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Abstract

This study is aimed at determining the relationshgtween intracultural competence and
emotional intelligence of college Muslim studeritthe University of South-eastern Philippines,
Barrio Obrero, Davao City, Philippines. This studgnployed descriptive-correlational method
and was conducted at the University of South-ead®#ilippines, Barrio Obrero, Davao City,
Philippines using the 28-item Intracultural Compete and 40-item Emotional Intelligence
guestionnaires. Pearson r was utilized to determine relationship between Intracultural
Competence and Emotional Intelligence of 20 collelyslim students enrolled in school year
2012-2013. Findings revealed that the level of aotidtural competence of college Muslim
students is very high which means that they arblyiigompetent in communicating with people
of different cultures. In terms of emotional intgnce, the college Muslim students can see,
control, manage, sense, understand, react, and thme® treat people according to their
emotions. It was found out also that there is gmiicant relationship between intracultural
competence and emotional intelligence of collegesliviu students. Thus, college Muslim
students should maintain their ability in interagi and socializing with different people to
promote successful intracultural communication. dreas should initiate teaching strategies to
cater the needs of students with different abditie
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Introduction

Contact with other languages and cultures provategxcellent opportunity to develop
the intracultural competence. In the global Vvillagdifferent individuals bring
different goals and motivations to the intracultugaperience that result in varying levels of
competence. Some wish to achieve native-like behaw the other culture, others may be
satisfied simply to gain acceptance, and for otheese survival may be adequate.

Intracultural communication is the exchange of niegfial messages between members
of the same cultural group. Ahmad (2012) consdlemotion, perhaps, as the most important
characteristic that could distinguish between thestmintelligent and the most successful
persons. Emotions are so important because ouedodied to communicate with us, and with
other cultures, to tell us what we need. Emotiotsd delp us establish our boundaries.
Additionally, emotions have the potential to urated connect multicultural societies.

Philippines, for one, is a multicultural nationwich Filipinos are having contacts with
people with different cultures. Particularly, Dav&ay has cultural minority groups such as
Kagan, Tausug, Maranao, and Maguindanao, whichedeered to as Filipino Muslims.
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In the University of South-eastern Philippines ibr€o, Davao City, there are Muslim
students, and since the university is a multicaltinstitute, emotional intelligence is needed in
order to communicate well with other cultures.

This paper aimed to determine if there is a sigaift relationship between intracultural
competence and emotional intelligence of the Musliadents at the University of Southeastern
Philippines Obrero Campus, Davao City, Philippieasolled in the school year 2012-2013. This
study was anchored on the theory of intercultuoshpetence of Ruben (1976) which involves
seven dimensions: the display of respect (descahaadividual’s ability to express respect and
positive regard for other individuals), interactiposture (refers to an individual’s ability to
respond to others in a descriptive, non-evaluatargl non-judgmental way), orientation to
knowledge (describes an individual's ability to agnize the extent to which knowledge is
individual in nature), empathy (refers to indivitigaability to put “himself’ in another shoes),
self-oriented role behavior (refers to an individkiability to be flexible and to function in
roles), interaction management (refers to an iddiad’s ability to take turns in discussion and
initiate and terminate interaction based on a neasly accurate assessment of the needs and
desires of others), tolerance for ambiguity (démsian individual’s ability to react to new and
ambiguous situations with little visible discomfort

The anchored theory of Emotional Intelligence wpagpularized by Goleman (1995)
which involves four areas: the self-awareness rsefo the ability to read one’s emotions and
recognize their impact while using gut feelingsgtade decisions), self-management (involves
controlling one’s emotions and impulses and adgptio changing circumstances), social
awareness (includes the ability to sense, undetstand react to other’s emotions while
comprehending social networks), relationship mamey¢ (entails the ability to inspire,
influence, and develop others while managing cotfli

M ethods

The study is a descriptive-correlational type deaach as it identifies if there is any
significant relationship between the two presentadables in this study namely: intracultural
competence (independent variable) and the emotintaligence (dependent variable).

The participants were the 20 active members of theversity of Southeastern
Philippines Muslim University Students’ AssociatiMUSA) at the University of South-eastern
Philippines, Obrero Campus, Davao City, Philippines

Discussed below are the procedures in gatherindatee
A. Adopting the Questionnaires
The researcher sent a letter via electronic maadwright and Solloway for the
instrument in emotional intelligence, and to Pataaand Quinones (2012) to allow the
researcher to use the seven dimensions as annmsttuo the intercultural competence
in obtaining the necessary information that theaesher needed to identify.
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. Asking Permission from the President of USEP MUSA
The researcher asked permission from the PresddésSEP- MUSA to allow the
researcher to distribute the adopted survey- quasdires to its members.

