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ABSTRACT: English is the primary business language and it hasome almost a need for
people to speak English if they are to enter a @lotorkforce, research from all over the world
shows that cross-border business communication ast noften conducted in English. Its
importance in the global market place thereforereanbe understated, learning English really
can change your life. This project provides two endiinctions. The first function of this paper
is to offer analternative to the more traditional teaching pedagogy currently used in the ESL
classroom. Theatre- based activities, such as pidiyg and improvisation, have been positively
linked to many linguistic and non-linguistic aspeof language acquisition such as self-esteem,
intrinsic motivation, and self-confidence. It issal providing space for students to use the
language — particularly in circumstances where theyguaranteed success and encourage
confidence in students.

The second major function of this paper is to pte\ESL students the opportunity to
experience the language through a more authentic medium, complete with teachable non-
verbal cues, colloquial jargon, and emotional coriteWhile most theatre scenes and plays are
pre-written, they are designed to mirror spontare@onversation. Though students may not
have the support of a native speaker, with thecagd curriculum they will still be able to
familiarize themselves with the nuances of thedagg. As a result, students will internalize the
less easily taught implications of the languagewadi as the grammar they are so rigorously
taught. By exposing students to language mimickeadrworld application, they gain valuable
skills that are missing in traditional teaching regéls. Through instruction of these skills, and
by having students employ them in a variety oasins, learners build confidence and cultivate
a desire to learn.

Preferably, this specially designed curriculumasmulated to insert itself within the ESL
classroom, as an alternative — or supplement —uwent teaching pedagogy. However, it is
important to keep in mind that all chosen texts cetated scripts, and all activities developed,
would be done with consideration for the class 'sndnguage goals. Through a mixture of
drama-based activities, students are exposed to rbeessary grammatical, syntactic,
phonological, morphological, and pragmatic knowledg contextualized situations mirroring
an authentic English-language environment. And dweking students’ anxiety, providing an
engaging classroom environment, and delivering istast content, their receptivity to learning
is heightened in all ways.
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Drama in the EFL/ESL Classroom

Theatre respects integrity, imagination, beautjari@e and humanity. It achieves all this
through a construct that is completely imagined,omdy on the part of the audience that
enters this construct. Theatre then is an experiemd pure imagination,”
says David S. Craig.

The use of drama has major implications in the Uaigg classroom. In particular, drama
has been found to increase learner self-esteencanfdlence, oral proficiency, general literacy
skills, and to promote purposeful learning. Beeadsamatic texts are designed to flow like
natural language, they are a great source of Igtigusupport in areas lacking opportunities for
students to participate in authentic language s

The use of theatre provides students with the ehemexplore language not only through
verbal communication, but also through the exprgssbf emotions and non-verbal
communication. Butt (1998) found that improvisatiactivities were a great tool in promoting
confidence within the classroom. Ideally, thesereises achieved two particular goals: 1) full
participation by the students in a space that abbiihem to produce language without correction
or judgment, and 2) increased risk taking in aniremment where a certain level of trust has
been built. Improve games that require studentarie into their classmates teach them to focus
on one another’s behavior and attitude, teachimgntihow to react properly. The beauty of
exercises done without set scripts is that, inngjvstudents a specific topic to address, the
educator allows them space to discover the langtlagaselves, in a low-stakes environment;
within the context of a game.

Miccoli (2003) offers support for using theatretire language classroom as a means of
providing students language-related cultural infation not traditionally provided in the
classroom. According to Miccoli, language is notlyothe words that are spoken, but
incorporates how native speakers interact with am&ther, shake hands, hold their bodies, etc.
By using theatre in the classroom, these aspedsirdroduced in a more natural way.
Additionally, Miccoli’s investigation revealed thabnfidence and trust were effectively built in
the theatre-language classroom, allowing the stsd@nfunction and support one another as a
cohesive unit.

Ernst-Slavit and Wenger (1998) found that usingndran a pullout ESL classroom
involved increased opportunities to use oral compation skills. Typically, oral
communication in the ESL/EFL classroom is relegategracticing vocabulary and grammatical
structures. However, theatre — improvisation irtipalar — allows students to utilize their oral
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proficiency skills for purposeful communication.hi¥ is especially important in EFL settings
where the classroom provides the only opportuniffdso, through student-generated theatre
texts, learners are able to express themselvesivalga using the language for reasons other
than structural language practice. Charlyn Weq4€191), an EFL teacher at Stevenson College
in Edinburgh, uses her students’ generated maieei@brdings, essays, videos, etc.) as authentic
material for future classes. These materials caradapted for various levels of language
proficiency, and cover the main language skillsiting, speaking, grammar, pronunciation,
reading, and listening).

