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ABSTRACT: Present study addresses the role of grammar adsogiao ESL in
Pakistani educational institutions. The study isoalexpected to define whether
grammar teaching is helpful or not in the eruditiohEnglish language by analyzing
the beliefs of teachers and students regardingtéfaehing of grammar as per the
attitudes of these two important pillars of educatsystem can affect the effectiveness
of any learning, especially in ESL context. It aleports the difficulties faced by
teachers in the teaching of grammar to ESL studentsalso those faced by students
in the same scenario with the help of quantitatwel qualitative analysis as the
detailed statistical description was used to intetghe data.
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1. INTRODUCTION

The role of grammar is a controversial issue in EShtext where ESL instructor is somehow
depicted as an "unattractive grammar mongers wbiolsepleasure in life is to point out the fault
of others" (Baron, 1982, p.226). In current stuaye of grammar in learning English language
is observed from two sides of the coin: buildingdi or hindrance. The research also aims to
explore the views of teachers and learners abdetafogrammar in learning ESL. The way of
teaching grammar to students is fundamental in ngpitieither a building block or a hindrance.
Conscious learning of grammar helps the studertsamming English because conscious learning
becomes learners' competence. But change doepp¢mavernight, language learning is a long
and complex process so, it requires constant efforh teachers and learners in learning/
teaching a language and grammar that play a deaisle in the accomplishment of this process.
Disparity among teachers' and learners' perceptipaas new dimensions for learning grammar
in ESL context.

1.1. Objectives of the Study

The objective of the current study is to exploree thole of grammar in language
teaching/learning and to examine the complexitieg @ross-section of university English as
second language instructors and their discernmé&auta ESL learners' obscurities and
problematic areas regarding grammatical systemuictsdn. In this respect, it is intended to
investigate if conscious learning of grammar héfgsstudents in learning English and secondly
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to observe if there exists any divergence in lagguastructors and students discernment about
the complexities and difficulties encountered bgnthin learning grammar in ESL context.

2. LITERATURE REVIEW

This part justifies the rationale for reviewing toiy of grammar teaching because it is a
common belief that "history provides us perceptifritone, 1968:2), furthermore, this historical
review enables us to investigate and identify the&remt trends in ESL instruction.
Conventionally, grammar is believed to be the bobmanguage teaching. Rutherford (1987)
asserts that for centuries the education of grantraarrecurrently been regarded identical with
foreign language instruction. Existing outlook refjag grammar instruction and learning dates
back to nineteenth-century philosophy of languadygcation. It is supposed, for example, that a
good deal of understanding of grammar directs taals philosophy while relieving scholarly
line of work. Its vital status has never been adgar, nevertheless, numerous L2 researchers
and instructors have been probing into the funotibgrammar for several precedent decades. In
the context of grammar teaching Widdowson (1990: [&8ieves that grammar acts not as a
restraining nuisance rather as a therapeutic aedgmg force that liberates learners from
contextual dependence and merely lexical classificaf authenticity and reality. As a common
practice, lots of students and instructors consglammar a multitude of margins regarding
permissible and unacceptable structures in a dargguage application - 'a linguistic straitjacket'
in Larsen- Freeman's words (2002: 103) - the notibgrammar as ‘something that liberates
rather than represses’ is worth exploring.

Morelli (2003) is of the view that pupils presuppothat they are displaying an enhanced
behavior towards grammar education in given stdteaftairs where enhanced linguistic
execution comes from familiarity with traditionalethod grammar instruction. Elkilic and Akca
(2008) illustrated optimistic and encouraging bebawuf students learning English grammar at a
primary EFL classroom towards grammar educatiomugh, more than half of subjects viewed
their experience of grammar learning as enjoyalde about 10% of them described their
experience of having faced a number of obscuritiegudying and practicing grammar. In this
context of grammar teaching Borg (1999a, b) argileed countless language trainers have
claimed students' prospects of traditional and toggmmar instruction. In this respect, Burgess
and Etherington (2002:440-441) relate that mostheflanguage instructor consider overt and
direct instruction of grammar as preferential aadofed by learners. For last fifty years or so, a
shift in interest from methods of grammar instrotio the correspondence and involvement of
students has been observed. Grammar has alwaytamadahits status as an influential deflation
and discouraging compel in the perspective of setamguage students. In the same connection,
when it comes to level of motivation and learnechi@vement, grammar has always been
discerned as a dilemma and an obstacle in the ggoak facilitating students to correspond
effortlessly. It has been also been observed thatymlanguage instructors encounter that
language learners repeatedly find rules of fornraictures of a language tricky and intricate for
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their supple application in language practice asel in real life situations. Learners may have a
good deal of knowledge of grammar rules, but theg themselves incompetent of affecting and
applying them in their actual exploitation of trenguage in real life situations. Burgess and
Etherington (2002:442) have given reference to B&pee of numerous language teachers in this
regard. Haudeck has stated that many learnersfaitdem in comprehension of system of
structures of grammar though taught rigorously lassroom (1996, cited in European
Commission, 2006). Language trainers deem theméga perceiving system of grammatical
formal structures quite effectively and experiegcimo specific complexity in its application
(Burgess & Etherington, 2002:444). Grammar teach&s admit the fact that language is not
static rather it is a go-ahead vibrant. Its appices are always arbitrary, though not in key
aspects. Morelli (2003:333-34) observes that, "Gnam can be taught traditionally or
contextually, but students' assumptions should basored by teachers in the decision-making
process. Students need to feel confident that &xgeve met their requirements . . . and
educators should be willing to consider the apgiea@nd perceptions of students while making
decisions about how to teach grammar".

