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Abstract: The study explored the motivational factors in learning English among the Urdu EFL
learners. Target population of the study was all Urdu EFL learners at secondary level in
Pakistan. The researchers used purposive sampling technique for the selection of sample. Data
were collected through The English Learning Motivation Scale (ELMS) questionnaire adopted
from Li, Chuang & Fu (2006). The sample of the study was comprised on 350 students studying
at various government schools in District Vehari and Multan. The data were analyzed on SPSS
20 to obtain results in means score and standard deviation. The study revealed that Urdu EFL
learners in Pakistan were highly motivated toward learning English through motivational
factors of expectancy value, instrumental motivation, and interest of foreign cultures, sef-
efficacy, supereminence and passive motivation.
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INTRODUCTION

Motivation has been widely accepted by both teachead researchers as one of the key factors
that influence the rate and success of secondgiodanguage learning. Motivation provides the
primary impetus to initiate learning English langaaand later the driving force to sustain the
long and often tedious learning process.

To learn a language other than one’s mother torigua challenging task, which requires

persistence and effort (Kline, 2006). It often tmkeonths and years for a foreign learner to attain
proficiency in a foreign language. Three major dastinfluence whether learners achieve
proficiency and accuracy in foreign language araety, motivation and learning strategies.
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Motivation alone cannot do without actual actiord ability. In order to test motivation level
among learners; there are many psychometric tbalsshould be employed so as to guarantee
an accurate measurement for motivation.

Many researchers concerned with motivation havelectied several researches and studies. The
current research is an attempt to study motivatitaors and its importance in learning. The
objectives of the study are as under;

1. To find out the motivation among Urdu EFL learn@rgearning English.
2. To explore the motivational factors among Urdu Bé€drners in learning English.

LITERATURE REVIEW
MOTIVATION AND LANGUAGE LEARNING

According to a famous intellectual & linguist, “Eiftakes on meaning when you become
motivated, set goals and charge after them in atoppable manner”. Motivation refers to the

amalgamation of desire and effort made to achidéwe goal; it associates the individual's

rationale for any activity such as language leayniith the range of behaviors and degree of
effort engaged in achieving goals. Motivation playsignificant role in the development of

language proficiency, but incompetent and unskitleglchers hardly administer to understand
what motivates the foreign learners. Motivation siderably determines the level of proficiency
achieved by foreign language learners.

Motivation in learning a foreign language occursevéhlearners find a meaning in learning
activity of the target language in the society thigg in. In that particular language, they can
express their thoughts, feelings, exchange opinigtiseach other, and as a result, they feel that
they would like to learn the foreign language comtiusly and separately. As Wong (2012)
describes that motivation is one of the dynamic iafidencing factors that influence the rate of
learning and success of foreign language learmrg@mmunity.

Motivation is recognized significant in its actix@e in foreign language learning success. Along
with this line of thoughts, students’ motivationMard English language learning to a certain
degree, definitely influence their learning resultss worth mentioning how students become
successful or failed in learning English becauseight affect their motivation and the way they
learn the English as foreign language. Psycholegsid language researchers stated that the
learner’s persistence, enthusiasm and commitmenthar key influencing factor of success or
failure in the foreign language learning.

According to Dornyei (2003) student motivation ansistently linked to persistence and success
in the classroom situation. Whereas Clement, N&eMacintyre (2007) have suggested that
with a better perception of the social dynamicdoogign language learning motivation, it may
be likely to strengthen learners’ bilingualism. Tiean admitted fact, that motivation enhances
the abilities to learn a foreign language in relatio the mother tongue.

It is a well-known fact that people would agreehamhe statement that motivation is mainly
responsible for determining human behavior. Thegfthose who are motivated to learn a
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foreign language will be able to become skillfubteertain degree despite of their intelligence or
language aptitude in the language learning process.

