorized during theidgtrhis leaves no place for the development
of critical or creative thinking skills. Schoolingthereby driven exclusively by the need to score
high grades in national examinations, which deteen@ccess to university places. These exams
do not only engender a culture of fear and frustnatbut also reinforce rote memorization and
suppress critical thinking and creative expression.

Another reason might be that memorization is aessful learning strategy with some
student. This might date back to the time whendcei were enrolled in what was called at the
time ‘Muktab’, referring to a place where studeniters used to memorise to the Holy Quran
under the instruction of a religious teacher call@dri’. Furthermore, many Pakistani primary
and secondary school teachers of student writetts b lack the knowledge and the skills of
using differentiated teacher strategies that Hedpntdevelop student writers’ critical and creative
thinking skills.

Additionally, the gap between what Pakistani teashearn at university and what they
practice inside the classroom might help explairy wiemorization and rote learning are still
encouraged. Experience in-service teachers of stugeters with LD transfer their experience
to the newly-graduated teachers of student writgita LD by telling them what works in
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teaching and what does not work. From a personarence as an EFL teacher for one year and
a supervisor of student teachers of student writetith LDof English at different schools for
many years, | was told that | should forget all @bthe teaching techniques that | learnt at
university and follow what experienced teachersstfdent writers with LDdo in their
classrooms by helping student writers memorize diswords and grammar rules without
understanding them. Furthermore, teachers of studggters with LD used to train student
writers to memorise steps for answering exam questcorrectly. This suggests that learning
that is based on memorization and rote learningosn to be forgotten. This justifies why
teachers of student writers with LD should payratte to using a number of different teaching
techniques that could help widen their studentessitminds to think critically and creatively.
This might cultivate a better learner who is adbalgtato the rapidly-changing education
worldwide.

Pakistani student writers with learning difficeli (LD) “were never in a position to
negotiate what the lecturer put on the blackboditis denotes that they are lacking the
opportunity to discuss or negotiate meaning in whay learn. This could be attributed to the
border political concept of the so-called ‘demogiaghere democratic slogans are not put into
practice. In other words, the decisions made bygihernment in relation to certain issues in
Pakistan are unquestionable. The same thing apieke small classroom in the Pakistani
educational system where ‘a democratic class’ ificlwimeaning is co-constructed and equal
participation is everyone’s right, is rare to barfd.

The Pakistani educational system, at all levedsbelieved to encourage competitive
learning environment. In a Pakistani classroomdestti writers are ranked according to
achievement that is based on competition. Thisrbsslted in teachers of student writers with
LD making some challenging exams that allow onlyagnstudent writers to pass and require
other student writers to resit some exams or refp@atvhole scholastic year. Student writers
compete due to some socio-cultural factors suckeashers of student writers with LD and
parents’ encouragement of such kind of learningassroom and at home. The learning of essay
writing in such a competitive learning environmexiplains the lack of peer review and co-
operative learning, as student writers are afraith@ir ideas being stolen and losing their unique
thoughts. This is also confirmed by a researchystndanother EFL context at the university
level which reported student writers’ unwillingndesshare their writing with their peers in Iran
(Abdollahzadeh, E. ,2010). .

Pakistani student writers seem to be the prodiienceducational system that does not
encourage cooperative learning or interaction betwkarners. Data analysis revealed that
student writers have no access to recent boolseititiraries. As a result, they have acquired a
number of psychological traits that encourage satiess, jealousy of other competitors, love of
self and monopoly of knowledge. The lack of researand facilities makes competition more
fierce which might justify the lack of co-operatioithis draws our attention to the bad
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psychological effects of this kind of competitivaatning environment that should be eliminated
from our Pakistani educational system by lookihgaa at how more developed countries with
their ample resources and facilities nurture a supge environment that encourages knowledge
dissemination and stresses collaborative workl#aats to ongoing productivity and progress.

It has been acknowledged that producing a wekwoizged and cohesive, piece of writing
is a challenging task. This is magnified by thet fdxat the rhetorical conventions of English
texts such as the structure, organization, lextsgtammar-differ from those in other languages
and particularly in Arabic. With special referenceEFL/ESL student writers in general and
Urdu speaking student writers in particular, heéag English essay writing is not easy due to the
difference between the two languages in phonoldgio@orphological, transfer, lexico -
grammatical and structural aspects that allow gmoislin student writers writing to arise. Thus,
these differences need to be recognized and managed

In line with the findings of the current study fielation to Urdu (L1) interference in
student writers’ English writing, a handful of othstudies have revealed how Urdu (L1)
negatively interferes in EFL writing. First, the ntmasting features between Urdu (L1) and
English have been identified as potential contomitto observed error production and
weaknesses in some reading skills, but most péatigun writing skills. Second, weakness in
mastering ones native language such as Urdu (Liharcurrent study might account for their
weakness in EFL writing skills. Third, the intedace of Urdu (L1) in the English writing might
justify the errors in English grammar and punctuati

