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Abstract: The study investigated the views by stakeholders in the conduct of public
examinations and its policy implications in Zimbabwe. Qualitative data was obtained
from 143 participants from Masvingo Province using questionnaires and interviews.
These included students, headmasters, deputy heads and examiners who participated
in London, Cambridge or ZIMSEC boards. The results indicated that there were
challenges facing the examination system that included poor remuneration for
examiners, transport problems for carriage of scripts, leakages and storage facilities.
However, efforts were being made to inform candidates, publish necessary
information and ethics were highly observed by the examining boards. The article
concluded that the education system needs to integrate the formal and non-formal
systems for credibility of systems. There is need also for the examination system to
offer any necessary assistance to centres for the smooth running of examinations. On
this basis, we recommend that the examination boards need to take full responsibility
for the smooth running of examinations in the country.
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Introduction and background to the study

Public examinations are a common practice in thecatbn system both developed and
underdeveloped countries worldwide. Cohen and Sikef2010) consider public examination
as processes or activities of an external admattrformally examining various parties
involved in the assessment of individuals. Accogdio Kempa and Odinga (1984) public
examinations like those administered by the Gereeatificate of Education Boards tend to be
norm-referenced, which are standardized testss if@ans that, for the award of grades, these
examinations rely extensively on the distributioh merformance within an examination
population and the performance of candidates wedt one another rather than on an evaluation
of candidate’s absolute attainment and abilities.
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Public examinations in form of tests interviews,rtfios case history data, behavioral
observation, been regarded by some candidatesfas practices. There is a general outcry,
especially for tests in Mathematics at ‘O’ levellalyus (4028) in that it is taken by both those
who need to proceed with the subject at higherlseaad by those who regard it as terminal.
They suggest that the subject have options foridates to take like what science does.

In many subjects the exam papers are too heawafutidates especially those who do not want
to proceed with them at higher levels. The Zimbadwsituation is different for other African
countries like South Africa. Public media is awaslth reports on the conduct of Public
Examinations, especially after their localizationthe 1990s, especially with regards to poor
storage facilities in many schools or centers, ttioéfexaminations papers, leakages at some
centers, markers failing to meet deadlines, marksiag exam papers in transit to their stations,
careless marking and marking in public places bker halls and bus terminus. For example,
geography, mathematics (paper 1) and shone exaaregre stolen from a school in Chivi in
2010 (The Herald, 3/11/10). Hence, there is needlcstakeholders to have a concerted effort
to bring sanity to public examinations systems imiZabwe. In some cases, the paper is
withdrawn, if suspected to have leaked as the @@msa Mashonaland West School in 2009,
resulting in serious financial burden to reprintwneets of papers. In Zimbabwe national
examinations are produced, marked, evaluated gmehgsed and announced by Zimsec. This is
done to ensure integrity to the examinations pmcas one of the ethical consideration in testing
(ZIMSEC, 2011). All examinations boards past arespnt derive their strategies of testing from
the American Psychological Associations (APA)'siehprinciples of psychologist and code of
conduct when developing tests, standardizationdaabn and reduction of bias (Gronlund,
1965).

HISTORICAL PERSPECTIVE OF TESTING

Cohen and Swerdick (2010) assert that tests atiddggogrammed for initially came into being
as early as 2200 B.C. as a method of selection wked in getting employees for given jobs. In
1859 Charles Darwin used tests in classifying imligls on the basis of hereditary
characteristics Galton (1869)’'s anthropometric ste8/undt and Spearman’s views of test
reliability. Victor Henri (1895) in conjunction i Alfred Binet worked on papers on mental
tasks.

Zimbabwean Situation

In 1939, David Wechsler, a clinical psychologist Bellevue Hospital in New York City,

introduced a test designed to measure adult igéglie. Public examinations administered by
the General Certificate Examination Board owe tlgiistence to the firm background laid by
the psychologist. In Zimbabwe, prior to indepenaeimc1980, the secondary programs ‘O’ level
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and A’ level were a direct imports form a numbeBotish Examinations syndicates such as the
London, Cambridge and Metric system offered by B@itican based board.

