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Abstract:

Etymologically, the term bibliotherapy being madelee words “biblio” which means books in
Greek and, “therapeia” meaning to help medicallgfers to the use of books and stories with
the intention of psychological treatment. Cleartyt all books have therapeutic qualities and not
all clients can be prescribed the same book. Theeed proper book selection is one of the most
subtle jobs of a therapist or whoever takes the il a facilitator in the process. One of such
books which seem suitable for therapy is Anne Bimevel, Google-eyes written for children.
What makes this story interestingly more approgri@tr this purpose is that the story, having a
character who tries to help sooth her friend by awating her own life story, is itself a
bibliotherapy session in progress. Throughout tregpgy besides clarifying the notion of
bibliotherapy, according to Shrodes and a numbeptbr scholars, the novel Goggle-eyes is
examined regarding all the elements of bibliothgrapaking it easier for therapist to conduct a
healing process through books.
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Introduction to Bibliotherapy:

Life is a continual adjustment to many differenpeg of problems and these problems
can cause times of sadness, uncertainty and strg3szts, 1991)). Although this is a bitter truth
in the everyday life of all people, the issue iscmmore serious when it comes to children. They
just like adults face life changing catastrophed arperience loss without having developed
coping skills. So a need for help is very much feltenever a child becomes involved in a
disaster and what better remedy can be suggesiadtoks?

Bibliotherapy, as many argue, is an ancient contkat belongs to the time when
libraries were called “healing place for the sobl the Greeks. Literary critics of the past
concerned themselves with various purposes ofatitee and different roles that it can play.
Ideas ranging from literature with didactic feasyr® its main function being merely beauty and
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aesthetic qualities formed among them. But not n@itics have taken their time to introduce
the therapeutic ability of literature. Thereforéhaligh the notion seems to be around for a long
time, bibliotherapy as a type of psychological tmeent is rather new.

In 1949 Shrodes made the effort of applying a theorthe concept and wrote the first
doctoral dissertation on bibliotherapy. Her workletl, Bibliotherapy: A Theoretical and
Clinical-Experimental Studis considered a great source of information infible. She defined
bibliotherapy by making a comparison between pstdlei and artistic experiences and claimed
that "The dynamic processes of the aesthetic expesi correspond in both substance and
function to the major phases of psychotherapy. Timilarity of response to books and
psychotherapy permits the two techniques to intesétth and facilitate each other to the mutual
advantage of patient and therapist.” Bibliotherapgording to Shrodes is, "a process of dynamic
interaction between the personality of the reachet lterature as a psychological field which
may be utilized for personality assessment, adjestrand growth.” (Shrodes, 1949)

As the technique of using books for the purposéredtment became more and more
popular, various ideas about the process througlichwit functions formed among its
practitioners and advocators. As the pioneer ofbib&otherapeutic process, Caroline Shrodes
has come to the conclusion that by the act of repdhe reader will become involved in three
main psychotherapeutic phases: identification; amaib; insight. (as cited in
Rubin,1978h p. 36)Accordingly, “bibliotherapy becomes a process a#rnitifying with another
character or group so that feelings are releasddhanindividual develops a great awareness of
his own motivations and rationalizations for hish&eor.” (Russell & Shrodes, 1950a, p. 336-
337).

Therefore one of the characteristics of a biblicdpeutic book is that it should succeed
in helping the reader move through the three phaseb this factor should be taken to
consideration in a proper book selection. Neediesay that in dealing with children who have
experienced a loss or any other type of traumajptbblem is much bigger than just making
them read a given material. Choosing suitable efois harder for kids due to their different
levels of reading abilities. Not only the story sltbbe analyzed to find out whether the content
matches the crisis that the child is experiencimgnot, it should also be suitable and
understandable for the child’s age group. Accordm@oleman & Ganong, “adolescent fiction
can provide insight into the passions, problemd,@mncerns of children undergoing change” (p.
330), but only if readers can “identify with a auk of peers,” and that the stories meet with
their expectations of probability (Gauthier, 2002,73). Thus the stories should be realistic and
acceptable by the children and yet remain at tegel of understanding and cognitive ability. In
order to clarify the psychological phases that eggder with bibliotherapeutic intentions go
through, it is best to first introduce the story ®@bggle-eyes written for children and young
adults, and then get familiar with the differerdgets and also other qualifications that a story
should possess to be considered bibliotherpeutilevths being analyzed.
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Introduction to the Plot

The novel Goggle-Eyes was written in 1989 withnitain theme being divorce and the
threat of an unwanted stepfather for the childrénhe broken family. The story starts when
Helen Johnson runs out of the classroom in tears. IMipey who is perfectly aware of her
student’s problems sends Kitty Killin after her ewbough Liz is Helen’s close friend. The fact
that she is sent to look for Helen is even sunmpgidor Kitty herself but after finding out the
problem, it becomes quite clear why the teachemmade this choice. Just like Helen, Kitty has
experienced having to deal with a mother's unwariteshd who might actually turn into an
unwanted step father one day.