According to Gardener and Lambert (1972) motivati®rhe driving force by which foreign
language learners achieve their goals and objectMetivation is said to be intrinsic motivation
or extrinsic motivation. The term motivation is geally used for human beings but it can also
be used as well to express the causes for anintelvime. According to various theories of
language learning, motivation may be deep-rootedl liasic need to minimize material pain and
maximize enjoyment.lt may include particular nesdsh as a desired object, goal, and state of
being, eating and resting, ideal in the live sitwatt may be accredited to less obvious reasons
such as morality, selfishness, humanity, or avgidimortality. Theoretically, motivation should
not be confused with either decision making or falpess. Motivation is associated to, but
different fromthe feeling of emotion.

INTEGRATIVE AND INSTRUMENTAL MOTIVATION

According to Gardner and Lambert (1972), there tave types of motivation: integrative

motivation and instrumental motivation. The intéye motivation refers to learning the foreign
language with the intention of participating in thalture of its native people. Moreover,
instrumental motivation indicates and implies tlaatearner learns the foreign language in
support of a function relating to occupation, pssien or further useful motives. The above
mentioned two types of motivation can affect andtaa the procedure and outcome of foreign
language learning. A famous linguist further bedigwvthat the integrative and instrumental
motivation suggested by Gardner and Lambert isulisefd effective factor for second language
learning.

Gardener (2010) also introduces the above mentidgpds of motivation; the integrative
motivation occurs when the student likes to joinbera member of the certain crowd and the
culture. The instrumental motivation crops up wlhiea learner be hopeful of several benefits
that he proposes to have while learning some péaticlanguage. Comparing the above
mentioned types of motivation with each othersisimply believe that the best and the perfect
motivation is the integrative motivation. Furth@e asserts that integrative motivation is more
proficient and well-organized.

The learners who donot have integrative or instrualemotivation, in fact, they will face with
problems and difficulties to learn and gain knowgeaf a second language in the classroom.In
general, learning the language would be difficattthe foreign learners.

THE ENGLISH LEARNING MOTIVATION SCALE

The English Learning Motivation Scale developed.bgt al. (2006) an instrument to check the
motivation of learners in learning a foreign/secolatiguage i.e English. The factors of
motivation are described below:

Expectancy-value

According to the expectancy value theory, a ledsneotivation is determined by how much
they value the goal and whether they expect toemdaor not. Mainly in expectancy value
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theory, the learner makes significant efforts talvdnms goals. The learner makes better
expectations about the success rate of learnirmigiofanguage.

I nstrumental motivation

Instrumental motivation refers to learn a langufagebtaining some concrete and specific goals
such as graduation, job, or the ability to readlangic materials.

Foreign cultures

The world has become a global village. In thisag#, interactions among the people are
significant. An interest in foreign cultures is aog thing. .Learning English because of being
interested in the people and things from Engliskakmg countries.

Self-efficacy

Peoples make efforts to get perfection in theispeality. Therefore, people have strong beliefs
about their capabilities to produce selected legéloutine that exercise influence over actions
that affect their lives in the society. Self-effigaattitude determine how people think, feel,
motivate themselves and behave in a congruent way.

Supereminence

Supereminence refers to the quality of being entjnsmperior eminence, dignity, rank, and
distinguished, worthy or conspicuous of note abathers.

Passive motivation

Passive motivation indicates to more of an extcimaptivational quality. A foreign language
learner with passive motivation usually learns beeaof external factors, such as social
environment and thinks it is not simple for themdwange something, such as aptitude or
intelligence.

RESEARCH METHODOL OGY

The present study was a descriptive survey de3ige.study examined the possible factors of
motivation in learning English language. The popataof the study was consisted of all the
Urdu EFL (government secondary school student®akistan. The researchers used purposive
sampling technique for the selection of sample. @iata was collected from 350 secondary
school students.

As the study was descriptive in nature therefogei@stionnaire for students were used to collect
data. Hartas (2010, p. 261) has written that qomlstires are the most extensively used method
for data-gathering in survey research. The Endliesérning Motivation Scale (ELMS) designed
by Li, Chuang & Fu (2006) for motivation in leargifEnglish used for the present study. The
guestionnaire has been well validated and widegguis language learning literature.