Due to differences between Urdu and English, Rakisstudent writers might find
English writing argue that the cultural differenclestween Urdu (L1) and English speech
communities are directly responsible for the ddfar use of cohesive devices in the two
languages. They claim that Urdu (L1) organization dharacterized as context-based,
generalized, repetition-oriented, and additive cémtrast, English organization is described as
text-based, specified, change-oriented, and noitraeldin my view, | think that Urdu (L1)
affects the organization of Pakistani studentessi writing. This is represented in Pakistani
student writers many literal translation and usefasfulaic expressions in their writing. In
addition, writing the run-on sentences and repmetitivere another two features of Pakistani
student writers poor writing style.

Findings of the current study highlighted that iB&ni student writers’ low proficiency
in English is an influential factor contributing tbeir writing problems. This is clear in two
aspects: first, teachers of student writers Withreported that their student writers join college
with a poor proficiency level in English. This feleadows the numerous problems student
writers are expected to face in the various acadeourses in general and in EFL essay writing
in particular. Second, student writers themsel@sed their concern about not peer reviewing
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each other written essays because they thinkltlegtghare a low proficiency level which would
not enable them to spot each other’s mistakes.

In consistency with the findings of the currentidst some researchers argued that
proficient learners of English are said to prodgoed quality pieces of writing. For example, a
number of factors including student writers’ L2 fic@ncy might influence student writers’
level of knowledge and writing in English. In a d&n vein, it has been revealed that L2 higher
proficiency participants devoted less time to folation, concentrated formulation in the central
stages of writing in English. In addition, it isgyed that second language proficiency is a
significant factor in developing the developing ttreerall quality of student writers written
products. However, he added that proficiency did eloviously influence the processes of
writing.

5. Implicationsfor Teaching of Writing

The current study contributes significantly to EEHucation in Pakistan in terms of
English language pre-service teacher educationcagidual research, and curriculum planning
and design.

From the perspective of English language pre-sert@acher education, the current study
has the potential to improve English language teaebucation in a number of ways:

It provides an understanding of the problems famgdtudent teachers of student writers with
LD in the organization and organization of theiitten essays. This, in turn, is significant for
teacher educators since it aims to provide impbeoat for developing their essay writing
syllabus, methods of teaching, and assessment.

It also sheds light on the importance of studentens’ needs as this will enable teacher
educators to know how to satisfy these needs anduob successful and memorable learning.

It also highlights the significant development e tacademic achievement of student writers in
other courses due to their ability to produce wetlanized and cohesive essays. This will help
better prepare highly qualified teachers of studerters with LD of English who could write
well organized and cohesively. At the level of eatianal research, the current study makes a
significant contribution summarized in two respects

It serves as an example for further studies in atime in terms of using the interpretive-
constructivist research framework. This approach been totally neglected in Pakistan, no
previous study having used an exploratory approtxhnvestigate the organization and
organization problems faced by Pakistani studeitewgrwith learning difficulties (LD).

It also serves as an example of the triangulatioresearch methods has not been extensively
used in Pakistan before to study Pakistani pagmdg In terms of curriculum planning and
design, the study is potentially significant asighlights the following:
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It helps curriculum designers take into consideratstudent writers’ needs and interests in
designing their curriculum.

It opens curriculum planners and designers’ mirdditferent approaches to the teaching and
assessment of essay writing in general and orgaoniza skills in particular.

6. Conclusion

The teaching materials used with Pakistani  stuaeiters should cover a wide range of
organizational skills coping with student writedsfferent proficiency levels.

. The teaching techniques adopted by Pakistani teadafestudents with LD should be
varied to help meet the needs of student writetls different abilities.

Teaching and learning tasks should be graded anedvep help student writers make the most
out of them, especially in large classes of diffiémbilities and skills.

The feedback practices employed by the essay grignturers should combine both types of
oral and written feedback, be promptly given tadstt writers, be critical and constructive in
nature to challenge student writers and help theweldp the different organizational skills.

The assessment practices used should be formativesiammative. The formative assessment
practices should be regular, insightful and guididge of portfolio and assignment could be
good practices. The summative assessment prasticesdd work according to a list of criteria
and marked by two markers.

Essay writing teachers of student writers with Lid@d be trained to use different classroom
interaction techniques and teaching methods sugbamswork and group work, peer-review,
student-teacher conferences and any other relathaigues. It is also suggested that teachers of
student writers with LD should be acquainted witling technology in the classroom to help
student writers with different learning styles leafficiently and rapidly.

. It is suggested that essay writing lecturers shdaldengaged in conducting research in
general and action research in particular where ¢he find student writers’ weakness areas and
try to improve them.
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