As independence, the secondary level curriculum tifférences between black and white
subsystems as reflected on the syllabuses, texsbao#t examinations boards (Gatawa, 2003).
The black school children had Cambridge and Assed¢i&xamination Boards (AEB) running
their examinations. While out of school candiddtad London General Certificate. According to
Gatawa (2003) Zimbabwe inherited an examinatiotesysaadministered by a number of boards,
with locally based ministry running examinationstem administered by a number of boards,
for Junior certificate, grade eleven (11) and técdlty based post junior certificate programs for
whites, Asians and coloureds.

The local input in this galaxy of examinations wimited to mere administration with
syllabuses, the setting of examination scripts, rtteeking and the processing done by these
foreign —based boards. The financial consideratlmyards did not address economic, social and
political issues specific to the country. This tecthe localization of Zimbabwean examinations
as O’level and A'’level with Cambridge chosen aspatner in the localization drive.
Examinations branch was created in the early 199@sch later transformed into an
examination council, headed by the director. Téwncil is responsible for producing syllabuses
for all subjects, training markers, training iteritwquality center.

According to Mpofu (1994) prior to localization ekams, Zimbabwean school psychologists
relied almost exclusively on abilities tests impgadrtfrom North America and Britain, whose
diction, referent objects and expressions are ddrirom people of a certain socio-cultural
background. Thus in 1980, abilities testing in Babwe were crafted taking into consideration
the indigenous perspective of a variegated popuiati

The marking system adopted by the Zimbabwe Sché&osiamination council (ZIMSEC)
completes marking sets of papers and then checkétklsubject supervisor to ensure quality of
marking. This system has been in place up to Noeer2b10 for O’ level and June 2011 for A’
level when a new system called the conveyor beltkimg (belt marking) was introduced to
ensure fair and speedy marking (ZIMSEC report, 201lh Uganda National Examinations
Board (UNEB) examination papers were marked usheg ttaditional marking system since
1980, and the year 2004, belt marking was introddoe primary leaving examinations up to A’
level (Bukenya, 2006).

Bukenya (2006) asserts that in belt marking, eacdméation scripts are marked by group
markers, with each marker marking the same itemalbrthe given scripts. Each group is
composed of team leader, a started, markers antkefse Each market mark only a set of
guestions and passes the candidates’ answer gt next market who will also just mark the
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set of questions allocated to him/her. The markeghts are passed over to the checkers, who are
also examiners, to check through the script for emgrs which can be referred to the marker to

correct. Finally, the team leader samples ten pemakthe scripts in an envelope and remarks to

assess the consistency in marking and interpratafithe marking scheme.

In the traditional system of marking, an envelopataining answer scripts of candidates in a
paper form a particular school is given to one dramo mark. The examiner marks the answer
to all the questions attempted by the by the catdsl Once the questions attempted by the
candidates. One all the scripts in that envelopenzarked another envelope of scripts is given to
the examiner to mark. The process is continued walfitithe scripts are marked. After this
checkers who are not examiners are employed tokdieough the marked answer scripts to
detect any errors in marking. A team leader norynatiordinates ten percent of the scripts
marked in each envelope to ascertain the consigtarmarking.

At the moment, there is a general disgruntlemergXaminers concerning the newly established
system of marking. They say there are delays inurarations after marking, too little time
given for the marking process and money is givey after the marking process. A student can
request remarking his/her paper upon payment. hénttaditional system, both grading and
Grade review was administered to sniff out loophaie the system like when unexpected
deviations were discovered, remarking of some &mpuld be done. With the advent of the
new system, Grade review was removed, as it waarded as unnecessary since the marking
process involved several markers (Zimsec repoft]1 20

CONCEPTUAL FRAMEWORK

This study is based on the Tyler model of curriouldevelopment. Curriculum is the formal and

informal content and process by which learner gamwledge and understanding, develop skills
and alter attitudes, appreciation and valued uttdeauspices of that school (Doll, 1989) . in the
Tyler model, educational objectives the school sekattain are stated first, which in turn

instructional decision are made after curriculacisiens, and then modified after instructional

decisions are implemented and evaluated. In dedsEre implemented and evaluated. In
evaluation, which public examinations boards dwmive a process by which one matches initial
expectations in the form of behavioral objectivath outcomes. ZIMSEC runs standardized
tests which are a summative form of evaluationis Torm of evaluation or assessment is done
for the purpose of documentation, disseminatiomwtomes or certifying the achievement of
student (Woolfolk, 1995). Successful candidatesgaren certificates of competency or pass to
go to higher levels, for example, form grade seteciorm one.