Essential data collection is most suitable for dpsge survey study (Mawoli, Babandako,
2011). In order to get data from the respondentsutyh the above mentioned research tool, the

| www.ijee.org



ISSN: 2278-4012, Volume:4, Issue:4, October 2015

researchers visited the target sample personatlyadministered the questionnaire to the sample
students. They were thoroughly briefed about tleeguiure of filling the questionnaire.

The frequently used statistical techniques of mseore and standard deviation were used
through the software of SPSS 20 (Statistical PaelkagSocial Sciences) for data analysis.

DATA ANALYSISAND INTERPRETATION

The study was aimed to find the motivational fastor learning English among the secondary
school students. The data collected through questice was tabulated, analyzed and
interpreted in the light of the objectives of thedy. The analysis and interpretation of the daita i
given below:

Table: 1
Analysis of Expectancy Valuein Learning English

Iltem No Statement Mean SD
1 | believe if | make efforts, my English is suceliegood. 4.28 .96
2 | think learning English increases my self-coafide. 412 1.01
3 | think learning English makes me happy. 3.82 51.3
4 | think having good English is an honor. 3.68 714

Table 1 shows the expectancy value among the UFlul&arners regarding learning English.
The means score and standard deviation goes fr@8 {8 4.28) and (.96 to 1.47) respectively
show Urdu EFL learners having the opinion that giadlish is an honor for them. Majority of

the learners believe that they can make their Ehgyjood through effort. Learning English
increases the confidence among learners and makethppy.

Table: 2

Analysis of Instrumental Motivation in L earning English

ltem Statement Mean SD
No
5 I learn English because it is beneficial to job4ang inthe 432 82
future.
6 I learn English because it is useful for studied tests. 3.88 1.28
7 I learn English bec.ause | can make friends with 388 1.18
Englishspeakers.
3 I learn English because it is convenient for me to 400 115
traveloverseas.
9 | learn English because English is a global |aiggu 3.55 1.28
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10 I learn English because it is useful for readinglismbooks,

: . 402 .94
newspapers, magazines, and comic books.

| think learning English can help me learn diffakénds of

11 knowledge.

3.70 1.20

Table 2 refers to instrumental motivation in leaiEnglish among Urdu EFL learners. The
mean score and standard deviation goes from (8.8632) and (.82 to 1.28) respectively that
show English learning is beneficial for learnersseeking a good job. Majority of the learners
have the opinion that English is a global language also useful for their studies and tests.

Table: 3
Analysisof Interest of Foreign Culturesin Learning English

ItNe(r)n Statement Mean SD
12 I learn English because | am_lnterested in Englgaking 348 1.41
countries.
13 I learn Eng_hsh pecaus_e I am mtt_erested |n_the jleaopl 330 145
things in English-speaking countries.
14 I learn English because English is a specigage. 3.60 1.25
15 | learn English because English is melodious. 782. 1.34
16 I learn English because English is beautiful. 682. 1.49

Table 3 makes us to known about the interest afestts in foreign cultures. The mean score and
standard deviation increases from (2.68 to 3.6@ @n25 to 1.49) respectively that show
majority of the learners have the opinion that Eigls a special language and also a beautiful
language. Urdu EFL learners are also interestélderiEnglish speaking countries, people as well
as the things in the English speaking countries.

Table: 4
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Analysis of Self-efficacy in Learning English

ftem Statement Mean SD

No

17 I learn English because_ I may move to English-sipgak 380 1.20
countries someday.

18 I learn English because I may work in English-spregk 405 101
countries someday.

19 | think learn Engllsh can make me get a lot of grai 390 140

compliments, and encouragements.
20 | think having good English can make more freend 3.72 1.21

Table 4 shows the self-efficacy of the Urdu EFLrieas in English learning. The mean score
and standard deviation increases from (3.20 to)38d (1.01 to 1.40) respectively that show
learners have the desire to work in English spepkiountry through the learning of English.
Majority of the learners learn English for the saeraise, compliments and encouragements.
Good English helps them in finding more friends.