3. RESEARCH METHOD

This study was mainly Qualitative and Quantitative design. The research instrument is
guestionnaire on which the participants were suggpds reply to statements on a five-point
likert scale. The participants also provided baokgd information on gender, age, recent
institute name, residence and schooling backgroiline.second instrument was interview which
has been conducted from 10 ELT experts, who wer@dnt of different educational institutions.
The participants of the study were 100 students ft@o universities of Lahore, studying at the
undergraduate level and aged around 20 years tiel.rationale for conducting this research
study at this level was that the students weré atihfronted with teacher-fronted classrooms
whose primary focus is on teaching grammar. Theeefonvestigating the attitudes of
undergraduate students was supposed to provideskearchers with a representative sample of
students’ perspectives. The Quantitative sectiomtagoed 15 items in order to explore ESL
learners’ beliefs about the teaching of grammaresg€hitems covered a range of aspects of
grammar instructions as building block or hindraimcEnglish language learning scenario.

3.1. Procedure

As mentioned above, the data was collected fromergrdduate students. The questionnaires
were distributed among the respondents and theg reguested to respond the statements in the
closed-ended sections on the basis of their fantyliand experience of language class. The
respondents were facilitated by researchers by emsgvto their queries or ambiguities they
found in questionnaire. In order to explore theidigland expectations of ELT experts about
grammar teaching as a building block or a hindrat®eELT experts from multiple universities
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were targeted. The interview was semi-structuredl iaterviews were tape-recorded for better
interpretation.

3.2. Data Analysis

The collected data was analyzed in two phases:tiatare and qualitative. In the quantitative
phase, the data drawn from the Likert scale typguafstions was put into descriptive analysis.
At the qualitative phase, the responses of ELT @gpgenerated on open-ended questions, were
thematically analyzed.

3.3. Quantitative Analysis
The following section presents the findings emegdnom the students' questionnaires.
Theroleof grammar as building block . . ..

Most of the students' responses consider that gearheips them in learning English. More than
two thirds (87%) agree that grammar teaching is kframework for the rest of the language.
Only (7%) disagree with this point (see Table lelbty).

Tablel.1
Grammar teaching helpsthe studentsin learning of English
Cumula
PercerValid ive
Frequency |t Percent Percent
Va Strongly disagree 3 3.0 |3.0 3.0
Id pisagree 4 40 4.0 7.0
Neutral 6 6.0 6.0 13.0
Agree 46 46.0 |46.0 59.0
Strongly Agree 41 41.0 |41.0 100.0
Total 100 100.0 {100.0

Table 1.1. Students' perception aboutdheaf grammar as building block.

On the basis of the role of grammar teaching orptréormance of the students, 79% are agreed
with this positive contribution of grammar and sagpthe function of grammar as a building
block (see Table 1.2 below). Only 13% are negatiggyaspect of grammar.
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Tablel1.2
Grammar teaching affect the perfor mance of the students
Valid Cumulative
FrequencyPercent |Percent Percent
valid jggg?e'i 4 40 |40 4.0
Disagree 11 11.0 11.0 15.0
Neutral 8 8.0 8.0 23.0
Agree 47 47.0 47.0 70.0
Strongly agree |30 30.0 30.0 100.0
Total 100 100.0 |100.0

Table 1.2. Students' perception about the roleaihghar as building block.