The two of them spend the morning hiding in thetlLBsoperty Cupboard and Kitty
relates her own life story about how she used te har mother’s friend since she is an expert in
telling stories about it. Her disapproval of thiams presence in her life is even shown through
the nickname that she chose for him, Goggle-Eyesaus®e of the way he looks at her mother.
Eventually, although Kitty does not claim that dngg has really changed in Goggle-eyes’
behavior, she admits that just by being fair arakilog at the situation from a different angle the
initial hatred has changed into mutual understajpdimd acceptance.

What makes this story amazingly suited for biblestipeutic analysis is that this story
can itself be considered a recount of a bibliotheusic session in progress with the therapist
(Kitty) and the client (Helen) both present in gtery. At the beginning of the story Mrs. Lupey
takes up the role of a therapist and by sendinty kitter Helen, she actually does the book
selection part of the process. Having read Kittyi#tings for the class such as, a collection of
sixteen century limericks entitle@do Home, Old Manfrom Whence Thou Camest the essay
Will She, Won't She Marry Him?... (4%he is perfectly aware that Helen will empathiagh
Kitty's story and will identify with her as she kelthe story of Goggle-eyes. After that it is
Kitty's turn to act as the therapist and use herysas effectively as possible in order to make her
friend feel better about her situation and perlsggest some solutions to her problems.

Bibliotherapist working with children should be taus to take the steps one by one
when the time is right (Pardeck1998). One of thegh they have to analyze and become sure
of, is the child’s readiness to cooperate in thecess. This part was perfectly done by Kitty at
the beginning of the story when she understandsHbken is reluctant to talk or to listen to her,
“Fine! | scuttled backwards to my place on thenbk opposite. ‘Fine by me! | won’t come near
you again. I'll just sit here quietly and count #twats!”” (7) After that in various other occasions
she tries to test whether Helen is willing to tatknot and each time she retreats feeling that the
so called client is not ready yet.

Then as any efficient bibliotherapist needs to sl starts building trust and a closer
friendship with Helen. An example of such attempswhen the second bell rings and everyone
come out of their classes, Kitty helps Helen tcehid the lost property cupboard to save her the
embarrassment of being seen looking so dreadfydushed Helen down on the softest looking

| www.ijee.org



International Journal of English and Educationgezs

ISSN: 2278-4012, Volume:5, Issue:4, October 2016

mound of stuff, and stood guard at the door titielard the burbling of the first people going
through to their classes. ...” (12)

Believing that the desirable amount of trust isifed, it is now time to select the suitable
story for therapy’s sake. Although it was quiteacléo Mrs. Lupey what the problem was, Kitty
was still completely in the dark as which of hée ktories would help Helen. She starts thinking
deep and hard to find out why she was sent to iksiom of soothing Helen.

| couldn’t understand why I'd been chosen...Why me® BErs. Lupey must have
had her reasons. Helen and | must hewaethingn common,...’l know! | cried.
‘I know why you are so upset! | know why you argicg your eyes out! | know
why you don’t want to be sent home!’(14)
And so right there and then the suitable storyHeten was chosen from among Kitty's life
stories, the story of Goggle-eyes.

When looking into a story for bibliotherapeutic gties, it is important to make sure that the
story is a well-written piece of literature and nheheck whether or not the story is capable of
making the reader experience all the phases oéplgerdentification, catharsis, insight, and as
some scholars believe universalization. Other than, since the whole process is based on the
identification of the client with a character iretktory in the hope to find solace and solution to
the problems, the main character must be a positisdel who knows how to deal with a
specific problem and displays good coping skillsnally in order to achieve effective
bibliotherapy it is essential for the solutionsraatuced in the story to be rather realistic and not
to give false hope to the readers. (Heath, e2@05; Pardeck, 1994; Roberts & Crawford, 2008).
Being the great writer that Anne Fine is with &k tprestigious awards that she has won, there is
no question that her works are of literary meril & other elements should only be analyzed,
starting with the three psychotherapeutic phasédestification, catharsis and insight.