PURPOSE OF THE STUDY
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The study sought to establish the general condugublic examinations in Zimbabwe. The
study also intended to shed light on the views agous stakeholders in the practice of public
examinations system on its strengths and shortagsnifhe major impetus for the research came
mainly from media reports, that year in year oepge lament on the general conduct of public
examinations by our local board. Thus this invediam would hope to identify policy
implications that could be drawn from the soughbimation given by various register of
disgruntlements by trained examiners with referet@weboth their remunerations and time
allocated for marking.

METHODOL OGICAL PROCEDURES

The study was carried out in Chivi and Masvingdratisof Masvingo Province, Zimbabwe with

a total of 143 participants. Qualitative data waBected using questionnaires and unstructured
interviews were used as research instruments. tiQueaire schedules were administered to 111
participants who were selected on the basis of tl&ious roles as stakeholders in examination
system and also with respect to where they worsafuior rural). In Masvingo district, data was
obtained form 3 boarding schools (I primary ané@omdary), 1 day urban primary school and 1
day rural primary school. In Chivi, information svaought from 1 primary school, 1 secondary
day school and 1 boarding secondary school. Eigmination paper workers, items writes (5),
grade reviewers (5), subject managers (team lead®&)s headmasters (8) and deputy
headmasters (8) used in this research came froge ttenters. Also the study used parents (20)
with pupils who were writing examinations in Noveanl2011 and individual who has once
written examinations previously under London (2antridge (10) and ZIMSEC examination
boards. Individuals who had written exams with @asi boards were treated to structures
interviews only, while the rest of the participantsponded to both questionnaire schedule and
interviews. So and total of 14 interviews were dame form each group of participants.
Interviews were used to complement data from thestjonnaire thus triangulate sources of data
to improve validity of data (Shastri, 2008).

DATA ANALYSIS.
Data was analyzed according to thematic groupingioéd from the given responses.

RESULTSAND DISCUSSIONS

An 80% return rate of questionnaires was registembith managed to capture views by
respondents representing various stakeholders.ltRdsam both questionnaire schedules and
interview guides were bunched together for analysis

Most respondents said the marking systems adoptetnibabwe were both valid and reliable.
However, the examiners all expressed the views tiiatconveyor belt marking was more
reliable and valid than the previous system. Buke(®006) stated that belt marking involved
more than one marker for a script thus ensured kaldity of results. On the other note
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examiners felt that belt marking was time consumileaves no room for relaxation for
examiners, reduces competition among the examaret€onfined examiners unnecessarily.

All participants agreed that the Zimbabwean exatronaboard observed strong the issue of
ethics on the conduct of examinations. Even thdse mark agreed that divulging information

examination is not allowed. Students who wrote @matrons in London, Cambridge and

ZIMSEC all concurred that results will only be kmowhen announced by the director of
examination board. Both the public and the cartdidauld only talk about examinations after
their release. This is clearly spelt out in ZIMSELamination guideline booklet. Headmasters
and even deputy heads agreed that their spousemtigdlowed to write examination at their

centers so as to avoid cheating cases.

On the nature of testing, examinations are maimgmmreferenced. This to many participants
including students both at primary and secondahpals was seen as disadvantaging the high
achievers as their final scores would be compagtdive to other candidates. This view was in
line with what Cohen and Swerdlik (2010) found amm-referenced tests that they do not cater
for individual performance tests that they do ratec for individual performance only but that of
a group. Thus form the interviews made by the mebes; the general consensus was that
individual abilities should be considered in testther than group performances. In with the
above view, most students felt that examinatioséesy by being internal was too restrictive and
punitive. They argued that those who teach they moé& be the test developers (examiners) and
thus may focus on areas that would not be testddstakeholders expressed appreciation to
examination boards, for allowing a student to retjdier remarking in the event that one is not
satisfied with his/her results. However, they s#ig could only be done by well-informed
students.

The present examination system, allows for multipgstration of examinations. Even though a
few centers after all boards, but all responderg@sevhappy to say that one is free to register for
London, Cambridge to ZIMSEC boards. This view washe existence of these boards in the
Zimbabwean examination system. However, most raggas lament the absence of these
boards except ZIMSEC in government schools ad editihat only private institutions are at
liberty to offer any examination boards.