Majority of the respondents (67%) agree or stroragsee with the role of grammar in enhancing
their reading skill and only( 12%) disagree witlsee Table 1.3 below).

Table1.3
Grammar teaching supportslearnersin reading
Cumula
Valid ive
Frequency |Percent Percent [Percent
Val Strongly disagree|l 1.0 1.0 1.0
id  pisagree 11 11.0 11.0 12.0
Neutral 17 17.0 17.0 29.0
Agree 50 50.0 50.0 79.0
Strongly agree |21 21.0 21.0 100.0
Total 100 100.0 100.0

Table 1.3.Students' perception about the role aringnar as building block.

With regard to the fifth research question whethey like grammar teaching or not, 59% of the
students are in strong favor of it as the restitsv in Fig. 1.4 and only 16% are not willing to
get grammar teaching.
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Tablel.4
I like studying grammar
Valid Cumulatiy
Frequency [Percent Percent |e Percent
Vali S.trongly 20 20 20
d disagree
Disagree 14 14.0 14.0 16.0
Neutral 25 25.0 25.0 41.0
Agree 36 36.0 36.0 77.0
strongly agree |23 23.0 23.0 100.0
Total 100 100.0 100.0

Table 1.4.Students’ perception about the role aingnar as a building block.

Again, two third(62%) of the respondents stronglydr the belief about the role of grammar as
far as the required knowledge of target languagmigerned. It suggests that, in the perception
of students, grammar support as building blockaimglage learning process. Only 19% are
found against this view point (see Table 1.5 below)

Tablel1.5
Good learners of English do know a lot about grammar
Cumulati
Valid ve
FrequencyPercent |Percent Percent

Va strongly disagrg3 3.0 3.0 3.0

lid gisagree 16 16.0 |16.0 19.0
neutral 19 19.0 19.0 38.0
agree 34 34.0 34.0 72.0
strongly agree |28 28.0 28.0 100.0
Total 100 100.0 |100.0

Table 1.5.Students’ perception about theabgrammar as a building block.

Knowledge of grammar helps a lot in effective comination as results in Fig.1.6 specify that
70% of the respondents agree or strongly agree thighpoint and only 16% of them do not
favor this point.
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Table 1.6
Knowledge of Grammar helpful in effective communication
Valid Cumulative
FrequencyPercent |Percent Percent
Valid strongly disagrd4 4.0 4.0 4.0
disagree 12 12.0 12.0 16.0
neutral 14 14.0 14.0 30.0
agree 43 43.0 43.0 73.0
strongly agree |27 27.0 27.0 100.0
Total 100 100.0 (100.0

Table 1.6.Students' perception about the role aingnar as building block

More than half (52%) of the respondents admit tile of grammar teaching in the syntactic
analysis of text but (24%) negate this role of grar(see Fig. 1.7 below).

Tablel1.7
When | read text in English language, | try to figure out grammar
Valid Cumulative
FrequencyPercent |Percent Percent
valid jggg?e'i 6 60 6.0 6.0
disagree 18 18.0 18.0 24.0
neutral 24 24.0 24.0 48.0
agree 40 40.0 40.0 88.0
strongly agree |12 12.0 12.0 100.0
Total 100 100.0 |100.0

Table 1.7.Students’ perception about the role aingnar as building block
All the above mentioned statistical descriptiorosgly favor the role of grammar as building
block.

Therole of grammar asahindrance. . .

With regard to 10 to 15 statement of research curesirethat whether grammar teaching
creates hindrance in English language learningotrthe respondents do not strongly favor the
point and express their beliefs in the followingtpa
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As the result in Fig. 2.1 shows that (57%) of tespondents disagree with this point but (25%)
agree with this lacking element of grammar.

Table2.1

| can communicate in English Language without Knowing the
Grammar rules

Valid Cumulative
FrequencyPercent |Percent Percent

Valid strongly disagrq31 31.0 31.0 31.0

Disagree 26 26.0 26.0 57.0

Neutral 18 18.0 18.0 75.0

Agree 11 11.0 11.0 86.0

strongly agree |14 14.0 14.0 100.0

Total 100 100.0 |100.0

Table 2.1.Students' perception about the role aingnar as hindrance

With regard to forgetting grammatical rules in coumeation, (55%) of the respondents
strongly disagree or disagree with this point aBti¢o) of them agree with it( see Table 2.2
below).