1. Identification

identification is the first psychological phase ttilae readers go through as they imagine
themselves in the place of the character. Whenrstbiey is chosen correctly for a client with
somewhat similar types of life problems, this phasskes them experience the sufferings and
the happiness of the character at a level closa &xperience of their own. The story of Goggle-
eyes or better to say Kitty's life story about hskae hates her future stepfather definitely mirrors
Helen’s situation as well as many other childrerowiay be advised to read this story. The fact
that the story is written from the first personrgadf view makes it even easier for the readers to
see the events as their own experience and identifly the character. In this form of
storytelling, the reader experiences, feels, amtkshas the narrative of the story does (Luken,
2003, p 168). Even the way that Kitty tells hemgtdhe chatty style, and the informal, simple
sentence structure encourages identification makieg readers see her as a friend who is
confiding to them as she uncovers her most prigatetions.
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The hatred Kitty expresses towards Gerald, the @eggps, makes it hard to think there
would be any reader who would feel worse aboustimélar person in his real life than she does.
| hated having Gogglesewbout. | hated the whole house whenever he was in

it... 1 hated Mum for being happy and relaxed, andenio him. | hated Jude
simply for answering whenever he asked her a trilile question or said
something casual and friendly. And sometimes | dvated sweet furry Floss....
But most of all, of course, | hated him. (p. 32)

Then if her hatred of the new person does not Bxaairror the readers’ situation, they are

probably in a better condition than Kitty’s.

2. Catharsis

The second psychotherapeutic phase in bibliothe@pydentified by Shrodes, is catharsis.
She uses this word which means spontaneous redé¢asaotion, synonymously with the word
abreaction. Catharsis or relief at the recognitdrfears or behavioral habits from childhood
releases person to a new sky view to see theis lreew. The healing process releases neuro-
chemicals of joy and pleasure (Gold, 1990, p. 288grapeutic reading provides a feeling of
relief for readers, this experience of catharsiegithe readers a sense as if burdens had been
lifted from their shoulders. The main reason tim tlients need something such as a story to
help them release their emotions is the fact tleaipfe very likely lose touch with their inner
feelings as they are struggling to cope with aierifhey use different defense mechanisms to
save themselves from the pain of such thoughts faetings, such as repression. This
disconnection from their emotions disables therinid a solution to their troubles.

Traces of catharsis are also found in Goggle-Hyesugh Helen (the presumed client) even
though she remains silent most of the time.She dbesv signs that at some points she gets
equally sad, or angry, and in cases happy along thie main character of the story, Kitty.
Moving along the story, sharing the feelings thatykdescribes, Helen becomes relieved of her
unvoiced emotions through Kitty and eventually $ebétter. While Kitty pours out her heart,
verbalizes all her hatred and anger, Helen or whioegads the story and identifies with the
character feels as if someone has spoke their emddthose disturbing feelings are released. A
clear example of it is when Helen admits to hatertew addition to the family for the first time
when she feels safe with Kitty who has experiertbedsame situation.

...You think he is a proper cre&pu’ve thought he was a creep all along, but,
being the sweet Helly that you are, you have beergentle and polite to say so.
And now she’s talking about your happy future tbget and it's too late to
explain that you don't like him.’

She twisted her fingers so tightlhought they would snap.
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‘Don’t like him? She repeatedaicold, low voice.
‘| can’standhim.’

As the story unwinds with an interesting turn okets, the enmity Kitty once felt toward
Gerald gives way to respect for him and she evels emp being afraid of losing him. Helen
along with Kitty feels the same way and as sheesg&s her concern it becomes quite clear that
she is on the way to recovery even though shetengie situation is different with her stepfather
to be or as she refers to him, Toad-shoes.

... Did your mum forgive him, @id the poor old sausage get the Big Freeze?