. Conducting the Study

The researcher, who is also the adviser of USEPSKUeproduced copies of
the two sets of adopted questionnaires and condiubee study to the USEP- MUSA
during their organizational meeting with 20 activembers as respondents. Then, the
researcher gathered all the questionnaires andketieand tallied all the data.

. Analyzing and Interpreting the Data

After tallying the data, the researcher sought hie¢p of the statistician for
statistical treatment. The scale designed by thisstian for determining the level and
over-all level of intercultural competence and epml intelligence were used.

The researcher used the following instrumentsder to gather the necessary
data:

. Intracultural Competence Questionnaire. The rebearadopted the questionnaire of
Pantalita and Quinones (2012), in which the sevémedsions of intercultural
competence of Ruben (1976) was adopted. It wasite@8questionnaire that measures
the seven dimensions of intercultural competenbé questionnaire was administered to
20 college Muslim students.

Each dimension has four items assigned as foll§lyDisplay of respect- items 1to 4,

(2) Interaction posture- items 5 to 8, (3) Orieiotatto knowledge- items 9 to 12, (4) Empathy-
items 13 to 16, (5) Self-oriented role behavioenms 17 to 20, (6) Interaction management-
items 21 to 24, (7)Tolerance for ambiguity- itengst@ 28.

Items are provided with four (4) response optidfach item in the questionnaire has an

equivalent corresponding description accordingh&rtanswer.

The score for each indicator was obtained by sumgrmthe scores of the four items.

The scores were scaled, described and interprstéallews:

Table 1. Rating Scale for the Level of Intercultu@ampetence

Scale| Descriptive Interpretation
Equivalent
Highly competent to communicate successfully widope
4 Very High of other cultures
Moderately competent to communicate successfulth w
3 High people of other cultures
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Quite competent to communicate successfully webpe
2 Low of other cultures

Not competent to communicate successfully withpbeof
1 Very Low other cultures

The over-all score on intracultural competence attsned by summing up the score of
the 28 items. The highest score is 28 points. Tver-all scores were scaled, described and
interpreted as follows:

Table 2. Rating Scale for Over-all Interculturalnzetence

Scale| Descriptive Interpretation

Equivalent
22- Highly competent to communicate successfully witope
28 Very High of other cultures
15- Moderately competent communicate successfully ith
21 High people of other cultures
18- Quite competent communicate successfully with feop
14 Low other cultures

Not competent communicate successfully with peayle

0-7 Very Low other cultures

2. Emotional Intelligence Questionnaire. The questaren of Cartwright and Solloway
(2007) was adopted by the researcher. It was de#®-gquestionnaire that measures the
four (4) areas of emotional intelligence. This disesaire was administered by the
researchers themselves to their respondents.

Each area has five items assigned as follows: ddjas/areness- items 1 to 10, (b) self-
management- items 11 to 20, (c) social awarendssasi 21 to 30, and (d) relationship
management- items 31 to 40.

The researcher used this questionnaire to detertinenemotional intelligence of the Muslim
students.
Table 3. Rating Scale for Self-Awareness

Score| Scale Descriptive Equivalent  Interpretation
81 — 100% of the time conscious, able| to

5 4.51-5| Very often true of me | read one’s emotion

3.51- 61 — 80% of the time can see one’s emotion
4 4.5 Often true of me

2.51- 41 — 60% of the time slightly aware of ong’s
3 3.5 Sometimes true of me| emotion

1.51- 21 - 40% of the time rarely see ong’s
2 2.5 Seldom true of me emotion
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1-1.5
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Very seldom or not trueLess 20% of the time can read on’e’s

of me

emotion

Table 4. Rating Scale for Self-Management

age

nd

nd

Score| Scale Descriptive Equivalent Interpretation
81 — 100% of the time able to control a

5 4.51- 5| Very often true of me| manage one’s emotion

3.51- 61 — 80% of the time can control and man
4 4.5 Often true of me one’s emotion

2.51- 41 — 60% of the time slightly control ar
3 3.5 Sometimes true of me manage one’s emotion

1.51- 21 — 40% of the time rarely control a
2 2.5 Seldom true of me manage one’s emotion