Table2.2
| often forget grammatical rules while communicating in English
L anguage
Valid Cumulative
FrequencyPercent |Percent Percent
Valid strongly disagrg25 25.0 25.0 25.0
disagree 30 30.0 30.0 55.0
neutral 14 14.0 14.0 69.0
agree 21 21.0 21.0 90.0
strongly agree |10 10.0 10.0 100.0
Total 100 100.0 |100.0

Table 2.2.Students' perception about the role aingnar as hindrance

With regard to the confusion in grammatical resimits, 52% of the respondent disagree with it
and only 26% of them agree with this false noteee(Table 2.3 below).
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Table2.3
| found myself confused while considering the grammatical restrictions
in English language

Valid Cumulative
FrequencyPercent |Percent Percent

Valid strongly disagrq27 27.0 27.0 27.0

disagree 25 25.0 25.0 52.0

neutral 22 22.0 22.0 74.0

agree 18 18.0 18.0 92.0

strongly agree |8 8.0 8.0 100.0

Total 100 100.0 |100.0

Table 2.3 Students' perception about the role aingnar as hindrance

With regard to another prompt about grammar asrbmz, (61%) of the participants disagree
with this willingness and only (24%) of the respent agree with this point (see Table 2.4
below).

Table2.4
| am not willing to learn grammar
Valid Cumulative
FrequencyPercent |Percent Percent
valid jltsrgg?eli 34 340  [34.0 34.0
disagree 27 27.0 27.0 61.0
neutral 15 15.0 15.0 76.0
agree 16 16.0 16.0 92.0
strongly agree |8 8.0 8.0 100.0
Total 100 100.0 |100.0

Table 2.4.Students' perception about the role aingnar as hindrance
With regard to this prompt as grammar teaching dusssupport in speaking English, 63% of
the participants disagree with this notion and 28%em agree with it (see Table 2.5 below).
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Table2.5
Grammar learning makes no difference for mein speaking English
Valid Cumulative
FrequencyPercent |Percent Percent

Valid strongly disagrg30 30.0 30.0 30.0
disagree 33 33.0 33.0 63.0
neutral 12 12.0 12.0 75.0
agree 11 11.0 11.0 86.0
strongly agree |14 14.0 14.0 100.0
Total 100 100.0 (100.0

Table 2.5.Students' perception about the role aingnar as hindrance

On the whole, the statistical results do not supihar belief about grammar as a hindrance.
3.4. Qualitative Analysis

In this section, in order to further explore thengal beliefs and expectations about the role of
grammar, the data is collected from ELT experte [Bmguage of the interview was English.

In response to question that which belief aboutngnar teaching they preferred as EL teacher:
grammar as building block or hindrance, almosE&ll experts came up with the same response
with minor differences. They felt that grammar tdag was like building block because when
teachers taught the reduction and expansion pattrsentences to students while teaching
English language, the students comprehended therpand learnt the language in the same
sequence of applying expansion process with the dfehdjuncts and adverbial phrases. So, with
this, they developed the generative skill in thgealanguage. They also liked grammar due to
its relationship with other components of languagkich is solely because a bundle of words
cannot help to derive the exact meaning of the texbrder to acquire it, grammar was there to
help them. Several experts also considered theolvégaching grammar and learning as a vital
factor in making it as a building block or hindranas our students lack the natural environment
or prior knowledge of target language so knowleoiggrammar supported them in ESL context.
They also commented on the importance of otheofacuch as; objectives of teaching, level of
students, nature of learning and particular sedtingtagging grammar as building block or
hindrance.

Based on what discussed above, it can be seerexpatt comments range from intrinsic to
extrinsic reasons. Some relate the benefits ohiegrgrammar to better understanding of a piece
of text and some to use language for communicgiiwpose. To sum up, almost all experts
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emphasize the integral role of grammar instructiand its contribution to other aspects of
language. Regarding the second prompt that whejheammar should teach directly or in
embedded situations the experts expressed varetdsviSome of them reacted to the out of
context teaching of grammar without relating thiesuo some sentence based examples. They
felt that this method of grammar instruction confat help them in the real world context. They
supported it with the view that teaching grammaecti method is not harmful if the students are
weak. Some others expressed that if the studewtphar knowledge or basic knowledge of
grammar, the teacher could ask them to infer thesrirom some presented examples or by
using movies, literature, dramas etc. Accordingthiese responses, the nature of grammar
teaching varied on the basis of teaching objectareslearners’ capacities.