... S0 Goggle-eyes had beenstranted into ‘Poor Old Sausage’ now, had he?
Honestly! If her sweet nature could, in the spa€eaamorning, turn Gerald
Faulkner into an object of tender sympathy, it jatadip wouldn’'t be more than a
couple of weeks before Toad-shoes, creeping wamiyugh the back door, found
Hell’'s arms wrapped round him in cheerful welcodg. mission, clearly, was all
accomplished. (p. 131)

3. Insight

Throughout the last phase “It is assumed that wthidecharacter works through a problem,
readers are emotionally involved in the struggld aftimately achieve insight into their own
situation” (Shrodes, 1957). Thus insight is theligbto achieve an awareness of one's own
motivation and needs of finding solutions to onpt®blems through identification. In a
successful bibliotherapy as “... the reader’'s ematiare engaged when he reads a novel or play,
energy that has been serving a repressive functiag be liberated for productive use.”
(Shrodes, Bibliotherapy: an Application of Psychalgtic theory p.313) When the character is
able to work out a practical solution to the problethe readers can incorporate the same
solution or the same way of behavior in solvingrtieevn similar problems. (David H. Russell
and Caroline Shrodes, p. 336)

Reading Goggle-eyes as the readers follow Kittgugh her situation with Gerald Faulkner,
those who identify with her and share her bitteslifgs towards Goggle-eyes do also identify
with her as she admits she might have been urdaBerald at times and, very likely, find their
views of an unwanted addition to the family changEdroughout the story little by little she
comes to the understanding that being as respenaild stable as Gerald is, he can be very
trustworthy and dependable.

... later, lying in bed waitingrfum, | wondered if | hadn’t been a bit unfair on
poor old Gerald Faulkner, deciding so early on tieatvas the worst thing to have
happened to our household since Dad packed histamawent off.... (p. 123)

Other than just suggesting ways to accept the tetuahrough various coping skills, or
possible solutions, the story of Goggle-eyes dd&s laave a number of lessons that it teaches
the readers indirectly giving them insight in agarof other issues as well. One of such lessons
is the value of books and reading. Before Heleridéscto let Kitty in on the issue that was
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bothering her so badly, Kitty had to sit quietlytive cloakroom, “desperately wishing I'd had the
sense to bring down my school bag. At least that idhhave had something to read. | hate
sitting anywhere without a book.” (7) In anothertpaf the story it is very cleverly brought to
the readers’ attention that school books are nougm and they should have other reading
materials to accompany them. “The bag was opemantlooks were showing- not juStance
Aujourd’ hui and Modern Mathematigsbut also the things I'm reading on the bus and at
bedtime... ” (24) Other small bits of insight aboif Iskills in general range from, being careful
not to waste electricity, the importance of takpagt in the household chores, not being afraid of
making a change for the better, and most notalg\sitnificance of keeping the earth we live on
a safer place for everyone.

4. universalization

Although Shrodes only discerns three stages irbobierapeutic process, there are scholars
such as Pardeck and Stamp who believe the patieperience four psychotherapeutic phases
on their way to recovery, the last being universdion. Going through the fourth stage, readers
come to realize that just like them, along with ttiearacter in the story, many other people
struggle with the same problems that they are ¢aciimis gives them the ability to process the
story in a more universal way (Stamp, 2003). Hawimgr perspective broadened, their world
becomes bigger and so their problem does not seebigaas they used to see it anymore. As
Douglas claims, “Reading is paradoxically a persasaand a global activity.” (Douglas, 2007).
On the other hand knowing that there are other lpesipuggling with closely similar types of
problems gives them comfort that they are not alarthis world and coping becomes easier for
them as they realize that other people have suedaadioing so.

Having studied politics and history, Anne Fine egiped with other tools to bring much
bigger universal issues to the attention of theleeand automatically make them conclude that
their problems are not that significant in compamisBy merely mentioning the history, as
Kitty's mother encourages her not to give up whijeng to make a change, the readers get the
universal sense that some things are the samellfoana not just in the time being but all
throughout history.

‘Don’t let them bother ybu.that's the way History goes. All change takes
time. Everyone who ever tried to change anythingartant got sneered at by
those who wanted things left the same. Look ap#wple who fought for the end
of slavery! ... Look at the women who fought for theght to the vote! ... All it
proves is that we're getting somewhere.’... ‘I'llltgbu one thing | earned from
studying History, Kitty. As soon as you see youmpapents are reduced to
insulting you personally, you know you’re on theywa victory.’