Very seldom or notLess 20% of the time can control and manage

1 1-1.5 | true of me one’s emotion ’a

Table 5. Rating Scale for Social Awareness

Score| Scale | Descriptive Interpretation
Equivalent
81 — 100% of the time able to senge,
5 4.51- 5| Very often true of meunderstand and react one’s emotion
3.51- 61 — 80% of the time can sense, understand
4 4.5 Often true of me and react one’s emotion
2.51- 41 - 60% of the time slightly sense,
3 3.5 Sometimes true of meunderstand and react one’s emotion
1.51- 21 — 40% of the time rarely sense, understand
2 2.5 Seldom true of me | and react one’s emotion
Very seldom or not Less 20% of the time can sense, understand
1 1-1.5 | true of me and react one’s emotion
Table 6. Rating Scale for Relationship Management
Score| Scale | Descriptive Interpretation
Equivalent
81 — 100% of the time able to treat people
5 4.51- 5| Very often true of me¢ according to their emotion
3.51- 61 — 80% of the time sometimes treat peagple
4 4.5 Often true of me according to their emotion
2.51- 41 — 60% of the time slightly treat people
3 3.5 Sometimes true of meaccording to their emotion
1.51- 21 — 40% of the time rarely treat people
2 2.5 Seldom true of me | according to their emotion
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1-1.5

Very seldom or not
true of me

Less 20% of the time can treat people

according to their emotion

Table 7. Over-all Rating Scale of Emotional Intgince

Score| Scale Descriptive Interpretation
Equivalent
81 — 100% of the time able to treat peg
5 4.51-5| Very often true of me according to their emotion
3.51- 61 — 80% of the time able to treat people
4 4.5 Often true of me according to their emotion
2.51- 41 — 60% of the time able to treat people
3 3.5 Sometimes true of meaccording to their emotion
1.51- 21 — 40% of the time able to treat peo
2 2.5 Seldom true of me | according to their emotion
Very seldom or notlLess 20% of the time able to treat peag
1 1-1.5 |true of me according to their emotion

The statistical treatment that was used in thdystas composed of the descriptive and
inferential part. The descriptive statistics are frequency, mean and the weighted mean that
help to determine the level and over-all level mtercultural competence and to determine the
emotional intelligence of the students. The Pearsaas used in the inferential part in order to
describe the relationship of the intercultural cetepce and emotional intelligence. The
following are the formulas that would be used ia $tatistical treatment:

For the frequency:

v = 2%
X =5

where:

>f = number of students who answer the four respopsens

X = the four response options

For the weighted mean:

— Wx
XZ

W
n
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where: w = is the scale of emotional intelligence
X = the five response options
n = total number of respondents
Formula for Pearson r

% o . '\_'V
1L _l,-'_l‘_ - :;J":;

ot

\/ 03 - T[T v-C9*1  where:

T =

X = is the responses of the over-all interculta@hpetence

Y = is the emotional intelligence in terms of fo(#) areas: (a) self-
awareness, (b) self-management, (c) social awasermsd (d) relationship

management.

Findings

Table 8 shows the level of intracultural competeotthe college Muslim students with

reference to the seven dimensions namely: disdlagspect, interaction posture, orientation to
knowledge, empathy, self-oriented role behavioteraction posture, tolerance for ambiguity.
Also, frequency of scale, description equivalerd arterpretation are found in the table.

Table 8

Intracultural Competence Scale Desprlptwe Interpretation
Equivalent

Very High Highly compmste
Very High Highly coetent
Very High Highly competent
Very High Highly competten
Very High Highly competent
Very High Highly competent
Very High Highly competent

Orientation to knowledge
Self-oriented role behavior
Interaction posture
Tolerance for ambiguity
Display of respect
Interaction posture
Empathy

'b-b-b-b-b_l;-b

Level of Intracultural Competence of the Collegediitun Students
with Reference to the Seven Domains
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As seen in Table 8, findings revealed that theegallMuslim students got a very high
level of display of respect with a scale of 4. Tbasnponent is an ability to express respect and
positive regard for other individuals. Iltems 1 tarthe intracultural competence questionnaire
are the assigned questions in determining thealispfl respect of the participants.

Table 8 shows that those respondents with very ldigplay of respect are highly
equipped with being able to express positive redarthdividual despite of having different
tribes or cultures. They are very polite and apghaale in terms of dwelling into a new place or
situation. They can express their feelings and haym®sitive regards to others. According to
Ruben (1976), display of respect includes behalicuas such as eye contact, body posture,
voice tone and pitch. In general, it displays iegtiin the interaction.

Based on Table 8, the level of intracultural corapee of Muslim students in terms of
interaction posture is very high with the scal@oT his domain is the ability to respond to others
in a descriptive, no evaluative and nonjudgmentaly.witems 5 to 8 in the intracultural
competence questionnaire are assigned questiodstémmining the interaction posture of the
participants.