Regarding the prescribed stage of learning, maxinexperts supported the notion that it is
based on competence as per Threshen idea: ouri@amdearning becomes our competence
which is unconscious performance. Others also eddbd that grammar teaching at later stage
became a part of fossilized errors which ELT expared endlessly without any fruitful results.
Some expressed that it is not the matter of eddgesor later rather how much grammar
knowledge is required at a particular stage ofrlie@. So, we can sum up that the crucial
phenomenon of grammar teaching is not bound wihattademic stages of the learners but with
the proficiency skills of the students. If theyrgagrammar at early stage, a time will come the
same learning would become the competence while whik use the grammatical knowledge
indirectly and unconsciously.

In response to the prompt that what does influemaestrict learners to learn grammar, most of
the experts favored the motivational and said teaclelements were worth considering in
influencing the learners to learn grammar. Theyresged that it should be in case of teaching to
teach the learners lightly and put them in the ltestiented activities. They also shared that
interaction between teachers and students and astodgnts must be there in class for the sake
of teaching of grammar. But if the situation wasewersa, this would only create restrictions for
them in learning of grammar. So, we conclude thatgnar as whole entity will create problem
for them in learning language and restrict the ipiodé of students.

When asked that do teachers and students' expagtatary with regard to grammar teaching in
ELT context? This prompt derived multiple responBesn experts; some related that in ESL
context, grammar teaching was based on the expeaif teachers and teachers also expected
from their students that they must be taught sowrigm of grammar. As it was based on
expectations and expectations were varied fromhtzat teacher, class to class and level to
level. Students were heterogeneous; they did notecto you with your level so differences
prevail regarding the expectations of teacherssamdents.

4. CONCLUSION
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Generally speaking this study looked into how, btghchers' and students' perceptions with
regard to grammar teaching in ESL context could usefully analyzed and might have
implications for language learning and teachin@l$b highlights the importance of the way in
which grammar teaching is conducted and suggeatshike good or bad effects of any strategy
are lying under the way you propagate it accordiingiven context. So, it is necessary to take a
deep and critical monitoring of the scenario whighglish teachers are experiencing and
maintain their level of expectation, as examinirid-® teachers' beliefs and preferences cannot
be disregarded in any teaching education programe ghese are the foundation of it. Thus,
study illustrates the importance of grammar leagramd belief of students who assume that
grammar improves their writing and reading skillg it becomes a hindrance when it is applied
for fluency of their spoken skills in real life sétions.

Implications
The findings of the current research highlightfilleowing implications

» Grammar should not be taught as an isolated entity.

» Grammar teaching should be embedded with authentiof syllabus.

» Teachers should adopt moderate strategy towardsnga#ical errors of expressions of
learners at early stage.

* The curriculum designers and authorities in Edocali system must understand the
difficulties faced by the students and the teachasshould facilitate them by providing
sufficient guidance to the teachers with the héldaruments like teachers guide. They
should also help the teachers in planning theichieq activities according to their
classroom needs which indirectly targeted the etgpieas of the learners.

References

Borg, S. (1999a). The use of grammatical terminplog the second language classroom: a
gualitative study of teachers’ practices and caogmit Applied Linguistics20 (1): 95-126

Borg, S. (1999b). Teachers’ theories in grammashieq.ELT Journa) 53 (3): 157-167.

Elkilic, G. and Akca, C. (2008). Attitudes of theuBents Studying at Kafkas University Private
Primary EFL Classroom towards Storytelling and Mation. Journal of Language and
Linguistic Studies4(1): 1-22.

Larsen-Freeman, D. (2002). The Grammar of ChoieceE.l Hinkel and S. Fotos (EdsNew

Perspectives on Grammar Teaching in Second Lang@dassroomsNew Jersey: Lawrence
Erlbaum Associates.

Morelli, J. A. (2003).Ninth Graders’ Attitudes toward Different Approash& Grammar

Copyright © International Journal of English and Education www.ijee.org



International Journal of English and Educationjiess

ISSN: 2278-4012, Volume:3, Issue:2, April 2014

Instruction. Unpublished Dissertation. The Graduate Schooldifdation, Fordham University,
New York.

Rutherford, W. E. (1987)Second Language Grammar: Learning And Teachibgndon:
Longman.

Titone, R. (1968)Teaching Foreign Languaged/ashington: Georgetown University Press.

Widdowson, H. G (1990). Grammar And Nonsense And Learning. In H. G. Widdmws
Aspects Of Language Teachjmip. 79-98. Oxford: Oxford University Press.

Copyright © International Journal of English and Education www.ijee.org