Table: 5

Analysis of Supereminencein Learning English

Iltem

Statement Mean SD
No
21 | learn English because Engllsh-speaklng coungies 342 129
powerful nations now a day.
29 | learn English because many successful peoplspaak 378 1.27
English.
23 | think a leader should be able to speak English 400 124
24 I think it is behind the times if someone doesleatn 330 1.40
English.

Table 5 tells us the supereminence in learning iEmgimong EFL learners. The mean score and
standard deviation increases from (3.30 to 4.0d)(arR4 to 1.40) respectively show that leader
should have the ability to speak English becausgliginis the language of powerful nation.
Presently, English is the language of science addniblogy if someone does not learn English;
he will be left behind in this fast and technol@diage.

Table: 6
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Analysis of Passive Motivation in Learning English

Item Statement Mean SD

No

o5 I learn English _because it makes me understandging| 365 131
movies, programs, and cartoons.

26 I learn English because everyone learns English. 3.58 1.29

27 | think learning English is related to intellige. 3.72 1.39

Table 6 shows the passive motivation in learningliEh among Urdu EFL learners. The mean
score and standard deviation increases from (25872) and (1.29 to 1.39) respectively that
show learners learn English because they think ¢kiatyone is learning English and English
language is percept as the symbol of intelligencetfe person who knows it.

DISCUSSION

The current study revealed that Urdu EFL learneesewery much interested in learning
English. It was because motivational factors likaking efforts, self-confidence and learning
English for self-pleasure and honor plays a pivatéd in enhancing the interest of the students.
The similar results were found in a study made lagar (2008) who also found out students
positive attitude toward learning English. It wdsoafound out that Urdu EFL learners tend to
improve their English because they wish to get adgmb and social prestige in the society.
Vaezi (2008) also explored that through motivatidaators students were instrumentally moved
to learn English language. Moreover, teachers havaake learners engaged in enhancing the
students’ intrinsic motivation in fostering leargerautonomy because they get better
achievements in their social and practical lifettesy have higher autonomous learning ability
(Pan, Zang, & Wu, 2010).

In addition to that utility of English for job hating, exploring knowledge and attempting tests
and to make inter-cultural and inter-continentainoaunication is very much effective. That is
why students are highly motivated by dint of sucbtiwational factors which could facilitate
them in achieving their goals in real life situaso English is a dominating language which is
universally recognized by the international communiUrdu EFL students as inspired by the
commonwealth, Fulbright and other scholarships wistravel abroad. To fulfill this purpose
students are motivated toward learning English.

Urdu EFL learners are very much aware of the fiaws without learning English they will not
be able to cope with the nations’ which are makprggress by leaps and bounds. This
motivational factor also reinforces them to leangksh with keen interest and determination.

Above all movies, TV programs and cartoons (anichat®vies) are convincing motivational
factor which increase the interest of the studeertsause they not only entertain themselves but
also use them as a source of improving Englishtargkt the cultural and social knowledge of
the other nations.
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CONCLUSION

The study showed that the Urdu learners are higluivated in their English learning. They feel
confidence, honor and happiness in learning Englidie study concluded that Urdu EFL
learners are well aware by the importance of Ehglsthe current world; they also know that
English is a global language. They want to learglih for the purpose of getting good job. The
study showed that Urdu EFL learners are highly wadéid for learning English because they
want to go to the English speaking countries, warwork there and want to get a lot of praise
and encouragements. They also want to make maediithrough English speaking. It was
concluded that Urdu EFL learners want to learn Shgbecause they have the perception that
English is the language of powerful nations andasessful people. Most of the students have the
perception that English is a sign of intelligencethe people who make the use of it.
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