The results show that the respondents who are higty in interaction posture tend to
have a good image to the people of other cultufbsy treat others the same as they do to
themselves.

As Wiseman (2003) mentioned, intracultural competennvolves the knowledge,
motivation, and skills to interact effectively arappropriately with members of different
cultures. This profound idea only shows that théeraction posture is fundamental in
communicating effectively with each other.

As seen in Table 8, the level of orientation toWwlemlge of the students is very high with
the scale of 4. This component is an ability toogFgze the extent to which knowledge is
individual in nature. Iltems 9 to 12 in the intracual competence questionnaire are assigned
guestions in determining the orientation of knowgedf the participants.

The data shows that the level of intracultural cetapce of college Muslim students is
very high in terms of orientation to knowledge whgignifies that they are highly competent of
the said domain. Ruben (1976) said that people wéty high orientation to knowledge
recognize and acknowledge that people explain thedwaround them in different ways with
differing views of what is right and true.

Table 8 shows that the level of intracultural cotepee of the college Muslim students
in terms of empathy is very high, with the scaledof which means that they are highly
competent. This component is the ability to underdtthe emotional makeup of other people
and skill in treating people according to their ¢omual reactions. Items 13 to 16 in the
intracultural competence questionnaire are assigpedtions in determining the orientation of
knowledge of the participants.
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The data shows the level of empathy of the colldgslim students with the scale of 4
which means that they are highly equipped in pgttimeir selves into another shoe. Ruben
(1976) shared that a very highly empathic individusually responds accurately to “apparent
and less apparent expressions of feeling and thdaygbthers” and usually “projects interest and
provides verbal and nonverbal cues that he or serstands the state of affairs of others”

Based on Table 8, the level of self-oriented ra@bavior of the Muslim students is very
high with a scale of 4. This expresses an abibtype flexible and to function in initiating and
harmonizing roles. Items 17 to 20 in the intraa@ticompetence questionnaire are assigned
guestions in determining the orientation of knowjef the participants.

This further means that they are well-equippedeimt of role behavior especially in
group activities; they have this ability to lea@ throup into harmony and satisfactory, negotiate
conflict in group, have equal benefits in other amgken minded, give chances to other,
particularly in group.

As seen in Table 8, the level of intracultural cetemce of the Muslim students in terms
of interaction management is very high with a scélé. This domain is an individual’s ability to
take turns in discussion and initiate and terminateraction based on a reasonably accurate
assessment of the needs and desires of others R&no 24, in the intracultural competence
guestionnaire are assigned questions in determitigg orientation of knowledge of the
participants.

Findings show that the level of the intracultur@mpetence of the college Muslim
students in terms of their interaction managemefigh with a scale of 4 which indicates that
they are highly competent. They are well-equipgsgecially in interacting with others; they are
more specific of other needs, concerned with timarest, dealing other with care, more polite
and less temper.

Based on Table 8, the level of the last dimensibithvis tolerance for ambiguity is also
very high with a scale of 4. This shows that thedehts have the ability to react into new and
ambiguous situations with little visible discomfortems 25 to 28, in the intracultural
competence questionnaire are assigned questiaietermining the orientation of knowledge of
the participants.

Results revealed that the college Muslim studergsaell-equipped in facing or tackling
a new situation. This is congruence to Ruben (19h@} a competent person with high
ambiguity tolerance tends to adapt to the demarfd¢he® new situation quickly without
noticeable personal, interpersonal, or group camseces. Matveev and Milter (2004) added that
only an interculturally competent person can beféective member of a multicultural team, and
be able to establish an interpersonal relationslapan exchange of both verbal and nonverbal
levels of behavior.

Based on the results, the overall level of intragal competence of the college Muslim
students is very high with a scale of 4 which ieiipreted as highly competent.
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Data shows that the college Muslim students ard-egelipped in acknowledging and
respect culture differences; they are polite angr@gchable, in terms of dwelling into a new
place or situation, they can attract other by exgirgg and having a positive regards to other, and
has a good image to the people of other culturghdivs that people explain the world around
them in different ways. They respond accuratelyapparent and less apparent expressions of
feelings a thought of others, provide verbal andveobal cues that they understand the state of
affairs of others. When it comes to group concéray are more specific of other needs, more
polite, less temper, and very well in handling restuation.

Table 9 shows that emotional intelligence of caleéduslim students with reference to
the four domains namely: self-awareness, self-mamagt, social awareness, relationship
management. Also, the weighted mean, descriptidrirdgarpretation are found in the table.