Something that turns up occasionally in Fines wggi is the importance of nuclear
disarmament. As the readers get the knowledge atthmutdestructive capability of nuclear
bombs, although they might share Gerald's ideasetheving that having access to such
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artilleries is a necessity for defensive aims, teyfind themselves realizing that there are much
bigger and important issues happening around tireogmparison to which their problems seem
relatively small . Kitty herself feels the same was/she lies down on the Ministry of Defense
land in an act of protest, pretending to be deaalr@sult of a nuclear explosion.
Suddenly, with everyone lyitigere pretending, just for a few minutes, that the
worst has actually happened- It's too late nows #ll over- the world seems
larger, somehow, and more serious and more precing the police walkie-
talkies suddenly sound so cheap and tinny and uonitau.. .

5. Positive model

To achieve a desirable effect from a bibliotherahye character with whom the readers
identify should present a positive role model. Kijitesents many positive characteristics which
come to help her as she tries to cope with thatsiim. One of her best traits is that she admits to
her mistakes and tries to be fair to the peoplaratder. It is not only her own well being that
she cares about, she quite contrary believes tleay@ne deserve to be happy even if it means
that the others need to compromise. Her being hitfsilgand fair helps her get to know Gerald
better and to realize personality traits in himt tvare at many times positive. As much as she
hates having Goggle-eyes around, it does not stofrém realizing how happy he has made her
mother feel and how much it means to her to sedllnen cheerful.

And it seemagessince we’d had a really silly scene like that,hwlier half-way
serious and half- way foolish, and not caring fan@ment how everything turned
out. And maybe it had helped, having Goggle-eyesettwatching everything,
laughing. Maybe Mum just felt far more cheerful whehe had company...
Maybe there were advantages to having someonarsad the place. (61)
Kitty is grateful to Gerald Falkner for all the tigs he did for her and Jude, her sister
while their mother was at the police station agégbr the protest against nuclear weapons. As a
positive model for the readers of the book, Kitbed not let her dislike of Gerald Falkner make
a biased person out of her and blind her to thetfeat he should actually be given credit for
many good qualities. She even sees the differdrateis made by the way Goggle-eyes talks to
her Mum and she also feels that it is changingrhether for the better, in comparison to the
time before her Dad left the house. In one of theiious talks, Gerald tells Rosalind,
‘Do you know what you are, Rosd?’ he said. ‘You are almosinbelievably
bossy
... If Dad said anything like ththe fur would fly so fast, so furious, you'd Hite
floor for safety...Somehow Gerald Faulkner managedatpit in an affectionate
kind of way that made you think the fact that Muraswso bossy filled him with
loving admiration.
And, astonishingly, that's tay she took it.
‘I'm bossy, aren’t I?’ she saides, | really am bossy.’ (92)
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6. Realistic solutions

Anne Fine, having experienced a divorce herselfiepdy depicts a realistic account of the
situation in broken families. In an interview doy Valerie Bierman she says, “If I'm writing
about divorce, | know what parents say in angdrant of the children. | know children know
what's going on. | don't kid myself that everyones in cotton wool.” This is why the novel
Goggle-eyes also presents a realistic and believstbly. It is perfectly natural for anyone who
experiences divorce to be willing to start anotteationship afterwards. And children reluctant
to accept a change in their lives usually havediiffy accepting the relationship at first. Kitty
not being an exception, hates everything aboun#we possible addition to the family, Gerald
Faulkner. As the readers move on through the statly Kitty They also find their views
changed as she depicts her coping and problemmgadkills.

As the story disentangles the readers learn thréuiyis behavior that they should be more
accepting of the changes that are inevitable irkdmwofamilies. By not letting their anger of
unwanted changes get on the way of their judgntéeir view of the situation might change
drastically. Taking these steps, Kitty evolves frabsolutely hating the new person into
ultimately understanding and accepting him asiabld man who can add comfort to the family
and specially her mother. As she herself admits,

It suddenly occurred to me thatt of the reason | couldn’t stand Goggle-eyes
was because he was so different from me and Muchsaddenly | thought, if |
could only understand, | might be able to get aleith him better. (122)

The very practical coping skill, suggested moreidhivthan any other in the story, is
talking about emotions and ideas to others. Aglo#il read about Kitty the main character in the
novel, telling her life story to a friend, it becemeasier for them to build community among
their own friends at school from which they canlkadhefit. Or if they do not feel comfortable
talking about their problems to anyone, as Heleobably did not, Kitty demonstrates yet
another good way of coping with the problems arad hwriting about them in forms of diaries,
essays or poems if possible.
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