In spite of the fact that the examination systemesciurning out well ground graduates, most
participants expressed disappointment at the wagmabs in preparation for examinations are
made available through various avenues like tedbo@xamination questions and answer
booklets and examination reports. On textbooksteths a plethora of publishing houses like
that Longman, ZPH, College Press, Mambo Press #railso Candidates argued that it sis god to
have a variety to these printing houses that tegésgsonsibility of Curriculum Development Unit,

but it adds unnecessary burden on them as theydwmailforced to buy all books from these
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publishing houses as they would not be sure of wbite is the best. Instead, they suggested that
one printing house be given such a task for thetiteof the candidates who would be strained
financially.

The study found that candidates expressed disajppeint at the way centers are treated by
examiners. Through investigations revealed thatetie a bias in terms of marking scripts, for
example a day secondary school and a boarding kalioold be treated differently. Examiners
agreed that yes, there are good centers and baercdiut said the issue of marking schemes
would solve the issue. Most respondents agreedhé¢o existence of such things in the
examination system, a view which Mamwenda (2004) #aat teachers have an effect when
respond more favorably to candidates form highseconomic backgrounds.

The researcher found that respondents concurrateopresence of so many challenges facing
the examination system. Transport was mentioneticpkarly by school heads in the rural
areas, where the money charged for examinationsldwoat be sufficient to sustain the
examination process. This was because, in mosts casigten scripts would need to be
transported to ZIMSEC regional branch which maytde far away from them. The issue of
remunerations was mentioned by examiners who &ayl are often short changed in terms of
the moneys agreed would not be done or in somes ggetepaid after a long time and in bits and
pieces.

On test security, all stakeholders expressed d@appent at the way examination papers before
writing are handle. Some said there are reportgapier leakages in the year 2006 and 2010,
especially in subjects like geography, shone andh&taatics. Headmasters lamented the
absence of strong rooms/chubs at their center duenaffordability by the schools. Most
participants said, the issue of leakages Kkillsstiigt as some would get away with it without any
action against them done. However, there a sgcuniasure, if such things happen, as
according to ZIMSEC regional officer (Masvingo)eth are questions. Banks to be used to
replace those suspected to have leaked withoutl@iay.

On the value of the test (its utility) most respents felt that the curriculum tested does not give
chance for the acquisition of basic skills in ajeabbut focuses on in-depth knowledge of the
subject but focuses on i-depth knowledge of theestibwvhich might a challenge to most
candidates. They suggested that in subject likehbtattics at O’ level, most courses require it
as a precondition, thus it would be better to hawyllabus that tests basic mathematics skills
like those needed by secretaries as they saiddbeyt need complex mathematics, as found in
‘O’ level syllabus 4008/4028. This would match @bsto what the South African Examination
Boards are doing. This would give candidates ttach to make choices they said.
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On practical subjects, most participants said tese not good enough to prepare graduates for
employment. As an example students mentioned bidragtical subjects at O’ level as it does
not result in complete structures. They suggedtat dandidates be given opportunity to build
full structures, thus equips them adequately feuriemployment. On the same vein some said
most practical subjects examined are not suitabtesélf-taught pupils, yet candidates both
external should be given a chances to write these.

CONCLUSIONSAND RECOMMENDATIONS

Basing on information obtained from the researol,@xamination system need to seriously take
into consideration the demands of the candidatesceslly on the issue of preparation materials
for the examination which in most cases may noab&lable to the candidates on time. On
which subjects to do, there is need for studentsatee career guidance so that they focus the
abilities on what they want to do in life. Studeassbeing adolescence, there is a period of storm
and stress, thus need assistance form the aduieye is need for subjects to test basic skills.

There is need for tight security of examination enat for them to be credible. The examination
boards need to transport these and provide anyssagesupport for the smooth running of the
examinations. Remuneration of markers needs todieet into with the view to bring sanity to
their operations in any future engagements. Thase#tamination boards need to shoulder any
responsibility for the running of examinations eaththan blaming centers that may be
incapacitated to run the examinations.

Candidates need to be given options to choose vil@mes to registrations of examinations.
Thus boards such as London, Cambridge and othetstoecome on board rather than ZIMSEC
monopolizing the system. Thus there is need fagration of both the formal and non-formal
education systems to bring excellence in that ventu
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