Table 9.
Emoyonal Weighted Description | Interpretation
Intelligence Mean
— 0, i N’
Self-awareness 4.14 Often 61 _80A) of the time can see ong’s
emotion
— 0, i
Self-management | 3.98 Often 61 — 80% of’the time can control and
manage one’s emotion
— 0 i 'S
Social awareness 4.16 Often 61 — 80% of the time ,can Sense,
understand and react one’s emotion
Relationship 61 — 80% of the time sometimes treat
4.18 Often . ) :
management people according to their emotion

Emotional Intelligence of College Muslim Students
with Reference to the Four Domains

As seen in Table 9, the emotional intelligence lleneterms of self-awareness is 4.14
with the description of often. This component i #bility to read one’s emotions and recognize
their impact while using gut feelings to guide dems. Items 1 to 10, in the emotional
intelligence questionnaire are the assigned questio determining the self-awareness of the
participants.

The data shows that the emotional intelligencthefcollege Muslim students in terms of
self-awareness is often, which means that 61 — 8D%e time, the respondents can see one’s
emotion. They are fairly equipped in recognizingitlown emotion, recognizing feeling as they
occur, and discriminating thoughts as they purkney their strength and weaknesses and have
self-confidence.

As shown in Table 9, the self-management levehefMuslim students is 3.98 with the
description of often. This domain is the ability ¢ontrol one’s emotions and adapting to
changing circumstances. It means that Items 1Dtin2he emotional intelligence questionnaire
are the assigned questions in determining thensatfagement of the participants.
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Table 9 shows that the level of self-managemerthefMuslim students is often, which
means that 61 — 80% of the time, the respondemtsaatrol and manage one’s emotion. They
are fairly equipped in understanding their own ifegd and use it to other, knowing their own
limitation and become a role model in mixing thelmse to the crowd, managing personal
change and a positive thinking.

In Table 9, the emotional level of Muslim studeimderms of social awareness is 4.16
with the description of often. This component is thbility to sense, understand, and react to
other's emotions while comprehending social networkems 21 to 30, in the emotional
intelligence questionnaire are the assigned quesiio determining the social awareness of the
participants.

This means that they are fairly equipped in recaggi and valuing the differences and
similarities by using empathy, understand somedse’se world. They are well-equipped in
terms of socialization, meetings others, and reizaggp one’s feelings.

As seen in Table 9, the emotional intelligenceslenf the Muslim students in terms of
relationship management is 4.18 with the descmptiboften which means that 61 — 80% of the
time, the respondents sometimes treat people dogotd their emotions. They are fairly
equipped in interpersonal effectiveness; they caiddband maintain or rather strengthen a
relationship, they are good in making friends watther people especially with other culture.
Also, they have a strong leadership, better in teamking and collaborating and they know how
to interact fairly well.

As shown in Table 9, the overall weighted meanmbgonal intelligence of the Muslim
students is 4.12 with the description of often, ehhimeans that 61 — 80% of the time, the
respondents treat people according to their emotion

The result shows the overall emotional intelligeraf the Muslim students with the
description of often, which means that they ardyfaquipped in recognizing and understanding
their own feelings and emotions and use it appab@ly to other by knowing their own
limitation and manage personal change. They amy faguipped in valuing differences and
similarities with others, can build and maintainrather strengthen a relationship, and have a
strong leadership.

Table 10 shows the relationship between the cordp@etors: intracultural competence
and emotional intelligence, with the r value, puweal strength of relationship, decision on
hypothesis, and the conclusion.

Table 10.
Variables Pearsonr P-valye Strength | Blecision | Conclusion
Relationship | on Ho
Over-all Not
Intracultural 0.263 0.23 Weak Accept | Significantly
Competence and related
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Emotional
Intelligence

Relationship between the Over-all Intracultural @etence
and Emotional Intelligence of College Muslim Stutden

The test for the relationship between the overdlacultural and emotional intelligence is
shown in Table 10. Using Pearson r, the computedlue for the test is 0.263 with p- value of
0.23, since the p- value is greater than the le¥eignificance of the study which is 0.05 the
decision is to accept the null hypothesis of thuielgt This shows that the strength of relationship
is weak and thus, there is no significant relatijpdetween the intracultural competence and
emotional intelligence of college Muslim students.

It shows that the relationship between the inttacal competence and emotional
intelligence was not really established, thus el of intracultural competence of the students
does not affect their emotional intelligence.

Conclusions

1. The college Muslim students are highly competentammunicating with people of
different cultures.

2. The college Muslim students can see, control, managnse, understand, react, and
sometimes treat people according to their emotions.

3. The level of intracultural competence of the ag#leMiuslim students does not affect
their emotional intelligence.
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