Once students begin to find their place on theestde next step is to build them into an
ensemble. The idea is for them to see themsebeasna solo player, but as an important piece
to a larger puzzle. Some of the games includedirar@uable in getting students to work
together. For example, ‘The Machine’ is an exeell@ay to get everyone in sync. By asking
students to pay attention to their classmates,camapliment their actions to one another, the
educator instills in them the skills necessarydmmunicate with one another. Slowly, students
will learn to listen to and trust one another. Witleat happens, everyone is finally on the same

page.

After building the ensemble, the next step is twefiune its focus. When onstage,
students must speak, listen, move and react. Ambtbw sounds like what we do in everyday
life, there are some unique challenges that prebemselves when one takes the stage. For
example, because students will be working from gatipts, they will know how the story ends,
unlike in real life. As a result, it will probablye difficult for them to keep their reactions fies
to play each line as it comes and not the endettene. Ideally, the educator wants students to
learn to hear each line for the first time, evemet they perform. Some of the exercises
provided are designed to help students expand tibelkit, making this possible. Students are
required to pay close attention to their cast- miatthe center of the circle, and react quickly
when the spotlight is on them. It requires coneitn and trust, both in themselves and in
others.

Now that students have filled their toolkit withetlbasics, it is time for the next step:
putting it into practice. Improvisation is a gregpping-stone toward scripted exercises, as it
allows students a spontaneous, creative outletis Hlso a wonderful way to create level-
appropriate scripts in the classroom, by recordihglent-generated content. Improve gives
students the chance to speak, move and react -witkescripted scenes — but with the added
benefit of true, in the moment reactions. Exexcsach as

‘Beads on a String’, where students must go fromtp# to point B, are excellent. Not
only are students asked to pay close attentiohgdlow of conversation, and how to keep the
scene moving in the right direction, but they malsb discover their objectives and stay true to
them over the course of the scene.
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Conclusions

Knowledge of the English language has become angxe requirement in countries all
across the globe. As one of the universal langyag®pens both academic and professional
ways that might otherwise be inaccessible. Whinyncountries require English language
study in elementary, middle, and/or high schoais idifficult to adequately impart the benefits
of learning to young students. United with theklat need for the language independent of the
classroom, students lack motivation and interest.

By providing teachers and administrators with aarahtive method for teaching English,
they receive the tools necessary to create a mugaging and interactive curriculum. In
parallel, students are provided with a medium fedusn more authentic language, when
measured up against traditional pedagogical méderialhrough the development of this
project, it is possible to create a theatre-basedotlum for English language programs in
both traditional K-12 schools, as well as privateduage institutions. The curriculum itself is
customizable by applying the process to any prograspecific language material,
guaranteeing teachers continue to impart the daksirguistic information. The supplemental
aspects — tongue twisters, stories for adaptateinscan be used, as is, by all.

The benefits of developing theatre-based curricubweording to this model are twofold.
One of the greatest benefits, for any academicrpmgis building intrinsic motivation in
students. When students are motivated to studyenwiirey come to class desiring knowledge
— they immediately retain more than students wieoresistant. Unfortunately, due to a lack of
support from the outside environment, intrinsic ivation is difficult to cultivate, particularly
through the use of traditional materials. With lzedtre-based approach, students are offered
the opportunity to acquire language through créstiexploration and play.

The other crucial benefit lends itself to authentise of the language. In ESL
environments, students have the benefit of neeBimglish outside of the classroom: at the
grocery store, in other classes, at the librarg, étVhether or not they desire learning, they
receive automatic reinforcement from their surrangsl. Students in EFL settings, on the
other hand, have little, if any, support outsidetloé classroom. Their spoken practice is
limited to the conversation exercises used in tbkissroom, which largely test grammar and
vocabulary acquisition. By using theatre, studearts exposed to many different forms of
authentic language. They practice the forms thnqueyformance, they display their command
of the forms through improvisation, and they praetigrammar and vocabulary through
writing. A theatre-based curriculum is truly awenisal method for language teaching.
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